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Preamble

In 1986, UAlbany undertook a major reform of its undergraduate writing requirements by 
replacing its conventional first-year composition course, taught by the English Department, with 
the current writing-intensive program.  According to the proposal submitted to the Faculty 
Senate , the new writing-intensive program would bring "diverse, continuous, and supported 
practice in writing to the service of learning the concepts and modes of inquiry characteristic of a
particular academic discipline" (p. 2).  A little more than twenty years later, that goal is not being
met for most undergraduate students at UAlbany, and the state of writing instruction on this 
campus is widely considered by faculty and students to be inconsistent at best and, at worst, 
inadequate to the point of being irresponsible.  

In many respects, the writing-intensive program adopted by UAlbany in 1986 was 
innovative and ahead of its time; it drew on cutting-edge research as well as the longstanding 
experience and expertise of UAlbany faculty to try to enhance the writing development of 
UAlbany's undergraduates.  However, the program has not functioned as intended by the faculty 
group who designed and implemented it.  For a variety of reasons, the program that was adopted 
by the University in 1986 is not the one we have today.  The result is that undergraduate students
at UAlbany receive insufficient support for their development as literate persons in general and 



specifically as writers who can function effectively in higher education as well as in non-
academic contexts at a time of profound social, economic, and technological change.

After a year-long study of the state of undergraduate writing instruction at this university,
this task force has concluded that there is a pressing need for an even more ambitious and 
innovative reform to UAlbany's undergraduate writing program today.  In a 2003 report titled 
The Neglect 'R': The Need for a Writing Revolution, the National Commission on Writing 
asserted that "although many models of effective writing instruction exist, both the teaching and 
practice of writing are shortchanged throughout the school and college years" (p. 14).  This task 
force has found that assertion to be true at UAlbany.  For many students, writing instruction at 
UAlbany takes the form of a few writing assignments in designated writing-intensive courses.  
Some students receive no formal instruction in writing at all while they are at UAlbany, and 
many do not even take a writing-intensive course until their senior year.  At the same time, there 
is excellent writing instruction occurring on this campus by dedicated and talented faculty 
members, though this instruction is neither widely available to students nor coordinated by the 
University in any significant way.  Moreover, this task has found that UAlbany faculty care 
deeply about the quality of writing instruction (and teaching in general) on this campus and 
strongly support the kinds of reforms we recommend below.

The Need for Writing Reform Today

It is an especially auspicious time to reform the current UAlbany undergraduate writing-intensive
program.  In recent years writing has moved to the fore of the national education agenda.  In 
addition to the 2003 report of the National Commission on Writing, which has set a nationwide 
agenda for reform in writing instruction at all levels of education, a number of other high profile 
reports have focused national attention on writing and writing instruction.  Results from the most
recent National Assessment of Educational Progress (NAEP), for example, continue to reinforce 
what the National Commission has asserted: that students generally do not lack basic skills but 
do not write at high levels of sophistication or proficiency (National Center for Education 
Statistics).  In 2004, the ACT (the competitor to the College Board's SAT) released a study 
indicating that first-year college students were generally underprepared for academic success in 
college in three content areas, including English composition.  In 2005, for the first time in its 
history, the SAT, the most widely used test for the purpose of determining college admission, 
added a timed written essay section to its important and influential test, thereby requiring 
college-bound students to demonstrate competence in on-demand writing in a way that was 
previously not required.  The so-called Spellings Report, issued in 2006 by the office of the U.S. 
Secretary of Education, concluded that "there are also disturbing signs that many students who 
do earn [college] degrees have not actually mastered the reading, writing, and thinking skills we 
expect of college graduates. Over the past decade, literacy among college graduates has actually 
declined. Unacceptable numbers of college graduates enter the workforce without the skills 
employers say they need in an economy in which, as the truism holds correctly, knowledge 
matters more than ever" (A Test of Leadership, p. x).  The members of the Spellings Commission
pushed for greater accountability on the part of colleges and universities in fostering, monitoring,
and documenting student learning, including students' literacy abilities. 

