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' PART I
INTRODUCTION

This document sets forth a proposed statement of mission for the
University at Albany. ‘It,is tentative anhd incomplete in itsbpresent
form and will be distributed to appropriate groups and individuals both
on and off the campus for reaction and response. The document iS»incomplete
in that iﬁ does not contain specific school or department-plansvf0r1the
future. As explained more fully in Part V, those plans will be developed

during 1976-77 and ultimately appended to this document.

‘As used here, the term "mission' refers to the goals, objectives,

- programs, and priorities of the institution as a whole. These are first-

order decisions which define what the institution should do rather than
how it should be done. A complete plan must address both formulative and
implemental questions, of course, but it is importaht to separate the two

initially. Full discussion of future direction can be more effectively

~accomplished if unfettered by issues which are important to, but

derivative of, the more basic questions.

The evolution of the Albany campus is traced briefly below to

establish the historical context inh which future-oriented decisions are

~to be made.. Part II of the report then examines the four major forces:

affecting future mission. A rather detailed 1ist of goals and objectives
is presented in Parfs 111 and IV, with emphasis on the end results which
we should seek tb achieve as a major institution of higher learning.

Part V focuses on the academic program offerings and priorities for the
next three years and establishes the basic framework for program planning
within schools and departments. A brief discussion of administrative
functions and priorities is presented in Part VI, with emphasis on the

major actions to be taken to facilitate the work of faculty. Finally,



~Part VII discusses the major steps which must be accomplished in order
to move toward implementation of mission and thus develop‘a comprehensive

action plan for the future.

Historical Development: 1844 - 1962

The University at Albany has a rich and eventful past. Founded in
1844 as the State Normal School (later changed to New York Stétc Normal
College),bthe institution's primary purpose for its first 60 yeérs of
existence was the preparation of teachers for elémentary and‘sécondary
schools. 1In 1905, the mission changed dramatically: all courses of
stﬁdyvdesigned to prepare elementary school teachers were diScontinued;
admissions'réquirements were made essentially the samévas tﬂhse of other
eastern colleges 6f.good standing; and, most importantly, ali students
were required to pursue subjects deemed‘essentiai to a 1ibefa1 education.
Also in 1905, the inétitution was duthorized to award the Bachelor of
Arts and Bachelor of Science degrees. Thus the College_sbught'to prepare,
first, a liberally educated person and, second, a professionaily competent
teacher for the secondary schools. A strong focus on quality éducation

~was evident throughout this period.

In 1948, along with all other public institutions, the College
became a part of the newly established State University of New York (SUNY).
Its primary mission remained unchanged, however, and it was not until
September, 1961, fhat the College enrolled its first class of undergraduate
" students in a liberal érts program which did not include any required
study in>teacher education; In 1962, the institution was desiénated as
one of four major university centers to be developed in the SUNY system
and thus began the rapid transition from a single-purposc college to

its present role as a major university.



The Growth Era: 1962 - 1971

In the decade following its designation as a university center,
the Albany campus‘experienced rapid growth in program offerings,
enrollments, and resources. The number of academic departments
tripled, enrollments and faculty quadrupled, library hpldings increased
tenfold, and a new physical plant was constructed and occupied. ‘The
growth was more than numeric and physical, of course, and the sense.
of quality expected of a major university permeated decisions made on

program development, faculty recruitment, and student admissions.

Visible evidence of the emphasis placed on quality during the grbwth

era can be seen in the test scores of entering students; the scholarly

achievements of faculty, and the high demand for admission at both

‘the undergraduate and graduate level. The initiation of a chapter of

Phi Beta Kappa in a later period (March, 1974) finds its roots in the

insisted emphasis on quality throughout the University's first decade.

The rather sudden change in role, and hence in expectations
of the campus, necessitafed expansion on a broad front. The range of
programs appropriate to a majotr university had to be devecloped
rapidly and in a constricted time frame. Aspirations.were'defined at
a high level and; with few exceptions, were realized. The quantitative
and Qualitative elements of growth were mutually reinforcing, and the
University was in many Mays a product of the munificence of the times
and the esteem in which higher education was héld. By the end of
this deéade of growth, the University was offering 49 baccalaureate
programs, 52 master's pfograms, and 28 at the doctoral ievel - a
rémarkable-achievcméht given the level of quality which was also.

attained in many programs.



- Thus the dominant fedture of the era was growth, not unplahned

or undirected expansion, but growth on the broad front of program

activity necessitated by the times. Little attention had to be
given the question of institutional mission under such expaneienist
conditiohs, as the problem of choice had ah additive dimension only -
decisions on which programs to add and/or expand were made only at

the expense of not adding and/or expanding some other programs. The

general definltion of a unhiversity center prov1ded adequate gulddnCC

in that era. When steady-state conditions emerged rather abruptly»

in the early 1970'5, few institutions were prepared to adjust to the
prospect of equilibrium or of decline in program activity - and the

University at Albany was no exception.

The Recent Past: 1971 - Present

Only with fulfillment of the grim predictions of steady-state
financiﬂg have. institutions begun to seriouely address the question of
mission and priorities. The University at Albany began earlicr than.
most, adopting redeployment strategies in the early 1970's to copc
with shifts in woikload patterns which resulted from elimination of
all distribution requirements. The redeployments were ad hoc in
nature, however, and were based on a narrow assessment of the circum-
stances peculiar to one or more progtrams at the time, rather -than

being guided by a more comprehensive plan for institutional development.
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The Wofk of the Select Committee on Academic Program Priorities
in 1975 répresented a significant break with the past patterh of
sequential redeployment. That group made recommendations wifh regard
to position redeployments and program cuts within a single iterative
process, i.e., all programs were examined together, and no single
recommendation was made final prior to an‘examination of theVWhole.
The work of the Presidential Task Force on Priorities and Résoufces

in early 1976 continued the pattern of making resource allocation

decisions in simultaneous, rather than sequential,'fashicn..

While neither the Select Cdmmittee nor the Presidénfiai Task For¢e 
was charged with delineating 1ong-fange developmeﬂtal prioritiés for
the campus, the work of both focused attention on the need for such
a plan. The Educational Policy Council also recognized the need for
a "coherent institutional plan" in its review of the Task Force's report.
It has become apparent to all that the times have changed, and that
our future development must be guided by more than a broad and
generally unstated sense of university purpose. We, and others like
us, are in a crifical period. If institutions of higher educétion
are to effectively use the increasingly scarce resources available
to them, decisions about those resources must reflect prior decisions
on'goals, objectives, and developmental priorities. Thué we must not
only be more selective in our choices as to what is important, but
“also ensure that those choicés are subsequently reflected in budgetary

decisions.



‘The following pages offer a proposed statement of mission to
guide our future activities as a major uniVersi£y center. The intent
is to develop an institutional direction which at once provides a
commonality of purpose and préserves the rich diversity of the
intellectual énterprise. The future is uncertain but challehging -

we must move boldly and prepare well.
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PART 11X
MAJOR FORCES AFFLCTING FUTURE MISSION
The future mission and priorities of the University at Albany
must be shaped in fesponse to four interrelated forces:
* Its role as a university center within the SUNY
system, and hence its designation as an institution
devoted to the highest order of learning.
* The needs and opportunities inherent in the immediate
environment -- the State Capital District and this

geographic region of New York State.

* The internal strengths and resources of the. 1nst1tut10n ==
human, f1nanc1a1 and physical.

The premise that all programs and activities undertaken -

- must meet that standard of quality apprOprlate to a
national and international university.

Each of the above forces has sighificant implications for the

future devélopment of the campus and will be discussed separately below.

