
TO: 

FRON: 

DATE: 

~-1 E M. 0 P. A N D U 111 

!:,!embers of the Univers::f.ty Faculty 

Phillip K. Tompkins, Chairman 
University Senate 

January z-o-, -r9T6 

The University Senate w:i.ll hold a special meeting 

on Honday, January 26, 1.976 at 3:00 P. l1. in the Campus Center 

Ballroom. 

The agenda for this meeting 1;117ill consist of a report 

by President Fields on the implications of the Executive budget 

for SUJ:~YA. 

All members of the Faculty are invited to attend 

this meeting. 



TO: 

FROH: 

DATE: 

l'-1 E M 0 P.. A N D U 111 

}:•!embers of the University Faculty 

Phillip K. Tompkins, Chairman 
University Senate 

January 20, 1976 

The University Senate will hold a special meetin~ 

on Honday, January 26, 1976 at 3:00 P. H. in the Campus Center 

Ballroom. 

The agenda for this meeting "l:.v'ill consist of: a report 

by President Fields on the implications of the Executive budget 

for SUJJYA. 

All members of the Faculty are invited to attend 

this meeting. 



~ ,/7..-v,;{ ~/"h}. ~~;· ·~ ) )-c?~ //''~-;? 
/" 0 ·"]:? ... ) 

c.: --~'0--:- ~ g ':1 /--/·-- r- ~~/--------, 

/ ~ ~~y L/ o2.--~ .L,~/ 



' ' 



I 
\ 



a Gu-.c;-~-- '-.Jn ·
o~ ~0-c~---- ~ 1~ '-\\ ~ 

< 

~ ~M:J-tJ::v'- - u~ ~-c:r·. ):\~'f> H-/ 
. \. \) -v ""--.:../ 

a~--

';\o~o Ft~- ) ~ __ 
i t-, ) I u ~- f (;; (___o_l f~ ~r:/ cr-"'"-

{) ~::C:. - l~ L __ _ 



~~·

v~'~ 
(j)V-Y~j 

'. 



I 

1976-77 EXECUTIVE BUDGET RECOMMENDATIONS - SUMMARY 
(OMIT 000) 

1/22/76 

1

~75-76 Adjusted Base- Per Executive B d 
1 ... u get .. , ....•....................... , . , . 

197~-77 Executive Budget Recommendation••••••••••••••••••••••••••••••••••••••••• 43,466 

Net Increase Consisting of: ...... , . , ....... , , ...... , •.. , ......... , .......... ~ 

Position Reductions ( -88FTE).. • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • -911 

Annualizations Salary Increases ••••••••••••••••••••••••••••••••••• · •••••••••• +464 

Price Increases ............. , .... , , .. , .... , , ... , , , ... , ... , •. , . , ........... o +46 7 

Ut.ilities .................. o • , ••••••• e ••••••• , , , •.•••.•••• , ••••• , ••••••••••••• +232 

NOTE: The 1976-77 Executive Budget also calls for conversion of approximately 10 percent 
of the total SUNY staff from a 12 to 10 montl:f contract base.· -sUNY -central lias- not
yet issued its instructions for individual campuses. However, it is anticipated 
that SUNYA's share will require a further budget reduction of approximately $300,000. 

Eliminated Positions-!/ A'{e.rase Salary 

Annual 
FTE Amount Eliminated .B~dget~ -

I & DR 
Faculty 27 $ 565,200 $20,930/ $19,300 
Support 28 359,300 12,830 12,000 

Org. Research 19,290 
Public Service 3 41,200 13,730 12,830 
Org. Activities 5 80,200 16,040 15,000 
Library 4 59,000 14,750 9',650 
Student Services 8 111,500 13,940 13,020 
M &. 0 13 126,800 9,750 9,110 
Gen. Administration 13,090 
Gen. lnstit. Serv. 11,350 
Residence Halls 8,990 

TOTALS 88 $1,343,200 

_l) Faculty positions are eliminated effective 9/1/76; all others effective 7/1/76 



COMPARISON OF UNIVERSITY CENTERS 

TOTAL FTE 
(Inst~uctional Faculty) 

CAMPUS TOTAL 

I & DR - Faculty 
- Support 

Organized Research 

Extension & Public Service 

Academic Support Services 

Student Affairs and Aid 

Institutional Support Services 

Auxiliary Enterprises 

1975-76 Base Budget Reductions 

Albany Binghamton 

30 37 
(6) (9) 

1976-?'Z Position Reductions 
(Executive Budget) 

Albany Binghamton 
FTE FTE 

-88 . -86 

-27 ~25 

-28 -46 

- -
-3 -
-9 -
-8 -6 

-13 -9 

- -

Buffalo Stony Brook 

48 60 
(35) ( 33) 

Buffalo Stony Brook 
FTE FTE 

-133 -78 

-39 -37 
-40 -33 

- -

-11 -1 
' 

-12 -
-15 -9 

-16 +15 

- -



DECISION-MAKING STRUCTURE 

PRESIDENTIAL TASK FORCE ON PRIORITIES AND RESOURCES 

CHARGE: To (1) assess all academic and support programs of the University, 
(2) recommend priority rankings for program claims on resources, and 
(3) consult and advise the President on the development of the Uni
versity's operating budget for 1976-77. Three strategic principles 
should guide the work of the Presidential Task Force. First, the 
preservation and nurturing of those programs which are essential and 
central to a university; second, the preservation of quality; and 
third, the preservation and nurturing of those programs that uniquely 
address our immediate environment -- the State Capital District of 
New York. The Task Force is to be the central body for campus con
sultation on the operating budget in all of its parts. 

MEMBERSHIP: The Presidential Task Force consists of members from the Resource 
Allocation Committee and the Program Evaluation committee of the Edu
cational Policy Council, the Undergraduate Academic Council, and the 
Graduate Academic Council, as well as some members from the former 
Select Committee. Some administrative members are appointed also. 
The following is a complete list of members. 

Ira Birnbaum, Undergraduate Student 
Jack Gelfand, Economics 
John Hartigan, Assistant Vice President and Controller 
Arthur Hitchcock( Counseling and Personnel Services 
William Holstein, School of Business 
Kathleen Kendall, Rhetoric and Communication 
Henry Kuivila, Chemistry 
Audrey Nieson, Undergraduate Student 
Ricardo Nirenberg, Mathema·tics 
Vincent O'Leary, Criminal Justice 
Frank Pogue, African and Afro-American Studies 
John Rosenbach, Educational Psychology and Statistics 
David Rowell, Graduate Student 
Phillip Sirotkin, Vice President for Academic Affairs 
John Spalek, German (Chairman) 
Richard Wilkinson, Anthropology 
Justine Davidson, Academic Affairs 
Wendell Lorang, Institutional Research 
Fred Volkwein, Graduate Studies 

TIMETABLE: The Task Force must complete its work by March 1. 

NOTE: A Committee of the Academic Deans also has been appointed to develop 
their proposals for priorities and resource allocation. 



STATE UNIVERSITY OF NEW YORK AT ALBANY 
1400 Washington Avenue 
Albany, New York 12222 

UNIVERSITY SENATE 

DATE: February 9, 1976 

TIME: 3:00 P. M. 

LOCATION: Campus Center Assembly Hall 

AGENDA 

'· 
1. Approval of Minutes of December 8,Meeting 

2. Report on SUNY Senate Meeting 

3 Council & Committee Reports 

4. New Business 

5. Adjournment 



UNIVERSITY SENATE 

STATE UNIVERSITY OF NEW YORK AT ALBANY 

ABSENTg L. Andrew~ P. Benedict; w. Bro~~~ J. Cooper~ G. DeLuca; N. DeLuca~ 
H. Farley~ R. Farrell~ J. Fetterley~ H. Ghiradella; W. Holstein; 
M. Kaftan-Kassim~ R. Kuhlman; D. Lerner; J. Levinson; J. Mielke; 
D. Nichols9 F. Ohnmacht~ E. Pendrak; s. Pflanczer; S. Piscorowski; 
r. Raskin~ M. Robarge; M. Seiden; J. Smith; D. Snow~ J. Therrien~ 
0. Turi; J. Victor:; c. Waterman; T. Wright 

The meeting was called to order at 3:15 P. M. by the Chairman in the 
Campus Center Assembly Hall. 

1. Approval of Minutes 

Senator Story moved appro,;ral of the Ninutes of the December 8, 1975 Senate 
meeting~ motion seconded. JYiinutes approved. 

2. Report on SUNY S<.•r.w te Me.eting 

Senator Finkelst<?.in reported on the State-wide SUNY Senate meeting held at 
Farmingdale o;l Jauuary 30 and January 31~ 1976. The Minutes of the meeting 
will be placed on reserve in the Library. 

3. Couni'.il. & S.Q!!!;~~J.:iee ReJ?o~ 

3.1 Written reports were submitted by the Council on Educational Policy~ 
the Undergraduate Academic Council and the Council on Academic Freedom 
and Ethics. 

3.2 Execu~-~o~it~- Senator O'Brien moved the appointment of Joanne 
Musson to the Council on Educational Policy; motion seconded and approved. 

Senator Zimmerman moyed the appotntment of Judith Lilienfeld to the 
Council on Promotions and Continuing Appointments; motion seconded and 
approved. 

1:. The grade of 11Z'' be established with the following 
definitiong 

11Z91 
- A grade assigned for non-attendance or 

failure to wirthdra~-1. No graduation 
credit. 



Senate Minutes--contd. - 2 - February 9, 1976 

3.3 Undersraduate Academic Council~-contd. 

It. The student shall be notified by the office of the 
registrar of the assignment of a grade of "Z'1 

j upon 
receipt of the grade from the instructor or the 
Dean of Undergraduate Studies. 

tit. This policy is recommended for implementation for 
the Spring 1976. 

Motion seconded. 

In answer to a question from the floor~ it was reported that the 
instructor would be responsible for assigning the grade of "Z". 

Senator c. J. Schmidt moved to ref~r_ t:h~ _s~ct:ion Qf_ the _rep~r_t_b~clL 
to the-UAC for revision; motion seconded. . 

Senator Sirotkin suggested getting a consensus of opinion on the 
matter of a 11 Z" grade and asking the Council to refine the procedure. 

Question called on the motion to refer. Motion defeated. 

Senator Frank asked that the Council make clear when the Dean of Under
graduate Studies would have the right to assign a "Z19 grade. 

Senator Goldn1an moved to delete "or failure to withdraw" from Section I; 
motion seconded. 

Senator Chesin moved to refer the amendment and the motion back to the 
UAC; motion to refer seconded. 

Senator c. J. Schmidt moved to close debate; motion seconded and 
approved. 

Motion to refer approved. 

3.4 Council on Academic Freedom and Ethics - Senator O'Brien moved approval 
of the amendment to Section I-B-4 of CAFE 1 s Complaint Procedures: 

"evidence is presented which, prima facie~ raises substantial 
doubt .as to whethe~ all previous procedures and hearings in 
relation to the complaint resulted in a proper or equitable 
determination of the same." 

Motion to amend seconded and approved by majority vote. 

4. Election to Executive Commi~ 

Senator Scherbenlto has resigned from the Executive Committee. Senators 
Paulin and O'Brien were nominated from the floor. Senator Chesin moved 
to close nominations. Senator Paulin was elected to the Committee on the 
first ballot. 

The meeting was adjourned at 4:1~ P. u. 



FROM: Francine Frad<., Chairperson 
Council on Educational Policy 

The Cmmcil on Educational Policy met on December 15, 1975 and reports 
the followir\g: · 

For Inforrn.'3.tion 

1. Jl.fr. Bernard Johnpoll presented to the Council his findings on admini.s
trative costs at SUNY-Albany. llis findings will be made available to the 
Conmittee on Resource Allocati011. of the Got.tttci.l! __________ \ __ _ 

2. The COtmcil canpleted its study on liberalizing undergraduate education 
and submitted its reconmendations to the Undergracluate Academic Council. 

FROM: Barbara Rotundo, Chairperson 
Undergraduate Academic C...otmcil 

The Undergrad\mte Academic C.ouncil met on November 19 and December 10, 
1975 and on January 21, 1976 and reports the follcmrlng: 

For Information 

1
• 1. Guidelines for the review of the music department were approved and the 

, rev:~.ew is now underway. This review l'JI7a.s reconmended by the Select Conmittee on 
Academic Priorities. 

2. The Com.nittee on Academic Standing is investigating the possible change 
in the last day for undergraduate students to drop courses. 

3. The Council reviewed a recent study conducted concerning grade inflation 
on this campus. 

4. 1he Council reviewed a study concemin.P.; cheating on this cat11PUS. 

5. Two years' experience with tl1e new grading policies which went into 
effect in Fall 1973 has led to the conclusion tha.t the part mandating academic 
grades for failut"e to withdraw is unduly harsh on undergraduate stw.lents. A 
goodly rn.:nnber of students and faculty have reported that "E" grades are assigned 
for students who have not attended or have only attended a few classes early in 
the session. In addition, information supplied by the registrar indicates that 
for each term fran Spri.ng 1974 to Spring 1975 there were approximately 200 blank 
grades submitted by instructors. Upon request of the registrar, a:pprox:f.mately 
65 percent of these blank. grades were resolved by the instructor ass:t.r~;ning 
appropriate grades, T.h.e grade. assigned 'W{ts.usu.ally a fai.ling grade. Generally, 



~~:-

,-RFl'OR".CS- -contd. - 2 -

instructors had not orig:i:na.lly a.ss:l.~?}'led a grade l:leca.use the student had either 
not ever attended class or stopped attending early i.n the terra. It does not 
appear just to have a fail:i.ng grade on the record for a stud.ent' s adrni.nistra.tive 
neP;ligmce. 

The follet-11:ing 'I:W.S adopted by the UAC: 

I. The grade of nzu be established ~rdth the follm~rl.ng definition: 

'
1Z1 

u - A grade assif:;ned for non-attcmdance or failure to 
withdraw. No graduat:ton credit. 

II. The sturkmt shall· be- notif:teo-by the- off-ice- of the -registra.!'- G:f.- -
th c:l • t f d f 19'"1' i ' f th 0 ;;I~ f e a;::)sl.gnrnen o.. a r;ra e o ~... , upon rece1.pt o . e ·:Jraut~ .rom 
the instructor or the Dean of Undergraduate Studies. 

III. This policy is recarmend.ed for implementation for the Spring 1976. 
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REPORT TO THE SENATE 

FRm1: Carolyn Rosenthal, ChairPerson 
Council on Academic Freedom and Ethics 

DATE: February 9, 1976 

For Action: 

After consultation with President Fields and the Senate 
Cnairperson-, -Pnitlip Tompkins, CAFE re-comnn:md·s- the -following- amend--- - -
ment to the CAFE C9BE~aint Procedures as previously approved by the 
Senate on Decemoer i , ·m'S":-

Amendment - I-B-4 

evidence i.s presented \t>7hich, prima facie, raises 
substantial doubt as to whether all previous 
procedures and hearings in relation to the com
plaint resulted in a proper or equitable deter
mination of the same. 

Original - I-B-~ 

all other procedures and hearings in relation to 
the complaint have not resulted in a proper or 
equitable determination of the same. 

Rationale: 

Since Part I establishes the conditions to be 
fulfilled prior to Part II (Preliminary Investi
gation), CAFE should only be determining at that 
point that substantial evidence e~dsts that 
previous procedures might have resulted improperly. 
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UNIVERSITY SENATE 

STATE mUVERS ITY OF NEvJ YORK AT ALBANY 

DATE: ~1arch 8, 1976 

TIHE : 3 P . M. 

LOCATION: Campus Center Assembly Hall 

A G E N D A 

1. Approval of l\1inutes 

2. Council & Committee Rf.·;::>orts 

3. New Bus:i.nf:!SS 

l+-. Adjournment 



STATE UNIVERSITY OF NEW YORK AT ALBANY 
1400 Washington Avenue 
Albany, New York 12222 

Minutes of March 8, 1976 

ABSENT: L. Andrew; T. Boel:m; H. Brown; S. Brown; W. Brown; J. Cooper; N. Delllca; 
A. Dowling; R. Farrell; F. Fenminella; J. Fetterley; E. Gentry; E. Hadden; 
C. Haile; R. Kendall; B. Klein; R. Kuhhnan; J. Leibowitz; A. Lento; 
D. Lerner; J. Levenson; G. Lonschein; D. Nichols; F. Ol:nma.cht; A. Paulin; 
S. Pflanczer; P. Raskin; M. Robarge; L. Salkever; M. Seiden; M. Sherman; 
C. Tekel; J. 'Ihen·ien; 0. Turi; J. Victor; C. Waterman; D. Weprin; 
R. Wilkinson 

'Ihe meeting was called to order at 3 : 10 P. M. in the Campus Center Assembly 
Hall by the Chairman. 

1. Approval of Minutes 

Senator O'Brien rooved approval of the Minutes of the February 9, 1976 meeting; 
motion seconded by Senator Tucker and approved. 

2. President's Report 

The President noted that he had hoped that the deliberative process would be 
completed by today's meeting so that he could report to the Senate on the necessary 
budget cuts . '!be President is allowing himself oore time to consider the reconmend
ations of the Task Force before making his decisions. 

3. Council & Comnitt~ 

3 .1 Written reports were submitted by the Executive Con:mittee and the Under-
graduate Academic Council. 

3. 2 Executive Corrmittee Report - Senator Gibson moved approval of the following 
Council appointments: 

EPC - Steve DiMeo (undergraduate st-udent) to replace John Murphy (under
graduate student 

- Linda Kaboolian (undergraduate student) to replace Audrey Neison 
(undergraduate student) 

- Alex Shane (Slavic Studies) to replace Herming Meyn (Philosophy) 

UAC - David Weprin (undergraduate student) to replace /my Paulin 
(undergraduate student) 

GAC - Doris White Vlahides (graduate student) 



SENATE MINUTES-··contd. - 2 - MARCH 8, 1976 

, 3. Cotmcil & Conmittee Reports--contd. 

Academic Services Council - Ann Prentice (Library & Information Science) 
to replace Norman Hoyle (Library & Informa
tion Science) 

Motion to approve the appointments seconded and approved. 

A revised academic calendar for 1976-1977 was accepted by the Senate. 

3. 3 Undergraduate Academic Council - Senator Rotundo moved that the Senate 
accept a policy: 

nw - Withdrawal from a course. Assigned by the instructor at the request 
of a student before the last day to withdraw from a course as designated 
jn tb.e_ ~cad~nic calendar. After the last day to withdraw, only the 
appropriate acadanic grade . may .lYe ass-igned-. - 'Ihe -grade may -also -be - - - - - -
assigned by the instructor when a student has failed to attend the course. 

"'Ibis policy goes into effect for the Sumner tenn, 1976, but would be 
retroactive to August, 1973 for those students Who received an academic 
grade for courses t.hey never attended." 

Motion failed for lack of a second. 

3. 4 Senato:r: 'Myer moved that the UAC report be returned to the Council and 
that the Council be directed to devise a new statanent on the "W" grade. 
Motion ruled out of order. 

4. 'Ihe Chair recognized Jerold Zuckerman (Chemistry), who presented a statement 
regarding the Research Foundation's patent waive.t' and release fonn. 

Senator 'Myer moved that the Senate approved the following statement: 

''WHEREAS, J:i"aculty, students and staff at the State University of New York 
are being required to sign a Patent Waiver and Release by the Research 
Foundation of State University of New York under the threat of sanction; 
and 

''WHEREAS, the Patent Waiver and Release would limit the faculty member 
in the discussion of his or her awn subject as guaranteed by Title J 
of the Policies of the Board of Trustees; and 

"WHEREAS, the Patent ·waive.-r: and Release would restrict the dissemination 
of the conduct, progress and results of University research as assured 
by Board of Trustees Resolution 66--258; and 

"WHEREAS, the restrictions imposed by the Patent Waiver and Release go 
far beyond the conditions set by major Federal Agencies as asserted by 
the Office of Sponsored Ftmds of this institution in their memorandun 
of 29 July 1975, and in the letter fran Executive Vice Chancellor 
James E. Kelly dated 8 January 1976; and 



SENATE MITNUTES--contd. - 3 - MARCH 8, 1.976 

''WHEREAS, the imposition of these restrictions would delay the subnission 
of masters theses and doctoral dissertations based upon research results 
and delay the subsequent award of these degrees ; and 

''WHEREAS, the purpose of University research as stated in Title I, Para
graph 1, subsection (a) of the Policies of the Board of Trustees is to 
secure new knowledge for the general benefit and not to make inventions 
for profit; and 

''WHEREAS, the terms of this Patent Waiver and Release will bring embarrass
ment to the institution and damage to her reputation, NON THEREFORE, 

''BE IT RESOLVED, that the University Senate conden:m.s the terms of the 
Patent Waiver and Release as antithetical to the principles of a Univer
sity in a free society, and 

"BE- IT FURTHER RESOLVED that the request -for- execution of- this- agreement 
by the Office for Research be rescinded, and 

"BE IT FURTHER RESOLVED that the Patent Waive-r:· and Release agreements 
now being held on this campus be returned to their signatories; and 

"BE IT FURTHER RESOLVED that the President of the State University of 
New York at Albany, Dr. Emnett B. Fields, tra:nsmit this resolution to 
the Chancellor of the State University of New York, Dr. Ernest L. Boyer." 

:Motion seconded. Senator Tucker moved the question; motion seconded and approved. 
Senator Myer' s motion was approved unan.ilrously. 

5. Senator C. Klein moved the adoption of the following motion: 

''WHEREAS, A mass rally and march will be held at the New York State 
Capitol to support greater funding for the State University of New 
York on Tuesday, :March 16, 1976, between 12 Noon and 5 P. M. , 

"IT IS HEREBY RESOLVED, that on Tuesday, March 16, all instructors 
are requested not to administer exams and not to take punitive action 
for reasons of non-attendance.'' 

:Motion seconded by Senator O'Brien. Question called. Motion approved by a 
vote of 19 in favor, 11 opposed. 

1he meeting was adjourned at 4:4.0 P. M. 



TO: 

FROM: 

DATE: 

STATE UNIVERSITY OF NEW YORK AT ALBANY 
1400 Washington Avenue 
Albany, New York 12222 

t-1Erobers bf the Undergraduate Academic Council 

Robert H. Frey (\. ~ ~ 
20 February 1976 '-~\ ~ 

The following is the result of actions taken at the Senat.e meeting 
of 9 February 1.976 and discussion at the 11 Pebruary UAC meeting. If you 
have any questions or carments, please contact either Barbara Rotundo or 
myself. 

BACKGROUND- - - - -

OVer the last two years a significant proble:n has developecl 
concerning undergraduate students who registered for a course and then, 
for whatever reason, did not attend the course or withdrew fran it. Under 
the existing policy, a st.udent who registers for a course and does not 
withdraw fran it "shall be assigned the appropriate acadEmic grade by the 
instructor." What has occurred over the last two years is that instructors 
have reen required to sul:mit an academic grade (usually an "E" or "U") for 
a student 'Who never attended the course. This is not only considered unduly 
harsh punishment, but it also creates a situation where i·t is impossible to 
differentiate between a grade given for legitimate academic performance and 
one given for failure to canplete administrative procedures. 

The purpose of the following policy is to develop a more rational 
solution for those students who never attend a course for which they are 
registered. The Undergraduate Acadanic Council (UAC) initially proposed 
the establishment of the "Z" grade to address the proble:n, but, upon 
reinvestigation, has decided to redefine the "W" grade as a better 
solution. 

IT IS HEREBY PROPOSED: 

I. W - Withdrawal from a course. Assigned by the instructor 
at the request of a student before the last day to 
withdraw ~aRJ.r:OtlFBe-aJ9--desi.goo±:.eQ--.in-:the_ aq!3-de:nic 
calendar. The /\grade may also be assigned by the 
instructoi· when a student has failed to attend the 
course prior to the last day to wit~aw. ·ter 
last day to wi·thdraw, only the appropriate academic 
grade may be assigned. 

II. This policy goes into effect for the SUmmer term, 1976, 
but "IM:luld be retroactive to A11gust, 1973 for those students 
who received an acade:nic grade for courses they never 
attended. 



FROH: 

DATE: 

UNIVERSITY SENATE 

STATE UNIVERSITY OF NE'AJ YORK AT ALBANY 

Phillip K. Tompkins, Chairman 
Executive Committee 

Harch 8, 1976 

1. ~ppointments 

Council on Educational Policy: -·-· -~ 

Linda Kaboolia.n (undergraduate student) to replace 
Audrey Neison (undergraduate student) 

Alex Shane (Slavic Studies) .. to replace Henning Meyn 
(Philosophy) 

Graduate Academic Council: 

Doris T:Jhite Vlahides (graduate student - English) 

Acadet!!!E. S~rv~~ Coun~il: 

Ann Prentice (Library t~ Information Science) to replace 
Norman Hoyle (Library & Information Science) 

Undergt:~date Academic Council: 

David t'1eprin (undergraduate student) to replace Amy 
Paulin (undergraduate student) 

2. The Executfve Committee approved a motion to instruct the 
President to bring the calendar into agreement with the 
appropriate guidelines and to report to the Senate. 



27 August 
26 August 
30 August 
31 August 
6 September 
9 September 

4 October 
5 October 
6 October 

21"22 October 
25 October 
29 October 

I November 
19 November 
25 November 
29 November 

. - I -December 
7 December 

14 December 

15·16 December 
17··23 December 

SPRING 1977 

14 January 
15 January 
17 Januar·y 
18 January 
27 January 

4 February 

19 February 
28 February 
7 March 

17-18 March 
25 Hat·ch 

2 April 
II April 
15 April 
29 April. 
2 May 
5 Hay 

12 Hay 

13+16 Nay 
17·23 May 
28-29 Hay 

(Frl) 
(Sat) 
(Hon) 
(Tue) 
(lion) 
(Thu) 

(Hon) 
(Tue) 
(Frl) 

(Thu-Frl) 
(Mon) 
(Ft·l) 
(Mon) 
(Frl) 
(Thu) 
(Mon) 
(Wed) 
(Tue) 
(Tue) 

(Wed-Thu) 
(Frl-Thu) 

(Frl) 
(Sat) 
(Mon) 
(Tue) 
(Thu) 

(Frl) 

(Sat) 
(Mon) 
(Mon) 
(Thu-Frl) 
(Fri) 
(Sat) 
(Mon) 
(Frl) 
(Frl) 
(Mon) 
(Thu) 
(Thu) 

(Fr 1+~1on) 
(Tue-Mon) 
(Sat-Sun) 

ACADEMIC CALENDAR 

Reglstrat ion (9AM-lt30PM) 
Registration • Saturday and evening students only (9AM-12noon) 
Classes begin - 810AM 
Flt•st day for Late Registration and to add or drop courses 
Classes suspended 
Last day for Late Registration and to add courses; last day for undergraduate students 
to file S/U or A-E grading options · 
Classes suspended 
Academic advisemant begins· University College 
Last day to file Fall 1976 degree application in Office of the Registrar- Records 
ServIce (AD B5) 
First Quarter Final E><amination Period 
Second Quarter classes begin - 810AM 
l.ast day for graduate students to drop courses 
Preregistration for Spring 1977 begins (Colonial Qu<~,d) 
Last day to make up Incomplete grades; Pret·egistration ends ~ 3PM 
Classes suspended 
Classes ~esume-·-810AM 
Last day for dissertation and thesis submission for Fall 1976 graduation 
Last day for undergraduate students to drop courses 
C 1 asses end; c 1 asses whIch meet once a week on Wednesday or Thursday, and Second Quarter 
courses continue to meet thru 16 December 
Reading days 
F 1 na 1 ExaminatIons 

Reg I stt·at ion (9AM-430PM) 
Registration - Saturday and evening students only (9AM·I2noon) 
Classes begin - BlOAM 
First day for· Late Registration and to add or drop courses 
Last day for l.ate Registration ~fld to add courses; last day for undergraduate students 
to file S/U or A·E grading options 
Last day to file Spring 1977 degree application In Office of the Registrar - Records 
Service (AD B5) 
Classes suspended - 5PM 
Classes resume • 810AM 
Academic advisement begins -University College 
Third Quarter Final Examination Period 
Last day for graduate students to drop courses 
Classes suspended - 5PM 
Classes resume- 810AM; Preregistration for Summer and Fall i977 begins (Colonial Quad) 
Last day to make up Incomplete grades 
Preregistration ends - 3PM 
Last day for dissertation and thesis submission for Spring i977 graduation 
Last day for undergraduate students to drop courses) 
Classes end; classes which meet once a week on Friday, Saturday, or Monday, and Fourth 
Quarter cout·ses continue to meet thru 16 May 
Reading days 
Final Examinations 
Graduation weekend 



RESOLUTION 

Mr. President, I offer the following: ~~SOLU}'_!ON: 

WHEREAS, Faculty, students and staff at the State University of New York 
are being required to sign a Patent Waiver and Release by the Research 
Foundation of State University of New York under the threat of~n SSWf 

WHEREAS, the Patent Waiver and Release would limit the faculty member in 
the discussion of his or her own subject as guaranteed by Title){_ of the 
Policies of the Board of Trustees; and ~ 

WHEREAS, the Patent Waiver and Release would restrict the dissemination 
of the conduct, progress and results of University research as assured by 

by Board of Trus~ees Resolution 66-258; and 

WHEREAS, the restrictions imposed by the Patent Waiver and Release go 
far beyond the conditions set by major Federal Agencies as asserted by 
the Office of Sponsored Funds offui~ inst~t~tio~ in their memoran~um,9f 1 
29 July 19751 and~"-~~&~ e.~ 'E~er~.u::t~..v ... o ... ,\J\1\.!L ~atv....~t~ :r-a.~e: ~fn-t ddt_~ 
~ Jitv.,Q~ I \ \( \tJ . ().,ru...~ ) 
WHEREAS, the imp6sition of these restrictions would delay the submission 
of masters theses and doctoral dissertations based upon research resu1 ts -·---·--· 
and delay the subsequent awaTd of these degrees; and 

WHEREAS, the purpose of University research as stated in Title$, Para
graph 1, subsection (a) of the Policies of the Board of Trustees is to 
secure new knowledge for the general benefit and not to make inventions 
for profit; and 

WHEREAS, the terms of this Patent Waiver and Release will bring embarrass
ment to the institution and damage to her reputa ion, NOW THEREFORE, 

.:.-;J ~ 

BE IT RESOLVED that the University · ~~condemns the terms of the 
Patent Waiver and Release as antithetical to the principles of a University 
in a free society, and 

BE IT FURTHER RESOLVED that the request for execution of this agreement 
by the Office ·~~~~®1\!1-1:!'1~ be rescinded, and 

~~\~ 
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STATE UNIVERSITY OF NEW YORK AT ALBANY 
1400 Washington Avenue 
Albany, New York 12222 

UNIVERSITY SENATE 

DATE: April 5, 1976 

TIME: 3 P. M. 