These developments reflect a wider recognition of the centrality of writing to 
student learning that has long been established by researchers and scholars.  As Richard 
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Light demonstrated in his 2001 study Making the Most of College: Students Speak Their 
Minds, the more writing is required of students, the more engaged they become with their
courses. Light concludes that writing is the single most important characteristic in 
promoting student engagement:

The results are stunning. The relationship between the amount of writing for a course and
students' level of engagement--whether engagement is measured by time spent on the 
course, or the intellectual challenge it presents, or students' level of interest in it--is 
stronger than the relationship between students' engagement and any other course 
characteristic. (p. 55)

Clearly, the importance of effective writing instruction to enhance student learning is more 
central to ongoing discussions of education reform and the purpose of higher education today 
than at any time in recent memory.  Many postsecondary institutions have taken advantage of 
these developments either to implement new, innovative writing programs or to improve existing
ones.  For example, in the past few years St. John's University in New York has established its 
Institute for Writing Studies, which provides a comprehensive framework for supporting and 
enhancing writing instruction for its 20,000 undergraduates.  Similarly, at Miami University of 
Ohio, a new Center for Writing Excellence has been established with the explicit goal of 
establishing that university as the nation's leader in postsecondary writing instruction. This year 
the University of Denver has implemented an innovative new interdisciplinary undergraduate 
writing program intended to enhance writing instruction throughout the curriculum. Such efforts 
to improve undergraduate writing instruction intersect with the growing trend in higher education
toward comprehensive, rigorous, interdisciplinary first-year seminars or experiences (similar to 
our own Project Renaissance).  One example of such a program is Cornell University's widely 
praised First-Year Writing Seminar.  In recent years, other institutions have followed suit.

UAlbany is especially well positioned to take advantage of these national trends and to 
undertake the reforms recommended below in this report.  In the past few years the University 
has focused attention on improving undergraduate instruction, increasing the academic rigor of 
undergraduate programs, and enhancing the overall experience of undergraduates.  The recent 
establishment of the Honors College; the continued support for and success of Project 
Renaissance, UAlbany's innovative first-year program; and various efforts to recruit exceptional 
faculty and high-achieving students all attest to the University's renewed commitment to 
undergraduate instruction.  A new comprehensive undergraduate writing program that is 
carefully designed to meet the needs of UAlbany's student body and enhance the academic 
quality of the undergraduate curriculum would not only address serious weaknesses in the 
current undergraduate curriculum but would also help establish UAlbany as a leader in 
innovative undergraduate programs. Such a program would significantly strengthen UAlbany's 
efforts to help prepare its students to be active, literate citizens with the sophisticated abilities 
and knowledge to adapt to a changing and challenging world. It would also likely enhance the 
university's efforts to recruit and retain excellent students.

A Note on the Definition of Writing
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In this report we routinely use the term writing to refer generally to the common writing 
activities and tasks that undergraduate students engage in at this university; however, we also 
wish to emphasize that we understand writing to be a complex, multifaceted cognitive, 
intellectual, and social that encompasses a range of skills and knowledge.  Writing is much more 
than a set of basic communication skills and knowledge of the basic conventions of written 
language.  Rather, writing can usefully be understood in three ways.  First, writing is 
fundamentally epistemic; that is, it is a form of inquiry and knowledge-making.  As such, writing
is not only an essential skill for academic achievement and for success in society in general but it
is also a fundamental act of inquiry that is at the center of academic knowledge-making.  Second,
writing is a means by which students gain access to and participate in the academic discourses 
that characterize intellectual inquiry in postsecondary institutions. In other words, writing 
encompasses a wide and varied range of activities, practices, beliefs, and bodies of knowledge 
that enable academic disciplines to define and maintain themselves.  Third, writing is a 
complicated cognitive and social process by which students come to know themselves and the 
world around them better.  Understanding and managing this process is one of the most 
important components of writing competence.

We believe that one reason for the ineffectiveness of the current UAlbany writing-
intensive program is a widespread view that writing is essentially a basic skill and that students 
should come to college having already mastered that skill.  That common misunderstanding leads
to the idea that students can be taught "the basics" of writing in high school or in a one-semester 
course focused on writing as a technical skill.  Such an understanding ignores the complexity of 
writing and is at odds with a rich body of scholarship and research.  Perhaps more important, this
understanding of writing ignores the developmental nature of literacy learning.  In short, students
continue to develop as writers over their entire undergraduate career, and a university writing 
program should support that complex and sometimes uneven development as an integral part of 
students' undergraduate education in general.  To accomplish that goal requires that we change 
perceptions of writing and foster a new culture of writing on campus that reflects our collective 
appreciation for the complexity and power of writing.