The Concept of a University Center

There are four university centers within the SUNY system:
Albany, Binghamton, Buffalo, and Stony Brook. These campuses, while
themselves different in many ways, share several common features which
distinguish them from the four-yéar colleges, the community colleges,
and other units within SUNY&
"The offering of a broad range of programs encompas51ng
the humanities, fine arts, social sciences, natural scicnces,
and professional schools. : ~ o :
Development and maintenance of high qﬁality doctoral, masters,
and other advanced degree programs which strengthen and reinforce

undergraduate offerings in the disciplines and professional
fields. :

A balanced emphasis on research and teaching which stresses
integration of the two activities and excellence in each.

A significant proportion of graduate and advanced professional
students.



An enrollment mix which maintains an appropriate balance among
in-state, out-of-state, and foreign students.

Program offerings and content geared in part to a national
market at necessarily national levels of quality.

An intellectual climate for students dominated by the focus
on advanced education of high quality.

These common features of the four university centers establish

~a context for their work which is distinhctly national and international

in character. They are institutions devoted to the highest order of
learning ahd, as such;vare obligated to the advéncement bf‘knowlédge
onvbehalf‘of‘the sbciefy at large and qb thevattaiﬁment of excellence
in both téaching and research as measured by rigofous standdfdﬁ.df
scholarship. These features, in turn, require facﬁlty'of spfong
intellectual competence; performance expectations appropriate to a
first-class university; and a shafed commitment on the part of all

faculty and staff to the discovery, application, and transmittal

of knowledge on behalf of students and society.

At the same time, the University at Albany also serves many
local and regional needs:

* Although many out-of-state and foreign students are also
enrolled, its full- and part-time student population is
~drawn heav11y, and broadly, from New York State.

It offers a variety of life-long 1carn1ng programs directed
at the population within its geographic region.

It applies the expertise of its faculty and staff to
problems and/or issues arising locally, but which also
are of concern nationally and internationally.

It offers a variety of cultural, clinical, and other
activities or services which directly benefit area
residents but which also contribute to the intellectual
development of students. .



One frequently hears universitics described as 10#&1, regional,
or national, yet the criteria for such distinctions are rarely
made explicit. Despite this ambiguity, the view persists that
an institution must choose whether it is to be a "great university"
or merely a local one. This view must be rejected for three reasons.

First, the very essence of a major university is its commitment to the

discovery of knowledge, regardless of whether the immediate benefit

to society is measurable or immeasurable, tangible or intangible, .
long-run or short-run. The advancement of knowledge isva primary goal
of all disciplines and fields of study and herein lies thc greatest

contribution to both the local community and the nation - if for

'no other reason than that the dpplication and transmittal of knoWledge

could not be accomplished without a strong discovery base. When viewed
in this way, the national and local dimensions of a university's work

are mutually reinforcing and, in behavioral terms, inseparable.

Second, it is rare that the important issues and problems existing

in one geographic region are of only nominal concern to another. Thus

the expertise of a university can be brought to bear on pfoblems which,
although arising locally, are of universal concern. The application of
knowledge to such problems can yield significant educational benefits

to students and faculty, as well as to the local community.

Finally, the greatness of a university‘is not judged by scholars
in terms of the types of problems or concepts being addressed, but
rather by the quality of the address itself - the soundncss of the

methodologies employed and the degree to which conclusions are supported
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by the evidence. If the twin conditions of universality and research-

ability are present, problems arising locally present unique opportunities
for the discovery and application of knowledge and for dissemination of
the rescarch results to students, scholars and practitioners. - The issue
of a "national" versus '"local" focus then becomes moot, as)the |
obligations intrinsic to both can be fulfilled. A university center

can, and must; meet both sets of expectations if it 1is té provide.

leadership’és a public institution of higher 1earning:in New York State.

External Needs and Opportunities

Lvery university has a set of goals and objectiVesvwhich guides
its work, either explicitly or implicitly. And certainly a large majority
of the goals and objectives at any given institution are shared by all
others. For example, the goals and objectives for student developmeht
presented in Part III of this. document could apply to any majbr
university. The language may vary, but the desired intellectual
attributes of graduateé are essentially the same across all institutions

of higher learning.

At the same time, each institution has a diétinctive element of
mission, an additive component which serves to differentiate it from
others. That distinctiveness may be expressed in a variety of
ways, as each institution seeks to match its strengths and resources
with the needs of society. All great universities are in some
sense specially attuned to their own geography; and location in the
Capital District of New York presents uniqué needs and oppbrtunities

to the University at Albany and many of its,programs. The existing
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and potential strengths of the UniVersity, in turn, constitute a
major resourcevfor governmental, industrial, cultural, and other
organizations. How to best join our strengths and resources to the
needs and opportunities inherent in the environment is 4 pivotal

issue in defining the campus mission.

The University addresses many external needs and problenms

~already, of course, and in a variety of ways. Applied research on

‘problems of concern to government and other agencies; life-long

learning programs for area residents; technical consulting assistance
to various organizétions; student internships in the community;

evening classes to improve educational access; the provision Qf
qualified graduates - these and other forms of service to the Community
are important and will continue. However,‘théy are forms of service
legitimately expected of any major public university, regardless of
its,locétion. Therefore, the distinctiveness of the University at

Albany's mission is not to be found in those services generally

performed by all universities, but rather in those additional programs

and activities which can be directed toward the needs and opportunities

unique to our location.

We obviously cannot meet all the needs or capitalize on all
the opportunities available to us. 1In order to define an institutional
thrust for the future, then, choices must be made among the Various
types of issues and problems which legitimately could be given high
priority. Where should we place our emphasis - our priorities - in order
to fulfill this distinctive element of univérsity mission? .Tﬁe answer

lies partially in our role as a university center, partially in our
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unique location, and partially in the internal strengths which we
possess now and have the potential to enlarge. In short, the emphasis

should lie in addressing the issues and problems of major concern to

‘State government and to us all.t

What are the.types of issues and problems of major concern to the
State? ©Economic development, certainly, and related poliéy'matters in
the areas of taxation, regulation, public finance, industrial development,

and energy use. Social, technological, and scientific problems of

similar magnitude exist in education, environmental management, social
services, health care, corrections, and other areas. In addressing

‘'such problems, agency heads, legislators dnd other government officials .

are charged, as representati?es of the people, with (a) devéloping 
appropriate goals for enhancement of the public good, (b) defining and
implementing the appropriate means (programs and procedures) for
achieving those goals and (c) monitoring the results and taking
corrective action wheré ﬁecessary. Regardless of the specific area of
concern (e.g., health care delivery, social services, education),
fulfillment of these general requnsibilities requires a strong under-
girding of research and training in a variety of forms; It is Qithin
this context that the University's functions of discovery, application,
and transmittal can fruitfully intersect the process of policy formation -
not through direct involvement in decision-making or_iﬁplementatiqn, but

through generation of the knowledge needed to support the process.

In no way does this emphasis on the public sector mean ‘a lessening
of concern for those disciplines and fields which, by their nature,
have little intellectual kinship with such issues énd»problems. We

must preserve and nurture those disciplines which are essential for



education of the whole person and be satisfied with nothing less
than excellence there also. We are first dnd foremost a univérsity

center, and we must therefore provide all units with the resources

" needed to achieve that level of quality befitting a national university.

The emphasis on matters of public policy is an additive concern, an
enlargement of mission to embrace the unique needs and opportunities

inherent in our immediate environment.

There are at least four reasons for the emphasis on public policy
aﬁalysis. First, adoption of this unique thrust can be accomplished
in_é‘way which reinforces that element of mission which we share with
alllother universities - developing the intellectual capacities of
étudents and discoﬁering, applying, and transmitting knowledge. -~ There
are educational benefits to be gained for both students and faculty,
as well as opportunities for the advancemént of knowledge on a variety
of fronts. Second, the économic, social, and technological problems
facing this State are not unique. Other regions of the nation and

world have, or will have, many of the same concerns.