LOCATION: CC Assembly Hall 

- A G-E-N D A- - -

1. Approval of Minutes 

2. Council & Committee Reports 

3. Old Business 

4. New Business 

4.1 Bill No. 197576-03 (Faculty Workload) 

4.2 Bill No. 197576-04 (Course Withdrawal for Under
graduate Students) 

4. 3 Other 

5 . Adjournment 



STATE UNIVERSITY OF NEW YORK AT ALBANY 
1400 Washington Avenue 
Albany, New York 12222 

ABSENT: T. Boehm; S. Brown; G. Cardinali; J. Cooper; N. DeLuca; J. Dewey; R. Farrell; 
F. Fenmi.n.ella; J. Fetterley; A. Finkelstein; H. Grossman; W. Holstein; 
A. Lento; D. Lerner; Y. Myer; D. Nichols; F. Ohnmacht; S. Piscorowski; 
P. Raskin; C. Rosenthal; J. Victor; C. Watennan 

The meeting was called to order at 3: 15 P. M. by the Chairman in the Campus Center 
Assembly Hall. 

1. APProval of Minutes 

Senator C. 'fucker rooved approval of the Minutes; mtion seconded and approved. 

2. Cot.mcil & Ccmnittee Reports 

2.1 Written reports were submitted by the Executive Carmittee, Cot.mcil on Educ
ational Policy, Undergraduate Academic Cotmcil, Univers:i.ty Camn.m.ity Cotmcil, 
and the Cotmcil on Academic Freedom and Ethics . 

2.2 Executive Committee ~ort - The Chairman reported that the Committee on 
Naninat~ons ana Electionss ruled that Article II, Section 2.8 of the By-laws 
may be interpreted to allovv for a two-year extension of student representation 
on the Senate. 

3. Bill No. 197576-o\ (Course W_:Lthdrawa!_ ~or Dn;dergraduate Students) 

3.1 Senator B. Rotundo moved acceptance of Bill No. 197576-04; mtion seconded. 

In response to a question from the floor, it was noted that adoption of this 
bill would have no bearing on tuition charges, 

Bill No. 197576-04 approved by major:i.ty vote. 

4. Bill No. 197576-05 (Amendment to t~_Facul.1;l By-laws) 

L~.l Senator H. Story moved acceptance of Bill No. 197576-05; mtion seconded 
by Senator c. 'fucker. 

Senator Story noted that this bill is being presented on behalf of the Ccmnittee 
on NOminations and Elections in an attempt to bring the By-laws into agreement 
with current practice. 

Question called. Bill No. 197576-05 approved by majority vote. 



Senate Minutes--contd. - 2 - APril 5, 1976 

5. Bill No. 197576-03 (Faculty Worklo~ 

5.1 Senator F. Frank nnved approval of Bill No. 197576-03; motion seconded. 

5.2 Senator M. Shennan moved to amend the bill by deleting Section II-A and 
Section III and amending Section II-A to read: 

'~cademic units will maintain records of individual faculty teaching 
responsibilities. It is expected that faculty workload will vary 
among individuals. Justification for such differences shall be 
explained in writing to any faculty member who questions his or her 
assigned responsibilities. Valid considerations in making such 
assignments shall include~ but not be restricted to the following: 

1. 
2. 

- ;r, 
4. 
5, 

6. 

research load/productivity 
level and type of instruction 

- size of sections - - - - -
number of preparations 
supervisory assignments (e.g.~ supervision of multi-section 
course) 
departmental/school/university duties." 

MJtion seconded. 

5. 3 Senator H. Story moved to postpone consideration of the nntion and the 
amendments until the next meeting of the Senate; motion seconded by Senator 
T. Wright. Motion to table approved. 

The Chairman was asked to check with the union officials to detennine what 
effect this bill would have on current negotiations. 

'Ihe meeting was adjourned at 4: 35 P. M. 



FRCM: 

REPORTS TO THE SENATE 

APRIL 5, 1976 

Phillip K. Tompkins, Chairman 
Executive Committee 

1. The question of student representation on the University Senate was 
discussed. The Executive Camlittee has requested an interpretation of the By-laws 
fran the Ccmnittee on Norn:inations and Elections. 

2. The Executive Conmittee inst-ructed the Chairman to request copies of all 
reports that cross from one council to another. 

FRCM: Francine Frank, Chairperson 
Council on Educational Policy 

'!he Council on Educational Policy (EPC) met on 16 February and 22 March 
and reports the following: 

For Information 

1. The EPC approved a proposal for program evaluation and forwarded it to 
the GAG, the UAC, and the Executive Ccmnittee. 

2. The EPC reviewed the recorrmendations of the Task Force and sent its 
report to the President. 

For Action 

1. See Bill No. 197576-03 (Faculty Workload). 

F'R!l1: Barbara Rottmdo, Chairperson 
Undergraduate Academic Council 

The Undergraduate Academic Council (UAC) met on 11 February and 17 March 
1976 and reports the following: 

For Information 

1. The Department of Classics was granted departmental advisement status 
for its undergraduate programs in Greek, Latin, and Greek and Roman civilization. 



REPORTS--contd. - 2 - APRIL 5 1 1976 

; UAC Report--contd. 

2. The UAC is reviewing the recannendation fran the EPC concerning liberal
izing undergraduate education. 

3. The Council discussed but formed no compelling reason to change the last 
day for undergraduates to withdraw fran courses with the grade of ''W''. 

4. A request to review increasing the special talent admissions program was 
referred to the admissions corrmittee. 

5. A report was received concerning those aspects of the Allen Center which 
might be diffused into other areas of the University. 

6. The UAC accepted a rewording of the honors program guidelines . 

7. After careful deliberation~ -the -UAC rejected the- proposal :from the -College 
of General Studies for an undergraduate combined major and second field in general 
studies. 

For Action 

1. See Bill No. 197576-04 (Course Withdrawal for Undergraduate Students) . 

FR<l1: Carolyn Rosenthal, Chairperson 
Council on Academic Freedom and 

Ethics 

The Cotmcil is, and has been, meeting weekly for severaliOOnths and currently 
has five complaints under consideration. 



UNIVERSITY COf\1r1UNITY COUNCIL 

Correction: to. November 7, 1975 Proposal on Community/University 
Relationship Building passed by the Council on that day. 

Membershig on the Committee: Office of University Affairs; Office of 
S'tuda"nt Affairs as rept.-esented by the Dean; f~iddle Earth; Residence; 
Office of the Educational Opportunity Program as represented by the 
Director and one member of the counseling staff; Student Association; 
Educational Opportunity Program Student Association; School of Criminal 
Justice; School of Social ~Jelfare as represented through the Community 
'Service Program and Public Safety; and Student'Actriv1ties Office. 
(University 1'4embership , other stays as on proposal) 

Imelementation Committee MembershiQ: Two UCC members, the Vice President 
for UniversHy-Affa"irs, the Dean for Student Affairs~ the Director of 
the Educational Opportunity Program and a representative of Student 
Association. 



UNIVERSITY CCM1UNITY COUNCIL 

It is hereby proposed that the Universi1:y Ccmnunity Council establish the Public 
Safety Advisory Carmittee. The charge to the Committee is as follows: 

1. The Carrnittee shall advise the Director of Public Safety on all 
matters of potential policy and procedural changes, revisions; and 
assist in the development of new policies and procedures as appropriate. 
Clearly, the function of the Committee in this, and any other capacity, 
is advisory. 

2. At the request of either the Director of Public Safety or the Univer
sity Ccmnunity Council, the Com:n:ittee shall assist in the evaluation of 
policies and procedures that fall under the Public Safety Office. 

3. 1he Cormrl.ttee shall be responsible for the handling of inquiries 
made by individual members, or organizations, within the University 
cqnrn.mity _about :gol:iGi_es _gnd_prQcedures_ of_ public safety,_ 

4. The Com:n:ittee shall assure that information about policies and pro
cedures affecting the University cOITnRn1ity be widely disseminated to 
that corrmuni ty. 

5. As appropriate, the Ccmnittee sh.all encourage the development of 
programs that foster interaction with and among members of the Public 
Safety Office and other segments of the University population. 

Met_nber~h!:P. 

Membership shall be representative of the segments of the University 
cOJ:llnl:n1j.ty and as follows: 

1. 'lhree (3) students, to be appointed by the President of the Student 
Association. 

2. One (1) teaching faculty member, one (1) non-teaching faculty member, 
one (1) member of the administration, to be appointed by the University 
Coommi.ty Council. 

3. 1he Director of Public Safety, ex officio. 

(Of the membership, at least one (1) person must be a member of the 
University Corrmunity Council, who wi.ll chair the Corrmittee.) 

This Committee is being established at the request of the Director of Public 
Safety in order to provide him with broader-based input into the issues and 
concerns that fall tmder his jurisdiction. 

This Committee is a way of providing for input by manbers of the University 
camnm.ity into areas that affect all segments of the population. It is under
stood that the Committee is accountable to the University Community Council 
and all recarmendations made by the Comnittee must first be approved by this 
Council. 

January 30, 1976 



Bill No. 197576-03 

UNIVERSITY SENATE 
STATE UNIVERSITY OF NEW YORK AT ALBANY 

Faculty Workload 

INIRODUCED BY: Council on Educational Policy 
April 5, 1976 

In the 1975 Audit Report of the New York State Department of Audi.t and 
Control, it was reccmnended that the University establish a policy on faculty 
workload. At the request of Vice President Si-rotkin, a Camrl.tt:ee on Faculty 
Workload of the Conference of Acadenrl .. c Deans prepared ''Discussion Notes on 

·· Faculey Workload -Policy- for -con.sideraclon by- the -conference-of-Acada:Iiic Deans''.- -
These were then forwarded to the EPC and formed the basis for Council discussion. 

THE FOI.L<lVING POLICY ON INSTRUCTIONAL WORKLOAD IS SUBMITI'ED FOR ACTION: 

I. Ass~tions 

A. Full-time faculty members at SUNY-Albany are expected to participate in 
its instructional, research, and public service responsibilities. Unlike 
an undergraduate institution, a university center is distinguished by its 
focus on all three. Indeed as the National Science Foundation has indicated, 
it is these activities of inst-ruction, research, and public seyvice, "through 
which the distinctive purposes of a university are fulfilled.'' '' ... both 
the professional person himself and those dealing with him should think of 
his professional activities as organically interrelated, a~ a totality of 
activity. This totality is his 'full professional life'." 

B. Tile detennination of faculty teaching assignments is properly made within 
the academic unit. Such detennination should be made within the context of 
the concept of the "full professional life11 and consistent with university 
policies. 

II. Policy 

A. It is expected that at the division/school level the average weekly 
faculty contact hour (WFCOH) load will be between nine (9) and twelve (12) 
contact hours. 

B. Academic units will maintain records of individual faculty workload 
assignments. It is expected that deans and chairpersons will assign 
individual faculty workloads above or below the division/school average. 
The reasons and justifications for these assigrnnents, particularly, should 

1National Science Founaaffon, Systems for Mea.sur:ing and Reporting the Resources 
and Activities of Colleges and Uni:vers:i .. ties (NSF 67-15), 1976, page 62. 

2Ibid. , page 64·. 



Bill No. 197576-03-·-contd. ~ge 1_ 

be documented in the unit's :r:ecords . The follow:ing are some of the consid·· 
erations jn making such assignments: 

1. research load/productivity 
2. level and type of instruction 
3. size of sections 
4. nlll.nber of preparations 
5. supervisory assignments (e.g., supervision of multi-section 

course) 
6. departmental/ school/tmi.versity duties. 

III. Evaluation 

A. Instructional workload will be evaluated each Fall and Spring semester. 
Workload data will be collected through the report mechanisms of the · 
-Regiscra.F's Scheduling-Office and- the- Office--of -Inst:irut.ional-Resea:r;ch.--- - -
Th.ese data together with infonnation gathered from the workload assignment 
records of the academic units will be distributed to the deans for their 
responses . Th.e data and responses will then be sent to the Academic Vice 
President for his evaluation and report to the faculty on the semester's 
performance. 

B. In calculating the average weekly faculty contact hour load at the 
division/school level, all enrolled sections (lectures, seminars, dis
cussion and lab groups, independent study, dissertation and field wrk) 
will be included. Contact hours will be calculated based on the actual 
meeting time of regularly scheduled sections and an a fonnula for non
scheduled sections (independent study, etc.). 

IV. Implementation of this policy should begin with the detenn:i.na.tian of faculty 
teaching assignments for Spring 1977. 



Bill No. 197576-04 

UNIVERSITY SENATE 
STATE UNIVERSITY OF NEW YORK A'T ALBANY 

Course Withdrawal for Undergraduate Students 

INI'RODUCED BY: Undergraduate Academic Council 
April 5, 1976 

Over the last two years a sign:tficant problem has developed concerning under-
graduate students who registered for a. course and then, for -whatever reason, did 
not attend the course or withdraw from i.t. Under the existing policy, a student 
who registers for a course and does not w.i.thd:raw fran it "shall be assigned the 
appropriate academic grade by the instructor." What has occurred over the last 
two years is that instructors have been required to &'1ibmit an academic grade 
(usMlly- arc"E"- or ''U") -for -a -s·tudent -who-never actended-the eou~se.- -Tl:lis -is not- ___ _ 
only considered unduly harsh punishment, but it also creates a situation where it 
is impossible to differentiate between a grade given for legi.tintate academic per
formance and one given for failure to complete adni.nistrative procedures. 

' 

IT IS HEREBY PROPOSED THAT 1HE FOIJ..D'WING BE .ADOPTED: 

I. W - withdrawn without penalty. Not an academic grade. 

II. Dropping a course. A student may initiate a COUJ::'Se withdrawal and receive a 
''W" by filing the appropriate form with the Registrar at any time between the 
last day to add a course and the last day to dYop. 

Nonnally~ a course dropped before the last day to add will be deleted fran the 
student record. 

The instructor responsible for the course may assign a ''W'' where there is no 
evidence of attendance since the last day to add. 

A student who attends a course after the last day to add, and does not complete 
the drop procedure, is assigned the appropriate academic grade by the instructor 
responsible for the course. 

III. This policy go into effect for the Spring te:r.:m, 1976, but be retroactive to 
August 1973 for those st-udents who received an academic grade for courses 
they never attended. 

Dl. This bill be referred to th.e President for action. 



B~ll No, 197576-05 

UNIVERSITY SENATE 

STATE UNIVERSITY OF NEW YORK AT ALBANY 

Amendment to the Faculty 
By-laws 

INTRODUCED BY: Executive Committee 
April 5, 1976 

IT IS HEREBY PROPOSED THAT THE FOLLOWING BE ADOPTED: 

I. That Article II, Section 2.2 (Composition of the Senate) 
of the Faculty By-laws be amended by deleting the phrase: 

"at least half of whom must be from the 
instructor, assistant professor and 
associate professor ranks, or equivalent." 

Article II, Section 2.2 will then read: 

"There shall be twelve Senators elected at 
large from the Voting Faculty." 

II. That this resolution be referred to the members of the 
Voting Faculty for action at the Spring 1976 Faculty 
meeting. 
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TO: 

FROM: 

__ _DATE: 

STATE UNIVERSITY OF NEW YORK AT ALBANY 
1400 Washington Avenue 
Albany, New York 12222 

Members of the 1976-1977 University Senate 

Clara Tucker, Chairperson 
University Senate 

April 16_, _1976 __ _ 

The first organizational meeting of the 1976-1977 

University Senate will be held on Friday, April 30, 1976 at 

2:15 P. M. in Lecture Center 21. 

The only item of business for this meeting will 

be the election of officers for the coming year. 



STATE UNIVERSITY OF NEW YORK AT ALBANY 
1400 Washington Avenue 
Albany, New York 12222 

UNIVERSITY SENATE 

TO: Members of the University Senate 

FROM: Clara Tucker, Chairman 

DATE: May 4, 1976 

The 1976-1977 University Senate will hold its second 

organizational meeting on Monday, May 10, 1976 at 3 P. M. in 

the Campus Center Assembly Hall. 

The purpose of this meeting will be to approved the 

proposed Council membership for the 1976-1977 academic year. 



UNIVERSITY SENATE 

STATE UNIVERSITY OF NEW YORK AT ALBANY 
1400 Washington Avenue 
Albany, New York 12222 

Minutes of April 30 2 1976 

The first organizational meeting of the 1976-1977 Senate was called to order 
at 2:20 p.m. in Lecture Center 21. by the Chairman, Clara Tucker. 

1. Election of Chairman-Elect 

Donald Bishko (Business) and Harold Story (Physics) were nominated by the 
Executive Committee. Josiah Gould (Philosophy) and Bruce Marsh (Physics) were 
nominated from the floor. 

Senator Tompkins moved that the nominations be closed; motion seconded and 
approved. No nominee received a majority on the first ballot. 

A run-off ballot was conducted between Senators Bishko and Story. Senator 
Bishko was ,elect~d. 

2. Election of Secretary 

Francine Frank (Hispanic & Italian Studies) and John Therrien (Mathematics) 
were nominated by the Executive Committee. Ira Zimmerman (Undergraduate ~tudent) 
was nominated from the floor. 

Seh~tor Tompkins moved that the nominations be closed; motion seconded and 
approved. No nominee received a majority on the first ballot. 

A run-off ballot was conducted between Senators Frank and Zimmerman. Senator 
Frank was elected Secretary. 

3. Executive Committee - Non-Teaching Professional 

Patricia Buchalter (Student Activities) and Vernon Buck (Educational Opportunity 
Program) were nominated by the Executive Committee. There were no nominations from 
the floor. Senator Buck was elected on the first ballot. 

I 

4. Executive Committee - Teaching Faculty 

Charles Edwards (Biology) and Margaret McKenna (Business Education) were 
\ . 

nominated by the Executive Committee. John Dewey (Geology), Frank Femminella 
(Foundations of Education), Murray Phillips (Educational Communications), and 
Harold Story (Physics) were nominated from the floor. 

Senator Tompkins moved that the nominations be closed; motion seconded and 
approved. Senator Story was elected on the first ballot. 

A run-off·ballot was conducted between Senators Dewey and Edwards. Senator 
Edwards was elected to the Executive Committee. 
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UNIVERSITY SENATE 
STATE UNIVERSITY OF NEW YORK AT ALBANY 

1976-1977 Senate Membership 

EX OFFICIO 

Fmnett B. Fields, President of 
State University of NeW York 
at Albany 

Phillip Sirotkin, Vice President 
for Academic Affairs 

Jolm Hartley, Vice President 

C. James Schmidt, Director of 
Libraries 

Shirley Brown, Representative to 
Statewide SUNY Senate 

Alfred Finkelstein, Representative 
to Statewide SUNY Senate 

for . 'Management- & -f'-larm.ing - --- - -

Louis Salkever, Vice President 
for Graduate Studies 

Lewis Welch, Vice President 
for University Affairs 

ELECTED: AT lARGE 

Charles Edwards (1977) 
Biology 

HUgh Farley (1977) 
Business 

Margaret MCKenna (1977) 
Business Education 

Donald Wilken (1977) 
M9.thema.tics 

ELECTED: ARTS & SCIENCES 

Herbert Brown (1977) 
M9.thema.tics 

Jolm Dewey (1977) 
Geology 

May Kaftan-Kassim (1977) 
Astronany 

catharine Newbold (1977) 
History 

Barbara Rotundo (1977) 
English 

(To be elected) , Representative 
to Statewide SUNY Senate 

Phillip Tanpkins, Past Chairperson, 
SUNYA University Senate 

Vernon Buck (1978) 
Educ. Oppor. Program 

Janet Hood (1978) 
Student Health Service 

James Mancuso (1978) 
Psychology 

Harold Story (1978) 
Physics 

Laurel Andrew (1978) 
Art History 

Judith Fetterley (1978) 
English 

Helen Ghiradella (1978) 
Biology 

Josiah Gould (1978) 
Philosophy 

Yash MYer (1978) 
Chemistry 

Peter Benedict (1979) 
Geology 

Patricia Buchalter (1979) 
Student Activities 

Edward Cawley (1979) 
Art 

Bruce Marsh (1979) 
Physics 

Shelton Bank (1979) 
Chemistry 

Raytrond Beneson (1979) 
Physics 

Francine rrank (1979) 
Hispanic & Italian Studies 

Curtis Hemenway (1979) 
Astronomy/Physics 

William Reese (1979) 
Philosophy 



1976-1977 Senate Membership--contd. 

Malcolm Shennan (1977) 
Mathematics 

Jolm Therrien (1977) 
Mathematics 

Clara Tucker (1977) 
History 

ELECIED: EDOCATION 

Anthony Lento (1977) 
Off-Campus Supervision 

Carolyn Rosenthal (1977) 
-- Speech Pathology - - -- --

James Victor (1977) 
Psychology & Statistics 

ELECIED: BUSINESS 

Donald Bishko (1977) 

Roy Klages (1978) 

ELECIED: LIBRARY 

Harriet Eames (1978) 

Barbara Rice (1979) 

ELECIED: SOCIAL WELFARE 

Steven Pflanczer (1978) 

Richard Wilkinson (1978) 
Anthropology 

Frank Femminella (1978) 
Foundations of Education 

Caroline Whitbeck (1979) 
Philosophy 

Nicholas DeLuca (1979) 
Educational Administration 

Harriet Norton (1979) 
- -- - - - - -- -- -Mi:lne --- - - -- -- -- -- · 

MUrray Phillips (1979) 
Educational Connrunications 

ELECTED: CRIMINAL JUSTICE ELECTED: GSPA 

Robert Hardt (1979) Lester Hawkins (1979) 

ELECTED: LIBRARY . SCIENCE ELECI'ED: NURSING 

Joseph Morehead (1979) Gloria Cardinali (1977) 

APPOINTED SENATORS: ALL APPOINIED FOR ·oNE-YEAR TERMS 

Neil Brown 
Student Affairs 

Rodney Hart 
Admissions 

J o1:m. Kekes 
Philosophy, A&B 

H. Peter Krosby 
History, A&J3 

David Martin 
Academic Affairs 

Gilbert Moore 
Education 

Haj imu Ogawa 
Mathematics, A&S 

Vincent O'Leary 
Criminal Justice 

Dean Snow 
Anthropology, A&B 



1976-1977 Cotmcil Membership--cont;_c!_ .. 

University Community Council--contd. 

Teaching Faculty: *Curtis Hemenway, As troncmy, A&S 
*Roy Klages, Business 

Bruce Solnick, History, A&S 

Nort ... Teaching Faculty: *Patricia Buchalter, Student Activities 
David Long, Educational Coomunications Center 

Undergraduate Students : '\Michael K:ranis 
'~"Brad Scheiner 

COUNCIL ON ACADEMIC FREEDOM AND ETIITCS - J. Therrien 1 Convener 

Teaching Faculty: Vincent Aceto, Library & Infonnation Science 
'Melvin Bers, Econa:nics, A&S 

'/(Edward Cowley, Art, A&S 

Page 3 

---- --- ------- ---- *Ca:i;-olyn-Resenthal-,-Speeeh-Pathelegy,- Education------ --- ------
Myron Taylor, English, A&S 

*Jolm Therrien, :Ma.thematics, A&B 

Non-Teaching Faculty: Leila Moore, Residence 
Yolanda Nix, Educational Opportunity Program 

Undergraduate Students : '~l'flugh Hill 
'~c'Robyn Perchik 

~IT. ON PRCMYI'IONS AND CONTINUING APPOIN'IMENTS - J. Dewey, Convener 

Ex Officio: Phillip Sirotkin, Vice President for Academic Affairs 

Teaching Faculty: '~<Kuan I. Chen, Econa:nics, A&S 
*Jolm Dewey, Geology, A&S 
Leonard Gordon, Educ. Psychology & Statistics, Education 

*Josiah Gould, Philosophy, A&B 
Roland Minch, Business 

')"'Yash Mye:r, Chemist:r:y, A&S 
James Tedeschi, Psychology, A&S 
Margaret Warren, Crim:in~tl Justice 

Undergraduate Students : Warren Goldenberg 

May 10, 1976 



~976-1977 Council Membership--contd. 

Undergraduate Academic Council--cant£. 

1ndergraduate Students: *Andy Gold.q,tein 
*Cary Klein 
*Ira Z:i.ntnermm 

GRADUATE ACADEMIC COUNCIL - R. Hardt, Convener 

Ex Officio: Phillip Sirotkin, Vice President for Academic Affairs 
Louis Salkever, Vice President for Research 

Teaching Faculty: Dorothy Christiansen, Library 
John Gerber, English, N5rS 

*Robert Hardt, Crinrl.:nal Justice 
:Mauritz Jolmscm, Curricuhun & Instruction, Education 
Sung Bok Kim, History, A&S 

Page 2 

__ __ _ __ _ __ _ _ _ _ _ _ .Robert _Sanders,-Rhetoric_& Carm:n.1ication,_ A&S _ _____________ _ 
Bernard Vonnegut, At:roospheric Sciences Research Center 

*Donald Wilken, :Mathematics, A&S (PENDING ACCEPTANCE) 

Non-Teaching Faculty: Gerald Parker, Business 

Ex Officio: Neil Brown, Dean for Student Affairs 

Teaching Faculty: 
'~'"Peter Benedict, GOOiogy,'P!M 
Edward Christiansen, Counseling, Education 
Jerane Myers, Mathema.tics, A&S 

*Harriet Norton, Instruction, Education 
Lawrenc.e Ries, English, A&S 

Non-Teaching Faculty: James Doellefeld, Student Adti:v:it:ies 
*Janet Hood, Student Health Service 

Carl Martin, Educational Opportunity Program 

Undergraduate Stll.dents : -,'(James Finnegan 
*Susan Grober 
William Hayes 

*Jon Lafayette 
">'<'Jerry Mandelbaum 
*Todd Miles 
'/(Jay Sallaway 

UNIVERSITY COMMUNI1Y COUNCIL - P. Buchalter, Convener 

Ex Officio: Lewis Welch, Vice President for University Affairs 
Norbert Zahm, Director of Faculty-Student Association 
James Williams, Director of Security 

Teaching Faculty: Toby Clyman, Slavic Studies, A&S 
*Nicholas DeLuca, Educational Administration, Education 



i 

UNIVERSITY SENATE 
STATE UNIVERSITY OF NEW YORK AT ALBANY 

1976-1977 Council Membershi£ 

COUNCIL ON EDUCATIONAL POLICY - C. Newbold, Convener 

Ex. Officio: Emmett Fields, President of SUNYA 
Phillip Sirotkin, Vice President for Academic Affairs 
John Hartley, Vice President for Management & Plarming 
Louis Salkever, Vice President for Research 
Lewis Welch, Vice President for University Affairs 

Menber, Conference of Acada:ni.c Deans : 

i ---- -Teaclii.n.g-Factilcy: *Snelton Banlc, -Chemistry1 A&S--
1 '14lelen Ghiradella, Biology, A&S 

Arthur Hitchcock, Counseling, Education 
John Hoagland, Business 

'1")3ruce Marsh, Physics, A&S 
*Catharine Newbold, History, A&S 
Frank Pogue, African & Afro-American Studies, A&S 

*William Reese, Philosophy, A&S 
John Spalek, (',erman Studies, A&S 
Sara Stevenson, Library 

Non-Teaching Faculty: Robert Gibson, University College 
"~'-'Rodney Hart 1 Admissions 
Wendell Lorang, Institutional Research 

Undergraduate Students : "'<Marc Kramer 
Joanne Musson 

*Richard Talesnick 
1'"Ariane Ulrich 
"~\'David Weprin 

UNDERGRADUATE ACADEMIC COUNCIL - B. Rot1mdo, Convener 

Ex. Officio: Phillip Siroktin 1 Vice President for Academic Affairs 
Robert Morris, Dean of Undergraduate Studies 

Teaching Faculty: William Bray, Educational Opportunity Program/Business 
Laurence Farrell, Music, A&S 

*Haj imu Ogawa, Mathematics, A&S 
*Barbara Rotundo, English, A&S 

Kay Shaffer, Library 
Alex Shane, Slavic Studies, A&S 
Ivan Steen, History, A&S 

'11lichard Wilkinson, Anthropology, A&S 

Non-Teaching Faculty: Richard Collier, University College 

*Indicates Senators 
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UNIVERSITY SENATE 
STATE UNIVERSITY OF NEW YORK AT ALBANY 

EXECUTIVE COMMITTEE 

SEPTEMBER 1 

SEPTEMBER 29 

OcTOBER 20 

NovEMBER 24 

JANUARY 17 

JANUARY 26 

FEBRUARY 28 

MARCH 30 

APRIL 20 

1976~1977 

MEET)NG ScHEbULE 

UNIVERSITY SENATE 

SEPTEMBER 13 

OcTOBER 11 

NovEMBER 1 

DECEMBER 6 

JANUARY 24 

FEBRUARY 7 

MARCH 7 

APRIL 11 

MAY 2 



Bill No. 197071-01 

UNIVERSITY SENATE 
STATE UNIVERSITY OF NEW YORK AT ALBANY 

Powers of the University Senate 

INTRODUCED BY: Executive Committee 

It is hereby proposed that the following be enacted: 

I. That because the powers and responsibilities of the Faculty of State University 
of New York at Albany, all of which, with the exception of specific reservations, ____ _ 

-l:he -Faculty nasdelegatea-to the-SllNYA -Senate,- are vagiie1y stated as Tr :. :. th-e--
development of the educational progrrun of the University and ••.• the conduct of 
the University's instruction, research and service programs, subject to the pro
visions of the New York State Education Law and the Policies of the Board of 
Trustees" (Art, I, Sec. 3.1), the Senate assumes upon itself the obligation to 
interpret the extent of those powers and responsibilities. Unless otherwise 
specifically directed by the Faculty, the Senate will construe its charge (Art. I, 
Sec. 3.2) in the broadest possible sense. 