Writing Instruction at UAlbany

It has become a truism of sorts that undergraduate writing instruction at UAlbany is insufficient. 
This task force set out to learn whether that widely held perception is valid.  In short, it is.  
Despite the work of many faculty members who provide excellent instruction, guidance, and 
support for student writers, the University's Writing-Intensive (WI) program in its current form 
does not adequately support the development of our undergraduate students as writers and 
thinkers.  On the contrary: for the average UAlbany student, effective instruction in writing is a 
matter of chance, depending upon which instructors they encounter and which WI or writing 
courses they may decide (or are advised) to take.  Few UAlbany faculty find this situation 
acceptable, and indeed many find it embarrassing and even unconscionable.

On the basis of data we collected through focus groups with UAlbany students and 
faculty, an extensive faculty survey, and several additional bodies of data provided by the Office 
for Institutional Research as well as a review of existing research on writing instruction and an 
examination of writing programs at other universities (including peer institutions), this task force
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has identified several important weaknesses in the current WI program.  We can place these 
weaknesses into three main categories, each of which we discuss below.

A. UAlbany's current Writing-Intensive program is inconsistent with available research on 
writing development and effective writing instruction; it is also inconsistent with widely 
accepted principles regarding the outcomes of college-level writing instruction, especially the 
Outcomes Statement for First-Year Composition adopted by the Council of Writing Program 
Administrators in 2000.  

1. Existing research suggests that students' writing abilities develop over time and 
require guided practice and support so that students gain experience in academic 
discourse and in writing across different disciplinary contexts (Carroll; Haswell; 
Herrington & Curtis; McCarthy; Sternglass; Walvoord & McCarthy).  Although not 
essential to students' development as competent writers, a substantive first-year 
experience with writing instruction is for most students an integral component of their
writing development during the college years. As Sommers and Salz assert in their 
overview of the role of the first-year writing course in a student's development as a 
writer, 

To be asked to write in college is to be asked to see farther, wider, and deeper, 
and ultimately to develop one’s own lenses through which to see the world. 
Writing does not shape a student’s education in one course or one year. It is the 
cumulative practice and sustained instruction—the gaining of expertise—that 
gives students opportunities to participate in the world of ideas, first as novices 
and later as experts. The story of the freshman year, then, is the story of students’ 
first steps toward discovering that academic writing can be a generous and 
democratic exchange. It is the story of the role that writing plays in welcoming 
students into the academy, showing them they have much to give and much to 
gain (p. 147).

UAlbany's current WI program does not provide such a first-year experience for most
of its undergraduate students, nor does it provide in a systematic way "cumulative 
practice and sustained instruction" over the course of a student's undergraduate 
career.

2. Writing-across-the-curriculum or writing-in-the-discipline programs, which are 
common at colleges and universities, can be a crucial component of a university's 
efforts to support students' development as writers.  However, UAlbany's current WI 
does not provide an opportunity for most undergrads to develop the knowledge and 
understanding of writing that the Council of Writing Program Administrators describe
in its Outcomes Statement for First-Year Composition, including important rhetorical 
knowledge and related understandings of writing as a process and as a matter of 
participation in the discourses that define academic disciplines.  In addition, as 
currently implemented UAlbany's WI program does not take advantage of what 
research has shown to be the power of writing as a vehicle for disciplinary learning, 
nor does it effectively introduce students to the discourses of the academic disciplines
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they are studying.  A robust scholarly literature attests to the effectiveness of these 
characteristics of writing as a vehicle for learning; however, as currently configured, 
the UAlbany WI program fails to take advantage of writing in ways supported by 
available research.

B. Simply put, under our current writing-intensive program, undergraduate students at UAlbany 
receive too little direct instruction in writing, too little sustained practice in writing in a variety of
forms and contexts, and inconsistent support for their development as writers over time.  

1. Students are not required to take their lower-division writing-intensive course in their 
first year.  In fact, many students fulfill this requirement in their junior or senior year, 
thereby defeating the intent of the lower-division WI course, which is to introduce 
students to college-level writing and give them practice in such writing early in their 
college careers. [Note: Can we get figures on this?]

2. Many current lower-division (and even upper-division) writing-intensive courses are 
too large to give students sufficient support for their writing and to allow for effective
direct instruction in writing.  In addition, students are often unable to secure seats in 
WI courses because of an insufficient supply of such seats under the current WI 
program.