Third, and building on the first two points, a concentrated

focus on major policy issues can contribute importantly to the local

‘area, while in no way compromising the national and international

character of this university. As indicated earlier, scholars judge
a university in terms of the quality of its research and teaching
activities and in terms of the significance of the problems being

studied, neither of which need be compromised by this unique thrust.

Finally, our existing faculty expertise and'interests‘provide

a strong base for further development. Wc‘huye the potential to
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enlarge that base and thus to provide the support required for this

i

element of mission.

Much of our work in policy analysis will be conducted on an
individual basis, as faculty members initiate and pursue specialized
projects of their own choosing. - If we are to fdlly_effect this
element of mission, however, we must also establish and maintain
appropriate liaison relationships with agency heads and other govern-
ment officiais to identify mutually beneficial projects. The mechanism

for facilitating such relationships will be discussed more fully in

~Part VI of this document.

It is, clearly,“the role of the faculty to define the content
and methodology of specific research efforts, regardless of the
discipline or field. From a University-wide perspective, however, it is
desirable to establish broad criteria as to what areas'are mést
appropriate for attention. In generél, the policy issues and problems
should meet the following criteria in order to be appropriate for
address in the university setting: |

1. The issues and problems should be amenable to the

application of rigorous research methodologies and

techniques.

2. They should not be so narrowly defined as to preclude
the derivation of generalizable conclusions.

3. The benefits to be realized from address of the problems
and issues should be of suff1c1ent importance to society
to warrant our commitment.

4. Address of the issues and problems éhould'yield’
significant educational benefits to students and
faculty.
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5. The University should possess the expertise necessary
for successful address of the issues and problems,
or have the potential for attracting such expertise.
If the above criteria are met, the national and local dimensions

of the University's work should indeed be mutually reinforcing.

Internal Strengths and Resources

The human, financial, and physical resources of the institution
present both opportunities and constraints for our future mission.
On the constraints side, we must assume the following:

There will be only slight growth in the total enrollment
on this campus. The SUNY Master Plan currently allows
for growth to 14,000 FTE students by 1984-85, or seven
percent above the current level.

There will be little or no increase in the number of -
faculty and staff positions funded by the State in the
foreseeable future.

The physical capacity of the University at Albany will
remain virtually unchanged, although there will be some
flex1b111ty to change the character of existing space.

Increases in the operating budget of the institution
will likely be limited to inflationary adJustments
over the next few years. :

Thus the institution must prepare itself for a future which is
"steady-state'" insofar as the dquantitative elements of growth. If
managed properly, however, there are significant resource-related
opportunities available to us:

A limitation on total enrollments means that our

~attention can be centered on the qualitative aspects
of growth, unfettered by erratic workload patterns and
the usual crises associated therewith.

* Although the total number of faculty funded by the State

may remain constant, there will be the flexibility for

continued rcallocation of positions.
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There are many first class programs and. faculty now

present on this campus. Selective development on a

more compact operating front can expand those strengths
still further. Although we must build from existing
strengths, other programs critical to future mission

will be improved where feasible.

Our present physical capacity is sufficient, by and large,
for the projected enrollments on this campus. With careful
management of the space available, appropriate reallocations
can be accomplished. Moreover, the quality of the physical
plant is, by most yardsticks, excellent.

While we may see no increases in the total opérating.
budget aside from inflationary adjustments, there is-
flexibility for reallocation in this area also. By no
means is our operating budget so small as to prevent

the selective development of excellence on this campus.

The opportunities and constrdints delineated above have several
additional implications for future mission. First, future resource
allocation decisions must be guided by an explicit statement of

N . .
priorities for the future. We can no longer expand on an even-handed
basis, nor can all programs be developed to equivalent levels of
quality. Second, we must increase our efforts at obtaining funds
from non-State sources. New financial strategies must be developed
to provide increased support for students and for faculty research, and
to support the further development of selected programs. Third, the
budgeting process of the future must be strongly influenced by a
reallocative approach, with the major objective being to provide those
resources necessary for attainment of the goals established. Finally,
we must intensify our efforts to identify alternative ways by which

costs can be reduced without corresponding reductions in ecffectiveness.
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The final major force affecting future mission is our continuing
obligation to offer only those programs which meet high standards
of quality. We cannot, of course, expect all programs to attain
equivalent levels of quality, but we can and must expect all programs
to achieve a level of quality befitting a national university. As
discussed more fully in Part V, all programs must be provided those
resources needed to achieve and/or maintain an acceptable level of
quality and to accommodate pldnned enrollments. In addition,
resources must be provided as necessary to those programs which are
capablelof attaining positions of national leadership in selected

disciplines and fields.

Summary and Conclusions

The major forces discussed in this section provide the under-
pinnings for defining the future mission of the University at Albany.
The major planning premises which emerge are summarized below:

The concept of a unlverslty center establishes a
national and international context for the Un1v0r51ty S
work, as well as an obligation to the local community.
SUNYA must meet both sets of expectations and in a -
mutually reinforcing way. If problems arising locally
are researchable and are of generalizable concern, the
address of such problems is consistent with the role

of a national university.

All major universities have the enduring obligation to
discover, apply, and transmit knowledge. . An unique
emphasis at the University at Albany will be on the
application of knowledge to policy issues of public
concern, with no lessening of concern for the other
functions and programs essential to a first class
university.
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The University must become more outward-looking in its
mission and contribute to the solution of important
societal issues and problems. "The issues selected for
address must meet certain criteria in order to ensure
that both the community and the University are served
well. Special attention will be given to addressing

the problems of greatest concern to State government.

* Given a context of limited resources, the University must
expand in a-.selective fashion, guided by an explicit
statement of priorities for the future and by continuing
efforts to achieve greater cost/effectiveness in our
work.

* In making priority choices, the University must build

on existing strengths. All programs to be continued

must meet that minimal standard of quality appropriate

to a national and international university.

An unique focus for future growth will be those disciplines

and programs with high potential for aiding in the analysis

of public problems. This emphasis will be accomplished

without detrimental effects to those programs essential

to any major university.

The next two sections of this document set forth goals and
objectives to guide the future of the University at Albany, Part III
focuses on goals and objectives for student development, emphasizing

those end results of the learning process which we seek to accomplish.

Part IV delineates goals and objectivés focused more squarely on

societal development and thus on the end results sought from the

discovery, application, and transmittal of knowledge.
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PART IIT

GOALS AND OBJECTIVES FOR STUDENT DEVELOPMENT

A statement of goals dnd objectives for student development
should identify the desired outcomes, or results, of the learning
process. In adopting this outcomes orientation, one musf distin-
guish between the ultimate consequences of achieving the goals
and the goals themselves. Achievement of whatever goals are set
should contribute to the ability of students to (1) function
effectively as educated persons in society; (2) engage in meaningful
and productive careers; (3) assume the responsibilities of both
leadership and citizenship within society; and (4) engage in a
life-long learning process‘of self~developmeht. However, these
consequences are a function of many variables which are either

beyond the scope of a university's work or beyond its control.

Thus a university cannot, indeed should not, assume full responsibility

for the life success or failure (however defined) of its graduates.
The university must, however, assume the responsibility for

facilitating individual development through accomplishment of the

‘goals which are adopted as its rightful obligations.

There are three types of developmental needs which we seek
to meet: intellectual, career, and personal/social. - 0f these
three, we must give the greatest attention to intellectual
development, the task for which we are best qualified. Intellectual
development encompasses the acquisitibn of both content and skills,

particularly those skills of critical thinking, analysis, -and
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creativity. The nature of a university demandsvthat the areas of
knowledge offered be of sufficient rigor and complexity to require
application of these higher-order skills. Thus students can be

both "educated" and '"trained,' as they ére being prépared for

careers which demand critical thinking and reasoning skills and

the ability to apply knowledge gained through general and specialized
study. However; successful integration of goals set for intellectual
development, on the one hand, and career development on the other
cannot be accomplished in programs which are characterized by a

kind of intellectual youtine and which demand little of students
beyond a relatively straightforward acquisition of knowledge.