II. That the Senate assumes that any policy, practice, or condition within the Univer
sity which in its judgment significantly affects the quality of the institution's 
legitimate functioning is a proper concern of the Faculty, and hence, of the 
Senate. 

III. That the Senate, recognizing that the powers of the Faculty, and hence, its own, 
are limited by State Law, by the policies of the Board of Trustees, by the policies 
of the SUNYA Council, and by the prerogatives vested in the President of SUNYA, 
assumes that the Faculty properly expects to be consulted regarding any proposed 
change in these policies and regulations, and hence, the Senate ru~pects to be so 
consulted. 

IV. That, although the Faculty, and hence? the Senate has no authority, beyond that 
of individual citizenship, for the governance of local, county, state, and national 
political jurisdictions, some policies and actions of external governmental bodies 
significantly affect the quality of the University's legitimate functioning, and 
on such matters the Faculty might properly be expected to register its approval 
or disapproval, as appropriate. When, therefore, and only when, a situation 
external to the University is demonstrated to the Senate's satisfaction to affect 
significantly the quality of the University's functioning, the Senate may appro
priately express its approval or disapproval and if circumstances seem so to 
warrant, will seek endorse.ment of its action from the Faculty and the student 
body, through referendum. It shall be the responsibility of the sponsors of any 
resolution. not calling for changes in the policies or procedures of the University 
itself to demonstrate, in the text of the proposed resolution, the bearing of the 
subject matter upon the functioning of the University. 



UNIVERSITY SENATE 
STATE UNIVERSITY OF NEW YORK AT ALBANY 

Rules of Order 

INTRODUCED BY: Executive Committee 
September 10~ 1973 

Bill 7374-01 

In aaaordance with the FaauUy By~· laws.~ Art-icle II3 Section 5. 233 (the Executive 
Commit·tee sha'l 'l make recommendations for improving the operation and maintaining the 
order'ly process of the Senate) 3 the Exeautive Committee proposes Bi'l'l No. 19?3?4-01. 
This Bi'l'l is an attempt to e'liminate some of the confusion which occasional'ly exists3 

and to identify past practice in the matter of Counai'l reports. The recommendations 
ar(raonsiE:rtent wi-th-Rdbe:rts'-Ru 'letT of-o:t'der>:> -and- (F'laPifg -selected-senate- procedures-;---

I. It is hereby proposed that the S~nate adopt the following Rules of Order. 

1. If a Senate meeting is still in session at 5:00p.m., the parliamentarian 
shall so inform the Chairman. The Chairman will call for an appropriate 
motion, which might be one of the following: 

1.1 To adjourn (implies no topic on the floor). 
1.2 To table the current topic until the next regular meeting; to be 

followed by a motion to adjourn. 
1. 3 To recess until (for example, the following Monday at 

3:00 p.m. 
1.4 To continue discussion until (specific time). 
1.5 To move the previous question; to be followed by a motion to adjourn, 

recess, or continue business until (specific time). 

2. That insofar as possible, speakers on a topic be alternated as to their. 
pro or con positions, with the exception that no Senator shall be denied 
the right to speak at least once during the debate. 

3. That Council reports be handled in the following fashion: 

3.1 All Council reports shall be submitted in writing and shall clearly 
distinguish between. information and recommendations for action. 

3.2 Recommendations for action shall be in the form of a Bill and shall 
be discussed and acted upon under "New Business". 

3.3 The informational section of ·a CouncH report may be questioned while 
the report in on the floor. If a Senator wishes to challenge any 
action taken by the Council, he shall do so by making an appropriate 
motion under "New Business". 

II. That this Bill take effect immediately. 

MOTION APPROVED ·-· BEPTEMBER 1?, 1973 



CI,ASSIJ:!'ICATION -..2!:_ MOTIO~S ACCORDING TO PRECEDENCE 

PRIVILEGED MOTIONS 
(In order of precedence) 

Fix time of next meeting 
Adjourn 
Recess 
Question of privilege 

SUBSIDIARY MOTIONS 
(In order of precedence) 

Lay on the table 
Previous question 

_L_imi t deba_te ______________ _ 
Postpone to a certain time 
Refer to a committee 
Committee of the whole 
Amend 
Postpone indef1.nitely 

MAIN MOTIONS 
·(No order of precedence) 

Main. motion for general 
business 

Take from the table 
Reconsider 
Rescind 
Make special order of 

business 

INCIDENTAL MOTIONS 
TN~ ord&ofprecedence) 

Question of order 
Appeal from decision of chair 
Suspend rules 
Object to consideration 
Parliamentary inquiry 
Request for information 
Withdraw a motion 

Second 
Needed 

yes 
yes 
yes 
no 

Amend
able ----

yes 
no 
yes 
no 

Debat
able 

3 no 
no3 
no 
no 

Required 
Vote 

1/2 
1/2 
1/22 
ch. 

Interrupt 
Speaker 

no 
no 
no 
yes 

yes no no 1/2 no 
yes no no 2/3 no 

_yes _____ -yes _____ no __ -- 2/3 -- ----no-- - ---- -
yes yes yes 1/2 no 
yes yes yes 1/2 no 
yes yes res 1/2 no 
yes yes 1/2 no 
yes no yes 1/2 no 

yes yes yes 1/2 no 
yes no ~0 1/2 no 
yes no 1/2 yes 
yes yes yes 2/3 no 

yes yes yes 2/3 no 

2 
no no ~0 ch. yes 
yes no 1/2 yes 
yes no no 2/3 no 
no no no 2/3 yes 
no no no ch. yes 
no no no ch. yes 
no no no 1/2 no 

1. Debatable only when. the motion to which it is applied was debatable. 
2. Requires only chair's decision; majority vote if appealed from chair. 
3. Original motion not debatable; amendment debatable • 

•• OTE: 1/2 means one more than half of those voting (simple majority); 2/3 means 
two-thirds of those voting. 



.. 
STATE UNIVERSITY OF NEW YORK AT ALBANY 

1400 Washington Avenue 
Albany, New York 12222 

UNIVERSITY SENATE 

DATE: May 3, 1976 

TIME: 3 P. M. 

LOCATION: CC Assembly Hall 

AGENDA 

1. Approval of Minutes 

2. Chairman's Report 

3. Council & Committee Reports 

4. Old Business: 

4.1 Bill No. 197576-03 (Faculty Workload) 

5. New Business: 

5.1 Bill No. 197576-06 (Library Council) 

5.2 Bill No. 197576-07 (Membership on the Council on 
Educational Policy) 

5.3 Other 

6. Adjournment 



STATE UNIVERSITY OF NEW YORK AT ALBANY 
1400 Washington Avenue 
Albany, New York 12222 

UNIVERSITY SENATE 

ABSENT: 

Minutes of May 3, 1976 

G. Bennett; T. Bohem; H. Brown; S. Brown; G. Cardinali; N. DeLuca; 
c. Edwards; H. Farley; J. Fetterley; A. Goldstein; H. Grossman; 
R. Klages; B. Klein; C. Klein; A. Lento; M. McKenna; Y. :Myer; 
D. Nichols; B. O'Brien; F. Ohnmacht; P. Raskin; L. Salkever; 
M. Sherman; D. Snow; J. Therrien; J. Victor; C. Watennan; 
D. Weprin; D. Wilkin 

The meeting was called to order at 3:15 p.m. by the Chairman in 
the Campus Center Assembly Hall. 

1. Approval of Minutes 

Senator Tucker moved approval of the Minutes of the April 5 meeting; 
motion seconded by Senator Gibson and approved. 

2. Council & cammi ttee Reports 

2.1 Written reports were submitted by the Undergraduate Academic Council, 
th~ Student Affairs Council, the University Catn.1.1llnity Council, and 
the Council on Promotions and Continuing Appointments. 

2.2 Executive Committee - The Chairman reported briefly on ·the recent 
meeting of the Chancellor with the heads of the governance bodies 
in the SUNY system. 

All Council Chairmen were reminded that their annual reports were 
due in the Senate Office before the end of the semester. 

3. Bill No. 197576-03 (Faculty Workload) 

3.1 Senator Frank moved to refer Bill No. 197576-03 to the Council on 
Educational Policy for revision; motion seconded by Senator Story. 

The Chairman noted that this matter is currently being considered 
by the negotiators working on the new UUP-State of New York con
tract; it is very unlikely that any action taken by our Senate 
would have an effect on the negotiations. 

Question called. Motion to refer Bill No. 197576-03 to the 
Council on Educational Policy approved by majority vote. 



Senate Minutes--contd. - 2 - May 3,. 1976 

4. Bill No. 197576~06 (Library Council) 

4.1 Senator Holstein moved approval of Bill No. 197576-06; motion 
seconded. 

4. 2 Senator Zimmerman moved to amend the Bill ±.o read two undergradu
ate students and two graduate students; motion seconded by 
Senator Paulin. 

Senator Chesin moved to amend Senator Zinmerman' s motion by adding 
"One other faculty member". This was agreeable to Senator 
Z.inmerman and was accepted as a friendly amendment. 

:Motion to amend approved by majority vote. 

_ _ __ _ _ _ _ _ _ _ ____ _Quest_ion caJ_leQ. _ Ql1_ the_ main_ nptj.Qn _!_ _ l1a-1-n_ :rrpl:;i.911._ _9-pproyeg _l:)y _ _ _ _ _ _ _ _ _ _ 
majority vote. 

The Executive Com:ni ttee was ins.tructed to fonnulate a report on 
the supervision of the Educational Communications Center and the 
Computing Center. 

5. Bill No. 197576-07 (Membership on the Council on Educational Policy) 

5.1 Senator Gibson moved approval of Bill No. 197576-07; motion seconded. 

Bill No. 197576-07 was approved without discussion. 

The meeting was adjourned at 4:05 p.m. 



REPORT '1'0 THE SENATE 

FROM: Barbara Rotundo 1 Chairperson 
Undergraduate Academic Council 

DATE: 3 May 1976 

The Undergradua·te Academic Council (UAC) met on 7 April 1976 and 
reports the following: 

-- ---- - -FOR-INFeRMA'l'IeN-- --- --

1$ The Council jnvestigated the request to increase frau five to 
ten percent the quota of undergraduate students adnitted under the Talented 
Student Admissions Program (TSAP) • This request was rejected because at· 
this point only about one-half of the available TSAP slots are filled and 
there was no canpelling reason to provide more slots. 

2. The curriculum carmi ttee continues to review the issue of 
unde:tgraduate degree requirem:mts. 

3 e The council reviewed the report sul:mi tted by the 'ad hoc 
camuittee on academic advisanen·t and forwarded it to the vice president 
for academic affairs. · 

4.. The council investigated the attendance statement in the 
undergraduate bulletjn and decided to delete the sentence which says a 
student's course registration may be terminated because of excessive 
absences.. This a.ctioh is consistent with the recently revised policy 
on the "W" grade. 

FOR ACTION -
None 



FRCM: 

REPORTS TO THE SENATE 

MAY 3~. 1976 

Karleen Karlson, Secretary 
Student Affairs Council 

The following is a sunrnary of the business items which have been discussed 
in Student Affairs Council this semester. 

February: A presentation was made by Dean Brown regarding the effect 
budget cuts will have on student services. 

March: SAC accepted the proposals for four living area groups: 
-~~- -- - -~--- - - ~- - - ~ -4--r z-, -mtirl:Jni- Coed-Housing~- Tappan and -rrving-eoed-Housing ,- - -- - -- - -

FRCM: 

April: 

and the Eastman Tower Recreation Section. The Subccmnittee 
on Residence also proposed that SAC accept the Policies and 
Procedures for Cannon Areas Use in Residences. This was 
accepted by SAC. 

Bill Hayes became the new chairperson for SAC. Carl Martin, 
Chairperson of the Financial Aids Subccmnittee, proposed 
that the Financial Aids Car Policy be abolished. This was 
passed by SAC. Policy changes submitted by the Committee 
to evaluate University Alcohol Policy were passed unanimously 
by SAC. Revisions for the 1976-77 Student Guidelines pre
sented by Henry Kirclmer were accepted by SAC. 

Patricia Buchalter, Chairperson 
University Corrmunity Council 

February - ~ril 1976 Report_ 

'Ihe Cotmcil has met two times during this period. Topics discussed and action 
taken (if any) : 

1. establishment of a temporary subcanrnittee to function as the final appeal 
for a special parking penn:i.t appeal. 

2. a question of designating no smoking areas in the cafeterias was referred 
to the Food Committees of the Quadrangles. 

3. the issue of the completeness and clarity of printed parking regulations 
is still tmder discussion. 

4. the Council agreed to conduct an infonna.l self-evaluation at its final 
meeting of the semester. 



OF 

ACriONS 'l'AI\E:t~ BY Till 

COUNCIL ON PRavl.CYI'IONI3 AND COOTINUIHG APPOINTMENTS 

During the 1975 .. ·76 academic ye;rr, ·the Council considera.l 31 requests 
for pranotion, 33 requests for continuing apr:ointJ:nE.nts, and one request for 

----reconsideration of~cont.inuing_ap:r;x:d.J.J.t:men±_., __ 'l'hc _ _at.tg,ch~l_@QlQS_flrQv_:Lct_e~h~ ______ _ 
details of the actions take .. n and a very brief SLlltlrik1.ry of those actions. 

MEMBERS OF T:m~ 

COUi\JCIL ON PRCMOTIONS AND CON'l'D'IDD.\JG APPOil.J'l'HE:tH'S 

John Dewey 
A:r."thur Ekirch 
F'rank Femuinella 
LJl.tl::'a Garnble 
Judith Lilienfeld 
Hobert Meyers 

Roland Minch 
Erna )/bore 
Yash Hye.r 
Barguerite ·warre.n 
Phillip Sirotk:in 

(ex officio) 



RECOMMENDATIONS FOR CONTINUING APPOINTMENT ___ __, __ _ 
1975-76 

Ac.tion by 
Council on 

1975-76 Action by Initial Action by Sub- Promotions 
Academic Academic Review Action by sequent Academic Action by & Continuing Action by 

Rank Committee Chairperson Review Committee Dean Appointments President 

tes- 8 
{Yes - 9 No - 1 

{Yes- 13 No - ,, No - 4 
{Yes - 16 {No - 1 No - 1 

Assistant {" - 18 No 3 No Rec - 2 No - 2 
No 2 No 2 No - 2 No - 2 

Professor Yes - 22 No 2 No 2 No 2 No - 2 No - 2 
{Yes - 1 Yes - 1 Yes - 1 Yes - 1 

No Rec - 2 No Rec I Yell - l Yes - 1 Y~lB - l 

---- ----- ----{No---- z--- -No- -- 2 - -wr ---z- ---No - ---2- --Ncr ~ ... -z- --
No 3 No Rec - 1 No Rec - l No 1 No Rec - .l No - 1 

{Yes - 2 Yes - 2 
Associate Yes 3 Yes 3 Yes - 3 No Rec - 1 Yes - 1 
Professor Yes - 4 No Rec - 1 Yes 1 Yes - 1 Yes - 1 Yes - 1 

Professor Yes - 1 Yes 1 Yes 1 Yes - 1 Yes - 1 Yes - 1 

Assistant Yes - 1 No Rec - 1 Yes 1 Yes - 1 Yes - 1 Yes - 1 Librarian 

Associate Yes - 2 No Rec - 2 Yes 
Librarian 

2 Yes - 2 Yes - 2 Yes - 2 

TOTAL ACTIONS 33 100% 33 100% 33 100% 33 100% 33 100% 33 100% 

Approved 30 91% 22 67% 25 76% 23 70% 18 55% 18 55% 
Disapproved 3 9% 4 12% 7 21% 10 30% 12 36% 15 45% 
No Rec. 0 7 21% 1 3% 0 3 9% 0 

RECONSIDER~TIONS 

Assistant No 1 Yes 1 No - 1 No 1 No - 1 No - 1 
-I'rofessor 

NOTES: 1) "No Rec" indicates "no reconunendation" which ·may be the result of an evenly divided vote, lack of a 
chairperson's recommendation, or a situation in which a school has chosen to have the Council on 
Promotions and Continuing Appointments act as the ''subsequent academic review committee". 

2) "Reconsiderations" are requests for continuing appointment which were acted upon on a mandatory basis 
in 1974-75, but which, as a result of new evidence, were considered again i.n 1975-76. · 



PROPOSAL 

The'members of the Academic Services Council propose the dissolution of the 
current .ASC and the creation of a Library Co unci 1, effective for the 1976-77 academic 
year, and also recommend that the present mode of an administratively appointed 
advisory committee for the Computing Center be continued and a comparable body be 
constituted for the ECC. 

Proposed Membership: Director of the Library (ex officio) 
Two members from each Division of the College of Arts 

& Sciences 
Three members from the Professional Schools taken 

together 
One Undergraduate Student· 
One Graduate Student 

Total: Twelve, of whom two must be Senators 

· -------Charge :--ro-establ-i s-h -pol'i e-ies-f'oY'- the- L.il::lr.al"-y-and- gu-ide lines-for-_ its _development. _____ _ 

RATIONALE 

The ASC as presently constituted has proven to be unable adequately and 
efficiently to deal with the three bodies for which it is responsible, the Library, 
ECC and Computing Center .. The present membership feels that both the ECC and the 
Computing Center are involved almost exclusively with continuing operational problems 
which could best be met by a committee which is able to maintain some stable member
ship over several years and which is made up of faculty members and professionals 
who use the services of these centers. A major problem of the ASC has been educating 
its many new members each year as to the nature and functions of the centers. This 
year the ECC subcommittee of the ASC has expanded its membership to include those 
familiar with the facilities and we believe that the most efficient use of the 
mechanism already established by this subcommittee would be to continue it as an 
advisory committee next year. The ASC would welcome suggestions for a more efficient 
way of obtaining feedback from the Computing Center advisory committee and the new 
ECC committee to the Senate, as this has been a major problem. 

A further problem has been getting teaching faculty to serve on the Library 
committee. We hope that a separate Library Council would attract more people 
willing to serve, and feel that since the Library deals with policy issues as well 
as operational matters, it warrants a separate council with a specific charge. It 
is worth noting that the outside evaluators for the Library pointed out that the 
present mechanism (ASC) seemed to be ineffective and thought that a Library Council 
might work on this campus as it does at other institutions. 







STATE UNIVEBSITY OF NEW YORK AT ALBANY 
1400 Washington Avenue 
Albany, New York 12222 

UNIVERSITY SENATE 

DATE: September 13, 1976 

TIME: 3 p.m. 

LOCATION: Alumni House 

The Senate will hold its first meeting on September 13. 
We have planned a brief business session which will be followed 
by a buffet reception at 3:45p.m. to which all members of the 
Senate are invited. (We regret that we cannot invite any 
additional guests.) 

AGENDA 

1. Approval of Minutes 

2. President's Report 

3. Council & Committee Reports 

4. New Business 

5. Adjournment 



UNIVERSITY SENATE 

STATE UNIVERSITY OF NEW YORK AT ALBANY 
1400 Washington Avenue 
Albany, New York 12222 

Minutes of September 11, 1976 

The meeting was called to order at 3:10p.m. hythe Chairman,Clara Tucker, 
in the Alumni House. 

1. Senator Tompkins moved approval of the Minutes of the April 30 and May 10 
meetings; motion-seconded and approved. 

:----------------- --- ------- --- ____ ___. __________ - --- ·---- - ~----- ------------ _. __ 

2. Council! Committee ;&.epor.ts . . 

Executive Committee - James Riedel was added to the membership list for the 
Librar;council. William Brown was added to the membership list for the 
CAFE. Senator Bishko moved approval of the Council appointments; motion 
seconded and approved. 

EPC - Senator Ghiradella, Chairman of the -EPC, noted .that the Long-Range 
tlanning S~bcommittee has been working on the proposed Mission Statement since 
early August and has recommended several changes in the original draft. The 
copy of the Mission Statement published in the Tower Tribune reflects the 
co~nittee's criticisms. The EP4 as a whole, is still considering the document. 

GAC - Mauritz Johnson and Donald Wilken were elected co-chairmen. 

Library Council - Senator Feldman expressed concern over the recent cut in 
library hours. He requested that the Library Council give prompt attention 
to the matter of the cuts. 

3. Bill No. 197677-01 (Voter Regis_tration) 

Senator Deutschman moved approval of the bill; motion seconded. Bill 7677-01 
approved without dissent. 

4. Board of Regents' Tentative Statewide Plan 

The Chairman announced that a copy of the Plan· w:i.ll be .circulated through each 
building on the Podium. All Senators are requested to review the Plan. 

Senator O'Leary moved that the Executive Cotnrilittee be directed to respond to 
the Board of Regents Plan. Motion seconded and approved. 

The meeting was adjourned at 3:35 p·.m. 



REPORT TO THE SENATE -----------·--·--·-

FROM: Clara J. Tucker, Chairman 
Senate Executive Cmmnittee 

For Action 

The Executive Committee recommends the following appointments: 

UAC: James Aronoff, Sophomore 

GAC: Rich Levine, Senior 
Frieda Malcolm, Graduate (Geology) 
Doris White Vlahides, Graduate (English) 

DCC: Bruce Altman, Senior 
-------------- --Gloria cai-Olriali,NUrsiUg- -----SAC: 

Library: Murray Phillips, Educational Communications 
Gary Bennett, Undergraduate 
Thomas Conley, Rhetoric: & Communications 
Alberto Carlos, Hispanic & Italian Studies 
Norman Hoyle, Library & Information Science 
Donald Liedel, History 
Howie Nowack, Undergraduate 
Joh11 Pipki.n, Geography 
David Shub, Biology 
Caroline Whitbeck, Philosophy 

For Information 

The Committee held a brief discussion regarding the reorganization of the 
College of Arts & Sciences. 

The President presented a report concerning the Board of Regents' Tentative 
Statewide Plan for the Development of Post-Secondary Education. 

The Conunittee received resolution regarding voter registration. 

There was a brief discussion of the cut-baeks in library hours. 



i' 

Bill No. 197677-01 

UNIVERSITY SENA'IE 
STA'IE UNIVERSITY OF NEW YOHK AT ALBANY 

Voter Registrati.011. 

INTRODUCED BY: Senators M. Berkowsky, E. Deutsdmm1 
and P. Feldman 

September 13, 1976 

IT IS lfr-:.REBY PROPOS:ED THAT THE FOlLOWING BE ADOPTED: 

WHEREAS, there is a SASU (Student Association of the State University, Inc.) 
voter registration drive being propelled on all State University 
campuses, 

WHEREAS, SUNY -Albany SA (e.g. , EOPSA and SA groups) and SASU, are taking a 
major role in registering all unregistered University pers01mel. 
(students, staff, faculty, and administratO:r.s) to vote, 

WHERF.AS, SUNY-Albany voter registration coordinators need support and encour
agement from all University personnel. 

BE IT THEREFORE RESOLVED, ttk1.t the Sena.te strongly recomnends that all 
facult-y and administrators endorse and encourage this voter 
registration drive through announcements to their students and 
staff members of the urgency and significance of this drive. 
The last day of the drive is September 24, and students, staff, 
faculty, and administrators should be encouraged to register 
before that day. 



DATE: 

TIME: 

STATE UNIVERSITY OF NEW YORK AT ALBANY 
1400 Washington Av~nue 

October 11, 1976 

3 P.M. 

Albany, New York 12222 

LOCATION: Lecture Center 18 

AGENDA -------

1. Approval of Minutes of September 13 Meeting 

2. Council & Committee Reports 

3. Open Hearing on Mission Statement 

Now that the Senate Couhcils are nearing completion of their work on the 
Mission Stat~nt, the Executive Committee wishes to give all of its 
tn.Embers and all interested members of the University ccm:nunity an oppor
t:tmity to offer their Views and suggestions concerning the document. 
Therefore, the October 11 meeting will be an open hearing on the Mission 
Statement. Members of the University corrrftlunity are in1)ited to attend 
and to join in ·the discussion. 

Those who wish to read prepared statE!OO!lts at the meeting should contact 
the Senate Office (AD 112 .... 457 -6481) . We wH.l arrange to have such 
statements presented before the floor is open to discussion. Please 
limit yourself to five rrdnut~s. 

The Executive Corrtnittee will not reccmnend action on the MLssion State
ment at this meeting. OUr purpose is to encourage full discussion of 
the Statement before it is carrpleted, rather than to debate c:my formal 
Jrotion with regard to it. We will recarm.end action on the Mission 
Statanent when it is in its final form. 

-'· ··~mne~· 

_.it'· L:. l1rnry 
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STATE UNIVERSITY OF NEW YORK 1.\T ALBANY 
1400 Washington Avenue 
Albany, N(}W York ·t2222 

ABSENT: t. Andrew; P. Benedict; H. Brown; S. Brown; G. Cardinali; 
E. Cowley; N. DeLuca; J. Dewey; H. Eames; C. Edwards; 
H. Farley; A. Finkelstein; J. Finnegat~; J. Gould; C. Hemenway; 
J. Hood; J. Kekes; C. Klein; M. Kramer; J. Lafayette; 
J. Mancuso; J. Mandelbaum; G. Moore; J. Morehead; Y. Myer; 
S. Pflanczer; W. Reese; B. Rice; L .· Salkever; J. Sallaway; 

--- C. ___ j'_, _ _S_c_lun:i.dt; _,:r_.__ V:i_._~_t_g-r_;_ Q .__ 1@'~1~1-lli_ g._ \i~i._t-~c:_ck 

The meeting was ca.lled to order at 3:10 P. M. in Lecture 
Center 18 by the Chairman. 

Senator D. Bishko moved approval of the Minutes of the meeting 
of September 13, 19 7 6; motion secondE~d and approved. 

Written reports were submi.tt:ed by the Council on Educational 
Policy, the Undergraduate Academic Council, the-! Graduate Academic 
Council, the Student Affairs Counc:Ll, the Un:i..versity Cornmuni.ty 
Council, and the Council on Academic Freedom and Ethics. 

3. Senator P. Tompkins movc~d tha·t the Senate adjourn so that there 
might be an open forum and discussion ·of the proposed Mission 
Statement. Motion seconded and approved. _ 

The meeting was adjourned at 3:20 P. M. 



REPORTS TO THE SENATE 

FROM: John Therrien, Chairman 
Council on Academic Freedom and Ethics 

DATE: October 11, 1976 

CAFE has scheduled weekly meetings for the rest of the academic year. 
In addition to several complaints, the Council is also working on a revision of 
Bill No. 197475.:..10 (Conduct and Responsibility of Instructional Staff). 

FROM: Patricia Buchalter, Chairperson. 
University Community Council 

UCC held its organizational meeting in May 1976. Officers for this year 
are patricia Buchalter, Chairperson and David Long, Secretary. Issues identified 
for the Council's attention during the 1976-77 academic year thus far, are: 

accepted: 

FROM: 

DATE: 

1. Evaluation of the Parking Appeals process. 
2. Use of University facilities·by non-university persons and 

organizations. 
3. Evaluation of the one-year Council membership as it relates 

to UCC's effectiveness. 

At its September 20 meeting, these committee chairpersons were named and 

Parking Appeals Committee - Bruce Solnick 
Public Safety Advisory Committee - Nicholas DeLuca 
Faculty Handbook Committee - Lewis Welch, Roy Klages 
Town/Gown Committee: Tobe appointed 

The Council will meet on the last Wednesday of every month at 12:15 p.m. 

William Hayes, Co-Chairman 
Student Affairs Council 

October 11, 1976 

The Student Affairs Council for 1976-77 has met and William Hayes and 
Lawrence Ries have agreed to accept leadership positions with the Council. It was 
agreed that bi-weekly meetings of the Council will be held beginning on October 8. 
It was also agreed that the agenda of. the October 8 meeting will be utilized to 
confirm the leadership and membership of the Council's standing committee, to engage 
in discussion of the University's Mission Statement, and to review the need for a 
committee Qn the Student Health Service. 
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FROM: 

DATE: 

Donald Wilken, Co-Chairman 
Graduate Academic Council 

October 11, 1976 

The GAC has met regularly during September and elected its officers and 
approved nominations for its standing committees. The membership of the standing 
committees is as follows: 

Committee on Admissions and Academic Standing 

Thomas Anderson, Business 
William Closson, Math and Science 
Gordon Purrington, Education 
Robert Sanders, Humanities 

---------- -Mark-Y'erburgh-,-L-ibrat"-y--- ----------- __: _____ _ 

Paul A. Saimond, Graduate Office Liaison 

Committee on Curriculum and Instruction 

Robert Burgess, Library and Information Science 
Dorothy Christiansen, Library 
James Groark, Library 
Kathleen Kendall, Humanities 
Nan Lin, Social Sciences 
William Robbins, Two-Year College Center. 
Richard Stroess, Math and Science 

Albina Grignon, Graduate Office Liaison 

Committee on Educational Policies and Procedures 

Edward Hickcox, Education 
Sung Bok Kim, Social Sciences 
Diane Levy, Humanities 
Gerald Parker, Business 
Max Siporin, Social Welfare 
Marguerite Warren, Criminal Justice 

Richard Farrell, Graduate Office Liaison· 

Comm.ittee on Innovative and tnterdisdpliriary Studies 

Hollis Blodgett, Education 
Jean Farrington, Library 
James Fleming, Education 
Francine Frank, Humanities 
John Gerber, Humanities 
Harry Hamilton, Math and Science 
Robert Hardt, Criminal Justice 
Robert Hoffman, Social Science 
Ronald Stewart, Organized Research 
Caroline Whitbeck, Humanities 

George Frangos, Graduate Office Liaison 
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Cownittee for Review of Graduat~ Programs 

Section A (Sciences) 

John Dewey, Geology 
Josiah Gould, Philosophy 
Henry Kuivila, Chemistry 
Jerry Weinberg, Organized Research 
Donald Wilken, . Mathematics 

Section B (Social Sciences and Professional Schools) 

Kendall Birr, History 
Dorothy Christiansen, Library 
Frank Kolmin, Business 
James Riedel, Political Science 

-·----------Jonn -m:>senbach-,-Education--- ------ ---- -- ---- -- - ~ ----- - -----

George Frangos, Graduate Office Liaison 

The Council plans to hold its meetings on alternate Fridays at 10:00 a.m. 

The Council accepted, with approval, the evaluation report of its Com
mittee for Review of Graduate Programs in Social Science on the Program in Speech 
Pathology and Auditiology. The Council also submitted to the President its nomin
ations for the proposed campus-wide task force to study the problem of graduate 
student recruitment and financial aid. 