3. Unless students take a writing course (such as AENG 300), they will almost certainly 
receive no direct instruction in writing while fulfilling their writing-intensive 
requirements. Students, therefore, may not receive adequate practice in writing in a 
variety of academic and non-academic forms and may not have opportunities to 
develop the sophisticated literacy skills that apply across disciplinary contexts.

4. The lack of direct program oversight results in little consistency across writing-
intensive courses with respect to the nature and amount of the writing students are 
expected to do, the competencies they are expected to exhibit or acquire, the 
rhetorical skills and knowledge that they should develop, or the general standards by 
which their writing should be evaluated.

5. The current program offers virtually no direct, structured support for faculty who 
teach writing-intensive courses in the form of systemic mentoring, professional 
development, properly trained teaching assistants, course releases, or similar kinds of 
support.  Moreover, the Writing Center, once a de facto component of the writing-
intensive program, now functions outside the program except to the extent that 
individual faculty members seek its assistance.  

C. Many faculty feel underprepared and insufficiently supported to teach writing effectively and 
to help undergraduate students successfully meet the challenges of learning to write effectively at
the college level.
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1. To be effective, writing-across-the-curriculum programs require carefully designed, 
systematic, and ongoing professional development for faculty, especially those whose
formal academic preparation and areas of expertise do not include writing pedagogy 
(Walvoord, et al.).  Although important resources exist to support UAlbany faculty 
who teach WI courses (including the Institute for Learning, Achievement, and 
Academic Leadership), such resources are not coordinated as part of the WI program.
In fact, UAlbany's current WI program provides no systematic program of 
professional development of faculty or graduate teaching assistants.

2. Faculty who responded to a survey conducted by this task force in February, 2007 
indicated clear support for professional development opportunities related to teaching 
writing.  64% of respondents indicated "support" or "strong support" for "a structured 
program of training and ongoing support for faculty teaching writing-intensive 
courses." 

It is worth noting that what is true for faculty is also true for doctoral students who 
may be assigned to teach WI courses.

Recommended Changes to UAlbany's Undergraduate Writing Program

To achieve the University's goals for undergraduate education, to address the problems described
above, and to provide effective support for the development of our undergraduate students as 
writers and thinkers over the course of their academic careers, this task force recommends the 
following set of ambitious reforms that would establish a coherent, multi-faceted, carefully 
designed program for writing instruction and faculty development that we are tentatively calling 
the University Writing Program (UWP).  This program would not only address the serious 
weaknesses in the current UAlbany WI requirement but it would also enhance undergraduate 
instruction in demonstrable ways that are consistent with the University's recent efforts to 
improve undergraduate education.  Moreover, this program would take advantage of the 
University's already considerable expertise in writing and teaching and help establish this 
institution as a leader in undergraduate education.

The program we are recommending is large, complex, and comprehensive.  It is not a piece-meal
approach but rather a large-scale effort to address a large and complex challenge.  On the basis of
our research and deliberations, this task force does not believe tinkering with the current WI 
program or adding limited components to it will meet the challenge.  In short, if we hope to help 
our students develop as writers and thinkers who can function effectively in academic contexts as
well as in a changing world, we will need to devote the time, energy, and resources to a large-
scale effort to improve writing instruction at this university.  The recommendations described 
below are intended to achieve that goal.

The UAlbany writing program that we are proposing should be structured around a clearly 
articulated vision of effective writing and a clear sense of the purposes of undergraduate writing 
instruction.  To that end, all academic programs--and particularly all undergraduate majors and 
minors--should articulate and exemplify, for faculty and students alike, the kinds of writing they 
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require and the standards by which such writing is evaluated. This vision should be overtly 
linked to the overall vision of an undergraduate education as reflected in the general education 
program; it should, therefore, extend beyond competence in conventional forms of academic 
writing to the larger goal of engaging students in substantive, multi-disciplinary intellectual 
inquiry to foster in students the development of a sophisticated understanding of themselves and 
the world they inhabit. The process of working out this vision will be ongoing and driven by 
some of the structural changes to the current undergraduate writing requirement as recommended
below.

Many of the details of the components of the program we are recommending remain to be 
worked out as the program is developed and as further investigation into the matter of writing 
instruction at UAlbany continues.  But the following seven recommendations lay out the broad 
outlines of a vigorous and innovative undergraduate writing program of a kind that this 
university needs and its students deserve.