Such programs, while necessary to meet some specific vocational
needs of society, do not fall within the role and scope of a major

university center.

The personal and social development of students is, without
question, inseparable from the process of intellectual development.
What must be provided are opportunities for the student to develop
a sense of competence, identity, and commitment - in short, a
learning environment which will enhance the positive sense of self.
Certainly no one would advocaté a dehumanizing or cnmpletely value-
free approach to intellectual development. Nor can one deny that
the full embracement of life is contingent on the complete develop-
ment of self. Yét despite these fundamental truths, any university
must concentrate its efforts on that task for which it is best

fitted - the expansion and growth of intellectual capabilities.
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In terms of time, attention, and actual resource deployment,
intellectual development is our dominant concern. Thus the goals
for personal and social development presented below reflect a
threshold, the ends which must be achieved to fulfill our larger
obligations to students and to facilitate their growth as

responsible individuals.

The goals and objectives stated below not only reflect our
obligations as a university center, but also constitute guidelines
for the design of programs and curricula. They are applicable
to both undergrgduate and graduate programs, although implementation
strategies may vary considerably across levels and types of

instruction.

GOAL T. 'TO DEVELOP SKILLS OF LEARNING AND CRITICAL THINKING

A. To develop in students skills of information acquisition,
reasoning and lucid communication.

B. To develop in students the ability to integrate knowledge
from a variety of perspectives.

C. To develop in students the ability to apply alternative modes
: of reasoning and methods of problem solution and the ability
to distinguish the logically relevant from the irrelevant.

D. To develop in students the ability to derive and formulate

general principles for clarification and explanation.

GOAL II. TO DEVELOP AND FOSTER THE PROCESS OF INTELLECTUAL DISCOVLRY
AND THE EXPLORATION OF THE UNKNOWN

A. To develop in students a familiarity with the philosophies,
methods and processes of reqearcn in the professxonal ana
disciplinary fields.

B. To encourage in students intellectual curiosity, resourccfulness
and enthusiasm for learning.
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C. To encourage an awareness ih students of the importance of the
imaginative and creative elements of intellectual endeavor.

D. To develop in students anh attitude of individuality that
promotes intellectual introspection, initiative and self-
assertion.

GOAL III1. TO DEVELOP AN AWARENESS OF AND INTEREST IN THE BREADTH
OF HUMAN INTELLECTUAL ACHIEVEMENT AND CULTURAL EXPERIENCE

A. To develop in students an understanding and historical perspec-
tive of the cultural, political, legal, scientific, and social
components of societies.

B. To develop in students an understanding of the processes and
consequences of change in societies and the interrelationship
of economic, technological, political, legal and social
forces in change.

C. To develop in students an uhderstanding of the diversity of
forms in which intellectual dnd artistic achievements thO
been expressed

D. To encourage students to develop a life-long interest in
intellectual and artistic endeavors.

GOAL IV. TO DEVELOP AN UNDERSTANDING OF VALUE SYSTEMS AND OF VALUE
FORMATION |

A. To develop in students an understanding of the processes and
dimensions of value formatjon, clarification and conflict.

B. To develop in students an understanding of the effects of values
on thought and behavior.

C. To encourage in students attitudes of personal responsibility

for the consequences of applying their knowledge and skills.

GOAL V. TO DEVELOP THE KNOWLEDGE AND SKILLS NECESSARY TO QUALIFY
STUDENTS FOR ENTRY-LEVEL WORK IN APPROPRIATE FIELDS

A. To prepare students to meet entry-level expectations in those
fields of study which traditionally lead to clearly defined
jobs and careers.

B. To encourage those students in majors which traditionally
have not led to clearly defined employment to devclop skills
which would qualify them for career entry.
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C. To provide students the opportunity to gain work experience
in appropriate field(s) of study prior to graduation.

GOAL VI. TO DEVELOP THE ABILITY AND OPPORTUNITIES FOR SELECTING
CAREER EMPLOYMENT

A. To develop students' career decision-making skills.

B To develop an orientation toward serial careers.

C. To develop,éffectiveness in seeking employment.

D To provide information to employment communities concerning

abilities of university graduates to meet their needs.

GOAL VII. TO PROVIDE OPPORTUNITIES FOR STUDENTS TO ENHANCE THEIR

- INDIVIDUAL PERSONAL DEVELOPMENT, INCLUDING THE EXPLORATION OF

VALUES AND ETHICS

A. To provide a comprehensive orientation, counseling and advising
system including academic, personal, career, financial, health
.and job placement counseling. .

B. To encourage in students the formation and enhancement of
a positive self-concept.

C. To provide opportunities for students to crltlcally examine and
compare various views, experiences, and understandlngs of

life.
D. 'To provide a wide range of learning opportunities designed to

enhance interpersonal communication of ideas and feelings.

GOAL VIII. TO MAINTAIN A CAMPUS LNVIRONMENT WHICH WILL FOSTER A
SENSE OF COMMUNITY AND SOCIAL RESPONSIBILITY

A. To demonstrate through institutional policies and practices the

University's commitment to the ideals and values of social
responsibility.

B. To provide an atmosphere which will encourage students to
explore and discuss contemporary social issues.

C. To provide opportunities for students to participate in and be
exposed to a wide variety of cultural events.
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D. To provide opportunities for students to participate in
University decision-making processes.

E. To provide opportunities for students to participate in
community activities and goverhmental processes.

GOAL IX. TO ENSURE THE SAFETY OF STUDENTS AND PROVIDE THOSE
SERVICES AND FACILITIES WHICH ARE ESSENTIAL TO THEIR PHYSICAL
WELL-BEING

A. To ensure the safety of students in on-campus laboratory,
classroom and extracurricular activities and in facilities
used for living, eating and leisure.

B. To provide those facilities and personnel needed to dlagnose
and restore to normal phy51ca1 well- belng students whose problems

are temporary and/or minor, and in serious cases, to make
respon51b1e references.

C. To create and maintain a healthy, clean, and psych010g1ca11y

and physically supportive campus enV1ronment for the entlre
University communlty

D. To provide adequate facilities to allow the University community
various forms of physical exercise and recreation.

E. To maintain and improve the quality of hou51ng fac111t1es and
services.

Consistent with tbe obligations to studenfs expressed earlier,
the wording of the goals and objectives conveys our primary concern
.for'inteliectual development, while also setting forth the nceded
emphasis on career and personal/social develepment. ‘While the
strategies for achievement of the goals may vary across fields of
study and even across specific courses, the desired outcomes apply

to all graduates of the University at Albany. As discussed later

in this document, all academic and administrative units will be asked
to articulate goals and objectives which, while reflective of the
unique discipline or field, are also compatible with the institutional

goals outlined above.
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PART 1V

GOALS AND OBJECTIVES FOR SOCIETAL DEVELOPMENT

The three basic functions of any major university are the

discovery, application, and transmittal of knowledgec on bchall of

students and socicty. The functions are interrélatod, of coursec,

and they are accomplished through the éctivities of teaching,

research, and donsultation -- all resulting in service to society.

In this sense,?"public service'" is an outcome, or end fesult, of all’
our work and not some separately identifiable_set of activities as
commonly presumed. An adequate concepttialization of the service
phenomenon is long overdue in universities everywhere and necessary for
full understanding of fututre mission. The following parégraphsAdiscuss

briefly the primary service outcomes associated with the three

major functions.

The benefits or services to society resulting from the discovery
of knowledge are frequently unknown or ﬁnprédictable in any
immediate sensé, and even more difficult to measure. On the other
hand, much knowledge discovered in univarsities has immediate
visibility and utility to society. In general, discoVery has the

primary service outcome of advdncement of knowledge, the visibility

of which varies by discipline and field, but the importance of

which has been demonstrated innumerable times.