The Committee for the Review of Graduate Programs has,. or will shortly, 
begin its evaluations of the following programs and centers: Neurobiological Research 
Center; Atmospheric Sciences Research Genter; Comparative Development Center; Pub.l:i.c 
Administration, D.P.A. and M.P.A.; Counseling, Ed.D. and U.C.; Student Personnel, 
Ed.D. and U.C.; Rehabilitation Counseling, M.S.; and the School of Education. 

The other standing committes of the Council are now having their organiz
ational meetings. 

FROM: 

DATE: 

Barbara Rotundo, Chairperson 
Undergraduate Academic Council 

October 11, 1976 

The Undergraduate Academic Council met on 9 September and 27 September 
1976 and reports the following: 

For Information 

1. The student proposals for independent study courses and student
designed, interdisciplinary majors submitted for the Fall session 
1976, which normally would be handled by a subconnn:i.ttee of CAP in the 
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. Undergraduate Academic Council--contd. 

College of Arts and Sciences, will be dealt with by the UAC. The 
Chairperson was directed to send a memo to the deans and the Academic 
Vice President offering the services of· the UAC for making permanent 

·plans for handling interdisciplinary matters. 

2. A special committee was charged with writing up a response to the 
proposed Kission Statement which will be considered at the next 
meeting. 

3. The UAC and the Special Committee to Review the Undergraduate 
Experience (SCRUE) met with President Fields and agreed that SCRUE 
will be_ the only connnittee examining the "undergraduate academic 
experience" as presented by the College of Arts and Sciences and 
mandated by a letter from President Fields. 

,------ ----------------------------------------------------

The Chairperson of SCRUE was asked to be a member of the UAC. 

For Action 

None 

FROM: 

DATE: 

Helen Ghiradella, Chairperson 
Council on Educational Policy 

October 11, 1976 

The Council on Educational Policymet on 8 September and 27 'september 1976 
and reports the following: 

For Information 

1. 'the Resource Allocation Subconnnittee has been working with the 
Vice Presidents for Academic Affairs and Finance and Business to 
review the budgetary process. 

2. The EPC will review the responses from departments and individuals 
to the proposed Mission Statement. 

For Action 

None 



UNIVERSITY SENATE 

OCTOBER 11, 19?6 

H(j!aring_ ,q]l _the Mission Statement 

Speakers 

1. Hans Pohlsander, Department of Classics 

2. Steven DiMeo, President - Student Association 

4. Barry Krauchuk 3 Student 

5. Richard Wilkie, Department of Rhetoric & Communication 

6, Paul Feldman 3 Student (Member of Executive Committee) 

?. Clifford BroWn 3 Department of Political Science 

8. Paul Meadows 3 Department of Sociology 
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A Proposed Statement of Mission 
INTRODUCTION admissions requirements were made essentially mutually reinforcing, and the University was in 

the same ail those of other eastern colleges of many ways a product of the munificence of the 
This document sets forth a proposed state- good standing; and, most importantly, all stu- times and the esteem in which higher educa-

ment of mission for the State University of New dents were required to pursue subjects deemed tion was held. By the end of this decade of 
York at Albany. It is tentative in its present essential to a liberal education. Also in 1905, growth. the University was offering 49 hac-
form and is being distributed to appropriate the institution was authorized to award the calaureate programs, 52 masters programs, and 
groups and individuals both on and off the cam- Bachelor of Arts and Bachelor of Science de- 28 at the doctoral level - a remarkable achieve-
pus for reaction and response. The document is grees. Through these changes the College was ment given the high quality which was also at-
also incomplete, in that it does not contain committed to preparing a liberally educated tained in many programs. 
specific school or department plans for the fu- person who was also competent to teach in the Thus the dominant feature of the era was 
ture. Those plans will be developed during 1976- secondary schools. growth, not unplanned or undirected expansion, 
77 as a part of a comprehensive planning process The succeeding decades saw that commit- but growth on the broad front of program ac-
and ultimately appended to this document. ment fulfilled. Under the leadership of William tivity necessitated by the times. Little attention 

As used in this document, the term "mission" J. Milne, Abram R. Brubacher and John M. had to be given to the question of instirutional 
refers to the goals, objectives, and priorities of Sayles, a faculty noted for its devotion to lib- mission under such expansionist conditions, 
the institution as a whole. These are first-order era! education was recruited; and the distinc- as the problem of choice had primarily an addi-
decisions which define what the institution tion between a "teachers' college" and a "col- tive dimension, i.e., decisions on which pro-
should do rather than how it should be done. A lege for teachers" was transformed from a se- grams to add and/or expand were made only at 
complete plan must address both formulative mantic subtlety into an instructional reality. the expense of not adding and/or expanding 
ano-implemental-questions~ of course~ but it-is--Tilougnthesizeof-tlre-·eolleKe-changed-little- some-other-programs.-When steady"state-con" --
important to separate the two initially. Full dis- during this period, its intellectual development ditions emerged rather abruptly in the early 
cussion of future direction can .be more effec- proceeded robustly, as evidenced by a lateral 1970\, few institutions were prepared to adjust 
tively accomplished if unfettered by implemen- growth into the full range of arts and sciences to the prospect of equilibrium or of decline in 
tation issues which, while imp?rtant t<;> the final and a vertical growth into masters programs program activity- and the University at Albany 
plan, rest upon the more bas1c questions from geared to the continuing professional needs of was no exception. 
which "mission" is derived. its constituency in secondary education. 

The evolution of the Albany campus is In 1948, along with its sister public institu-
traced b~iefly i_n Part I to es.tablish the.h_istorical tions, .the College bec~me a part of the newly 
context m wh1ch future-one?ted decisiOns ~re established State Umversity of New York 
to be made. In Part II the maJor forces affectmg (SUNY). Its primary mission remained un-
our future mission are examined. A rather de- changed, however, and it was not until Septem-
~ailed list of goals a'?-d objecti~es is presented ber, 1961, that the College enrolled its first class 
m Parts III and IV, with emphasis. on the end ~e- of undergraduate students in liberal arts pro-
suits which we should seek to achieve as a maJor grams which did not include any required study 
institution of higher learning. Part V focuses on in teacher education. In 1962, the institution 
the academic program offerings and priorities was designated as one of four university cen-
for the next three years and establishes the ters to be developed in the SUNY system and 
basic framework for program ,Plan~ing ~ithin thus began the rapid transition from a single-
schO?I.s an~ depart~ents. A bn~f ~~~cu~s1on of purpose college to its present role as a center 
admm1strat1ve functiOns and pnont1es IS pres- for graduate and undergraduate education. 
ented in Part VI, with emphasis on the major 
actions to be taken to facilitate the work of fac
ulty. Finally, Part VII is devoted to a discussion 
of the major steps which must be accomplished 
in order to move toward implementation of uni
versity mission and the development of a com
prehensive action plan for the future. 

PART 1: 
HISTORICAL PERSPECTIVE 
The University at Albany has a rich and 

eventful past, a past that has always been charac
terized by a strong focus upon quality education. 
Whatever its form the institution has consis
tently been identified as one of the best. As a 
result, its reputation as an institution of higher 
education is strong and its list of notable gradu
ates lengthy. The future mission of this institu
tion reflects this persistent commitment to 
quality education and academic reputation, both 
in its programs and in its graduates. 

Historical Development: 1844-1962 
Founded in 1844 as the State Normal School 

(later changed to New York State Normal Col
lege), the institution's primary purpose for its 
first 60 years of existence was the preparation 
of teachers for elementary and secondary 
schools. In 1905. the mission changed dramati
cally: all courses of study designed to prepare 
elementary school teachers were discontinued; 

The Growth Era: 1962-1971 
In the decade following its designation as a 

university center, the Albany campus experi
enced rapid growth in program offerings, enroll
ments, and resources. The number of academic 
departments tripled, enrollments and faculty 
quadrupled, library holdings increased tenfold, 
and a new physical plant was constructed and 
occupied. The growth was more than numeric 
and physical, of course, and the sense of quality 
expected of a major university permeated de
cisions made on program development, faculty 
recruitment, and student admissions. Visible 
evidence of the continued emphasis placed on 
quality during the growth era can be seen in 
the test scores of entering students, the scholarly 
achievements of faculty, the existence of numer
ous honor societies, and the high demand for 
admission at both the undergraduate and gradu
ate level. The initiation of a chapter of Phi Beta 
Kappa in a later period (March, 1974) finds its 
roots in the insisted emphasis on quality through-· 
out the new University's first decade. 

The rather sudden change in role, and hence 
in expectations of the campus, necessitated ex
pansion on a broad front. The range of programs 
appropriate to a major university had to be de
veloped rapidly and in a constricted time frame. 
Aspirations were defined at a high level and, 
with few exceptions, were realized. The quanti
tative and qualitative elements of growth were 

The Recent Past: 1971-Present 
Only with fulfillment of the grim predictions 

of steady-state financing have institutions begun 
to seriously address the question of mission and 
priorities. The University at Albany began ear
lier than most, adopting redeployment strate
gies in the early 1970's to cope with shifts in 
workload patterns which resulted from the elimi
nation of all distribution requirements for bac
calaureate degrees. The redeployments were 
ad hoc in nature, however, and were based on a 
narrow assessment of the circumstances pecu· 
l.iar to one or more programs at the time, ra· 
ther than being guided by a more comprehen· 
sive plan for institutional development. 

The work of the Select Committee on Aca
demic Program Priorities in 1975 represented a 
significant break with the past pattern of se
quential redeployment. That group made recom
mendations with regard to position redeploy
ments and program cuts within a single itera
tive process, i.e., all programs were examined 
together, and no single recommendation was 
made final prior to an examination of the whole. 
The work of the Presidential Task Force on 
Priorities and Resources in early 1976 continued 
the pattern of making resource allocation de
cisions in simultaneous, rather than sequential, 
fashion. 

While neither the Select Committee nor the 
Presidential Task Force was charged with de
lineating long-range developmental priorities 
for the campus, the work of both focused atten
tion on the need for such a plan. The Educa
tional Policy Council also recognized the need 
for a "coherent institutional plan" in its review 
of the Task Force's report. It has become ap
parent to all that the times have changed, and 
that our future development must be guided by 
more than a broad and generally unstated sense 
of university purpose. We, and others like us, 
are in a critical period. If institutions of higher 
education are to effectively use the increasingly 
scarce resources available to them, decisions 
about those resources must reflect prior de
cisions on goals, objectives, and devel<;>pmental 
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priorities. Thus we must not only be more se· 
lective in our choices as to what is important, 
but also ensure that those choices are subse· 
quently reflected in budgetary decisions. 

The following pages offer a proposed state· 
ment of mission to guide our future activities 
as a major university center. The intent is to 
develop an institutional direction which at 
on«.e provides a commonality of purpose and 
preserves the rich diversity of the intellectual 
enterprise. The future is uncertain but challeng· 
ing - we must prepare well and move boldly. 

PART II: 
MAJOR FORCES 

AFFECTING FUTURE MISSION 

The future mission and.priorities of the Uni· 
versity at Albany must be shaped in response 
to four interrelated forces: 

• Its designation as a university center with· 
in the SUNY system, and hence its role as an 
institution devoted to the highest order of 
learning. 

• The needs and opportunities inherent in 
the immediate environment - the Capital Dis· 
trict and the northeastern region of New York 
State. 

• The internal strengths and reS<furces of the 
institution - human, financial, and physical. 

• The premise that all programs and activi· 
ties undertaken must meet standards of quality 
appropriate to a university of national and inter· 
national reputation. 

Each of the above forces has significant im
plications for the future development of the 
campus and will be discussed separately below. 

The Concept of a University Center 
There are four university centers within the 

SUNY system: Albany, Binghamton, Buffalo, 
and Stony Brook. These campuses, while them· 
selves different in many ways, share several 
common features which distinguish them from 
the four-year colleges, the community colleges, 
and other units within SUNY: 

• The offering of a broad range of programs 
encompassing the humanities, fine arts, social 
sciences, natural sciences, and professional 
schools. 

• Development anu maintenance of doctoral, 
masters, and other advanced degree programs 
which strengthen and reinforce undergraduate 
offerings in the disciplines and professional 
fi!:'!lds. 

• A balanced emphasis on research and 
teaching which stresses integration of the two 
activities and excellence in each. 

• A significant proportion of graduate and 
advanced professional students. 

• An enrollment mix which maintains an ap· 
propriate balance among in-state, out·of·stat,e. 
and foreign students. · 

• Program offerings and content geared in 
part to a national market at necessarily national 
lcv~1. of quality. 

• An intellectual climate for students domi· 
nated by the focus on advanced education of 
high quality. 

These common features of the four univer· 
sity centers establish a context for their work 
which is distinctly national and international in 
character. They are institutions devoted to the 
highest order of learning and. as such. are obli· 
gated to the advancement of knowledge on be· 
half of the society at large and to the attainment 
of excellence in both teaching and research as 
measured by rigorous standards of scholarship. 

These features, in turn, require a strong em· 
phasis on graduate education; faculty and stu· 
dents of high intellectual competence; perfor· 
mance expectations appropriate to a first-class 
university; and a shared commitment on the part 
of faculty, staff, and students to those values 
which underlie the learning process and the 
search for knowledge. 

What are the principal values to which we 
must be committed as a major university? First 
is a commitment to education of the whole per· 
son. A university is obligated to equip students 
with a variety of intellectual paradigms and 
strategies and to stimulate a genuine excitement 
tor learning - in short, to provide a liberal edu· 
cation which has as its aim the complete de· 
velopment of self. This basic premise holds true 
regardless of the specific area of study chosen 
by a given student, for specialized study without 
exposure to the ideas, principles, and theories 
central to all learning can only result in intellec· 
tual parochialism and short-sightedness. Thus 
the interconnectedness of knowledge, as well 
as the increasingly complex nature of our so· 
ciety, demands that students be educated 
broadly and well. The goals and objectives for 
student development presented in Part III of 
this document reflect our commitment to edu· 
cation of the whole person. 

The second value builds on the first, in that 
the interconnectedness of knowledge and the 
liberal learning principle together create the 
need for a critical mass of disciplines and fields 
of study at a university. Without a broad range 
of undergraduate and graduate offerings in the 
humanities, fine arts, sciences, and selected pro· 
fessional fields, an institution cannot lay claim 
to being a university. This assertion arises par
tially from the need to offer that range of pro· 
grams essential to a liberal education, but it 
arises more forcefully from the fact that no dis· 
cipline or field of study is an intellectual island. 
In many instances the mutually reinforcing na· 
ture of disciplines and fields is readily apparent, 
especially within the broad intellectual families 
which form natural groupings within a univer· 
sity. Interactions across these broad families 
exist but are not so readily apparent. For ex· 
ample, the social sciences provide much of the 
theoretical underpinnings for advanced study in 
a variety of professional fields. In turn, the 
construction and testing of theories in the pro· 
fessional schools reinforces and adds to the store 
of knowledge in the underlying disciplines. 
Interactions of similar character carl be traced 
across other groupings, as problems of an inter· 
disciplinary nature emerge and demand the ap· 
plication of diverse research strategies and skills. 

Just as important to the concept of a univer· 
sity are those interactions which do not emerge 
directly from knowledge interdependencies, but 
arise rather from the shared commitment of 
scholars to the advancement of knowledge in all 
its forms. The pursuit of knowledge does· not 
proceed in vacuo, no matter how specialized the 
subject. All forms of scholarly inquiry are in· 
extricably bound together, as paradigms, con· 
cepts, and general principles are shared in a 
setting of lively intellectual discourse and criti· 
cism. It is this process of debate and discussion, 
unconstrained by the boundaries of particular 
disciplines, which reinforces and strengthens 
the work of all scholars. 

The third value at the: heart of a university 
has been noted in various ways above. It is a 
commitment to the discovery and advancement 
of knowledge, with or without regard to practi· 
cal application. This value clearly reflects the 
unique role of the university within society. 

·'Jonio other institution is so clearly charged with 
the pursuit of knowledge. Knowledge is an end 
in itself, and thus this basic value reflects the 
spirit of mankind in general. the insatiable urge 
to explore the unknown and to understand the 
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meaning of events and relationships. Berause of 
this commitment, many of the world's greatest 
discoveries have occurred in institutions ( 
higher learning. 

This commitment to bask research and scho· 
larly inquiry is especially critical to graduate 
education, of course, but it is also fundamental 
to the development of quality instructional pro· 
grams at the undergraduate level. Teaching and 
research are inseparable in the university set· 
ling. Consider the following: 

• An essential element of teaching i~ the 
introduction of the most recent findings of re· 
search into .:urricula design. Communication 
of the frontiers of research knowledge is thus an 
obligation in teaching, whether in individual 
discussion with students. in small informal semi· 
nars, or in the forma! classroom. 

• Rese11rch in a university is necessarily a 
teaching activity. The research scholar who iso
lates himself completely from students in unin· 
terrupted study belongs properly in a researcb 
organization of government or industry. hut not 
in a university. Research in a university should 
contribute to the education and training of stu· 
dents. In this sense, research should be regarded 
as teaching, not separate from it. 

• A faculty melnber engaged in significant 
scholarly and artistic activity is more likely to 
communicate an enthusiasm for the process of 
intellectual discovery than one not so engaged. 
The importance of the imaginative and creative 
elements of intellectual inquiry is thereby trans· 
mitted more effectively to students. 

• The involvement of both graduate and 
undergraduate students in the process of inquiry 
itself (either through direct participation or 
through discussion of research results in the 
classroom) enhances critical thinking and ana· 
lytical skills. 

• The faculty member engaged in scholarly{ 
inquiry is more aware of the various subtleties 
of research design and methodology than the 
faculty member not so directly engaged. Stu· 
dents are thus denied these critical insights if 
research is not conceived as an obligation of 
faculty members. 

• The faculty member engaged in scholarly 
inquiry is generally more capable of interpreting 
and dtscussing the results of other researchers 
with students, because of greater familiarity 
with techniques and design nuances which may 
drastically affect the meaningfulness of research 
results. 

This last point is especially critical for 
quality teaching when one considers that text· 
hooks are becoming more and more research
based and research-oriented. No longer can a 
faculty member adequately assess the quality 
of textbook material without in-depth· familiarity 
with the latest research results and the quality 
of those results. 

A final value inherent in a university is its 
commitment to freedom of thought and inquiry 
and to the rights and obligations of faculty to 
engage in free and open discussion of concepts, 
theories, and principles. This basic value is es· 
sential to the advancement of knowledge, and 
there can be no restriction on the scholar's 
right to pursue knowledge of his or her choos· 
ing. To deny this right is to imply that the results 
of scholarly inquiry are entirely predictable 
and, therefore, that the benefits to society can 
be estimated in advance. Thus without corn· 
plete freedom to pursue inquiry and publish the 
results, the range of scholarship in a university 
may he unduly restricted by inexpert opinion 
about what constitutes "useful" knowledge. 

Freedom of thought and inquiry is just as { 
essential to teaching as it is to research. The 
timeless statement on academic freedom pre· 
pared by the American Association of Univer· 
sity Professors tAAUP1 in 1915 argues the point 
convincingly: 



It is scarcely Llpen to question that 
freedom of utterance i' as impor· 
tant to the teacher as it is to the 
investigator. No man can he u 
successful teacher unless he enjoys 
the respect of his students, and 
their confidence in his intellec· 
tual integrity. It is clear, however. 
that this confidence will be im· 
paired if there is suspicion on the 
part of the student that the teacher 
is not expressing himself fully l>r 
frankly, or that college and · uni· 
versity teachers in general are a 
repressed and intimidated class 
who dare not speak with that can· 
dor and courage which youth al· 
ways demands in those whom it 
is to esteem. The average student 
is a discerning observer, who soon 
takes the measure of his instructor. 
It is not only the character of the 
instruction but also the character 
of the instructor that counts; and 

1 if the student has reason to believe 
-~--- ---tlmt-tne~rrstrucnJrls-mlt-true-to---

11 himself. the virtue of the instruc· 
tion as an educative force is in· 
calculably diminished. There 
must be in the mind of the teacher 
no mental reservation. He must 
give the student the best of what 
he has and what he' is. 1 

In the same statement, the AAUP recognizes 
explicitly that the rights of faculty carry with 
them certain "correlative obligations": 

The claim to freedom of teaching 
is made in the interest of the inte· 
grity and of the progress . of sci· 
entific inquiry; it is, therefore, 
only those who carry on their work 
in the temper of the scientific in· 
quirer who may justly assert this 
claim. The liberty of the scholar 
within the university to set forth 
his conclusions, be they what they 
may, is conditioned by their being 
conclusions gained by a scholar's 
method and held in a scholar's 
spirit; that is to say. they must be 
the fruits of competent and pa· 
tient and sincere inquiry, and they 
should be set forth with dignity, 
courtesy. and temperateness of 
language. The university teacher, 
in giving instruction upon contro· 
versial matters. while he is under 
no obligation to hide his own 
opinion under a mountain of 
equivocal verbiage, should. if he 
is fit for his position, be a person 
of a fair and judicial mind: he 
should, in dealing with such sub· 
jects. set forth justly. without sup· 
pression or innuendo. the diver
gent opinions of other investiga
tL>rs; he should cause his students 
to become familiar with the best 
published expressions of the great 
historic types of doctrine upon the 
questions at issue; and he should. 
above all. remember that his busi
ness is not to provide his students 

I. General Report of the Committee on Aca
demic Freedom and Academic Tenure pres
ented to and adopted by the Annual Meeting 
of the Association, December 31, 1915. Bulle
tin of the American Association of Universitv 
Professors, Vol. I, Part 1 (December 191Si. 
p. 28. 

with readv-made conclusions. but 
t<> train them t(> think for them
selves. and to provide them ac
ce~s tn those materials wh1ch they 
need 1f they are to think intelli-
gently.' · 

By virtue of asseriing these basic rights and 
obligations of academic freedom, the faculty of 

to students. scholars and practitioners. The is
sue of a "national" versus "local'' focus then 
becomes moot. as the obligations intrinsic tc 
both are fulfilled. A university ecnter within 
SUNY can. and must, meet both sets of expecta
tions if it is to provide leadership as a. public 
inst~tution of higher learning in New York State. 

a university must also accept the responsibility Needs and Opportunities in 
to "purge its ranks of the incompetent and un· 
worthy, or to prevent the freedom which it the Capital Region 
claims in the name of science from being used Location in the Capital District of New York 
as a shelter for inefficiency. for superficiality, presents unique needs and opportunities to the 
or for uncritical and intemperate partisanship University at Albany and many of its programs. 
· · ."-' The University at Albany is committed The existing and potential strengths of the Uni-
to preserving the rights of free inquiry and dis- versity, in turn, constitute a major resource for 
cussion, while also maintaining the high stand· governmental. industrial. cultural. and other 
ards of scholarship which are attendant to such organizations. How to best join our strengths 
rights. d h d d 

The discussion thus far has centered on ~n reso~rces to t. e nee s. an _opportunities 
mherent Ill the environment IS a p1votal issue in 

those values which any great university must defining the campus mission. 
prof~ss in .ord~r t,n f,ulfill .its, unique role wi,thin The University addresses many external 
a. nat10nal and mternatl.onal context. .At. the same needs and problems already. of course, and in a 
~lme, the fo~r Unl~~r~y__<:_en,t.e_rs' '\VillJin_ ~UN_Y- - VJ!fit!_!y__i>f_W<\YS~ARplied_r~earch_ o_n_ mobltmJS_ - ___ : 
also serve many local and regwnal needs. . of concern to government and other agencies; ] 

• Although many out-of·st~te and fore1gn life-long leurning opportunities for area resi- 1 

s~udents are also enr~Jlle~. the1r full- a~d part- dents: technical consulting assistance to various ' 
t1me student population 1~ drawn heav1ly, and organizations: student internships in the com· 
broadly, from New Yo~k State.. . munity; evening classes to improve educational 

• Th~~ L~ffer a vanety o~ l.tfe-lo~g ~earmn,g access: the provision of qualified graduates --
opportun!ttes for the populatlnn wlthtn the1r these and other forms of service to the com-
geographic regtons. . . munity are important and will continue. How· 

• They apply the expertise. of the1r. ~acuity ever. they are forms of service legitimately •.. ,. 
~nd staff to prob,lems and/or 1ssues ansmg_ lo- pected of any major public university, regMt' 
cally. but whtch also a;e of concern statew1de, less of its location. Therefore, the distinctive 
natiOnally and tnternat~onally. . . ness of the University at Albany's missioR'is not 

• They off~r ~ vanety o.f cultur.al, chmcal. to be found in those services generally per-
and o_ther actmt1es or serv1~es wh1ch d1r.ectly formed by all universities, but rather in selected 
benef1~ area residents but wh1ch also contnbute programs and activities which can be directed 
to the mtellectual development of students. toward the needs and opportunities unique to 

our location. 

One frequently hears universities described 
as local, regional, or national, yet the criteria 
for such distinctions are rarely made explicit. 
Despite this ambiguity, the view persists that an 
mslltution must choose whether it is • to be a 
"great university" or merely a local one, This 
view must be rejected for three reasons. First, 
the very essence of a major university is its com
mitment to the discovery and transmittal of 
knowledge, regardless of whether the immediatt 
benefit to society is measurable or immeasur· 
able, tangible or intangible, long-run or short
run. The advancement of knowledge is a pri
mary goal of all disciplmes and fields of study 
and herein lies the greatest contribution to both 
the local community and the nation. When 
viewed in this way. the national and local di· 
mensions of a university's work are mutually 
reinforcing and inseparable. 

Second, it is rare that the important issues 
and problems existing in one geographic region 
are of only nominal concern to another. Thus 
the expertise of a university can he brought to 
bear on problems which. although arising lo· 
cally. are of un1versal concern. The application 
to knowledge to such problems can yield signifi· 
cant educational benefits to students and fac
ulty. as well as to the local community. 

Finally, the greatness of a university is not 
judged by scholars in terms of the types of prob
lems or concepts being addressed. but rather 
·>v the qua/ilv of the address itself - the sound· 
ness of the methudologies employed and the 
degree to "'hich conclusion' are supported by 
the evidence. If thl' twin conditions of univer
sality and researchabl!ity are present, problems 
arising locally present unique opportunities 
for the discovery and application of knowledge 
and for dissemination of the research results 

2. Ibid., pp. 33-34. 3. Ibid .. p. 34. 
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We obviously cannot meet all the needs or 
capitalize on all the opportunities available to 
us. In order to define an institutional thrust for 
the future, then, choices must he made among 
the various types of issues and problems which 
legitimately could be given high priority. Where 
should we place our emphasis - our priorities 
- in order to fulfill this distinctive element of 
university mission? The answer lies partially 
in our role as a university center, partially in our 
unique location, and partially in the internal 
strengths which we possess now and have the 
potential to enlarge. In short, the emphasis 
should lie in addressing the issues and problems 
of major concern to State government and to us 
all. 

The State of New York is currently faced 
with a variety of policy issues related ·to eco
nomic development. education, environmental 
management, social services. crime and the ad· 
ministration of justice, energy use, and other 
areas. In addressing such problems. agency 
heads, legislators and (>!her government of
ficials are L'harged with lal developing appro
priate goals for enhancement of the public good, 
lbl defining and implementing the appropriate 
means (programs and procedures) for ach1eving 
those goals and (c) monitoring the results and 
taking corrective action where necessary. Re
gardless of the specific area of concern (e.g., 
social services. education). fulfillment of these 
general responsibilities requires a strong base of 
research and training in a variety of forms. It 
is within this context that the University's func
tions of discovery. transmittal. and application 
can fruitfully mtersect the process of policy for· 
mation - not necessarily through direct involve
ment in decision-making or implementation, 
hut through generation of the knowledge needed 
to undergrid that process. Our existing faculty 
expertise and interests provide a strong base for 
further development of an institutional emphasis 



on public policy analysis. In addition, we have 
the potential to enlarge that base of expertise 
and thus to provide the support required for 
this element of University mtssion. 

There are at least two additional reasons for 
the emphasis on public policy analysis. First, 
adoption of this unique thrust can be accom
plished in a way which reinforces that element of 
mission which we share with all other universi
ties - developing the intellectual capacities of 
students and discovering, applying, and trans
mitting knowledge. There are educational.bene
fits to be gained for both students and faculty. 
as well as opportunities for the advancement 
of knowledge on a variety of fronts. Second, a 
concentrated focus on major policy issues can 
contribute importantly to the local area, while 
in no way compromising the national and inter
national character of this university. As in
dicared earlier, scholars judge a university in 
terms of the quality of its research and teaching 
activities and in terms of the significance of the 
problems being studied, neither of which need 
he compromised by this uniyue thrust. The eco
nomic, social, and technological problems 
facing this State are not uniyue. Other regions 
of the nation and world have, or will have, many 
of the same concerns. 

Much of our work in policy analysis will he 
conducted on an individual basis, as faculty 
members initiate and pursue specialized pro
jects of their own choosing. It is, clearly, the 
role of the faculty to define the content and 
methodology of specific research efforts, re
gardless of the discipline or field. From a Uni
versity-wide perspective, however, it is desirable 
to establish broad criteria as to what areas are 
most appropriate for attention. In general, the 
policy issues and problems should meet the 
following criteria in order to he appropriate 
for address in the university setting: 

• The issues and problems should he amen, 
able to the application of rigorous research 
methodologies and techniques. . 

• They should not he so narrowly defined as 
to pfeclude the derivation of generalizable 
conclusi\>nS. 

• The benefits to be realized from address 
of the problems and issues should he of suffi
cient importance to so<:iety to warrant our com
mitment. 

3 Address of the issues and problems should 
yield significant educational benefits to students 
and faculty. 

• The University should possess the exper
tise necessary for successful address of the 
issues and problems, or have the potential for 
attructing such expertise. 

In no way does this emphasis on the public 
sector mean a ·lessening of concern for those 
disciplines and fields which, by their nature, 
have little intellectual ki.nship with such issues 
and problems. We must preserve and nurture 
those disciplines which are essential for edu
cation of the whole person and he satisfied 
with nothing less than excellence there also. We 
are first and foremost a university center. and 
we must therefore provide all units with the re
sources needed to achieve that level of quality 
befitting a national university, The emphasis 
on matters of public policy is an additil·e con
cern, an enlargement of mission to embrace the 
unique needs and opportunities inherent in our 
immediate environment. 