1. Re-invigorate the current two-course Writing-Intensive (WI) requirement under the General 
Education program with the following changes:

 Create a revised set of general criteria for lower-division writing-intensive courses to 
promote consistency across these courses and ensure that they meet the general 
education criteria for writing-intensive courses.  

 Require students to take the lower-division WI course before their senior year (with 
appropriate allowances for transfer students).  (Note: Departments will differ in the 
number and type of lower-division WI courses they will be willing and/or able to 
offer, and students will not be required to take this lower-division WI course in their 
major, assuming they have declared one; however, these lower-division courses can 
be an effective vehicle for recruiting students into a particular major.)

 Assist departments in developing required writing-intensive courses in their majors as
well as required senior or capstone writing projects.  (Many departments currently 
have such requirements.)

 Require departments to participate in the development of a set of criteria and 
guidelines for what constitutes effective writing within their own academic 
disciplines.  (Note: This process would fall under the duties of the new Director of the
UWP and the University Writing Committee and would be an ongoing process that 
would intersect with the assessment of students and program evaluation, as described 
in #7 below.)

2. Establish a new interdisciplinary first-year writing seminar that will be required of all 
undergraduates except those entering Project Renaissance and the Honors College (since these 
programs should offer their students substantive experiences with and practice in writing).
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 The first-year writing seminar will emphasize intensive practice and instruction in 
academic writing as well as writing in other rhetorical contexts. (90% of respondents 
to the faculty survey conducted by this task force indicated very strong support for the
establishment of a required first-year writing course.)

 The seminar will be based on established principles of rhetorical theory and will 
function as a sustained inquiry into the nature of written discourse and the practice of 
writing in various contexts.

 The goals of this seminar are consistent with the goals of the undergraduate 
curriculum and will support the university's broader efforts to encourage sustained 
and substantive intellectual inquiry, to promote a just community, to foster critical 
awareness of the self and the wider world, and to work toward responsible and ethical
citizenship as reflected in initiatives like "UAlbany Goes Green." 

 Sections of the first-year writing seminar would be capped at 20 students. 
(Respondents to the faculty survey conveyed very strong feelings about the need to 
cap writing and WI courses at 15-20 students per section.) 

 Instructors for the first-year writing seminar would include primarily full-time faculty
and doctoral teaching assistants (see recommendation #3 below).

3. Develop and implement an innovative program of training, mentoring, and support for 
doctoral students who will serve as instructors for the first-year writing seminar.  This program, 
modeled after successful programs at other universities, including Rutgers University, will 
include:

 a multi-day summer orientation and workshop for doctoral teaching assistants (TAs) 
who are new to the program;

 year-long mentoring by faculty members or experienced TAs;

 regular staff meetings where issues related to teaching writing in the context of the 
first-year seminar are addressed;

 an evaluation process to monitor TA performance and enhance their progress as 
teachers.

4. Integrate programmatic support through the Institute for Teaching, Learning, and Academic 
Leadership (ITLAL) for faculty who teach writing-intensive courses or participate in the UWP.

 Create a Faculty Writing Fellows program, similar to existing programs at institutions
like Eastern Michigan University and St. John's University, intended to provide 
substantive and sustained professional development opportunities for interested 
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faculty. This program would include a summer institute in which faculty develop 
writing-intensive courses and enhance their understanding of writing instruction; it 
would also include ongoing support and incentives for implementing and improving 
writing-intensive courses.

 Provide regular workshops and similar opportunities through ITLAL for faculty who 
teach writing-intensive courses.

5. Establish the position of UWP Director, with appropriate staff, to develop and oversee this 
program.

 The UWP Director would report to the Vice Provost for Undergraduate Education 
and work in conjunction with the Director of ITLAL.

 The UWP Director would be responsible for the UWP budget and oversee the UWP 
staff, including an Associate Director and secretary.

 The UWP Director should be a full-time, tenure-line faculty with an appropriate 
professional background.

6. Establish a University Writing Committee (UWC) as part of the existing governance structure 
to oversee the University Writing Program.

 The UWP Director would be an ex officio member of this committee.

 The UWC would be charged with reviewing UWP policies and procedures, reviewing
proposals for writing-intensive courses, and addressing problems with the UWP.

 The UWC would become part of the University Senate governance structure and 
would work in conjunction with appropriate standing committees, including the 
Council on Academic Assessment, the Undergraduate Academic Council, and the 
University Planning and Policy Council.

7. Design and implement an assessment program to gauge students' progress as writers and to 
monitor and improve the writing program.