With regard to the application of knowledge, the service
outcomes emerge from a problem-oriented focus, primarily through

the activitiecs of rescarch and consultation. Thus, whercas the
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discovery function tends to be concept-oriented, the application
function focuses more on specific concerns of-society. The
distinction is often vague at best, and little is to be gained

by attempting to too finely classify various types of research

as '"basic" or ”applied." Nonetheless, the conceptual distinction is
useful, particularly when addressing the larger issue‘of a
university's service role to society. 1In general, the service
outcome of the application function can be thought of as problem
analysis, putting to work the varled resources of the university

on important concerns of society otr components thereof.

Finally, the transmittal of knowledge has clearly identifiable
service outcomes to society. In some formé, of course, the
transmittal of knowledge is indistinguishable from its application,
if one assumes that participants in the application'proce&s_iggig
rather than merely consume the results. Similarly, the university
has an obligation to disseminate the results of its discovery
efforts to students, the scholdrly community, and the general public,
another example of the inteftrelatedness of the basic functions
in practice. As conceived here, however, transmittal occurs
primarily through the teaching activity, whether that activity \;

be for degree or non-degree students. Thus the primary outcome

of transmittal is an educated citizenry. 1In order to cnhance the
quality of education, however, other outcomes may emergec in the

form of cultural and clinical services to.society. For example,

student internship programs of various types not only enhance

learning, but also provide direct assistance to individuals and
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organizations in the local area. Similarly, productions or exhibits

in the fine arts contribute importantly to student development and

at the same time provide a valuable cultural resource for area

residents. )

In summary, the interrelated functions of discovery, application,
and transmittal generate foutr major outcomes for society: advancc-

ment of knowledge, problem anhalysis, educated people, and cultural"’

and clinical services. "Public service" as used here is the over-

arching construct which embraces the four types of outcomes. The
analysis of publicpolicy issues is only one form of problem analysis
which, in turn, is only one of the four principal components of public

service rendered by any major university.

A university center by its very nature is engaged in the
discovery, application, and transmittal of knowledge in a variety
of disciplines and professional fields, and it must meet the
requisite levels of quality and quantity in each. As indicated in
Part II, however, the University at Albany seeks to enlérge and
reinforce this traditional mission by applying its existing
and poténtial strengths to the policy matters of majof-concern to
State government. Thus the goals and objectives presented below
reflect not only the timeless obligations of any major university,
but also the unique emphasis of the Albany campus on publicipolicy

analysis.
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GOAL I. TO CONTRIBUTE TO THE SOLUTION OF SOCIETAL PROBLEMS AND
TO THE GENERAL ADVANCEMENT OF KNOWLEDGE

A.

To encourage individual faculty to undertake research of any
nature which promises to contribute to the advancement of
knowledge.

To educate students, through their participation in rescarch
activities, in modes of critical thought and in methods of
scholarly inquiry.

To significantly increase the level of financial support
available for research. :

To support the comtunicdtion of researgh findings to peers,
students, and interested persons outside the academic community.

To encourage and facilitate research on policy issues of
special concern to State goverhment.

To ensure that address of various concepts, problems and issues
results in benefits not only to society, but also to the
educational mission of the University.

To develop more effective coordinating structures for bringing
discipline-based skills to bear on problems of 1nterd1sc1p11nary
and multidisciplinary character.

To maintain and/or attract the faculty expertise necessary for
successful address of selected issues and problems.

GOAL II. TO OFFER OPPORTUNITIES FOR LIFE-LONG LEARNING AS AN
INTEGRAL PART OF INSTRUCTIONAL ACTIVITIES

A.

To offer degree and non-degree programs consistent with the
needs of the learning society and within the capabilities
and mission of the University at Albany.

To provide, through coutrse scheduling, audit capabilities

and other means, the opportunity for qualified area residents
to enroll in courses offered as a part of ongoing degree
programs.

To encourage departments to offer life-long learning opportunities
consistent with the missions of those units.

To clarify and strengthen the organizational relationships ‘of
the various academic and administrative units involved in the
provision of life-long learning opportunities.

To implement a process that ensures qudllty in all 11fc long
learning programs.
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F. To develop, where dppropriate, off-campus instructional
programs to meet the needs of area residents.

G. To cooperate with other providers of life-long learning
opportunities in the Capital DlStrlCt to ensure complementary
~thrusts and offerings.

GOAL III. TO CONTRIBUTE TO THE DEVELOPMENT OF THE LOCAL AREA
THROUGH THE PROVISION OF CULTURAL AND CLINICAL SERVICES WHICH
REINFORCE EDUCATIONAL MISSION

A. To provide a variety of cultural events for faculty, staff,
students, and area residents.

B. To integrate a variety of work-action experiences into curricula
as. appropriate and to thereby provide beneflts to the local
area and to students and faculty.

C. To be involved in improving the quality of the social and
physical environment.

D. To provide technical assistance in the resolution of local
problems.

E. To make available the facilities of the Univefsity for use by
appropriate community groups.

F. To provide other appropriate services to the community which

are consistent with, and reinforce, educational mission.

While the goals and objectives listed above provide a commonality
of purpose for all units of the University, each contributes to their
‘accomplishment in a variety of ways and with varying degrees of
emphasis. Thus it is not intended that each unit pursue all of the

objectives outlined, or even all of the goals. As an institution,

however, we must be committed to the pursuit of them all and develop

more effective means for assessing our degree of goal attainment.
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PART V

ACADEMIC PROGRAM OFFERINGS AND PRIORITIES

No statement of institutional mission 1s complete without a
delineation of program offerings and priorities. The goals and
objectives preseﬁted in Parts III and IV of this document are not
alone sufficient to establish future direction,vas there are many
disciplines and fields which could contribute significantly to the

attainment of those desired end results.

All universities are constraingd in their range of program
offerings for both educational and economic reasons. The reduction
of twenty degree programs on the Albany camﬁds this past year
reflected a shared realization that an inventory of 129 programs
could not be supported at the requisite level of duality in the
years ahead. The range df_programs sustained is befitting of a
university, however, and the work of the Presidential Task Force on
Priorities and Resources left the institution wholesomely formed

for the future.

The Task Force members did not have the benefit of a written

statement of mission to guide their deliberations. Nonetheless,

there was ready comprehension of the general future of this University,

especially its role as a major university center, the nature of any

university's obligations to students and to society, and the increasing
attention to be given to policy issues of public concern. 'The criteria

used for program evaluation constitute evidence of this understanding,
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as does the final report itself. Consequently, what is needed now

is not a reevaluation of the Task Force's recommendafions, but rather
a coalescing of their work and the information on which it was based
into a statement of future program offerings and priorities for
resource allocation. The time horizon selected is three years, or
through 1979-80, with the understanding that the plan should be
updated at least annually to reflect the latest information available‘

on program needs and resource availability.

| Program Offerings

7

The President's Rebort on Priorities and Resources,'dated
Mafch'lS, 1976, set forth the programs to be sustained on the Aibany
campus. As indicated in Exhibit 1, the inventory includes 41 programs
at the Bachelor's level, 47 at the master's level, 21 at the doctoral

level, and eight University certificdte programs.

The program array represents a rich diversity of disciplines and
fields, encompassing the humanities, social sciences, natural sciences,
and professional schools. Accompafjying the diversity is a high degree

of intellectual interdependence, of course, and a shared commitment

‘to those values and principles of scholarly inquiry which are at the

very heart of a university and know no discipline bounds. From a

campus-wide perspective, there are four major expectations of all

programs being sustained:

Achievement of a level of quality befitting a university

of the first class, as measured by rigorous national standards
of scholarship. As established in Part II of this document,
all programs must aspire to the attainment of excellence in both
instruction and research if the purposes of a university

center are to be attained.
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EXHIBIT I

PROGRAM OFFERINGS OF THE UNIVERSITY AT ALBANY

Master's Degree Programs

Doctoral Degree Programs

Certificate Progre=s

ivision of Himanities: (16)

e ¥

Art, Chinese, Classics (Greek, Latin, and
Creex & Poman Civilization), EnclBh

F vman, Judaic S‘udles, Lingui.