If the above conditions are met. the national 
and local dimensitms of the University's work 
should indeed he mutually reinforcing. 

Internal Strengths and Resources 
The human, financial. and physical resources 

of the institution present both opportunities 
and constraints for our future mission. On the 

constraints side, we must assume the following: 
• There will be only slight growth in the 

total enrollment on this campus. The SUNY 
Master Plan currently allows for growth to 
14,000 FTE students by 1984-85, or seven per
cent above the current level. 

• There will he little or no increase in the 
number of faculty and staff positions funded 
by the State in the foreseeable future. 

• The physical capacity of the University at 
Albany will remain virtually unchanged, al
though there will he some flexibility to change 
the character of existing space. 

• Increases in the operating budget of the 
institution will likely be limited to inflationary 
adjustments over the next few years. 

Thus the in'stitution must prepare itself for 
a future which is "steady-state" insofar as the 
quantitative elements of growth are concerned. 
If inariaged properly, however, there are signifi
cant resource-related opportunities available 
to us: 

• A limitation on total enrollments means 
that our attention can he centered on the quali
tative aspects of growth, unfettered by erratic 
workload patterns and the usual crises asso
ciated therewith. Enrollment patterns within 
the University must be monitored closely to in
sure the attainment of educational goals. 

• Although the total number of faculty 
funded by the State may remain constant, there 
will continue to be flexibility for the reallocation 
of positions. 

• There are many first class programs and 
faculty now present on this campus. Selective 
development on a more compact operating 
front can expand those strengths still further. 
Although we must build from existing strengths, 
other programs critical to future mission will he 
improved where feasible. 

• Our present physical ct1pacity is sufficient. 
by and large, for the projected 'enrollments on 
this campus. With careful management of the 
space available, appropriate reallocations can 
bG accomplished. Morc.over, the quality of 
the physical plant is, by most yardsticks, ex
celle'nt. 

• While we may see no increases in the total 
operating budget aside from inflationary adjust
ments, there is flexibility for reallocation in 
this area also. By no means is our operating 
budget so small as to prevent the selective de
velopment of excellence on this campus. 

The opportunities .and constraints delineated 
above have several additional implications for 
future mission. First, future resource allocation 
decisions must .be guided l)y an explicit state
merit of priorities for the future. We can no 
longer expand on an even-handed basis, nor 
can all programs be developed to equivalent 
levels of quality. Second, we must increase our 
efforts at obtaining funds from non-State sources. 
New financial strategies must be developed to 
provide increased support for students and for 
faculty research, and to support the further 
development .of selected programs. Third, the 
budgeting process of the future must be strongly 
influenced by a reallocative approach. the major 
objective being to provide those resources 
necessary for attainment of the goals estab
lished. Finally, we must intensify our efforts to 
identify alternative ways by which costs can he 
reduced without corresponding reductions in 
effectiveness. 

Quality 
The final major force affecting future mis

sion is our continuing obligation to offer only 
those programs which meet high standards of 
quality. We cannot. of course. expect all pro
grams to attain equivalent levels of quality. but 
we can and must expect all programs to achieve 

4 

a level of quality befitting a national university. 
As discussed more fully in Part V, all programs 
must be provided those resources needed ~ 
achieve and/or maintain an acceptable le 
of quality and to accommodate planned enrol: 
ments. In addition, resources must be provided 
as necessary to those programs which are capa
ble of attaining positions of national leadership 
in selected disciplines and fields. 

The meaning of the concept "quality" is 
often blurred by disagreements over appropriate 
measures of the phenomenon. We seek to attain 
quality on two major dimensions: in education of 
students and in the advancement of knowledge. 
On the first dimension, many would Hrgue that 
our success in educating students should he 
evaluated in terms of the post-institutional ex
periences of graduates, career or otherwise. 
While those experiences are indeed important, 
there are many causal factors which affect 
"success in life," only one of which is an edu
cational experience at a university. (See Part 
Ill for further elaboration of this point.) Thus 
even if one could devise agreed-upon measures 
of the ''success" phenomenon, determination of 
the degree of. variance which could be attributed 
to the educational experience would be impossi
ble. Consequently, universities also attempt to 
measure the quality of the instructional process 
itself to determine if students are being educated 
well. There are obvious difficulties here in de
vising valid and reliable instruments for assess
ment, and we must continue to search for the 
methods most appropriate to different types and 
levels of instruction. 

On the second dimension, the advancement 
of knowledge, a university must rely heavily 
on perceptions and evaluations by scholars who 
are deemed capable of judging the work of its 
faculty. Thus peer review is the most important 
means for assessing the quality of research and ( 
other forms of scholarly inquiry. In order to 
conclude that a given program has achieved 
"a level of quality befitting a national univer
sity," that program should be evaluated favor
ably by a group of individuals who themselves 
are viewed as leaders within the national com
munity of scholars. Conseqtiently, the program 
review procedures at the University at Albany 
must be guided · by this overarching criterion 
in order to effect our commitment to attaining 
the highest standards of quality. 

Finally, there are many activities of faculty, 
staff, and students which directly impact agen
cies, organizations, and individuals external to 
the University. We must increase our efforts 
to obtain quality assessments from these external 
sources when appropriate. Given the mutually 
reinforcing nature of the national and local di
mensions of our work, an evaluation of quality 
in selected programs and activities would be 
incomplete without such inputs. 

Summary and Conclusions 
The major forces discussed in Part II provide 

the underpinnings for defining the mission of 
the State University of New York at Albany. The 
major planning premises which emerge are sum
marized below: 

• The concept of a university center es
tablishes a context for our work which is dis
tinctly national and international in character. 
Consequently, at the heart of this University 
are the values of liberal learning; advancement 
of knowledge; freedom of thought and inquiry; 
high quality; and a rich diversity of disciplines, { 
fields, and modes of scholarly inquiry. 

• The concept of a university center es
tablishes obligations not· only to the larger so
ciety and to the broad community of scholars 
everywhere, but obligations to the local com
munity as well. The University at Albany must 



meet both sets of expectations and in a mutually successful integration of goals set for intellec-
reinforcing way. tual development, on the one hand, and career 

\ • An unique emphasis at the University at development on the other cannot be accom-
.lbany will be the application of knowledge to plished in programs which are characterized 

policy issues of public concern, with no lessen- by a kind of intellectual routine and which de-
ing of concern for the other functions and pro- mand little of. students beyond a relatively 
grams essential to a first class university. The straightforward acquisition of knowledge. Such 
issues selected for address must meet certain programs, while necessary to meet some specific 
criteria in order to ensure that both the com- vocational needs of society, do not fall within 
munity and the University are served well. Spe- the role and scope of a major university center. 
cia! attention will be given to addressing the The personal and social development of 

D. To develop in students an attitude of in
dividuality that promotes intellectual 
introspection, initiative and self-assertion . 

GOAL Ill. TO DEVELOP AN 
AWARENESS OF AND INTEREST 
IN THE BREADTH OF HUMAN 
INTii:LLECTUAL ACHIEVEMENT 
AND CULTURAL EXPERIENCE 

problems of greatest concern to State govern- students is, without question, inseparable from 
ment. the process of intellectual development. What A. To develop in students an understanding 

• In making priority choices, the University must be provided are opportunities for the stu- and historical perspective of the cultural, 
must build on existing strengths. All programs dent to develop a sense of competence, identity. political. legal. scientific, and social com-
to be continued must meet those standards of and commitment - in short, a learning environ- ponents of societies. 
quality appropriate to a national and interna- ment which will enhance the positive sense of B. To develop in students an understanding 
tiona! University. self. Certainly no one would advocate a de- of the processes and consequences of 

• Given a context of limited resources, the humanizing or completely value-free approach change in societies and the interrelation-
University must develop in a selective fashion, to intellectual deveropment. Nor can one deny ship of economic. technological. political. 
guided by an explicit statement of priorities for that the full embracement of life is contingent legal and social forces in change. 
the future and by continuing efforts to achieve on the complete development of self. Yet des- C. To develop in students an understanding 
greater cost/effectiveness in our work. pite these fundamental truths, any university of the diversity of forms in which intellec-

The next two sections of this document set must concentrate its efforts on that task for tual and artistic achievements have heen 
forth goals and objectives to guide the future of which it is best fitted - the expansion and expressed. 
the University at Albany. Part III focuses on growth of intellectual capabilities. In terms of D. To encourage students to develop a life-

---goals and-objectives_for_student_development, __ time, attention, and actual resource deJll()yme!Jl. ___ long interest in intellectual and artistic 
emphasizing those end results of the learning intellectual development is our dominant con- enaeavors.-- -- - - -- -- ----
process which we seek to accomplish. Part IV cern, Thus the goals for personal and social 
delineates goals and objectives focused more development presented below reflect a threshold, 
squarely on societal development and thus on the. ends which must be achieved to fulfill our 
the end results sought from the discovery. ap- larger obligations to students and to facilitate 
plication, and transmittal of knowledge. their growth as complete and responsible in

dividuals. 

PART Ill: 
GOALS AND OBJECTIVES 

FOR STUDENT DEVELOAMENT 

A statement of goals and objectives for stu
dent development should identify the desired 
outcomes, or results, of the learning process. In 
adopting this outcomes orientation, one must 
distinguish between the ultimate consequences 
of achieving the goals and the goals themselves. 
Achievement of whatever goals are set should 
contribute to the ability of students to (1) func
tion effectively as educated persons in society: 
(2) assume the responsibilities of both leader
ship and citizenship within society; (3) engage 
in a life-long learning process of self-develop
ment; and (4) engage tn meaningful and pro
ductive careers. However, these consequences 
are a function of many variables which are 
either beyond the scope of a university's work 
or beyond its control. Thus a university cannot, 
indeed should not, assume full responsibility 
for the life success or failure (however defined) 
of its graduates. The university must, however, 
assume the responsibility for facilitating indivi
dual development through accomplishment of 
the l;loals which are adopted as its rightful ob
ligatiOns. 

There are three types of developmental 
needs which we seek to meet: intellectual, per
sonal/social, and career. Of these three, we 
must give the greatest attention to intellectual 
development, the task for which we are best 
qualified. Intellectual development encompasses 
the acquisition of both content and skills, par
ticularly those skills of critical thinking, analysis, 
and creativity. The nature of a university de
mands that the areas of knowledge offered be 
of sufficient rigor and complexity to require 
application of these higher-order skills. Thus 
students can be both "educated" and "trained," 
as they are being prepared for careers which 
demand critical thmktng and reasoning skills 
and the ability to apply knowledge gained 
through general and specialized study. However, 

The goals and objectives stated below not 
only reflect our obligations as a university cen
ter, but also constitute guidelines for the design 
of programs and curricula. They are applicable 
to both undergraduate and graduate programs, 
although implementation strategies will vary 
considerably across levels and types of instruc
tion. They also provide a starting point for ad
dress of important questions related to organi
zation for learning. 

GOAL I. TO DEVELOP SKILLS OF 
LEARNING AND CRITICAL 
THINKING 

A. 

B. 

c. 

D. 

To develop in students skills of information 
acquisition, reasoning and lucid communi
cation. • 
To develop in students the ability to inte
grate knowledge from a variety of perspec
tives. 
To develop in students the ability to apply 
alternative modes of reasoning and 
methods of problem solution and the ability 
to distinguish the logically relevant from 
the irrelevant. 
To develop in students the ability to de
rive and formulate general principles for 
clarification and explanation. 

GOAL II. TO DEVELOP AND FOSTER 
THE PROCESS OF INTELLECTUAL 
DISCOVERY AND THE 
EXPLORATION OF THE UNKNOWN 

A. 

B. 

c. 

To develop in students a familiarity with 
the philosophies, methods and processes 
of research in the professional and dis
ciplinary fields. 
To encourage in students intellectual 
curiosity, resourcefulness and enthusiasm 
for learning. 
To encourage an awareness in students 
of the importance of the imaginative and 
creative elements of intellectual endeavor. 
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GOAL IV. TO DEVELOP AN 
UNDERSTANDING OF PERSONAL 
VALUE SYSTEMS AND OF VALUE 
FORMATION 

A. 

B. 

c. 

D. 

E. 

To encourage in students the formation 
and enhancement of a positive self-
concept. .., 
To develop in students an understanding 
of the processes and dimensions of value 
formation, clarification and conflict. 
To develop in students an understanding of 
the effects of values on thought and be
havior. 
To encourage in students attitudes of per
sonal responsibility for the consequences 
of applying their knowledge and skills. 
To provide a wide range of learning oppor
tunities designed to enhance interpersonal 
communication of ideas and feelings. 

GOAL V. TO DEVELOP THE 
KNOWLEDGE AND SKILLS 
NECESSARY TO QUALIFY STUDENTS 
FOR ENTRY-LEVEL WORK IN 
APPROPRIATE FIELDS 

A. 

B. 

c. 

To prepare students to meet entry-level 
expectations in those fields of study which 
traditionally lead to clearly defined jobs 
and careers. 
To encourage those students in majors 
which traditionally have not led to clearly 
defined employment to develop skills 
which would qualify them for career entry. 
To provide students the opportunity to 
gain work experience in appropriate field(s) 
of study prior to graduation. 

GOAL VI. TO DEVELOP THE 
ABILITY AND OPPORTUNITIES 
FOR SELECTING CAREER 
EMPLOYMENT 

A. 

B. 

To develop students' career decision
making skills. 
To develop an orientation toward serial 
careers. 



c. 
D. 

To develop effectiveness in seeking em
ployment. 
To provide information to employment 
communities concerning abilities of uni
versity graduates to meet their needs. 

GOAL VII. TO MAINTAIN A CAMPUS 
ENVIRONMENT WHICH WILL 
FOSTER A SENSE OF COMMUNITY 
AND SOCIAL RESPONSIBILITY 
A. 

B. 

c. 

D. 

E. 

To demonstrate through institutional 
policies and practices the University's 
commitment to the ideals and values of 
social responsibility. 
To provide an atmosphere which will en
courage students to explore and discuss 
contemporary social issues. 
To provide opportunities for students to 
participate in and be exposed to a wide 
variety of cultural events. 
To provide opportunities for students to 
participate in University decision-making 
processes. 
To provide opportunities for students to 
participate in community activities and 
governmental processes. 

GOAt VIII. TO ENSURE THE SAFETY 
OF STUDENTS AND PROVIDE THOSE 
SERVICES AND FACILITIES WHICH 
ARE ESSENTIAL TO THEIR 
PHYSICAL WEtL-BEING 
A. 

B, 

c. 

D. 

E. 

To ensure the safety of students in on-cam
pus laboratory, classroom and extracur-
ricular activities and in facilities used for 
living, eating and leisure. 
To provide those facilities and personnel 
needed to diagnose and restore to normal 
physical well-being students whose prob
lems are temporary and/or minor and, in 
serious cases, to make responsible 
references. 
To create and maintain a healthy, clean. 
and psychologically and physically suppor-
tive campus environment for the entire 
University community. 
To provide adequate facilities to allow the 
University community various forms of 
physical exercise and. recreation. 
To maintain and improve the quality of 
housing facilities and services. 

Consistent with the obligations to students 
expressed earlier, the wording of the goals and 
objectives conveys our primary concern for 
intellectual development, while also setting 
forth the needed emphasis on career and per
sonal/social development. While the strategies 
for achievement of the goals may vary across 
fields of study and even across specific courses. 
the desired outcomes apply to all graduates of 
the University at Albany. As discussed later in 
this document, all academic and administrative 
units will be asked to articulate goals and ob
jectives which, while reflective of the unique 
discipline or field, are also compatible with the 
institutional goals outlined above. 

PART IV: 
GOALS AND OBJECTIVES 

FOR SOCIETAL DEVELOPMENT 

The three basic functions of any major uni
versity are the discovery, transmittal, and ap-

plication of knowledge on behalf of students 
and society. The functions are interrelated, 
of course, and they are accomplished through 
the activities of teaching, research, and consul
tation - all resulting in service to society. In 
this sense, "public service" is an outcome, or 
end result, of all our work and not some sepa
rately identifiable set of activities as commonly 
presumed. An adequate ~onceptualization of 
the service phenomenon is long overdue in uni
versities everywhere and necessary for full 
understanding of our goals and objectives for 
societal development. The following paragraphs 
discuss briefly the primary outcomes associated 
with the three major functions. 

As discussed in Part II, the potential bene
fits to society resulting from the discovery of 
knowledge are frequently unknown or unpre
dictable in any immediate sense, and even more 
difficult to measure. On the other hand, much 
knowledge discovered as a result of basic re
search in universities has had immediate visi
bility and utility to society. In general, discovery 
efforts have the primary outcome of advance
ment of knowledge, the visibility of which varies 
by discipline and field, but the importance of 
which has been demonstrated innumerable 
times. Thus the University at Albany is com
mitted to the discovery of knowledge for know
ledge's sake, that foundation on which univer
sities have been built as unique institutions 
within society. 

With regard to the application of know/edge, 
the outcomes or benefits to society generally 
emerge from a problem-oriented focus, pri
marily through the activities of research and 
consultation. Thus, whereas the discovery func
tion tends to be concept-oriented, the appli
cation function focuses initially on specific 
concerns of society. The distinction is often 
vague at best, and little is to be gained by at
tempting to classify too finely various types of 
research as "basic" or "applied." Nonetheless, 
the conceptual distinction is useful, particularly 
when addressing the larger issue of a univer
sity's role within society. In general, the result 
of the application function can be thought of 
as problem analysis, putting to work the varied 
resources of the university on important con
cerns of society or components thereof. 

The first goal stated below reflects the Uni
versity's commitment to research and scholarly 
inquiry for its own sake, as well as the com
mitment to utilize the results of such efforts, 
where appropriate, to assist in the solution of 
specific societal problems. Thus basic and ap
plied research efforts contribute in equal impor
tance to "societal development," and both de
mand a strong theoretical and methodological 
base within a university. 

The transmittal of knowledge also has 
clearly identifiable outcomes to society. In 
some forms, the transmittal of knowledge is 
indistinguishable from its application, as stu
dents carry forth the results of classroom and 
laboratory work for use in later life. The univer
sity also has an obligation to transmit the re
sults of its discovery efforts to students, the 
scholarly community, and the general public 
through books, journal articles, exhibitions, 
and other forms. As conceived here, however, 
transmittal in a university setting occurs pri
marily through the teaching activity, whether 
that activity be for degree or non-degree stu
dents. In this sense, the primary outcome or 
result of transmittal is educated human beings. 
The goals for student development presented in 
Part III also apply here, but the University is 
also obligated to offer opportunities for life
long learning which are uniquely directed to 
the local community. The second goal presented 
below reflects this obligation. 
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Cultural and clinical services are often pro
vided to the general public as part of the normal 
instructional process. For example, stude(nt 
internship programs of various types not on 
enhance learning, but also provide direct a. 
sistance to individuals and organizations in the 
local area. Similarly, productions or exhibits 
in the fine arts contribute importantly to stu
dent development and at the same time provide 
a valuable cultural resource for area residents. 
Thus, the third and final goal listed below re· 
flects the importance of such services in the 
life of a university. 

In summary, the interrelated functions of 
discovery, application, and transmittal generate 
four major outcomes for society: advancement 
of knowledge (Goal I below): problem analysis 
(Goal I below); educated people (Goal II be
low, plus all the goals for student development 
presented in Part Ill of this document); and 
cultural and clinical services (Goal III below). 
"Public service" as used here is the overarching 
construct which embraces the four types of out
comes, because all our work is done on behalf 
of society. The analysis of public policy issues, 
for example, is only one form of problem ana
lysis which, in turn, is only one of the four prin
cipal components of public service rendered by 
any major university. 

GOAt I. TO CONTRIBUTE TO TilE 
GENERAL ADVANCEMENT OF 
KNOWLEDGE AND TO THE 
SOLUTION OF SOCIETAL PROBLEMS 

A. 

B. 

c. 

D. 

E. 

F. 

G. 

H. 

To encourage individual faculty to under
take research and scholarly inquirx of any 
nature which promises to contnbute to 
the advancement of knowledge. ( 
To educate students, through their par
ticipation in research activities, in modes 
of critical thought and in methods of 
scholarly inquiry. 

To significantly increase the level of fi
nancial support available for research. 
To support the communication of research 
findings to peers, students, and interested 
persons outside the academic community. 
To encourage and facilitate research on 
policy issues of special concern to State 
govelllment. 
To ensure that address of various concepts, 
problems and issues results in benefits not 
only to society, but also to the educational 
mission of the University. 
To develop more effective coordinating 
structures for bringing discipline-based 
skills to bear on problems of interdiscip
linary and multidisciplinary character. 
To maintain and/ or attract the faculty 
expertise necessary for successful address 
of selected issues and problems. 

GOAL II. TO OFFER OPPORTUNITIES 
FOR LIFE-LONG LEARNING AS AN 
INTEGRAL PART OF 
INSTRUCTIONAL ACTIVITIES 
A. To offer degree and non-degree programs 

consistent with the needs of the learning 
society and within the capabilities and mis
sion of the University at Albany. 

B. To provide, through course scheduling, 
audit capabilities, and other means, the ( 
opportunity for qualified area residents to 
enroll in courses offered as a part of on-
going degree programs. 

C. To encourage departments to offer life-



D. 

E. 

F. 

G. 

) 

long learning opportunities consistent with 
the missions of those units. 
To clarify and strengthen the organiza
zational relationships of the various aca
demic and administrative units involved 
in the provision of life-long learning op
portunities. 
To implement a process that ensures 
quality in all life-long learning programs. 
To develop, where appropriate, off·campus 
instructional programs to meet the needs 
of area residents. 
To cooperate with other providers of life
long learning opportunities in the Capital 
District to ensure complementary thrusts 
and offerings. 

The Task Force members did not have the 
benefit of a written statement of mission to 
guide their deliberations. Nonetheless, there was 
ready comprehension of the general future of 
this University, especially its role as a major 
university center, the nature of any university's 
obligations to students and to society, and the 
increasing attention to be given to policy issues 
of public concern. The criteria used for pro
gram evaluation constitute evidence of this 
understanding, as does the final report itself. 
Consequently, what is needed now is not a re
evaluation of the Task Force's recommenda
tions, but rather a coalescing of their work and 
the information on which it was based inw a 
statement of future program offerings and priori
ties, The time horizon selected is three years, 
or through 1979-llO, with the understanding 
that the plan should be updated at least an
nually to reflect the latest information available 
on accomplishments, program needs and re
source availability. 

suming Division of Budget release of fundi 
appropriated by the Legislature), Philosophy 
Rhetoric & Communications, Russian, Spanish 
Studio Art, Theatre. 

Division of Social & Behavioral Sciences 
(8)' Arric'an & Afru·Am~ricun Studie' 
Anthropology, Ln>lloinin. (;eugraphy, !list or) 
Psychology, Social Studies, SuL"iology. 

Division of Science and Mathematics: (7) 
At m o spheric SciellL'C. Biolo~y, C'h~mistr) 
Computer SL·ience. Geology, Muth~matic• 
Physics. 

School of Education: ( 12) C'ounselint 
Curriculum Planning, J·:ducational Administru 
tion, Fducatiunal C'ollllllllnications, Educa 
tiona! Psychotu~y. Cencral ProlcssiLmal, Read 
ing, Rehabilitation Counseling, Special Educ; 
tion, Student Pl'rsonnel Services, Teacher Edu 
cation, TLSL Bilin!!ual Education. 

School of Business: (2) Accounting 
Business Adnlinistr<ltion. 

GOAL Ill. TO CONTRIBUTE TO THE 
DEVELOPMENT OF THE LOCAL 
AREA THROUGH THE PROVISION OF 
CUL TURAt AND CLINICAL 
SERVICES WHICH REINFORCE 

P Off • School of Library and Information Sc1 
' EDUCATIONAL MISSION rogram ermgs ence: ( 1) 

A. To provide a variety of cultural events The President's Re~rt on Pri~ritiesan~ Re: ____ S(:hO<>I_<>f S<J.~~el!a~:_(_IL ------
-----rorfac:ulty-;staff;-stmle-nts;-arnl-area resi-------sources,dated-~~rch- $,-lJJ'76,-set forth the pro School of Cnmmal JustiCe: (I) 

dents. .\\ra':Ils to be sustamed _on the Al~any campus. As School of Public Affairs: (3) -· PolitiLJ 
T . . f k t' mdtcated below, the mventory mcludes 42 pro- . 1, 11 . Ad . . · p bl' At't' · B. o mtegrate a vanety o wor -ac wn ex- t th b h 1 , 1 1 48 t the m ter's Sctence, u J iC mmtstratlon, u tl' atrs . . . 1 · 1 grams a e ac e or s eve , a as 
penences mto curnc.u a as appropna e 1 1 21 t the do toral level and eight Uni-
and to thereby provtde benefits to the eve.' a . . c • . , h 
local area and to students and faculty. ver~tty .certl~tcate l?rogr~ms. In ~ddttton, t e 

c. To be involved in improving the quality of Untver~tty will contmu~.its commttment to ~he 
th · 1 d h · 1 environment Educattonal Opportumttes Program, to whtch 

e socta an p ystca · d 't ·t d t h h th t f 1 to 
D. ~ot6!or~~d~~tl~~n~~t~~:~~~~~1~~~~istance ::g:gem:n. s~~ivee~~~t;le~el ~~rk bul

0

wh~ 
1

~ave 
F. To make available the facilities of the Uni- some deftciency. m aca~emtc preparatton and 

versity for use by appropriate community who are economwally disadvantaged. 
groups. 

F. To provide other appropriate services to 
·) the community which are consistent with, 

and reinforce, educational mission. 

While the goals and objectives listed aboye 
provide a commonality of purpose for all umts 
of the University. each contributes to th~ir 
accomplishment in a variety of ways and with 
varying degrees of emphasis. Thus it is not in· 
tended that each unit pursue all of the objec
tives outlined, or even all of the goals. As an 
institution, however, we must be committed to 
the pursuit of them all and develop more ef
fective means for assessing our degree of goal 
attainment. 

PART V: 
ACADEMIC PROGRAM 

OFFERINGS AND PRIORITIES 

No statement of institutional mission is com
plete without a delineation of program offerings 
and priorities. The goals and objectives pre
sented in Parts III and IV of this document are 
not alone sufficient to establish future direct.ion, 
as there are many disciplines and fields which 
could contribute significantly to the attainment 
of those desired end results. 

All universities are constrained in their 
range of program offerings for both educational 

• and economic reasons. The reduction of twen~y 
degree programs on the Albany campus thts 
past year reflected a shared realization that an 
inventory of 129 programs could not be sup
ported at the requisite level of quality in the 

.. years ahead. The range of programs sustained 
1 

is befitting of a university, however, and the 
work of the Presidential Task Force on Priori
ties and Resources left the institution whole
somely formed for the future. 

Bachelor's Degree Programs 
Division of Humanities: (17) - Art, 

Chinese, Classics (Greek, Latin, and Greek & 
Roman Civilization), English, French, German, 
Italian Studies (assuming Division of Budget re
lease of funds appropriated by the Legislature), 
Judaic Studies, Linguistic~, Music, Philosophy, 
Rhetoric & Communications, Russian, Spanish, 
Theatre. 

Division of Social & Behavioral Sciences: 
(II) ~- African & Afro-American Studies, 
Anthropology, Asian Studies, Economics, 
Geography, llistory, Psychology, Puerto Rican 
Studies, Russian & E. European Studies, Social 
Studies, Sociology. 

Division of Science and Mathematics: (9) -
AtlllLlspheric Scknce, Biology, Chemistry, 
Computer Science & Applied Math, Earth Sci
ence, Geology, Mathematics, Medical Tech
nology, Physics. 

School of Education: (I) 

School of Business: (2) - Accounting, 
Business Administration. 

School of Public Affairs: (I) - Political 
Science. 

School of Social Welfare: (I) 

Course Sequences 
Clllmc sc4uence' will continue in Art His

tory, Italian Studies, Journalism, Peace Studies, 
Poli~h. Urban Studies, and Women's Studies. 
Several departments will also continue to offlor 
courses in environmental analysis. 

Master's Degree Programs 
Division of Humanities: (13) - Classics 

(Classical Archeology, Greek, and Latin), 
English, French, German, Italian Studies (as-
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Doctoral Degree Programs 
Division of Humanities: (4) English 

(Ph.D. ,and D.A.), German, Philosophy 
Spanish. 

Division of Social & Behavioral Sciences 
(5) Anthropology, Economics, History 
Psychology, Sociology, (temporarily sus 
pended). 

Division of Science and Mathematics: (6)
Atmospheric Science, Biology, Chemistry 
Geology, Mathe rna tics, Physics. 

School of Education: (2) --Ph.D., Ed.D. 
School of Criminal Justice: (I) 
School of Public Affairs: (2) - Politica 

Science, Public Administration, 
School of Social Welfare: (I - temporaril} 

suspended) 

University Certificate Programf 
School of Education: (7) - Counseling 

Curriculum and Instruction·. Educational Ad· 
ministration, Educational Communications, Ed· 
ucational Research, Reading, Student Personnel 
Services. 

School of Education and Social & Behav
ioral Sciences: (I) - School Psychology. 

The program array represents a rich diver
sity of dtsciplines and fields, encompassing the 
humanities, fine arts, social sciences, natural 
sciences, and professional schools. Accom
panying the diversity is a high degree of intellec
tual interdependence, of course, and a shared 
commitment to those values and principles of 
scholarly inquiry which are at the very heart 
of a university and know no discipline bounds. 
From a campus-wide perspective, there are 
four major expectations of all programs being 
sustained: 

• Achievement of a level of quality befitting 
a university center, as measured by rigorous 
national standards of scholarship. As established 
in Part II of this document, all programs must 
aspire to the attainment of excellence in bott 
instruction and research if the purposes of a 
university center are to be attained. 

• Development and pursuit of goals and ob
jectives which reflect the unique character of 
the discipline or field, but which are also com-



,..U\W.t .~ th~ ovqrall goals and. objectivas of 
ll~t U!Jliversity. The institution-wide goals and 
oojectives presented in Parts III and IV of this 
o'looument provide both a commonality of pur· 
PQ1i11' Md a framework within which each unit 
can discern IUld articulate its own unique goals. 