 The UWP Director, working with the Office of Institutional Research and in 
conjunction with faculty teaching UWP or WI courses, will develop appropriate 
measures to assess students' development as writers within the UWP first-year writing
seminar as well as over the course of students' careers at UAlbany.

 Assessment measures might include a portfolio assessment system designed 
specifically for the first-year seminar; rubrics and assessments coordinated with the 
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specific curricular and pedagogical goals of the UWP and the first-year seminar; 
similar rubrics and assessments for WI courses at both the lower and upper divisions.

 Course evaluations will be developed to generate data specific to the first-year writing
seminar and WI courses.

 The Office of Institutional Research will be charged with overseeing periodic review 
of the UWP, ideally every two years.

Benefits of the Proposed University Writing Program

In addition to addressing the specific problems we have identified with the current Writing -
Intensive program and establishing an innovative writing program consistent with UAlbany's 
commitment to undergraduate education, the proposed University Writing Program would offer 
the following benefits:

 It would provide a systematic, research-based approach to writing instruction at 
UAlbany.

 It would contribute to the establishment of a culture of academic rigor and intellectual
inquiry on the UAlbany campus consistent with recent initiatives such as the Honors 
College.

 It would create a curricular space devoted exclusively to practice and instruction in 
writing in the context of rigorous intellectual inquiry.

 It would improve the existing WI program and bring it more closely into line with its 
original goals as well as the University's ongoing efforts to enhance undergraduate 
instruction.

 It would provide a program of training and mentoring for doctoral students that would
enhance their own preparation as college-level teachers and contribute to their appeal 
as candidates for many positions on academic job market.

 It would establish a systematic program of support for faculty who teach WI course, 
which does not currently exist at this university.  This program would draw on the 
considerable expertise and experience of UAlbany faculty to improve teaching and 
learning on this campus.

 It would enhance retention. Available research indicates that first-year seminars and 
writing programs significantly improve the persistence of undergraduate students 
(Crissman; Schell & Doetkott).

 It would help establish important ways of thinking about intellectual inquiry at the 
beginning of students' college careers at UAlbany.
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 It would help create a new culture of writing and academic inquiry among faculty and
students on campus and demonstrate the University's commitment to the rigorous 
intellectual development of its students.

Funding

This task force was not charged with providing a detailed fiscal analysis as part of its 
investigation into the current UAlbany WI program, and we have conducted no in-depth analysis
of the potential costs of the ambitious but necessary University Writing Program that we are 
recommending in this report.  However, we have identified significant areas of cost that would 
be associated with the UWP.  We discuss the main anticipated resource needs briefly here:

1. Instructional costs for new first-year writing seminar.  Given an enrollment cap of 20 
students per section in the proposed new first-year seminar and assuming the need to 
accommodate approximately 2000 first-year students in this seminar each academic 
year (this figure would exclude students enrolled in the Honors College and Project 
Renaissance), approximately 100 sections of the first-year seminar would need to be 
offered during an academic year.  Instructors for these sections would include full- 
and part-time faculty and doctoral teaching assistants.

2. Salaries for the University Writing Director, Associate Directory, and secretary.  
These would not necessarily be new expenditures. For example, if the University 
Writing Director is appointed from among current UAlbany faculty, presumably that 
person's current salary might increase by some amount and would therefore not 
require the University to create an entirely new faculty line.  Similarly, initially a 
currently employed secretary might be given duties related to the University Writing 
Program as part of a currently existing secretarial position.

3. Stipends and related costs for the faculty professional development and doctoral 
training programs.  These costs would include stipends and related costs for the 
summer institute of the Writing Fellows Program (see recommendation # 4 above), 
costs for the orientation and workshop for doctoral teaching assistants (see 
recommendation #3 above), release time and/or stipends for faculty members serving 
as mentors in the UWP, and similar expenditures.

It is important to note that the University Writing Program that we are recommending would be 
an ideal candidate for funding through special targeting giving as well as for external grant 
funding.  For example, the new writing programs at St. John's University and Miami University 
of Ohio were begun with gifts that were targeted by donors specifically for improving 
undergraduate education and/or writing.  The new writing program at the University of Denver is
being supported by a grant from the Marsico Foundation.  In short, external funding 
opportunities exist for innovative programs such as we are recommending in this report.