3 -o~ouhy, Rhetoric § Covm;mca-
t vssian, Spanish, Theatre

ivision ¢f Social & Behavioral
Sc1 nces: \IL)
African § Afro-American Studies,
"!tp*opom"v Asian Studies, Economics,
G=o~ra:r ", History, Psychclogy,
e -\,can_Swdles Russian and
rcp2an Studies, Scocial Studies,

Division of Science § Mathematics: (9)
A’r:-:-cspheric Science, Biology, Chemistry,
Computer Science § Applled \!atn, Earth
Science, Geclogy, Mathematics, Medical
Technelegy, Fhysics

Scheel of Educaticn: (1)

Schecl of Business: (2)
Accounting, Business Administration

School of Public Affalrs 1)
Folitical Science

School of Social Welfare: (8}

Division of Humsnities: (12) °

Ciassics (Classical Archaeology, Greek, and
Latin), English, French, German, Phllosophy,
guistics, Rhetoric & Cor:::mcatmns, Russian, Spanish,

Studic Art, Theatre

"1*'1510'1 cf Social & Behavioral Sciences: (8)
African & Afro-Zmerican Studies, Anthropology,
L»O’IOIHICS Geography, History, Psychology,

Social Studies , Sociology

Division of Science § Mathematics: (7)
Atmospheric Science, Biology, Chemistry,
Corputer Science, Geology, Mathematics,

Physics

School of Education: (12)

Counseling, Curriculim Planning, x:d.1cat10na1
Administration, Educational Commumications,
Educaticnal Psychology, General Professional,
Reading, Rehabilitation Counseling, Special

’qucatio*x, Student Persomnel Services,

cher Education, TESL- Bilingual nducaglon

School of Business: (2}
Accounting, Business Admmlstratlon

School of Library § Information Science: (1)

School of Social Welfare: (1)
School of Criminal Justice: (1)
School of Public Affairs: (3)

Political Science, Public Administration,

Public Affairs

rision of Himanities: (4)
> glls (Ph.D. & D.A.),
German, Philosophy,

[

ivision of Sccial & Beha-
vigral Sciences: (5)
*”Jcp@locv, Economics,
History, Psychology,
Scc:excgy {(temporarily

suspended)
1 of Science and
e ric Science,

o:vl-_ R Chemstry,
Ceol c'w, Methematics,

i l’fl\S

Scnoo’ of Education: (2)
Ph.D.; Ed.D.

School of Criminal Justice:
8y

Scheol of Public Affairs: (2)
Political Science, Public
Administration

School of Social Welfare: (1)
(temporarily suspended)

© Administration, E

School of Ecucaticn: (73
Counseling, Curriculnz &
I*xst*action, Tcucaticnal

Communications,

Research, Rez .
Personn=1 Semvic

School of Educatica
and Behavioral Sciencss: [I)
School Psycholegy
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Deveiopment and pursuit of goals and objectives which

reflect the unique character of the discipline or field,

but which are also compatible with tne.overall goals and

objectives of the University. The institution-wide

goals and objectives presented in Parts II1 and IV of

this document provide both a commonality of purpose and a
framework within which each unit can discern and articulate
its own unique ‘goals. Thus, there will be variations among
units insofar as both the manner and degree of contribution
to any one of the institution-wide goals and objectived,

and rightfully so.- It is expected, however, that the un1que—
ness of each unit can be art1cu1dtcd within the broad frame-

work established in.Parts III and 1V.

Achievement of a balanced emphasis on teaching and research.

' As discussed in Part II, all programs at a university center

must seek a balanced emphasis on research and teaching which
stresses integration of these two components of scholarship and
excellence in each. As used here, the term "research" refers
to a broad array of scholarly'and artistic activities which
differ considerably in form, content, and process across

fields of study. Thus,. there is no 51ng1e model for research,
nor is there any single indicdtor which can be used in assess-
ing the quality of scholarly contributions in the various
disciplines and professional fields. -However, one common
characteristic of such activities is communication of their
results to both peers and students. Thus all faculty members
have an obligation to be engaged in research and scholarly
activity, to communicate the results, and thereby to contribute
to the intellectual development of students and colleagues

and to the advancement of knowledge.

Implementation of faculty evaluation, reward, and development
plans which are appropriate to a university center. The
primary responsibility for faculty evaluation rests with
schools and departments. Thus each unit must specify clearly
those elements of scholarship to receive primary attention in
faculty evaluation; ‘the information needed to conduct the
evaluation; the process by which the information will be
collected; and ways by which the information can be utilized
for development of faculty as well as evaluation.

These expectations constitute the primary focal points for
coordination and oversight of programs from a campus-wide perspective.
The forms of schoiarship to be taken as evidence of achievement will

differ across academic units, of course, but there should be no
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variations in the level of accomplishment cxpected. Continued

development as a university center demands the maintenance of high

performance standards for both students and faculty in all programs

of fered on the Albany campus.

Priorities for Resource Allocation

Estimates of resources available to academic programs oVer the
next three years must be tempered by the uncertainty of future
allocations by the State, and by the knowledge that the needs of
specific programs can shift rapidly in a short period of time. The
existence of such uncertainty does not make less important the need
fof ihstitutional planning, however, as individual academic units
must be given more adequafe leéd time for recruitment and internal
planning in general. Uncertainty as to future events means only
that we must build a degree of flexibility into'planned allocations
and recognize that any three-year plan may be subject to change in

one or more of its parts. Thus the intent for future allocations

can bé.clearly established, while recognizing that deviations from the

plan may be necessary as external events unfold and as unanticipated

needs emerge in specific programs.

There are three major factors to be considered when establishing
the institution's priorities for resource allocation:

- The obligation of the institution to provide all programs
the resources needed to achieve an acceptable level of
quality and to accommodate planned enrollments.

The obligation of the institution to facilitate the attain-
ment of national leadership in programs which are at or
near that level of quality already.
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* The need to furthet develop inhstructional and research
activities in those units which can contribute significantly
to the analysis of major public policy issues.

" The first of the three major factors establishes a floor,.a
threshold of resources which must be provided to ail'académic units
being sustained.: The question which must be given a satisfuctory
answer can be stated. thusly:  What is the critical mass ofi scholars
and support resources needed in a given unit to (a) provide thé needed
breadth and depth of intellectual expertise, (b) accommodate planned
enrollments, and (C) accomplish the.range of intellectual activities
expected of all faculty.at a major university center? Some quantitative
workload -indices . can be employed to help answer this:quesfioﬁ; but
all such factors must be Weighed in relation to the unique features
of a given discipline or field. Judgment is involved here, certainly,
but these interrelated conditions must bevsatisfiéd in all programs

to be offered on the Albahy'campus.

As a result of shifts in student interests over the years,
changes in program purposes and scope, and other factors, a number
of units currently fail below the minimum level of resources required.
The following departments and schools should be given a net increase in
facdlty lines and associated support funds as soon as is feasible
to alleviate the understaffing problem: "

Business » : Public Administration

Computer Science - C Rhetoric and Communications
Economics Social Welifare
Psychology Sociology

The composition of this 1list will vary over time, of course, as

circumstances change and as units not now listed experience .the need
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for increased resources.