Thus, there will be variation among units inso
far as both the manner and degree of contri· 
bution to any one of the institution-wide goals 
and objectives, and rightfully so. It is expected, 
however, that the uniqueness of each unit can 
be articulated within the broad framework 
established in Parts III and IV. 

• Achievement of a balanced emphasis on 
teaching and research. As discussed in Part II, 
all programs at a university center must seek a 
balanced emphasis on research and teaching 
which stresses integration of these two com
ponents of scholarship, and excellence in each. 
As used here, the term "research" refers to a 
broad array of scholarly and artistic activities 
which differ considerably in form, content. 
and process across fields of study. Thus, there 
is no single model for research, nor is there any 
single indicator which can be used in assessing 
the quality -of scholarly contributions in the 
various disciplines and professional fields. How· 
ever, one common characteristic of such ac
tivities is communication of their results to 
both peers and students. Thus all faculty mem
bers have an obligation to be engaged in re
search and scholarly activity, to communicate 
the results, and thereby to contribute to the in
tellectual development of students and col
leagues and to the advancement of knowledge. 

• (mpleme-ntation of faculty evaluation, re
ward, and development plans which are appro
pritl.te to a university center. The primary re
sponsibility for faculty evaluation rests with 
schools and departments. Thus each unit must 
specify clearly those elements of scholarship 
to receive primary attention in faculty evalua· 
tion; the information needed to conduct the 
evaluation; the process by which the informa
tion will be collected; and ways by which the 
information also can be utilized for develop· 
ment of faculty. 

These expectations constitute the primary 
focal points for coordination and oversight of 
programs from a campus-wide perspective. The 
forms of scholarship to be taken as evidence of 
achievement will differ across academic units, 
but there should be no variations in the level of 
accomplishment expected. Continued develop· 
ment as a university center demands the main· 
tenance of high performance standards for both 
students and faculty in all programs offered on 
the Albany campus. 

Priorities for Resource Allocation 
Estimates of resources available to academic 

programs over the next three years must be 
tempered by the uncertainty of future alloca
tions by the State, and by the knowledge that 
the needs of specific programs can shift rapidly 
in a short period of time. The. existence of such 
uncertainty does not make less important the 
need for institutional planning, however, as in· 
dividual academic units must be given more 
adequate lead time for recruitment and internal 
planning in general. Uncertainty as to future 
events means only that we must build a degree 
of flexibility into planned allocations and recog· 
nize that any three-year plan may be subject 
to chan'ge in one or more of its parts. Thus the 
intent for future allocations can be clearly es· 
tablished, while recognizing that deviations from 
the plan may be necessary as external events 
unfold and as unanticipated needs emerge in 
specific programs. 

There are three major factors to be con· 

sidered when establishing the institution's priori
ties for resource allocation: 

• The obligation of the institution to pro· 
vide all programs the resources oeeded to 
achieve an acceptable level of quality and to 
accommodate planned enrollments. 

• The obligation of the institution to facili
tate the attainment of national leadership in 
programs which are at or near that level of 
quality already. 

• The need to further develop instructional 
and research activities in those units which 
can contribute significantly to the analysis of 
major public policy issues. 

The first of the three major factors estab· 
lishes a floor, a threshold of resources which 
must be provided to all academic units being 
sustained. The que11tion which must be given a 
satisfactory answer can be stated thusly: What 
is the critical mass of scholars and support re
sources needed in a given unit to (a) provide 
the needed breadth and depth of intellectual 
expertise, (b) accommodate planned enroll· 
ments, and (c) accomplish the range of intellec· 
tual activities expected of all faculty at a major 
university center'/ Some quantitative work· 
load indices can be employed to help answer 
this question, but all such factors must be 
weighed in relation to the unique features of a 
given discipline or field. Judgment is involved 
here, certainly, but these interrelated condi
tions must be satisfied in all programs to be of· 
fered on the Albany campus. 

As a result of shifts in student interests over 
the years, changes in program purposes and 
scope, and other factors, a number of units 
currently fall below the critical mass of re
sources required. The following departments 
and schools should be ?iven a net increase in 
faculty lines and assoctated support funds as 
soon as is feasible: 

Business 
Computer Science 
Economics 
Psychology 
Public Administration 
Rhetoric and Communications 
Social Welfare 
Sociology 

The composition of this list will vary over 
time, of course, as circumstances change and 
as units not now listed experience the need for 
increased resources. 

The second factor to be considered in de· 
lineating priorities takes cognizance of (a) the 
University's commitment to achieve peaks of 
excellence among its programs and (b) the ob· 
ligation of the institution to facilitate and sus· 
tain extraordinary achievements on the part of 
its faculty. There are several academic units 
which have attained, or are close to attaining, 
national stature. Still others have strong poten· 
tial to become recognized as among the leaders 
in the discipline or professional field. Based on 
external evaluations and other forms of evi
dence, the following units either have attained 
positions of national leadership already or have 
the potential to do so in a reasonable period 
of time: 

Anthwpology 
Atmospheric Science 
Biology 
Chemistry 
Criminal Justice 
Educational Psychology 
Geology 
German 
Mathematics 
Philosophy 
Physics 
Public Administration 
Reading 
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Resource augmentation is not necessarily called 
for in order to facilitate the achievement and/or 
maintenance of very high quality in the "(. 
listed. However, the University must nur 
and facilitate extraordinary accomplishments 
in all possible ways, including the provision of 
increased resources when appropriate. The list 
is not immutable, of course, and should change 
as developmental efforts continue in other 
departments. 

The third factor reflects the increased em
phasis to be placed by the University on the 
address of public policy matters. As indicated 
in Part II of this report, such address can take a 
variety of forms and occur in numerous dis
ciplines and fields. However, the following 
schools and departments have demonstrated 
special knowledge and skills which can be 
brought to bear on the economic, social, and 
scientific problems facing the State of New 
York: 

Atmospheric Science 
Business 
Computer Science 
Crimmal Justice 
Economics 
Educational Policies, Programs 

and Institutions 
Educational Psychology 
Geography 
Geology 
Political Science 
Psychology 
Public Administration 
Social Welfare 
Sociology 

While contributions to public policy analysis 
will be encouraged in many areas, the unit( 
listed above will be given particular encourage· __ 
ment in fulfilling this element of University 
mission. 

Taking all three factors into account, 23 
schools and departments emerge as primary 
claimants on resources at this time in order to 
(a) provide all units with an appropriate criti
cal mass of resources; (b) facilitate the attain· 
ment of national leadership; and (c) strengthen 
our work in public policy analysis. Although 
these schools and departments should be viewed 
as the major candidates for growth at this time, 
the University must and will fulfill its obligation 
to provide the critical mass of resources needed 
in all academic units. As previously stated, the 
needs of academic programs can change drama· 
tically and in a short period of time, and thus 
any statement of priorities must be periodically 
updated. 

Guided by this general framework of priori· 
ties, all schools and departments will be asked 
in early Fall, 1976 to estimate the resources 
needed over the next three years to achieve 
their goals and to accommodate their planned 
enrollments. Those first estimates will set in 
motion an iterative process whereby needs, on 
the one hand, and projected resources on the 
other are brought into balance. The units will 
be involved throughout this process in order to 
ensure that the decisions on future allocations 
are consistent with the goals and priorities 
established for the same period. Annual budge
tary decisions can then be made within the con· 
text of multi-year plans developed by each unit. 

The basic format to be used in developing 
the plans will be distributed in early Fall, 1976. 
The format will allow each unit to state its own 
unique goals in relation to the campus mission ( 
and to suggest alternative directions as appro· 
priate. These plans, to be updated and evaluated 
annually, will also provide the basis for any 
needed changes in the institution's priorities 
for resource allocation. 



Enrollment Planning • Acquisition of the resources necessary Ill quality and quantity of support for research can 
support teaching. research. and learning. both be improved. The following actions are either 

- As indicated in Part ll of this report. the directly through its own efforts and indirectly already underway or planned for the near future. 
ill enrollment level authorized for the Uni- through provision of information on funding • A study will be initiated during 1976-77 

versity at Albany is unlikely to change signifi- sources and other matters to faculty and stu- to develop new methods of encouraging and 
cantly in the near future. This does not mean. dents. · facilitating research activities on a campus-
however. that the enrollment mix (e.g .. by ma- • Provision of those services to faculty and wide bf1sis. In general. the focus of the project 
jor, Ievell will remain constant, nor does it mean students which either directly support the learn- will be on (a) the elimination of any barriers to 
that the future mix must be left to chance. ing process or are necessary to its existence. research which may exist: lbl the creation of 
If educational considerations are to be given • Maintenance of appropriate relationships appropriate incentives in a variety of forms: 
equal weight with demographic phenomena. with various external publics to facilitate the and (c) development of the means by which the 
we must initiate a more balanced approach to work of faculty and students and to satisfy ac- research-related goals and objectives stated in 
enrollment planning - one which reflects not countability requirements in both educational Part IV of this report can be most effectively 
only student interests but also the program and economic terms. accomplished. 
plans and priorities of the institution and the - • Development and maintenance of appro- • Through redeployment within the adminis-
societal needs being served. priate coordination and twersight adivities to !ration, one full-time professional staff member 

Departments have already been asked to ensure that the goals and priorities of the in- will be added to the Office of Research. Ad-
project, on a tentative basis. the enrollments stitution are accomplished as effectively and ef- dition of this staff member will enable the of-
which are educationallv desirable over the next ficiently as possible. fice to expand its capability for establishing ap-
three years. The projections will be modified. These five major functions provide the propriate relationships with granting agencies: 
of course. as departments prepare their plans framework within which all administrative units disseminating information on funding oppor-
during Fall, 1976 and as further discussions must articulate their goals and objectives to tunities to researchers. and otherwise facilita-
occur. Thus the campus-level guidelines at this support the educational mission of the \nstitu- ting the conduct of research activities on a 
stage of mission articulation must be limited tion. Each administrative department will be campus-wide basis. - · 
to the following: asked in Fall 1976 to prepare a three·year plan. • As discussed more fully below. plans are 

' • The total enrollments on the Albany cam- with emphasis on the foll<>wing: (al the goals underway to establish a research center which 
-~---pus_wilLnoLexceed_the_c_urr_e_nt_M_<tster J'Jan_ --and-objectives_oLthe_department,_including __ would_play_a_major_role_in_facilitating_antLent=-·----
1 projections, i.e., 13,500 FTE students by 19RO- the way in which accomplishment of those couraging research on public policy issues 

81 and 14.000 FTE students by 1984-85. The goals contributes to the educational mission of throughout the campus. 
total FTE enroilment in 1975-76 was approxi- the University: (bl the priorities of the depart- .ln addition to these specific actions, the 
mately 13,175. . . ment for the next three years: (cl the strategies admmtstralton wtll contmue to seek out 1:ew 

• On a .hea~lcount basts, th~ campus will by which the goals, objectives. and priorities sources of fundmg and take oth~r appropnate 
seek to mamt.am the current mtx of approxt- are to be accomplished: and (d) the level of re- steps to encourage research acttvtltes of faculty. 
mately. two-thtrds undergraduate students and sources needed to provide the requisite quality 
one-thtrd g~aduate. . . and quantity of services in support of educa-

• RecrUitment efforts wtll be mcreased to tiona! mission. 
ensure .attraction of high quality studen.ts and The development of departmental plans 
to fact~ttate the enrollment of students With the with a strong focus on the support of educa-
potenttal for advanced work. tiona! mission will provide much of the informa-

• New approaches will be developed to at- tion needed for decisions on administrative 
tract additional financial support for graduate priorities at the campus level. As discussed 

~ studen~s. . . . below. however, there are several major needs 
As 1~d1cated 111 Pa~t VI. a campus-wtde task which transcend the responsibilities of specific 

force wtll be created Ill Fall, 197? and charg~d offices and which deserve immediate attention 
with development of new strategtes for recrUit- by the administration 
ment and for increased financial support of · 
graduate students. 

Summary 
This part of the document has identified 

the academic program offerings and priorities 
of the University at Albany for the near future. 
Ill degree programs are to be sustained, includ
ing 42 at the bachelor's level, 48 at the master's 
level, 21 at the doctoral level, and eight Uni
versity certificate programs. Based on three 
major factors, 23 schools and departments 
were identified as the major candidates for 
growth and hence the priority claimants for 
additional resources in the near future. 

Given this statement of future direction, 
each academic unit will be asked to develop a 
brief planning document during Fall, 1976, with 
emphasis on future goals, priorities, enrollments, 
and resource needs. These documents will pro
vide the basic inputs needed for decisions on 
future allocations. 

PART VI: 
ADMINISTRATIVE FUNCTIONS 

AND PRIORITIES 

The administrative staff of the University 
exists for one primary reason: to facilitate and 
support the work of faculty and students. In 
order to accomplish this basic purpose, the five 
major functions of administration are: 

• Initiate development of the institutional 
plans, policies and procedures necessary to pre
serve and enhance the vitality of the intellec
tual enterprise as a whole. 

Priorities for Administrative Action 

The following areas deserve primary atten
tion by the administration in the immediate 
future: 

• The need to more effectively facilitate the 
research activities of faculty through provision 
of increased funding and other forms of support. 

• The need to provide increased financial 
support for graduate students. 

• The need to increase the level of non
State financial support available to academic 
programs. 

• The need to establish more effective liai
son relationships with State government offi
cials in keeping with the emphasis on public 
policy analysis. 

• The need to reduce overall administrative 
costs to the extent practicable. and to redirect 
the savings to academic programs and to units 
in direct support of those programs. 

Each of these major priority areas is dis
cussed more fully below. 

Facilitation of Research 
As defined in Part V of this report, the term 

"research" refers to a broad array of scholarly 
and artistic activities which differ considerably 
in form, content, and process across fields of 
study in the University. Faculty members at a 
university center assume an obligation to be 
engaged in creative forms of scholarly inquiry, 
and the administration. in turn, has an obliga
tion to facilitate such activity in all ways possi
ble. While facilitation is often constrained by 
requirements emanating from external sources, 
there are, nonetheless, ways by which both the 
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Increased Support for Graduate Students 
State-appropriated stipends for teachinJtl as

sistants and graduate assistants at the Univer
sity at Albany have remained at the same level 
for six years. and recent reductions in tbc vari· 
ous forms of State financial aid have onlv ex
acerbated the problem. The campus must en•~· · 
tinue to take the intiative in finding new sources 
of funding for graduate students and in de-vdop
ing appropriate methods for attracting high 
quality students to our advanced programs. 

A campus-wide task force will be created 
to study the problems of recruitment and fi
nancial aid and to develop a recommended 
plan of action for the University. This task force 
will be appointed in cooperation with the Gradu
ate Academic Council in September 1976, and 
its final report should be submitted by early 
December, 1976. Staff support will be provided 
to the task force as necessary in order to ex
pedite completion of this critical task. Our con
tinued development as a major university cen
ter will depend to a large extent on our ability 
to attract and support graduate students of 
high quality, and we must act now to prevent 
further erosion of our competitive position. 

Increased Non-State Support 
As discussed in Part II of this document, 

there is likely to be little increase in the level 
of operating support provided by the Stale in 
the foreseeable future. Consequently, new fi
nancial strategies must be developed to provide 
increased support from non-State sources to 
further develop selected programs. 

With the help of the SUNY A Foundation, 
the Benevolent Association, and the Alumni 
Association, a major effort will be made during 
1976-77 to develop such strategies. The Vice 
President for University Affairs has been as
signed primary responsi.bility for this task, and 
it is expected that a recommended plan of ac
tion will be developed by March, 1977. 

Interaction with State GO\ emment 
Contained in the 1977-'/l:l Final Budget Re

quest of this campus is a proposal to establish 



a University-wide research center which will 
focus on the analysis of public policy issues. 
As stated in that request, the five major goals 
of the center are: · 

• To organize and maintain continuous liai
son with agency heads, legislators, and other 
public officials to identify major issues and 
problems facing the State. 

• To maintain a current University-wide 
inventory of faculty strengths and areas of ex
pertise and to communicate the existence of 
such expertise to appropriate groups and in
dividuals. A computerized "matching" process 
will be developed to link the needs of govern
ment, on the one hand, with faculty expertise 
on the other. 

• To stimulate faculty and student research 
on major issues and problems, by (a) arranging 
meetings with appropriate public officials, (b) 
assisting faculty and students in identifying 
research questions which are appropriate to a 
university setting, and (c) obtaining support for 
research from appropriate sources. 

• To initiate and monitor major research 
projects and to establish the means for bringing 
a variety of discipline-based skills to bear on 
problems of multi-disciplinary or interdiscip
linary character. 

• To coordinate the development of con
ferences, workshops, and other appropriate 
vehicles for sharing knowledge with government 
officials. 

If approved, the center will represent a 
major vehicle for implementing that element 
of University mission focusing on public policy 
analysis. . 

One immediate step to be taken is a series of 
conferences on campus to identify projects of 
mutual interest to faculty, on the one hand, and 
key government officials on the other. These 
conferences will include a variety of workshops 
and deliberative sessions which focus on key 
policy issues and the nature of the University
Government interface in addressing those issues. 

A second major action to be taken is the 
appointment of an advisory group to the Presi
dent, consisting of faculty and members of both 
the executive and legislative branches of State 
government. This group will be convened at 
appropriate intervals to discuss specific needs 
of State government and the University's role 
in meeting such needs. 

Reduction of Administrative Costs 
- All campuses of the State University of New 
York have limited flexibility in the allocation of 
resources between academic programs and 
administrative departments. Externally imposed 

requirements for accountability, for example, 
have costs associated with them that cannot be 
avoided. In addition, the budget structure it
self limits the degree to which a savings in ad
ministrative costs can be translated into a gain 
for academic programs. Despite these limita
tions, however, we must continually seek ways 
by which administrative costs cari be reduced 
and the savings redirected to academic pro
grams or to units in direct support thereof. 

The Presidential Task Force on Priorities 
and Resources suggested several alternatives 
for further study, all of which will be addressed 
during 1976-77. Some studies are already under
way, and several promise to achieve significant 
cost reductions (e.g., secretarial pooling, elimi
nation of unneeded telephone instruments 
and lines). In addition to these special studies, 
ali administrative units are being urged to re
duce costs of present operations to the extent 
practicable. 

Summary 
This section of the report has identified the 

major functions and priorities of the adminis
tration for the near future. Five major areas 
were identified as priorities for administrative 
action: more effective facilitation of research; 
development of increased support for graduate 
students; development of an increased level of 
non-State financial support; creation of more 
effective liaison relationships with State govern
ment; and reduction of administrative costs to 
the extent practicable. Several specific action 
strategies were indicated in each of these areas, 
with others to be developed as the planning 
process evolves. 

PART VII: 
TOWARD IMPLEMENTATION 

This document has focused on defining the 
future goals, objectives, and priorities of the 
University at Albany, with only slight attention 
given to questions of implementation. It is being 
widely distributed for reaction and response. 
both on and off the campus. Based on the re
sponses, the goals, objectives, and priorities will 
be. refined_ in _conjunction _with the_Educati{maL 
Policy Council of the University Senate. Work 
can then begin on broader questions of imple
mentation which emerge and begin to take 
shape during the consultative process. 
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During the period of consultation, wo;yan 
proceed conl!urrently on four_major front.'\. 

• All (lcademic units can begin to develop 
their own three-year plans, the general formats 
for which will be distributed in early Fall 1976. 
While institutional-level mission statements 
provide an overall direction and context for our 
work, the heart of educational planning is with
in each discipline and field. Although some 
particulars of the institutional context may be 
changed through the consultative process, the 
present document provides enough informa
tion to permit early thinking on the future goals. 
objectives, and priorities of individual units. 
It is anticipated that the new format will re
place those currently used in the preparation 
of annual reports. 

• All administrative units also can begin 
preparation of three-year plans in Fall 1976. 
Those plans, to be strongly focused on support 
of educational mission, will delineate goals, 
objectives, and priorities in a standard format 
for review at the campus level. This process will 
result in determination of additional adminis
trative priorities at the unit level to supplement 
those outlined in Part VI of this document. 
The format for departmental plans will be dis
tributed in early Fall. 

• During the period of consultation on the 
present document, work can begin on imple
mentation of those administrative priorities 
outlined in Part VI. Those actions are critical 
to the accomplishment of this institution's pur
poses simply because we are a university, and 
thus their implementation need not await full 
resolution of the many issues raised elsewhere 
in this document. 

• Finally, work can also proceed on develf 
ment of the strategies to be employed for '.}" 
sessing the degree of goal attain~T~ent hy the 
University. The results of much of the Univer
sity's work cannot be measured in a quantitative 
sense, to be sure, but we must develop more 
effective means for assessing how well we are 
doing in relation to goals established. It is im
portant educationally that we evaluate our re
sults, and it is also important to provide legis
lators and others with evidence of our accom
plishments. 

The major task now at hand is to identify 
any needed changes in, and additions to, the 

_ pr(:)serlt d()cum~J!IL Writt(:)n_l}nd verbal t:Llm
ments are encouraged from schools, depart
ments, and individuals. They should be sub
mitted to the Office of the President by October 
15. 1976. 

( 



SCHEDULE FOR REVIEW OF MISSION STATEMENT 
AND PREPARATION OF DEPARTMENTAL PLANS 

1976-77 

Steps 

1. Review of draft of general document 
by Deans and EPC 

2. Revision of draft 

3. -Rev-iew of_ drafi: h)' alL_aca_demie_ ____ _ 
and administrative units, EPC, 
Senate Executive Committee, 
and appropriate external 
agencies or groups 

4. Final revision of general 
document 

5. Preparation of goals, objectives, 
and three-year plans by academic 
and administrative units 

6. Review and discussion of three
year plans 

7. Budget allocation decisions for 
1978-79 

8. Begin 1978-79 budget request 
process to SUNY-Central 

Dates 

July 21-August 18 

August 18-27 

S~p_t~mb_e-r _3_- Qc_tQb_er _1_5 ____ _ 

October 15-29 

October !-January 10 

January 10-April 1 

April 1-May 1 

May 15 
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PART I 

INTRODUCtiON 

This document sets fotth a proposed statement of mission for the 

University at Albany. It is tentative and incomplete in its present 

form and will be distributed to appropriate groups an~ individuals both 

on and off_the campus for reaction and response. The document is incomplete 

in that it does not contain specific school or department plans for the 

future. As explained more fully in Part V, tHose plans will be developed 

during 1976-77 and ultimately appended to this document. 

As used here, the term "mission'1 refers to the goals, objec-tive-s,-----

programs, and priorities of the in~titution as a whole.· These are first

order decisions which define what the institution should do rath~r than 

how it should be done. A complete plan must address both formulative and 

implemental questions, of course, but it is important to separate the two 

initially. Full discussion of future direction can be more effectively 

accomplished if unfettered by issues which are important to, but 

derivative of, the more basic questions. 

The evolution of the Albany campus is traced briefly below to 

establish the historical context in which future-oriented decisions are 

to be made. Part II of the report then examines the four major forces 

affecting future mission. A rather detailed list of goals and objectives 

is presented in Parts III and IV, with emphasis.on the end results which 

we should seek to achieve as a major institution of higher learning. 

Part V focuses on the academic program offerings and priorities for the 

qext three years and establishes the basic framework for program planning 

within schools and departments. A brief discussion of administrative 

functions and priorities is presented in Part VI, with emphasis on the 

major actions to be taken to facilitate the work of faculty. finally, 
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Part VII discusses the major steps which must be accomplished in order 

to move toward implementation of mission and thus develop a comprehensive 

action plan for the future. 

Historical Development: !844 - 1962 

The University at Albany has a rich and eventful past. F6undcd in 

1844 as the State Normal School (later changed to New York State Normal 

College), the institution's primary purpose for its first 60 years of 

existence was the preparation of teachers for elementary and secondary 

schools. In 1905, .the mission changed dramatically: all courses of 

study designed to prepare elementary school teachers were discontinued; 

admissions requirements were made essentially the same as those of other 

eastern colleges of good standing; and, most importantly, all students 

were required to pursue subjects deemed essential to a liberal education. 

Also in 1905, the institution was authorized to award the Bachelor of 

Arts and Bachelor of Science degrees. Thus the College sought to prepare, 

first, a liberally educated person and, second, a professionally competent 

teacher for the secondary schools. A strong focus on quality education 

was evident throughout this period. 

In 1948, along with all other public institutions, the College 

became a part of the newly established State University of New York (SUNY) . 

Its primary mission remained unchanged, however, and it was not until 

September, 1961, that the College enrolled its first class of undergraduate 

students in a liberal arts program which did not include any required 

study in teacher education. In 1962, the institution was designated as 

one of four major university tenters to be developed in the SUNY system 

and thus began the rapid transit ion from u single- purpose. co 11 e ge to 

its present role as a major university. 
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The Growth Era: 1962 - 1971 

In the decade· following its designation as a university center, 

the Albany campus experienced rapid growth in program offerings, 

enrollments, and resources. The number of academic departments 

tripled, enrollments and faculty quadrupled, library holdings increased 

tenfold, and a new physical plant Was constructed and occupied. The 

growth was more than numeric and physical, of course, and.· the sense. 

of_ quality_ e_x_pe~_t~cl o_f 51 __ m~j Qt uni v_ersi_ty_J.>_e_rm~~te_d_ d_e_cis_iQllS_ madJ;"! _Ql1 

program development, faculty recruitment, and student admissions. 

Visible evidence of the emphasis p1aced on quality during the growth 

era can be seen in the test scores of entering students, the scholarly 

achievements of faculty, and the high demand for admission at both 

the undergraduate and graduate level. The initiation of a chapter of 

Phi Beta Kappa in a later period (March, 1974) finds its roots in the 

insisted emphasis on quality throughout the University's first decade. 

The rather sudden change in role, and hence in expectations 

of the campus, necessitated expansion on a broad front. The·range of 

programs appropriate to a majot university had to be developed 

rapidly and in a constricted time frame. Aspirations were defined at 

a high level and, with few exceptions, were realized. The quantitative 

and qualitative elements of growth were mutually reinforcing, and the 

University was in many !ways a product of the munificence of the times 

and the esteem in which higher educatiori was held. By the end of 

this decade of growth, the University was offdring 49 baccalaureate 

programs, 52 master's programs, and 28 at the doctoral level - a 

r6markable achievement given the level of quality which was also 

attained in many programs. 
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Thus the dominant feature of the era was growth, not unplanned 

or undirected expansion, but growth on the broad front of program 

activity necessitated by the times. Little attention had to be 

given the question of institutional mission under such expansionist 

conditions, as the problem of choice had ah additive dimension only -

decisions on which programs to add and/or expand wer~ made only at 

the expense of not adding and/or expahding some other programs. The 

--general-defin-it-ion -o£- a -un-i vei"si-t-Y- center __ prov-ided_ ade_qua_te ~gJJid_a!l~e~ _ ~ 

in that era. When steady-state conditions emerged rather abruptly 

in the early 1970'~~ few institutions were prepared,to adjust to the 

prospect of equil~brium or of decline in program activity - and the 

University at Albany was no exception. 

The Recent Past: 1971 - Present 

Only with fulfillment of the grim predictions of steady-state· 

financing have institutions begun to seriously address the question of 

mission and priorities. The University at Albany began earlier than 

most, adopting redeployment strategies in the e~rly 1970's to cope 

with shifts in workload patterns which resulted from elimination of 

all distribution requirements. The redeployments were ad hoc in 

nature, however, and were based on a narrow assessment of the circum

stances peculiar to one or more programs at the time, rather ·than 

being guided by a more comprehensive plan for institutional development. 
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The work of the Select Committee on Academic Program Priorities 

in 1975 represented a significant break with the past patterrt of 

sequential redeployment. That group made recommendations with regard 

to position redeployments and program cuts within a single iterative 

process, i.e., all programs were examined together, and no single 

recommendation was made final prior to an examination of the whole. 

The work of the Presidential Task Force on Priorities and Resources 
-

in early 1976 continued the pattern of making resour~e ailoc~tio~ 

decisions in simultaneous, rather than sequential, fashion. 

While neither· the Select Committee nor the Presidential Task Force· 

was charged with delineating long-range developmental priorities for 

.the campus, the work of both foctlsed attention on the need for such 

a plan. The Educational Policy Council also recognized the need for 

a "coherent institutional plan" in its review of the Task Force's report. 

It has become apparent to all that the times have changed, and that 

our future development must be guided by more than a broad and 

generally unstated sense of university purpose. We, and others like 

us, are in a critical period. If institutions of higher education 

are to effectively use the increasingly scarce resources available 

to them, decisions about those resources must reflect prior decisions 

on goals, objectives, and developmental priorities. Thus we must not 

only be more selective in our choices a·s to what is important, but 

. also ensure that those choices are subsequently reflected in buJgctary 

decisions. 
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The following pages offer a proposed statem~nt of mission to 

guide our future activities as a ~ajdr university center. The intent 

is to develop an institutional direction which at once provides a 

commonality ol purpose and preserves the rich diversity' of the 

intellectual enterprise. The future is uncertain but challenging 

we must move boldly and prepare well. 
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PART II 

MAJOR FORCES AFFECTING FUTURE MISSIOi~ 

The future mission and priorities of the University at Albany 

must be shaped in respons~ to four interrelated forces: 

· Its role as a university center within the SUNY 
system, and.hence its designation as an institution 
devoted to the highest drder of learning. 

· The needs and opportunities inherent in the immediate 
environment -- the State CatJi tal District and this 
geographic region of New York State. 

-

The internal strengths and resources of the institution 
human, financial, and physical. 

The premise that all programs and activities undertaken 
must meet that standard of quality appropriate to_a 
national and international university. 

Each of the above forces has significant implications for the 

future development of the campus and will 'be discussed separately below. 

The Concept of a University Center 

There are four university centers within the SUNY system·: 

.Albany, Binghamton, Buffalo, and Stony Brook. These campuses, while 

themselves different in many ways, share several common features which 

distinguish them from the four-year colleges, the community colleges, 

and other units within SUNY: 

· The offering of a broad range of programs encompassing 
the humanities, fine arts, social sciences, natural sciences, 
and professional schools. 

· Development and maintenance of high quality doctoral, masters, 
and other advanced degree programs which strengthen and reinforce 
undergraduate offerings in the disciplines and professional 
fields. 

· A balanced emphasis on research and teaching which stresses 
integration of the two activities and e~cellence in each. 