Implementation Schedule
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In providing the following schedule for the implementation for the recommendations made in 
this report, we wish to point out that although many components of the proposed University 
Writing Program described in this report would require governance approval, many of our 
recommendations can be implemented without governance approval.  For example, the 
university can appoint a University Writing Director and staff without such approval.  Similarly, 
the professional development program described in this report can be established without 
governance approval.  In short, steps can be taken immediately to address the pressing need to 
improve writing instruction on this campus, and we emphasize the need to move forward with 
such measures immediately while more complex components of the UWP move through proper 
University governance channels.  Given the problems that we have identified in this report, we 
believe that to delay addressing the need for improving writing instruction and undergraduate 
education on this campus would be irresponsible.

Therefore, we propose the following schedule for implementing the program described in this 
report:

Summer, 2007:  Appoint University Writing Director, who will begin working with the 
current Task Force and ITLAL Director on the initiatives listed here.

 Develop formal proposals for the University Writing Program to the 
appropriate committees and according to established governance 
procedures.

 Develop syllabus for prototype of the proposed first-year writing seminar 
to be piloted on a small scale (and voluntary basis) during the 2007-2008 
academic year.  (UWP Director and ITLAL Director will oversee this 
process and identify and work with volunteer instructors.)

 Conduct a workshop for targeted university faculty on teaching writing-
intensive courses (similar to three-day workshop conducted in June, 
2006); this workshop would focus on enhancing existing WI courses.

Fall, 2007:  Submit formal proposals for the University Writing Program to the 
appropriate committees and according to established governance 
procedures.

 Pilot several sections of prototype first-year writing seminar.

 On basis of small-scale pilot of first-year writing seminar, develop syllabi
and course proposal for prototype of the new first-year writing seminar 
(UNI 000) to be piloted on larger scale for the 2008-2009 academic year.

 UWP Director and ITLAL Director begin working with individual 
departments to identify guidelines and criteria for discipline-specific 
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writing effectiveness.  

Spring, 2008:  Begin identifying funding sources for proposed UWP.

 Develop the doctoral student training component of the UWP.

 Increase the supply of WI courses. (This task would be overseen by the 
UWP Director in conjunction with the appropriate university offices and 
authorities.)

 ITLAL Director begins developing Writing Fellows program for 
implementation during Summer, 2008.

Summer, 2008:  Finalize syllabi and instructional staff for the first-year seminar courses to
be piloted in Fall, 2008.

 Implement the Writing Fellows program; conduct first summer institute 
to begin working with faculty from across the university on developing or
revising Writing-Intensive courses.

 Conduct orientation and workshop for doctoral students involved with 
piloted first-year writing seminar.

Fall, 2008:  Pilot the new first-year writing seminar on a larger scale than in 2007-
2008.

 Continue appropriate governance efforts, including the course proposal 
for the new first-year writing seminar and other WI courses.

 Continue development of first-year seminar based on experience of pilot 
sections.

 Continue development of professional development components of UWP,
especially the mentoring of doctoral teaching assistants.

Spring, 2009:  Pilot additional sections of the new first-year writing seminar.

 Develop assessment program for first-year seminars and WI courses.

 Finalize professional development components of the UWP for the 2009-
2010 academic year.

 Take appropriate steps to create the University Writing Committee as part
of the existing University Senate structure of councils and committees.
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Summer, 2009:  Offer appropriate professional development workshops and orientation 
for faculty and doctoral teaching assistants who will be instructors for the 
first-year writing seminars during the 2009-2010 academic year.

 Continue working with faculty from across the university to develop or 
revise Writing-Intensive courses.

Fall, 2009:  New first-year writing seminar required of all incoming undergraduate 
students.

Spring, 2010:  Make adjustments to first-year seminar for Fall, 2010

 Finalize assessment program  for first-year seminars and WI courses.

We wish to end this section by pointing out that the University has already taken several 
important steps to lay the foundation for the University Writing Program described in this report.
First, a three-day workshop for faculty who teach WI courses was conducted in June, 2006.  
Second, Bill Roberson, new director for ITLAL was hired in 2006; he has a professional 
background in writing instruction and brings to UAlbany experience in the professional 
development of writing faculty.  Third, this task force has been working together for a full 
academic year and will continue its work through the 2007-2008 academic year.  In short, 
momentum has been building for the kinds of recommendations we are making in this report.  
But the need to move forward with dispatch is urgent, and we urge the university to take the 
steps we have outlined in this timetable without delay.
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