The second factor to be considered in delinéating priorities
takes cognizance'of (a) the University's commitment td achieve pcaks
of excellence among its programs and (b) the obligation of the
institution to fécilitate‘and sustain extraordinary achievements

on the part of its faculty. Thetre are several academic units which.

have attained, or are close to attaining, national stature. Still

~others have strong potential to become recognized as among the

leaders in the discipline or professional field. Based on external

vevéluatian‘and other forms of evidence, the following units either

have attained positions of national leadership already or have the

potential to do so in a reasonable period of time:

Anthropology German

Atmospheric Science Mathematics

Biology Philosophy

Chemistry Physics ,
Criminal Justice Public Administration
Educational Psychology Reading

Geology

Resource augmentation is not necessarily called for in order to
facilitate the achievement and/or maintenance of very high quality

in the units listed. However, the University must nurture and
facilitate~extra6rdinary accomplishments in all possible ways, includ-
ing the provision of increased resources when appropriate. The list
is not immutable, of course, and should change as developmental'

efforts continue in other departmenté.

The third factor reflects the increased emphasis to be placed
by the University on the address of public poiicy matters. As

indicated in Part II of this report, such address can take a varicty
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schools  and departments possess special knowledge and skills which

can be brought to bear on the economic, social, and scientific

problems faéinglthe State of New York:

Atmospheric Science
Business _ .
Criminal Justice
Economics

Educational Policies, Programs,

and Institutions
Educational Psychology

Geography

Geology

Political Science
Psychology

Public Administration
Social Welfare
Sociology

" While contributions to public policy analysis will be encouraged in

many areas, the units listed above will be given particular attention

in fulfilling this element of University mission.

Taking all three factotrs int® account, 23 schools and departments

emerge as primary claimants on resources -at this time in order to

alleviate the understaffing problem, facilitate the attainment of

selective excellence, and strengthen our work in public policy

analysis. Those 23 schools and departments are:

Anthropology
Atmospheric Science
Biology

Business

Chemistry

Computer Science
Criminal Justice
Economics

Educational Policies, Programs,

and Institutions
Educational Psychology
Geography

Geology

German

Mathematics
Philosophy

Physics

Political Science
Psychology

Public Administration
Reading :
Rhetoric and Communications
Social Welfare

"Sociology

Although these schools,and-departments'shouid be viewed as the

major candidates for growth at this time, the University must and

will fulfill its obligation to provide the critical mass of resources

‘needed in all academic units. As previously stated, thc needs ol
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academic programs can change dramaticdlly and in a short period of
time, and thus any statement of priorities must be periodically updated
to reflect new circumstances which justify additions to and subtractions

from the above 1list.

Guided by thié general framework of priorities, all schools and
departmehts will be asked in early Fall, 1976 to estimate the resources
needed over the neXt three years to achieve their goais.and to accommd—
date their planned enrollments. Those first estimates will*sét in,motidn '
an iterétivé process whereby needs, on the one hand, andvprojected

resources on the other are brought into balance. The units will be

~involved throughout this process ih order to ensure that the decisions

on future allocations are consistent with the goals and priorities
established for the same period. Anhual budgetary decisions can then

be made within the context of multi-year plané_developed by each unit.

The basic format to be used in developing the plans will be
distributed in early Fall, 1976. .The format will allow eath»unit tQ“
state its own unique goals in relation to the campus mission and to
suggest alternative directions as.appropriate. These plans, to be
updated'and evaluated annually, will also provide the basis for any
needed changes'in the institution's priorities for resource allocation,

inciuding changes in the above list as appropriate.

Enrollment Planning

As indicated in Part II of this report, the total enrollment

level authorized for the University at Albany is unlikeiy to change

significantly in the near future. This does not mean, however, that

the enrollment mix (e.g., by major, level) will remain constant, nor
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years} (c) the strategies by which the goals,‘objectives, and

prlorltles are to be accomplished; and (d) the ‘level of resources

»needed to provide the requisite quality and quantity of services

in support of educational mission.

The development of departmental plans with a strdng focus on
the support of educational mission will provide much of the informa-

tion needed for decisions on administrative priorities at the campus

level. As discussed below, however, there are several major needs

which transcend the responsibilities of spécific offices and which

deserve immediate attentibh by the administration.

Priorities for Administrative Action

The following areas deserve primary atténtion'by the administration

in the immediate future:

* The need to more effectively facilitate the research
activities of faculty through provision of increased
funding and other forms of support.

* The need to provide increased financial ‘support for graduate
students.

The need to increase the level of non-State f1nanc1a1
support available to academic programs

The need to establish more effective liaison relationships
with State government officials in keeping with the
emphasis on public policy anhalysis.

The need to reduce overall administrative costs to the
~extent practicable, and to redirect the savings to
academic programs and to units in dlrect support of
those programs. \

Each of these major priority areas is discussed more fully below.
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Facilitation of Research

As defined in Part V of this report, the term '"research" refers
to a broad array of scholarly and artistic activities which differ
considerably in form, content, and process across fields of study in
the University. Faculty members at a university center assume an
obligation to be engaged in creative forms of scholarly inquiry,
and the administration, in turn, has an obligation to facilitate
such activity in all ways possible. While facilitation is often
constraihed by requirements emanating from external sources, there
ére, nonetheless, ways by which both the quality and quantity of
support for research can.be improved. The following actionsrare
either already underway or planned for the near future:

"« A major study will be initiated during 1976-77 to
develop new methods of encouraging and facilitating
research activities on a campus-wide basis. In general,
the focus of the project will be on (a) the elimination
of any barriers to research which may exist; (b) the
creation of appropriate incentives in a variety of forms;
and (c) development of the means by which the research-
related goals and objectives stated in Part IV of this
report can be most effectively accomplished.

Through redeployment within the administration, one full-
time professional staff member will be added to the Office
of Research. Addition of this staff member will enable

the office to expand its capability for establishing
appropriate relationships with granting agencies; disseminat-
ing information on funding opportunities to researchers, and
otherwise facilitating the conduct of research activities

on a campus-wide basis.

As discussed more fully below, plans are underway to establish

a research center which would play a major role in facilitating

and encouraging research on public policy issues throughout
the campus. ‘ :
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In addition to these specific actions, the administration will
continue to seek out new sources of funding and take other appropriate

steps to encourage research activities of faculty.

Incfeased Support for Graduate Students

Stipends for teaching assistants and praduate assistants at
the University at A1bany have remained at the same level for six

years, and recent reductions in the various forms of State financial

aid have only exacerbated the problem. The campus must take the.

~ initiative to find new sources of funding for graduate students and

to develop apprbpriate methods for attracting high quality students

to our advanced programs.

A Campus-wide=task force will be created to study the proBlems
of recruitment and finéncial aid and to develop a recommended plan
of action for the University. This task force will be appoihted in
cobperation with the Graduate Academic Council in Septembér 1976,
and its final report should be submitted by early December; 1976.
Staff support wi11 be provided tb the task force as'gecessary in
order to expedite completion of this critical task. ibur continued
development as a major university center will depend to a large>éxtent
on our ability to attract and éupport graduate étudents of high
quality, and we must act now to prevent further erosion of our

competitive position.
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Increased Non-State Support

As discussed in Part II of this document, there is likely to be

‘little increase in the level of operating support provided by the

State in the foreseeable future. Consequeitly, new financial strategies

.must be developed to provide increased support from non-State sources

to further develop selected programs.

With the help of the SUNYA Foundation, thé‘Benevolent Assééiatidh,-
and the Alumni AQSOCiation,,a majotr effort will be made durihg 1976-
77 to develop such strategies. The Vice President for Univeréity
Affairs has been aésigned primary responsibility for this task, and

it is expected that a recommended plan of action will be developed

by March, 1977.

‘Interaction With State Government

Contained in the 1977-78 Preliminary Budget Request of this campus

is a proposal to establish a University-wide research center which will

focus on the analysis of public policy issues. As stated in that
request, the five major goals of the center are:-

To organize and maintain cofitinuous liaison with agency
heads, legislators, and other public officials to identify -
major issues and problems facing the State.