· A significant proportion of graduate and advanced professional 
students. 
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An enrollment mix which maintains an appropriate balance among 
in-state, out-of-state, and foreign students. 

· Program offerings and content geared in part to a national 
market at necessarily national levels of quality. 

· An intellectual climate for students dominated by the focus 
on advanced education of high quality. 

These common features of the four university centers establish 

a context for their work which is distinctly national and international 

in character. They are institutions devoted to the highest order of 
- - -

learning and, as such, are obligated to- the advancement-of I<nowleag-e-

on behalf of the society at large and tp the attainment of excellence 

in both teaching and research as measured by rigorous standards of 

scholarship. These features, in turn, require faculty of strong 

intellectual competence; performance expectations appropriate to a 

first-class university;, and a shared commitment on the part of all 

faculty and staff to the discovery, application, and transmittal 

of knowledge on behalf of students and society. 

At the same time, the University at Albany also serves many 

local and regional needs: 

· Although many out-of-state and foreign students are also 
enrolled, its full- and part-time student population is 
drawn heavily, and broadly, from New York State. 

· It offers a variety of lifo-long learning programs directed 
at the population within its geographic region. 

· It applies the expertise of its faculty artd staff to 
problems and/or issues arising locally, but which also 
are of concern nationally and internationally. 

· It offers a variety of cultural, clinical, and other 
activities or services which directly benefit area 
residents but which also contribute to the intellectual 
development of students. 
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One frequently hears univets:ities described as local, regional, 

or national, yet the criteria for such distinctions are rarely 

made explicit. Despite this ambiguity, the view persists that 

an institution must choose whether it is to be a "great university" 

or merely a local one. This view must be rejected for three reasons. 

First~ the very essence of a major university is its commitment to the 

discovery of knowledge, regardless of whether the immediate benefit 

- --to -societ}'- is __ me_asura_b_Le _Qt' _iiiLme~_S_\.trabl~, _ ta_ngi_b!~ _9!'_ _il1 t:a_ng :[b ].~, 

long-run or sh6rt-run. The advancement of knowledge is a primary goal 

of all disciplines and fields of study and herein lies the greatest 

contribution to both the local community and the nation - if for 

no other reason than that the application and transmittal of knowledge 

could not be accomplished without a strong discovery base. When viewed 

in this way, the national and local dimensions of a university's work 

are mutually reinforcing and, in behavioral terms, inseparable. 

Second, it is rare that the important issues and problems existing 

in one geographic ~egion are of only nominai concern to another. Thus 

the expertise of a university can be brought to bear on problems which, 

although arising locally, are of universal concern. The application of 

knowledge to such problems can yield significant educational benefits 

to students and faculty, as well as to the local community. 

Finally, the greatness of a university is not judged by scholars 

in terms of the types of problems or concepts being addressed, but 

rather by the qu~)ity of the address itself - the soundness of the 

methodologies employed and the degree to which conclusions are supported 
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by the evidence. If the twin conditions of universality and reseaYch

ability are present, problems arising locally present unique opportunities 

for the discovery and application of knowledge and for dissemination of 

the research results to students, scholars and practitioners .. The issue 

of a "national" versus "local" focus then becomes moot, as the 

obligations intrinsic to both can be fulfilled. A university center 

can, and must, meet both sets of expectations if it is to provide 

__ leader ship_ as_ a_ p_ubLic _in_s't_it_u_tio_ll._ o_f _ h_igh.e_r _l_e~rnjng_ illl~~\\1. )' grJ< _ S_t_a !_~ ___ _ 

External Needs and OpportUnit!es 

Every university has a set of goals and objectives which guides 

its work, either explicitly or implicitly. And certainly a large majority 

of the goals and objectives at any given institution are shared by all 

others. For example, the goals and objectives .for student development 

presented in Part III of this document could apply to any major 

university. The language may vary, but the desired intellectual 

attributes of graduates are essentially the same across all institutions 

of higher learning. 

At the same time, each institution has a distinctive element of 

mission, an additive component which serves to differentiate it from 

others. That distinctiveness may be expressed in a variety of 

ways, as each institution seeks to match its strengths and resources 

with the needs of society. All great universities are in some 

sense specially attuned to their own geography, and location in the 

Capital District of New York presents unique needs and opportunities 

to the University at Albany and many of its programs. The existing 
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and potential strengths of the University, in turn, constitute a 

major resource for governmental, industrial, cultural~ and other 

organizations. How to best join our strengths and resources to the 

needs and opportunities inherent in the environment is k pivotal 

issue in defining the campus mission. 

The University addresses many external needs and problems 

already, of course, and in a variety of ways. Applied research on 

problems of concern to governmeht and other agencies; life-long 

- - -- 1e-a-rnTri.g- pr-ograms -for -area -r-es rdents;- tecfi.nTcal- c-onsul-ting- as-sisfanc~e.- - --

to various organizations; student internships irt ihe community; 

evening classes to improve educational access; the provision of 

qualified ·graduates - these and other forms of service to the community 

are important and will continue. However, they are forms of service 

legitimately expected of any major public university, regardless of 

its location. Therefore, the distinctiveness of the University at 

Albany's mission is not to be found in those services generally 

performed by all universities, but rather in those additional programs 

and activities which can be directed toward the needs and opportunities 

unique to our location. 

We obviously cannot meet all the needs or capitalize on all 

the opportunities available to us. !n order to define an institutional 

thrust for the future, then, choices must be made among the various 

types of issues and problems which legitimately could be given high 

priority. Where should we place our emphasis - our priorities - in order 

to fulfill this distinctive element of university mission? The answer 

lies partially in our role as a university center, partially in our 
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unique location, and partially in the internal strengths which we 

possess now and have the potential to enlarge. In short, the emphasis 

should lie in addressing the issues and problems of major concern to 

· Sta,te government and to us all. 

What are the types of issues and problems of major concern to the 

State? Economic development, certainly, and related policy matters in 

the areas of taxati6n, regulation~ public finance, industrial development, 

and energy use. Social, technological, and scientific problems of 

similar magnitude exist in education-~-envfronmenfa1-managernerlt ~ sociar ~ 

services, health care, correttions~ and other areas. In addressirtg 

such problems, agency heads, legislators arid other government officials 

are charged, as representatives of the people, with (a) developing 

appropriate goals for enhancement of the public good, (b) defining and 

implementing the appropriate means (programs and procedures) for 

achieving those goals and (c) monitoring the results and taking 

corrective action where necessary. Regardless of the specific area of 

concern (e.g., health care delivery, social services, education), 

fulfillment of these general responsibilities requires a strong under

girding of research and training in a variety of forms. It is within 

this context that the University's functions of discovery, application, 

and transmittal can fruitfully intersect the process of policy formation -

not through direct involvement in decision-making or implementation, but 

through generation of the knowledge needed to ·support the process. 

In no way does this emphasis on the public sector mean a lessening 

of concern for those disciplines and fields which, by their nature, 

have little intellectual kinship with such issues and problems. We 

must preserve and nurture those disciplines which are essential for 
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education of the whole person and be satisfied with nothing less 

than excellence there also. We are first rtnd foremost a university 

center, and we must therefore provide all units with the resources 

needed to achieve that level of quality befitting a national university. 

The efflphasis on matters of public policy is an additive concern, an 

enlargement of mission to embrace the unique needs and opportunities 

inherent in ou~ immediate environment. 

------ --- -------

- -------- -Tner-e are at-least-four- -r-easons -for l:l1e- emphasis -o-n-public pol icy 

analysis. First, adoption of this unique thrust can be accomplished 

in a way which reinforces that element of mission which we share with 

all other universiiies - developing the intellectual capacities of 

students and discovering, applying~ and transmitting knowledge. There 

are educational benefits to be gained for both students and faculty, 

as well as opportunities for the advancement of knowledge on a variety 

of fronts. Second, the economic, social, and technological problems 

facing this State are not unique. Other regions of the nation and 

world have, or will have, many of the same concerns. 

Third, and building on the first two points, a concentrated 

focus on major policy issues can contribute importantly to the local 

area, while in no way compromising the national and international 

character of this university. As indicated earlier, scholars judge 

a university in term~ of the quality of its research and te&ching 

activities and in terms of the significance of the problems being 

studied, neither of which need be compromised by this unique thrust. 

Finally, our existing faculty expertise and interests provide 

a strong base for further development. We have the potential to 
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enlarge that base and thus to provide the support required for tltis 

element of mission. 

Much of our work in policy analysis will be conducted on an 

indiv{dual basis, as faculty members initiate and pursue specialized 

projects of their own choosing. If we are to fully effect this 

element of mission, however, we must also establish and maintain 

appropriate liaison relationships with agency heads and other govern-· 
- -- --- ---- --- - - --- --- ----- ------ ------------

ment officials to identify mutually beneficial prefects-.- -Tne -mec-hani-srrl---

for facilitating such relationships will be discussed more fully in 

p·art VI of this document. 

It is, clearly, the role of the faculty to define the content 

and methodology of specific research efforts, regardless of the 

discipline or field. From a University-wide perspective, however, it is 

desirable to establish broad criteria as to what areas are most 

appropriate for attention. In general, the policy issues and problems 

should meet the following criteria in order to be appropriate fof 

address in the university setting: 

1. The issues and problems should be amenable to the 
application of rigorous research methodologies and 
techniques. 

2. They should not be so narrowly defined as to preclude 
the derivation of generalizable conclusions. 

3. The benefits to be realized from address of the problems 
and issues should be of sufficient importance to society 
to warrant our commitment. 

4. Address of the issues and problems should yield 
significant educational benefits to students and 
faculty. 
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5. The University should possess the expertise necessary 
for successful address of the issues arid problems, 
or have the potential for attracting such expertise~ 

If the above criteria are met, the national and local dimensions 

of the University's work should indeed be mutually reinforcing. 

Internal Strengths and Resources 

The human, financial, and physical resources of the institution 

present both opportunities and constraints for our future mission. 

On the constraints side, we must assume the folfowin-g:----------

· There will be only slight growth in the total enrollment 
on this campus. The SUNY Master Plan currently allows 
for growth to 14,000 FTE students by 1984-85, or seven 
percent above the current level. 

· There will be little or no increase in the number of 
faculty and staff positions funded by the State in the 
foreseeable future. 

· The physical capacity of the University at Albany will 
remain virtually unchanged, although there will be some 
flexibility to change the character of existing ~pace. 

· Increases in the operating budget of the institution 
will likely be limited to inflationary adjustments 
over the next few years. 

Thus the institution must prepare itself for a future which is 

"steady-state" insofar as the quantitative elements of growth. If 

managed properly, however, there are significant resource-related 

opportunities available to us: 

· A limitation on total enrollments means that our 
attention can be centered on the qualitative aspects 
of growth, unfettered by erratic workload patterns and 
the usual crises associated therewith. 

· Although the total n~mber .of faculty funded by the State 
may remain constant, there will be the flexibility for 
continued reallocation of positions. 
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· There are many first class programs and faculty now 
present on this campus. Selective development on a 
more compact operating front can expand those strengths 
still further. Although we must build from existing 
strengths, other programs critical to future mission 
will be improved where feasible. 

Our present physical capacity is sufficient, by and large, 
for the projected enrollments on this campus. With careful 
management of the space available, appropriate reallocations 
can be accomplished. Moreover, the _quali -t:t. of the physical 
plant is, by most yardsticks, excellent. 

While we may see no increases in the total operating 
____ budge_t_ aside_ _fr_om_ infl a t_io_1111XY _1!Qjl,1s tm~llt s,_ t]1~r_e _ :i. s~ _ 

flexibility for reallocation in this area also. By no 
means is our operating budget so small as to prevent 
the selective development of excellence on this campus. 

The opportunities and constraints delineated above have several 

additional implications for future mission. First, future resource 

allocation decisions must be guided by an explicit statement of 

priorities for the future. We can no longer expand ort an even-handed 

basis, nor can all programs be developed to equivalent levels of 

quality. Second, we must increase our efforts at obtaining funds 

from non-State sources. New financial strategies must be developed 

to provide increased support for students and for faculty research, and 

to support the further development of selected programs. Third, the 

budgeting process of the future must be strongly influenced by a 

reallocative approach, with the major objective being to provide those 

resources necessary for attainment of the goals established. Finally, 

we must intensify our efforts to identify alternative ways by which 

costs can be reduced without corresponding reductions in effectiveness. 
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Quality 

The final major force affecting future mission is our continuing 

obligation to offer only those programs which meet high standards 

of quality. We cannot, of course, expect all programs to attain 

equivalent levels of quality, but we can and must expect all programs 

to achieve a level of quality befitting a national university. As 

discussed more fully in Part V, all programs must be provided those 

resources needed to achieve and/or maintain an acceptable level of 

quality and to accommodate planned enrollments. In addition, 

resources must be provided as necessary to those programs which are 

capable of attaining positions of national l~adership in selected 

disciplines and fields. 

Summary and Conclusions 

The major forces discussed in this section provide the under~ 

pinnings for defining the future mission of the University at Albany. 

The major planning premises which emerge are summarized below: 

· The concept of a university center establishes a 
national and international context for the University's 
work, as well as an obligation to the local community. 
SUNYA must meet both sets of expectations and in a 
mutually reinforcing way. If problems arising locally 
are researchable and are of generalizable concern, the 
address of such problems is consistent with the role 
of a national university. 

· All major universities have the enduring obligation to 
discover, apply, and transmit knowledge. An unique 
emphasis at the University at Albany will be on the 
application of knowledge to policy issues of public 
concern, with no lessening of concern for the other 
functions and programs essential to a first class 
university. 
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· The University must become more outward-looking in its 
mission and contribute to the solution of important 
societal issues and problems. The issues selected for 
address must meet certain criteria in order to ensure 
that both the community and the University are served 
well. Special attention will be given to addressing 
the problems of greatest concern to State government. 

· Given a context of limited resources, the University must 
expand in a selective fashion, guided by an explicit 
statement of priorities for the future and by continuing 
efforts to achieve greater cost/effectiveness in our 
work. 

. 
-- -~- -In-making_:_priority: choLc_es_, _the _ _Un_i_ye_r_sity_mus_t_b_u_il_d ___________ _ 

on existing strengths. A11 programs to be continued 
must meet that minimal standard of quality appropriate 
to a national and international university. 

· An unique focus for future growth will be those disciplines 
and programs with high potential for aiding in the analysis 
of public problems. This emphasis will be accomplished 
without detrimental effects to those programs essential 
to any major university. 

The next two sections of this document set forth goals and 

objectives to guide the future of the University at Albany, Part III 

focuses on goals and objectives for student development, emphasizing 

those end results of the learning process which we seek to accomplish. 

Part IV delineates goals and objectives focused more squarely on 

societal development and thus on the end results sought £tom the 

discovery, application, and transmittal of knowledge. 
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PART III 

GOALS AND OBJECTIVES FOR STUDENT DEVELOPMENT 

A statement of goals and objectives for student development 

should identify the desired outcomes, or results, of the learning 

process. In adbpting this outcomes orientation, one must distin-

guish between the ultimate consequences of achieving the goals 

and the goals themselves. Acltievement of whatever goals are set 

should contribute to the ability of students to (1) function 
-

effectively as educated persons in socfety;- rz)- engage- fri.- llH:~-afitn_g_f1:Il-- --

and productive careers; (3) assume the responsibilities of both 

leadership and citizenship within society; and (4) engage in a 

life-long learning process of self-development. However, these 

consequences are a function of many variables which are ~ither 

beyond the scope of a university's work or beyond its control. 

Thus a university cannot, indeed should not, assume full responsibility 

for the life success or failure (however defined) of its graduates. 

The university must, however, assume the responsibility for 

facilitating individual development through accomplishment of the 

goals which are adopted as its rightful obligations. 

There are three types of developmental needs which we seek 

to meet: intellectual, career, and personal/social. Of these 

three, we must give the greatest attention to intellectual 

development, the task for which we are best qualified. Intellectual 

development encompasses the acquisition of both content and skills, 

particularly those skills of critical thinking, analysis, and 
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creativity. The nature of a university demands that the areas of 

knowledge offered be of sufficient. rigor and complexity to require 

application of these higher-order skills. Thus students can be 

both "educated" and "trained,'' as they are being prepared for 

careers which demand critical thinking and reasoning skills and 

the ability to apply knowledge gained through general and specialized 

study. However, successful integration of goals set for intellectual 

~~--- -- _____ _d~V_S:) 1 QP_I1lQ_n_t_,_()_!1_!he __ o!l~ _ h~I!_d _,_ _il_11c!_5~r_e()_l'_ ~~v_e _:l:o_pE_l~nt_ ~n- !~e- o_t~~=---
11 cannot be accomplished in programs which are characterized by a 

fl kind of intellectual routine and which demand little of students 

lr beyond a relatively straightforMard acquisition of knowledge. 

Such programs, while necessary to meet some specific vocational 

needs of society, do not fall within the role and scope of a major 

university center. 

The personal and social development of students is, without 

question, inseparable from the process of intellectual development. 

What must be provided ar~ opportunities for the student to develop 

a sense of competence, identity, and commitment - in short, a 

learning environment which will enhance the positive sense of self. 

Certainly no one would advocate a dehumanizing or completely value

free approach to intellectual development. Nor can one deny that 

the full embracement of life is contingent on the complete develop-

ment of self. Yet despite these fundamental truths, any university 

must concentrate its efforts on that task fdr ~1ich it is best 

fitted - the expansion and growth of intellectual capabilities. 
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In terms of time, attention, and actual resource deployment, 

intellectual development is our dominant concern. Thus the goals 

for personal and social development presented below reflect a 

threshold, the ends which must be achieved to fulfill our larger 

obligations to students and to facilitate their growth as 

responsible individuals. 

The goals and objectives stated below not only reflect our 
-- -

obligations as a university center, but also consfitute-gu-iueTifie~;------

for the design of programs and curricula. They are applicable 

to both undergraduate and graduate programs, although in~lementation 

strategies may vary considerably across levels and types of 

instruction. 

GOAL I. TO DEVELOP SKILLS OF LEARNING AND CRITICAL THINKING 

A. To develop in students skills of information acquisition, 
reasoning and lucid communication. 

B. To develop in students the ability to integrate knowledge 
from a variety of perspectives. 

C. To develop in students the ability to apply alternative modes 
of reasoning and methods of problem solution and the ability 
to distinguish the logically relevant from the irrelevant. 

D. To develop in students th~ ability to derive and formulate 
general principles for clarification and explanation: 

GOAL II. TO DEVELOP AND FOSTER THE PROCESS OF INTELLECTDAL DISCOVERY 
AND THE EXPLORATION OF THE UNKNOWN 

.~~~~~~-~~~.~---------------

A. To develop in students a familiarity with the philosophies, 
methods and processes of research in the professional and 
disciplinary fields. 

B. To encourage in students intellectual curiosity, resourcefulness 
and enthusiasm for learning. 
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C. To encourage an awareness in students of the importance of the 
imaginative and creative elements of intellectual endeavor. 

D. To develop in students an attitude of individuality that 
promotes intellectual introspection~ initiative and self
assertion. 

GOAL 1II. TO DEVELOP AN AWARENESS OF AND INTEREST IN THE BREADTH 
OF HUMAN INTELLECTUAL ACHIEVEMENT AND CULTURAL EXPERIENCE 

A. To develop in students an understanding and historical perspec
tive of the cultural, political, legal, scientific, and social 
components of societies. 

B. To develop in students an understanding of the processes and 
con-sequences of -change- in soc-iet-i-es -and- the- -interrelat-ions-hip-
of economic, technological, political, legal and social 
forces 'in change. 

C. To develop in students an understanding of the diversity of 
forms in which intellectual and artistic achievements have 
been expressed. 

D. To encourage students to develop a life-long interest in 
intellectual and artistic endeavors. 

GOAL IV. TO DEVELOP AN UNDERSTANDING OF VALUE SYSTEMS AND OF VALUE 
FORMATION -----------

A. To develop in students an understanding of the processes and 
dimensions of value formation, clarification and conflict. 

B. To develop in students an understanding of the effects of values 
on thought and-behavior. 

C. To encourage in students attitudes of personal responsibility 
for the consequences of applying their knowledge and skills. 

GOAL V. TO DEVELOP THE KNOWLEDGE AND SKILLS NECESSARY TO QUALIFY 
STUDENTS FOR ENTRY-LEVEL WORK IN APPROPRIATE FIELDS ------· 
A. To prepare students to meet entry-level expectations in those 

fields of study which traditionally lead to clearly defined 
jobs and careers. 

B. To encourage those students in majors which traditionally 
have not led to clearly defined employment to develop skills 
which would qualify them for career entry. 



i 
I 
li 

/i 

/! 
II 
!! 
II II 
II 

-23-

C. To provide students the opportunity to gain work experience 
in appropriate field(s) of study prior to graduation. 

GOAL VI. TO DEVELOP THE ABILITY AND OPPORTUNITIES FOR SELECTING 
CAREER EMPLOYMENT 

A. To develop students' career decision-making skills. 

B. To develop an orientation toward serial careers. 

C. To develop effectiveness in seeking employment. 

D. To provide information to employment communities concerning 
-ab-i-1 i-t-ies- o £'--un-i ver-s-Lt:y_gr_adua_te_s_ to _m~e t_ th_ej_ r_ _!l.~eds . 

GOAL VII. TO PROVIDE OPPORTUNITIES FOR STUDENTS TO ENHANCE THEIR 
INDIVIDUAL PERSONAL DEVELOPMENT, INCLUDING THE EXPLORATION OF 
VALUES AND ETHICS 

A. To provide a comprehensive orientation, counseling and advising 
system including academic, personal, career, financial, health 

.and job placement counseling. 

B. To encourage in students the formation and enhancement of 
a positive self-concept. 

C. To provide opportunities for students to critically examine and 
compare various views, experiences, and understandings of 
life. 

D. To provide a wide range of learning opportunities designed to 
enhance interpersonal communication of ideas and feelings. 

GOAL VIII. TO MAINTAIN A CAMPUS ENVIRONMENT WHICH WILL FOSTER A 
SENSE OF COMMUNITY AND SOCIAL RESPONSIBILITY 
' . ·~ .. ·~--. 

A. To demonstrate through institutional policies and practices the 
University's commitment to the ideals and values of social 
responsibility. 

B. To provide an atmosphere which will encourage students to 
explore and discuss contemporary social issues. · 

C. To provide opportunities for students to participate in and be 
exposed to a wide variety of cultural events. 
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D. To provide opportunities for students to participate in 
University decision-making processes. 

E. To provide opportunities for students to participate in 
community activities and governmental processes. 

GOAL IX. TO ENSURE THE SAFETY OF STUDENTS AND PROVIDE THOSE 
SERVICES AND FACILITIES WHICH ARE ESSENtiAL TO THEIR PHYSICAL 
WELL-BEING 

A. To ensure the safety of students in on-campus laboratory, 
classroom and extracurricular activities and in facilities 
used for living, eating and leisure. 

B. To provide those facilities and personnel needed to diagnose 
-ana restore- to normaT-pRysfcat weTl ~o-e-iffg- sTuclemt~ -whos-e- prob 1-cms- -

are temporary and/or minor, and in serious cases, to make 
responsible references. 

C. To create a~d maintain a healthy, clean, and psychologically 
and physically supportive campus environment for the entire 
University community. 

D. To provide adequate facilities to allow the University community 
various forms of physical exercise and recreation. 

E. To maintain and improve the quality of housing facilities and 
services. 

Consistent with the obligations to students expressed earlier, 

the wording of 'the goals and objectives conveys our primary concern 

for intellectual development, while also setting forth the needed 

emphasis on career and personal/social development. While the 

strategies for achievement of the goals may vary across fields of 

study and even across specific courses, the desired outcomes apply 

to all graduates of the University at Albany. As discussed later 

in this document, all academic and administrative units will be asked 

to articulate goals and objectives which, while reflective of the 

unique discipline or field, are also compatible with the instjtutional 

goals outlined above. 
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PAltT 1V 

GOALS AND OBJECTIVES FOR SOCIETAL DEVELOPMENT 

The three basic functions of any major university are the 

discovery, application, and transmittal of knowledge on hehnlC of 

students and society. The fUnctions arc interrelated, of course, 

and they are accomplished through the activities of teaching, 

research, and consultation -- all resulting in service to society. 

In this sense, "public service" is an outcome, or end result, 'of a·~.!.· 
- -

our work and not some separately identiT1aoie-set- of actTvfti6:.<;- as----

commonly presumed. An adequate conceptUalization of the service 

phenomenon is long overdue in universities everywhere and necessary for 

full understanding of future mission. The following paragraphs discuss 

briefly the primary service outcomes associated with the three 

major functions. 

The benefits or services to society resulting from the discovery 

of knowledge are frequently unknown or unpredictable in any 

immediate sense, and even more difficult to measure. On the other 

hand, much knowledge discovered in universities has immediate 

visibility and utility to society. In general, discovery has the 

primary service outcome of advancement of knowledge, the visibility 

of which varies by discipline and field, but the importance of 

which has been demonstrated innumerable times. 

With regard to the application of knowledge, the service 

outcomes emerge from a problem-oriented focus, primarily through 

the activities of research and consultation. Thus, whereas the 
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discovery function tends to be concept-oriented, the application 

function focuses more on specific concerns of·· society. The 

distinction is often vague at best, and little is to be gained 

by attempting to too finely classify various types of research 

as "basic" or "applied." Nonetheless, the conceptual distinction is 

useful, particularly when addressing the larger issue of a 

university's service role to society. In general, the service 

outcome of the application function can be thought of as E!.2.!?._!~m 

analysis, putting to work the- va.r1ed- re-sources -oT -the 1.tnrv-ers1Cy

on important concerns of society or components thereof. 

Finally, the transmittal of knowledge has c1early identifiable 

service outcomes to society. In some fotms, of course, the 

transmittal of knowledge is indistinguishable from its application, 

if one assumes that participants in the application process ~l_(]_~~E__J~

rather than merely consume the results. Similarly, the university 

has an obligation to disseminate the results of its discovery 

efforts to students, the scholarly community, and the general public, 

another example of the intetrelatedness of the basic functions 

in practice. As conceived here, how~ver, transmittal occurs 

primarily through the teaching activity, whether that activity ,, 

be for degree or non-degree students. 1bus the primary outcome 

of transmittal is an educate_~ __ ci tizenry. In order to enhance the 

quality of education, however, other outcomes may emerge in the 

form of cultural and clinical services to society. For example. 

student internship programs of various types not only enhance 

learning, but also provide direct assistance to individuals and 
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organizations in the local area. Similarly, productions or exhibits 

in the fine arts contribute importantly to student development and 

at the same time provide a valuable cultural resource for area 

residents. 

In summary, the interrelated functions of discovery, application, 

and transmittal generate four major outcomes for society: advance-· 

_111ent of knowledge, problem analysis, educated. people, and. cl::'_.!_t_~ra_!_ · 

and clinical services. "Public service'' as used-h-ere -is -:the over-------

arching construct which embraces the four types of outcomes. The 

analysis of publicpolicy issues is only one form of problem analysis 

which, in turn, is only one of the four principal components of public 

service rendered by any major university. 

A university center by its very nature is engaged in the 

discovery, application, and transmittal of knowledge in a variety 

of disciplines and professional fields, and it must meet the 

requisite levels of quality and quantity in each. As indicated in 

Part II, howev~r, the University at Albany seeks to enlarge and 

reinforce this traditional mission by applying its existing 

and potential strengths to the policy matters of major concern to 

State government. Thus the goals and objectives presented below 

reflect not only the timeless obligations of any major university, 

but also·· the unique emphasis of the Albany campus on public policy 

analysis, 
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GOAL I. TO CONTRIBUTE TO THE SOLUTION OF SOCIETAL PROBLEMS AND 
TO THE GENERAL ADVANCEMENT OF KNOWLEDGE 

A. To encourage individual faculty to undertake research of any 
nature which promises to con~ribute to the advancement of 
knowledge. 

B. To educate students, through their participation in researcl1 
activities, in modes of critical thought and in methods of 
scholarly inquiry. 

C. To significantly increase the level of financial support 
available for research. 

D. To support the communic&tion of research findings to peers, 
students, and interested persons outside the academic community. 

E. To encourage and facilitate research_ Qn_ 2C>_lifY __ i!:;_?Jl~~ _of _________ _ 
-------- -- -- --spe-ci-a~ -conce-rn-to -StB>fe-goveTiinlellt e 

F. To ensure that address of various concepts, problems and issues 
results in benefits not only to society, but also to the 
educational mission of the University. 

G. To develop more effective coordinating structures for bringing 
discipline-based skills to bear on problems of interdisciplinary 
and multidisciplinary character. 

H. To maintain and/or attract the faculty expertise necessary for 
successful address of selected issues and problems. 

GOAL II. TO OFFER OPPORTUNITIES FOR LIFE-LONG LEARNING AS AN 
INTEGRAL PART OF INSTRUCTIONAL ACTIVITIES ----------------------------
A. To offer degree and non-de~ree programs consistent with the 

needs of the learning society and within the capabilities 
and mission of the University at Albany. 

B. To provide, through course scheduling, audit capabilities, 
and other means, the opportunity for qualified area residents 
to enroll in courses offered as a part of ongoing degree 
programs. 

C. To encourage departments to offer life-long learning opportunities 
consistent with the missions of those units. · 

D. To clarify and strengthen the organizational relationships of 
the various academic and administrative units involved in the 
provision of life-long learning opportunities. 

E. To implement a process that ensures quality in all life-long 
learning pro~rams. 
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F. To develop, where appropriate, off-campus instructional 
programs to meet the needs of area residents. 

G. To cooperate with other providers of life-long learning 
opportunities in the Capital District to ensure complementary 
thrusts and offerings. 

GOAL III. TO CONTRIBUTE TO THE DEVELOPMENT OF THE LOCAL AREA 
THROUGH THE PROVISION OF CULTURAL AND CLINICAL SERVICES WHICH 
REINFORCE E.DUCATIONAL MISSION 

A. To provide a variety of cultural events for faculty, staff, 
students, and area residents. 

B. To integrate a variety of work-action experiences into curricula 
-- ______ as __ appr_o_p_r_i_at_e_ and_ tq___thereby JHovide benefits to the local 

area and to students and faculfy:- -----------

C. To be involved in improving the quality of the social and 
physical environment. 

D. To provide technical assistance in the resolution of local 
problems. 

E. To make available the facilities of the University for use by 
appropriate community groups. 

F. To provide other appropriate services to the community which 
are consistent with, and reinforce, educational mission. 

While the goals and objectives listed above provide a commonality 

of purpose for all units of the University, each contributes to their 

accomplishment in a variety of ways and with varying degrees of 

emphasis. Thus it is not intended that each unit pursue all of the 

objectives outlined, or even all of the goals. As an instituti6~, 

however, we must be committed to the pursuit of them all and develop 

more effective means for assessing our degree of goal attainment. 
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PART V 

ACADEMIC PROGRAM OFFERINGS AND PRIORITIES 

No statement of inst·itutional mission 1s complete without a 

delineation of program offerings and priorities. The goals and 

objectives presented in Parts 1II and IV of this document are not 

alone sufficient to establish future direction, as there are many 

disciplines and fields which could contribute significantly to the 

---- -attainment-of-thos-e-des--i-red-end--Fesucl-t'-s-.- ------ -- -- --- _________ _ 

All universities are constrairtld in their range of program 

offerings for both educational and economic reasons. The reduction 

of twenty degree programs on the Albany campus this past year 

reflected a shared realization that an inventory of 129 programs 

could not be supported at th~ requisite level of quality in the 

years ahead. The range of programs sustained is befitting of a 

university, however, and the work of the Presidential Task Force on 

Priorities and Resources left the institution wholesomely formed 

for the future. 

The Task Force members did not have the benefit of a written 

statement of mission to guide their deliberations. Nonetheless, 

there was ready comprehension of the general future of this University, 

especially its role as a major university center, the natfire of any 

university's obligations to students and to society, and the increasing 

attention to be given to policy issues of public concern. The criteria 

used for program evaluation constitute evidence of this understanding, 
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as does the final report itself. Consequently, what is needed now 

is not a reevaluation of the Task Force's recommendations, but rather 

a coalescing of their work and the information on which it was based 

into a statement of future program offerings and priorities for 

resource allocation. The time horizon selected is three years, or 

through 1979-80, with the understahdihg that the plan should be 

updated at least annually to reflect the latest inforfuation available 

on program needs and resource availability. 

Program Offerings 

The President's Report on Priorities and Resources, dated 

March 15, 1976, set forth the programs to be sustained on the Albany 

campus. As indicated in Exhibit 1, the inventory includes 41 programs 

at the bachelor's level, 47 at the master 1 s level, 21 at the doctoral 

level, and eight University certificate programs. 

The program array represents a rich diversity of disciplines and 

fields, encompassing the humanities, social sciences, natural sciences, 

and professional schools. Accompa~ying the diversity is a high degree 

of intellectual interdependence) of course, and a shared commitment 

to those values and principles of scholarly inquiry which are at the 

very heart of a university and know no discipline bounds. From a 

campus-wide perspective, there are four major expectations of all 

programs being sustained: 

· Achievement of a level of qUality befitting a university 
or the first clas"s' as me_asured by rigorous national standa~5!_:;_ 
of scholarsliip. As establisned in Part II of thTSdocument, 
all programs must aspire to the attainment of excellence in both 
instructfon and research if the purposes of a university 
center are to be attained. 



Dh-ision. of If..mta..'"lities: (16) 
Art, Chinese, Classics (Greek,. Lati!l, and 
Gree~ & Ro~~ Civilization), English, 
Frer:::l:, Gemart, Judaic Studies, Li•·1guistics. 
:.•:.:sic, Philosophy, Rhetoric· & CollllillJ!lica
ti::ns, Rc:ssi<i.>, Spa."lish, Theatre 

Di::i.sion. cf Social & Behavioral 
Scier:ces: (11) 
• .U:-ica.J. & .A...~o-.A:nerican Studies, 
.-b.t.~opology, .Asian Studies, Economics, 
Geography, History, Psychology, 
P:.:e:-:o Rica..""l. St-..;dies, Russian and 
E. ~u.:c;;ea.."-1. '51"11-i.ies., Social StPdies, 
5oC!Oi.Cgj:--

Division of Science & }lathematics: (9) 
At=:espheric Science, Biology, Chemistry, 
Cc:q:;uter Science & .Applied Math, Eart.~ 
Science, Geology, Yathematics, l-1edical 
Tecbclogy, Physics 

Scb.c-ol of Education: (1) 

School of Business: (2) 
Acco-:.m.ting, Business Administration 

sC.~ool of Public Affairs: (1) 
Political Science 

School of Social Welfare: (1) 
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EXHIBIT I 

PROGAA\f OFFERTh'GS OF 1HE UNIVERSITI AT ALBA.\.Y 

~!aster's Degree Prograll'~ 

Di\-isioh of Humanities: (12) 
Ciassits (Classical Archaeology, Greek, and 
~tin)/? English, ~ren<;}l, Genr..a.'"l.? Philos~hy, 
Rhetonc & Corr.:num.cations, Russl.all, Sparu.sh, 
Studio/Art, Theatre 

Dh·-icioh of Social & Behavioral Sciences: (8) 
Africah & Afro-.American Stu.dies, .Anthropology, 
Economacs, Geography, History, Psychology, 
Social! Studies, Sociology 

Div-isiob. of Science & Mathematics: (7) 
Atr:ospp.eric Science~ :Biology, Che:"..istry, 
C?=?':'~er Science, Geology, Mat. 'lema tics, 
P~)'-s~cr 

School lo£ Education: (U) 
CounsElling, Curriculum Planning, Educational 
Adl?ini!stration, Educational Communications, 
Educational Psychology, General Professional, 
Reac.L-ig, Reb.abilitation Counseling, Special 
EO;cation, Student .Persormel Services, 
Teacher Education, TESL- Bili..""lg-ual Education 

I 

School/of Business: (2) . 
Accomrting, Business Administration 

Sc.'loollof Library & _Infonnation Science: (1) 
I 

School I of Social Welfare: (1) 

School I of. ~imi.nal JustiCe: (1) 

School] of Public Affairs: (3) 
Political Science, Public Administration, 
Public Affairs 

I 

i 

Doctoral Degree Programs 

Di•-isicn of ~~ties: (4) 
English (Ph.D. & D.A.), 
Gem:n.' Philosophy, 
Spar:1.sn 

Di·.tision of Social & Beha
~~oral Sciences: (5) 
A"'1tr..ropolog:·, Economics, 
P.istory, Psy6ology, 
Sociology (temporarily 
su .... ~ended) 

Division of Science and 
~~t~~z~ic:: (61 
At=ospLerlc Sclence, 
Biology, Chemistry, 
Geology, ?-1athe:matics, 

· Physics 

School of Education: (2) 
Ph.D., Ed.D. 

School of Criminal Justice: 
(1) 

School of Public Affairs: (2) 
Foli tical Science, Public 
Administration 

School of Social Welfare: (1) 
(temporarily suspended) 

Certificate ?rcgr~s 

School of Educa.ti~: (~) 
COUllSeling, C;.::-:-ic..::.:.:::. g 
Instruction, EC::.lca:i~:;z: 
.Adrrd.nistratio~, :=C.:.l-=a::..cr:al 
CoTIEr"T-LiicatiC!";$, ·=~:.:.:s.~:.~:-;2 
Rese&rch, ~ea~~;~ S~~~==: 
Personnel Ser\-~:es 

School of Educatic:1 a..-:::. S-~dal 
and Behavioral Scie~ces: C:) 
School Psyc."'lolc_R· 
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· Develo12ment pn~suit ~(goals and .<;>bjectives wh1ch 
!eflect the bnique character of the discipline or field, 
but which are also compatible with tne.overall goals and 
objectives of the Univ~rsity. _ The institution-wide 
goals and objectives presented in Parts III and IV of 
this document provide both a commonality of purpose and. a 
framework within which each unit can discern and articulate 
its own unique ·goals. ·Thus, there will be vari~tions among 
units insofar as both the manner and degree of contribution 
to any one of the institution-wide goals and objective~ 
and rightfully so.· It is expected, however, that the unique
ness of each un1t can be articulated within the broad frame-
work established in :Parts III and IV. ----

· Achievement of a balanced emp~asis on teachina a~es_~~.!._~~· 
1 

:J\S(llscussed in Part II, all programs at a un1vers1ty center 
~----------- __ mus t__s_e_!:lk. a_bala_!l~~~- ~J!lQhEJ.~ ~-~_!1- !_es~a_r~~~~d- -~~ac~0~ wh~ch 
1 stresses 1ntegrat1on of these two components of scnolarshrp- -and---

excellence in each. As used here, the term "research" refers 
to a broad array of scholarly and artistic activities which 
differ considerably in for~, content, and process across 
fields of study. ·rhus, there is no single model for research, 
nor is there anysingle indicator which can be used in assess-
ing. the quality of scholariy contributions in the various 
disciplines and professional fields. ·However, one common 
characteristic of such·activities is communication o.f their 
results to both peers and students. 'Phus all faculty members 
have an obligation to be engaged in research and scholarly 
activity, to communicate the results, and thereby to contribute 
to the intellectual development of students and colleagues 
and to the advancement of knowledge. 

· Im]2lementation of faculty evaluation, reward, and devel~ment 
Elans which are aEpropriate to a university center. The 
primary responsib1lity for faculty evaluation rests with 
schools and departments. thus each unit must specify clearly 
those elements of scholarship to receive primary attention in 
faculty evaluation; ·the information needed to conduct the 
evaluation; the process by which the information will be 
collected; and ways by which the information can be utilized 
for development o£ faculty as well as evaluation. 

These expectations .constitUte the primary fncal points for 

coordination and oversight of programs from a campus-wide perspective. 

The forms of scholarship to be taken as evidence of achievement will 

differ across academic units, of course, but there should be no 
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variations in the level of accomplishment expected. Continued 

development as a univers1ty center demands the maintenance of h1gh 

performance standatds for both students and faculty in all programs 

offered on the Albany campus. 

Priorities for Resource Allocation 

Estimates of resources available to academic programs over the 

next three years must be tempered by the uncertainty of future 
------ -- ------- ---------- ---- --- --- - ---- -- - -- - - -

allocations by the State, and by the knowledge that the needs-or ____ _ 

specific programs can shift rapidly in a short period of time. The 

existence of such uncertafnty does not make less important the need 

for institutional planning, however, as individual academic units 

must be given more adequate iead time for recrUitment ~n~ internal 

planning in gene~~!. Uncertainty as to future events means only 

that we must build a degree of flexibility intd planned allocations 

and recognize that any three-year plan may be subject to change in 

one or more of its parts. Thus the intent for future allocations 

can be clearly established, while recognizing that deviations from the 

plan may be necessary as external events unfold and as unanticipated 

needs emerge in specific programs. 

There are three major factors to be considered when establishing 

the institution's priorities fot resource allocation: 

· The obligation of the institution to provide all programs 
the resource's needed to achieve an acceptablelevel of 
quality and to accommodate planned enrollments. 

· The obligation of the institution to facilitate the attain
ment of national leadership in programs which are at.or 
near that level of quality already. 
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• The need to further develop ihstructional and research 
activities in those units which can contribute significantly 
to the analysis of major public policy is~ues. 

The first of the three major factors establishes a floor~ a 

threshold of resources which must be provided to all academic units 

being sustained. The question which must he given a satisfactory 

answer can be stated thu~ly: What is the critical mass of1 scholars 

and support resources needed in a given unit tb (a) provide the needed 

,--~-- __ bread_th_ and depth of intellectual expertise, ·~b) accommodate planned 
--- - - -------------- - ~- ---- -- - '-----

enrollments, and (c) accomplish the range or intellectual activities 

expected of all fatult~.at a major university center? Some quantitative 

workload indices can be employed to help answer this question, but 

all such factors must be we~ghed in relation ·to the unique features 

of a given discipline or field. Judgment is involved here, certainly, 

but these interrelated conditions must be satisfied in al!_ programs 

to be offered on the Albany campus. 

As a result of shifts in student interests over the years, 

changes in program purposes and scope, and other factors, a number 

of units currently fall below the minimum level· of resources required. 

The following departments and schools should be given a net increase in 

faculty lines and associated support funds as soon as is feasible 

to alleviate the understaff1ng problem: 

Business 
Computer Science 
Economics 
Psychology 

Public Administration 
Rhetoric and Communications 
Social Welfare 
Sociology 

The composition of this list will vary over time, of course, as 

circumstances change and as units not now listed experience the need 
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for increased resources. 

The second factor to be considered in delineating priorities 

takes cognizance of (a) the University's commitmen-t to achieve peaks 

of excellence amQng its programs and (b) the obligation of_the 

institution to facilitate and sustain extraordinary achievements 

on the part of its faculty. There are several academic units which 

have attained ,_9r _1He___f].os~t_~ at!_ail!_i_!l_gL !1~ t_i~l!_a]._ ~t_il!_U_!~ ._ _ ~t_!!~ ____ _ 

others have strong potential to become recognized as among the 

leaders in the discipline or protessionai field. Based on external 

evaluations and other forms of evidencet the following units either 

have attained positions of national leadership already or have the 

potential to do so in a reasonable period of time: 

Anthropology. 
Atmospheric Science 
Biology 
Chemistry 
Criminal Justice 
Educational Psychology 
Geology 

German 
Mathematics 
Philosophy 
Physics 
Public Administration 
Reading 

Resource augmentation is not necessarily called for in order to 

facilitate the achievement and/or Maintenance of very high quality 

in the units listed. However, the University must nurt~re and 

facilitate extraordinary accomplishments in all possible ways, includ

ing the provision of increased resources when appropriateJ The list 

is not immutable, of course, and should change as developmental 

efforts continue in other departments. 

The third factor reflects the increased emphasis to be placed 

by the University on the address of public policy matters. A~ 

indicated ih Part II of this report, such address can take a variety 
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of forms and occur in numerous disciplines and fields. The following 

schools and departments possess special knowledge and skills which 

can be brought to bear on the economic, social, and scientific 

problems facing. the State of New Yotk: 

Atmospheric Science Geography 
Business Geology 
Criminal Justice Political Science 
Economics Psychology 
Educational Policies, Programs, Public Administration 

and Institutions Social Welfare 
Educational. Psychology Sociology 

1-·-----WhcUe-con tr i but ion s_to_p1lh1Lc_~p_olicy _<lcnJ;ti)[SilL wiU_be_ ~QCJ)l! rjl ge_d _ !n 

many areas, the units listed above ~ill be given particular attention 

in fulfilling this elemertt of University mission. 

Taking all three factors ihtO accoUnt, 23 schools and departments 

emerge as primary claimants on resources at this time in order to 

alleviate the understaffing problem, facilitate the attainment of 

selective excellence, and strengthen our work in public policy 

analysis. Those 23 schools and departments are: 

Anthropology <;.;S 

Atmospheric Science'>if-117 
B i o 1 o gy 9+-'11f 
Business 
Chemist r'{>fl11 

Computer Science9fltl 
Criminal Justice 
Economics s;:.s 
Educational Policies, Programs, 

and Institutions 
Educational Psychology 
Geography;,~ 

Geology.:;;~ 
German f'(tJ 
Mathematics s;?; 
Philosophyss 
Physics :J,;?i 

Political Science' 
Psychology¢ 
Publi~ Administration 
Reading 
Rhetoric and Communications NO 
Social Welfare 

· Sociology-;)::5 

Although these schools:and departments should be viewed as the 

major candidates for growth at this ticie, the University must and 

will fulfill its obligatio~ to pro~ide ·the critical mass of resources 

needed in all academic units. As previotisly stated, the needs of' 



-38-

academic programs can change dramatically and in a short period of 

time, and thus any statement of priorities must be periodically updated 

to reflect new circumstances which justify additions to and subtractions 

from the above list. 

Guided by this general framework of priorities, all schools and 

departments will be asked. in early Fall, 1976 to estimate the resources 

needed over the next three years to achieve their goals and to accommo

date their planned enrollments. Those first estimates will set iQ motion 

----an- Lter-atixe_ pr_o_cess _whe_r_eb_)"_lltle_d_S_~_OtL _the_ one_ ha_11d ,_ ~llCL J>rojl2ct~<L ________ _ 

resources on the other are brought into balance. The units ~ill be 

involved throughout this process in order to ensure that the decisions 

on future allocations are consistent with the goals and priorities 

established for the same period. Annual budgetary decisi6ns.c~n then 

be made within the context of multi-year plans developed by each unit. 

The basic format to be used in developing the plans will be 

distributed in early Fall, 1976. The format will allow each unit to 

state its own unique goals in relation to the campus mission and to 

suggest alternative directions as appropriate. These plans, to be 

updated and evaluated annually; will also provide the basis for any 

needed changes in the institution's priorities for resource allocation~ 

including changes in the above list as appropriate. 

Enrollment ~lanning 

As indicated in Part II of this report, the total enrollment 

level authorized for the University at Albany is unlikely to change 

significantly in the near future. This does not mean, ho~ever, that 

the enrollment mix (e.g., by major, level) will remain constant, nor 
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.does it mean that the futUre mix must be left to chance. If educational 

considerations are to be given equal .weight with demographic phenomena, 

~e must initiate a more balanced approach to enrollm~nt planning -- one 

which reflects not only student interests but also the program plans 

and priorities of the institution and the societal needs being served. 

Departments have already been asked to project, on a tentative 

basis, the enrollments which are educationally desirable ove~ _t!H~ __________ _ 

next three years. · The projections will be modified, of course, as 

' departments prepare their plans during Fall, 197b and as further 

discussions occur. Thus the campus-level guidelines at this 

stage of mission articulation must be limited to the following:· 

· The total enrollments on the Albany campus will not exceed 
the current Master Plan projections, i.e., 13,500 FTE 
students by 1980-81 and 14,000 ~TE students by 1984-85. 
The total FTE enrollment in 1975-76 was approximately 
13,175. 

· On a headcount basis, the campus will seek to maintain 
the current mix of approximately two-thirds undergraduate 
students and one-third graduate. 

· Recruitment efforts will be increased to ensure attraction 
of high quality stUdents and to facilitate the enrollment 
of students with the potential for advanced work. 

· New approaches will be developed to attract additional 
financial support for graduate students. 

As indicated in Part VI, a campus-wide task force will be 

created in Fall, 1976 and charged with development of new strategies 

for recruitment and for increased financial support of graduate st~dents. 
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Summary 

This part of the document has identified the academic prografu 

offerings and priorities of the University at Albany for the near 

future. 109 degree programs are to be sustained, including 41 at 

the bachelor's level, 47 at the master's level, 21 at the doctoral 

level, and eight University certificate pr~grams. Based on three 

major factors, 23' schools and departments ~ere identified as the 

; ________ ma_j or can_<lidJtt~Lfo_r _growt"Jl_a._n_4_hef!_ce _ th~ _pr!_o_rj._ !Y _ c;laimants for 

additional resources in the near future. 

Gi v.en this statement of future direction, each academic unit 

will be asked to develop a brief planning document during Fall, 1976, 

with emphasis on future goals, priorities, enrollments, and resource 

needs. These documents will provide the basic inputs needed for 

decisions on future allocations~ 
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PART VI 

ADMINISTRATIVE FUNCTiONS AND PRIORITIES 

The administrative staff of the University exists for one 

primary reason: to facilitate and support the work of faculty 

and students. In order to accomplish this basic purpose, the five 

major functions of.administration tlre: 

· Development of the institutional plans, policies, and 
procedures necessary to preserve and erihance the 
vitality of the intellectual enterprise as a whole. 

-·------_!_AGq ui-s-i t ion -Of-the _r_e so_ur_c_e s_nec_e_s_s a r_y_.to _ s Uir(tQ_r_t _____ --.:. _ ~·--- ___ _ 
teaching, research~ and learning, both directly through · 
its own efforts and indirectly through provision of . 
information on funding sources and other matters to 
faculty and students. 

· Provision of those services to faculty and students 
which either directly support the learning process 
or are necessary to its existence. · 

· Maintenance of appropriate relationships with various 
external publics to facilitate the work of faculty and 
students and to satisfy accountability require~ents 
in both educational and economic terms. 

· Development and maintenance of appropriate coordination 
and oversight activities to ensure that the goals and 
priorities of the institution are accomplished as 
effectively and efficiently as possible. 

These five major functions provide the framework within which 

all administrative units must articulate their goals and objectives 

to support the educational mission of the institution. Each admin-

istrative department will be asked in Fall 1976 to prepare a three

year plan, with emphasis on the following: (a) the goals and 

objectives of the department, including the way in which accomplish

ment of those goals contributes to the educational ~ission of the 

University; (b) the priorities of the department for the next three 
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years; (c) the strategies by which the goals, objectives, and 

priorities are to be accomplished; and (d) the level of resources 

needed to provide the requisite quality and quantity o~ services 

in support of educational mission. 

The developmerit of depart~ental plans with a strong focus on 

the support of educational mission will provide much of the informa

tion needed for decisions on administrative priorities at the campus 
-

level. As discussed below, however~ there are severa1-m-aJor-ne-e~rs -- -- ---

which transcend the responsibi1ities of specific offices and which 

deserve immediate attentHm by the administration. 

Priorities for Administrative Action 

The following areas deserve primary attention by the administration 

in the immediate future: 

· The need to more effectively facilitate the research 
activities of faculty through provision of increased 
funding and other forms of support. 

• The need to provide increased financial support for graduate 
students. 

· The need to .increase the level of non-State financial 
support available to academic programs. 

· The need to establish more effective liaison relationships 
with State government officials in keeping with the 
emphasis on public policy analysis. 

· The need to reduce overall administrative costs to the 
. extent practicable, and to redirect the savings to 

academic programs and to units 'in direct support of 
those programs. · 

Each of these major priority areas is discussed more fully below. 
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Facilitation of Research 

As defined in Part V of this report, the term "research" refers 

to a broad array of scholarly and artistic activities which differ 

considerably in form, content, and process across fields of study in 

the University. Faculty members at a university center assume an 

obligation to be engaged in creative forms of scholarly inquiry, 

and the administration, in turn, ·has an obligation to facilitate 
----------------------------------------------

such activity in all ways possible. While facilitation is often 

constrained by requirements emanating from external sources, there 

are, nonetheless, ways by which both the qua~ity and quantity of 

support for research can.be improved. The following actions are 

either already underway or planned for the near future: 

· A major study will be initiated during 1976-77 to 
develop new methods of encouraging and facilitating 
research activities on a campus-wide basis. In general, 
the focus of the1 project will be on (a) the elimination 
of any barriers ~o research which may exist; (b) the 
creation of appropriate incentives in a variety of forms; 
and (c) development of the means by which the research
related goals and objectives stated in Part IV of this 
report can be most effectively accomplished. 

· Through redeployment within the administration, one full
time professional staff member will be added to the Office 
of Research. Addition of this staff member will enable 
the office to expand its capability for establishing 
appropriate relationships with granting agencies; disseminat
ing info.rmation on funding opportunities to researchers, and 
otherwise facilitating the conduct of research activities 
on a campus-wide basis. 

· As discussed more fully below, plans are underway to establish 
a research center which would play a major role in facilitating 
and encouraging research on public policy issues throughout 
the campus. 
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In addition to these specific actions* the ~dministration will 

continue to seek out new sources of :funding an.d take other appropriate 

steps to encourage research activities of faculty. 

Increased SuEport for Graduate Students 

Stipends for teaching assistants and graduate assistants at 

the University at Albany have re~ained at the same level for six 

___ years~!}_Q_rec:ent reductions in the various forms of State financial 

aid have only exacerbated the problem. The campus must take the 

initiative to find new sources of funding for graduate students and 

to develop appropriate methods for attracting high quality students 

to our advanced programs. 

A campus-wide, task force will be created to study the problems 

of.recruitment and financial aid and to develop a recommended plan 

of action for the University. This task force will be appointed in 

cooperation with the Graduate Academic Council in September 1976, 

and its final report should be submitted by early December, 1976. 

Staff support will be provided to the task force as ~ecessary in 

order to expedite completion of this critical task. 'Our continued 

development as a major univefsity center will depend to a large extent 

on our ability to attract and support graduate students of high 

quality, and we must act now to prevent further erosion of our 

competitive position. 
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Increased Non-State Suppot! 

As discussed in Part II of this document, there is likely to be 

little. increase in the level of operating support provided by the 

State in the foreseeable future. Consequently, new financial strategies 

must be developed to provide increased support from non-State sources 

to further develop selected programs. 

With the h_e).p~f __ t~_~UN!_A_?o~dation, the Benevolent Association, 

and the Alumni Association; a ntajot effort will be made during 1976-

77 to develop such strategies. the Vice President for University 

Affairs has been assigned primary responsibility for this t~sk, ind 

it is expected that a recommended plan of action will be developed 

by March, 1977. 

Interaction With State Government 

Contained in the 1977-78 Preliminary Budget Request of this campus 

is a proposal to establish a University-wide research center which will 

focus on the analysis of public poiicy issues. As stated in that 

request, the five major goals of the center are:-

. To organize and maintain continuous liaison with agency 
heads, legislators, and other public officials to identify 
major issues and problems facing the State. 

· To maintain a current University-wide inventory of faculty 
strengths and areas of expertise and to communicate the 
existence of such exper~ise to appropriate groups and -/ 
individuals. A computerized hmatching" process will be 
developed to link the needs of government, on the one 
hand, with faculty expertise on the other. 
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· To stimulate faculty artd. student research .. on major 
issues and problems~ by (a) arranging meetings with 
appropriate public officials, (b) assisting faculty 
and student~ in identifying research questions which 
are appropriate to a university setting. and (c) 
obtaining support for research from approrriate sources. 

· To initiate .and monitot tttajor research projects and
to establish the means for bringing a variety of 
discipline-based skills to bear on problems of multi
disciplinary or interdisciplinary character. 

·. To coordinate the deveiopmeht of a staff college, 
conferences, workshops~ artd other appropriate vehicles 

- :for sharin-g -l<nowleage wftfrgoVernment-orf1cTals.--- ------ - -- -----

If ~pproved, the center will represent a major vehicle for 

implementing that.element of University mission focusing on public 

policy analysis. 

One immediate step to be taken is a series of conferences on 

campus to identify projects of mutual interest to faculty, on the qne 

hand, and key government officials on the other. These conferences 

will include a variety of workshops and deliberative sessions which 

focus on key policy issues and the n~t~re of the University-Government 

interface in addressing those issues. 

A second major action to be taken is the appointment of an 

advisory group to the President, consisting of faculty and members 

of both the executive and legislative branches of State government. 

This group will be convened at appropriate intervals to discuss 

specific needs of State government and the University's role in 

meeting such needs. 
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Reduction of Administrative Costs 

All campuses of the State University of New;York have limited 

flexibility in the allocation of tesources between academic programs 
' 

and administrative departments. Externally imposed requirements for 

accountability, for example, have costs assbciated with them that 

cannot be avoided.· In addition, the budget structure itself limits 

the degree to which a savings in administrative costs can be trans

lated into a gain for academic progra~s. Oespite these limitations,. 

--~-liowever~ we -must contTnuafly seek-ways-Oy wh1ch admfn1s fi-:11 five -c:OsEs- --. ----

can be reduced and the savings redirected to academic programs. 

The Presidential Task Fotce on Priorities and Resources suggested 

several alternatives for further study, all of which will be addressed 

during 1976-77. Some studies are already underway, and severa1 

promise to achieve significant cost teductions (e.g., secretarial 

pooling, elimination of unneeded telephone instruments and lines). 

In addition to these special studies, all administrative units are 

being urged to reduce costs of present operations to the extent 

practicable. 

Summar_y 

This section of the report has identified the major functions 

and priorities of the administration for the near future. Five major 

areas were idehtified as priorities for administrative action: more 

effective facilitation of research; development of increased support 

for graduate students; development of an increased level of non-State 

financial support; creation of more effective liaison relationships 



with State government; and reduct~on of administrative costs to the 

extent practicable. Several specific action strategies were indicated 

in each of these areas, with others to be developed as the planning 

process evolves. 

------------ ------~--
-- --- -- - -- -- --- - -- -- - -- - --------- ---
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PART VI I 

TOWARD IMPLEMENTATION 

This document has focused on defining the future goals, objectives, 

and priorities of the University at Albany, with only slight attention 

giVen to questions of implementtltion. It is being widely distributed 

for reaction and response, both on and off the campus. Based on the 

responses, the go~ls, objectives, and priorities will be refined in 

conjunction with the Educational Policy Council of the University 
----

Senate. Work can then begin on broaaer-questionsof 1mplementatiori _____ -

which emerge and begin to take shape during the consultative process. 

During the period of consultation, work can proceed concurrently 

on four major fronts: 

· All academic units can begin to develop their own three-year 
plans, the general formats for which will be distributed in 
early Fall 1976. While institutional-level mission statements 
provide an overall direction and context for our work, the 
heart of educational planning is within each discipline and 
field. Although some particulars of the institutional context 
may be changed through the ~onsultative process, the present 
document provides enough information to permit early thinking 
on the future goals, objectives, and priorities of individual 
units. It is anticipated that the new format will replace 
those currently used irt the preparation of annual reports. 

· All administrative units also can begin preparation of three
year plans in Fall 1976. Those plans, to be strongly focused 
on support of educational mission, will delineate goals, 
objectives, and priorities in a standard format for review 
at the campus level. This process will result in determination 
of additional administrative priorities at the unit level to 
supplement those outlined in Part VI of this document. The 
format for departmental plans will be distributed in early 
Fall. 

· During the period of consultation on the present document, work· 
can begin on implementation of those administrative priorities 
outlined in Part VI. Those actions are critical to the accom
plishment of this institution's purposes simply because we are 
a university, and thus their implementation need not await full 
resol~tion of the many issues raised elsewhere in this document. 



· Finally, work can also proceed on development of the strategies 
to be employed for assessing the degree of goal attainment by 
the University. The results of much of the University's work 
cannot be measured ih a quantitative sense, to be sure, but we 
must develop more effective means for assessing how well we 
are doing in relation to goals established. It is important 
educationally that we evaluate our results, and it is also 
important to provide legislators and others with evidence of 
our accomplishment~. 

The major task now at hand is to identify any needed changes in, 

and additions to, the pre$ent document. Both written and verbal comments 

-- --- ar e-w e-lc om e d-;- --P 1 e as e-sul:l tni-t- -eemm e h-t-s -d-i-t't'3 c t-1-y-t.e--t-he-- G-f-f=-i-Ge-G-£- -t-he--~ --

President. 
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