To maintain a current University-wide inventory of faculty
strengths and areas of expertise and to communicate the
existence of such expertise to appropriate groups and -~
individuals. A computerized '"matching" process will be
developed to link the needs of government, on the one
hand, with faculty expertise on the other.
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To stimulate faculty and student research on major
issues and problems; by (a) arranging meetings with
appropriate public officials, (b) assisting faculty
and students in identifying tesedrch questions which
are appropriate to a university setting, and (c)
obtaining support for resedrch from appropriate sources
To initiate and monitofr major reseatch pro;ects and -

" to establish the means for bringing a variety of
discipline-based skills to bedr on problems of multi-
disciplinary or interdisciplinary character.

To coordinate the development of a staff college,
conferences, workshops, and other appropriate vehicles
for sharing knowledge with government officials.

If approved, the center will represent a major vehicle for

implemenfing that element of University mission focusing on public

policy analysis.

One immediate step to be taken is a series of conferences on
campus to identify projects of mutual interest to faculty, on the one
hand, and key government officials on the other. These conferences
will include a variety of workshops and deliberative sessions which

focus on key policy issues and the nature of the University-Government

interface in addressing those issues.

A second major action to be taken is the appointment of an

advisory group to the President, consisting of faculty and members

of both the executive and legislative branches of State government.
This group will be convened at appropriate intervals to discuss
specific needs of State government and the University's role in

meeting such needs.
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Reduction of Administrative Costs

All campuses of the State University of NewéYork have 1imited
flexibiiity in the aliocation of resources between academic programs
and administrative‘departmehté. Externally impoéed requirements for
accountability, for example, hdve costs assbciated with them that

cannot be avoided. In addition, the budget structure itself limits

- the degree to which a savings in administrdtive costs can be trans-

lated into a gain for academic programs. Despite these limitations,.

however, we must continually seek ways by which administrative costs

‘can be reduced and the savings redirected to academic prdgrams;

‘The Presidential Task Force oh Priorities and Resources suggested )
Several altefnatives for further study, all of which will be addressed
during 1976-77. Some studies are already underway, and several
promise to échieve significant cost reductions (e.g., secretarial
pooling, elimination of unneeded telephone instruments and lines).
In addition to these special studies, all administrative units are

being urged to reduce costs of present operations to the extent

practicable.

Summary

This section of the report has identified the major functions

and priorities of the administration for the near future.. Five major

areas were identified as priorities for administrative action: more
effective facilitation of research; development of increased support
for graduate students; development of an increased level of non-State

financial support; creation of more effective liaison relationships .
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‘with State government; and reduction of administrative costs to the

extent practicable. Several specific action strategies were indicated

in each of these areas, with others to be developed as the planning

process evolves.
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PART V11
TOWARD IMPLEMENTATION

This document has focused on defining the future goals; objectives,
and priorities of the University at Albany, with only slight attention
given to questions-of implementation. It is being widely distributed
for reaction and response, both on and off the campus. Based.on~the

responses, the goals, objectives, and priorities will be refined in

. conjunction with the Educational Policy Council of the University

Senate. Work can then begin oh broader questions of implementation

which emerge and begin to take shape during the consultative process.

During the period of consultation, work can proceed concurrently
on four major fronts:

A1l academic units can begin to develop their own three-year
plans, the general formats for which will be distributed in
early Fall 1976. While institutional-level mission statements
provide an overall direction and context for our work, the
heart of educational planning is within each discipline .and
field. Although some particulars of the institutional context
may be changed through the consultative process, the present
document provides enough information to permit early thinking
on the future goals, objectives, and priorities of individual
units. It is anticipated that the new format will replace
those currently used in the preparation of annual reports.

All administrative units also can begin preparation of three-
year plans in Fall 1976. Those plans, to be strongly focused
on support of educational mission, will delineate goals,
objectives, and priorities in a standard format for review

at the campus level. This process will result in determination
of additional administrative priorities at the unit level to
supplement those outlined in Part VI of this document. The
format for departmental plahs will be distributed in early
Fall. '

During the period of consultation on the present document, work -
can begin on implementation of those administrative priorities
outlined in Part VI. 'Those actions are critical to the accom-
plishment of this institution's purposes simply because we are
a university, and thus their implementation need not await full
resolution of the many issues raised elsewhere in this document.
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Finally, work can also proceed on development of the strategies
to be employed for assessing the degree of goal attainment by
the University. The results of much of the University's work
cannot be measured inh a quantitative sense, to be sure, but we
must develop more effective means for assessing how well we

are doing in relation to goals established. It is important
educationally that we evaluate our results, and it is also
important to provide legislators and others with evidence of
our accomplishments.

The major task now a4t hand is to idehtify any needed changes in,
and additions to, the present document. Both written and verbal comments

are welcomed. Please submit commehts directly to the Office of the

President.
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INTRODUCTION

This document sets forth a proposed state-

ment of mission for the State University of New
York at Albany. It is tentative in its present
form and is being distributed to appropriate
groups and individuals both on and off the cam-
pus for reaction and response. The document is
also incomplete, in that it does not contain
specific school or department plans for the fu-
ture. Those plans will be developed during 1976-
77 as a part of a comprehensive planning process
and ultimately appended to this document.

As used in this document, the term “mission”
refers to the goals, objectives, and priorities of
the institution as a whole. These are first-order
decisions which define what the institution
should do rather than how it should be done. A
complete plan must address both formulative
and implemental questions, of course, but it is
important to separate the two initially. Full dis-
cussion of future direction can be more effec-
tively accomplished if unfettered by implemen-
tation issues which, while important to the final
plan, rest upon the more basic questions from
which “mission” is derived.

: The evolution of the Albany campus is
traced briefly in Part I to establish the historical
context in which future-oriented decisions are
to be made. In Part II the major forces affecting
our future mission are examined. A rather de-
tailed list of goals and objectives is presented
in Parts Il and IV, with emphasis on the end re-
sults which we should seek to achieve as a major
institution of higher learning. Part V focuses on
the academic program offerings and priorities
for the next three years and establishes the
basic framework for program planning within
schools and departments. A brief discussion of
administrative functions and priorities is pres-
ented in Part VI, with emphasis on the major
actions to be taken to facilitate the work of fac-
ulty. Finally, Part VII is devoted to a discussion
of the major steps which must be accomplished
in order to move toward implementation of uni-
versity mission and the development of a com-
prehensive action plan for the future.

PART I:
HISTORICAL PERSPECTIVE

The University at Albany has a rich and
eventful past, a past that has always been charac-
terized by a strong focus upon quality education.
Whatever its form the institution has consis-
tently been identified as one of the best. As a
result, its reputation as an institution of higher
education is strong and its list of notable gradu-
ates lengthy, The future mission of this institu-
tion reflects this persistent commitment to
quality education and academic reputation, both
in its programs and in its graduates.

Historical Development: 1844-1962

Founded in 1844 as the State Normal School
(later changed to- New York State Normal Col-
lege), the institution’s primary purpose for its
first 60 years of existence was the preparation
of teachers for elementary and secondary
schools, In 1905, the mission changed dramati-
cally: all courses of study designed to prepare
elementary school teachers were discontinued;

admissions requirements were made essentially
the same as those of other eastern colleges of
good standing; and, most importantly, all stu-
dents were required to pursue subjects deemed
essential to a liberal education. Also in 1905,
the institution was authorized to award the
Bachelor of Arts and Bachelor of Science de-
grees. Through these changes the College was
committed to preparing a liberally educated
person who was also competent to teach in the
secondary schools.

The succeeding decades saw that commit-
ment fulfilled. Under the leadership of William
J. Milne, Abram R. Brubacher and John M.
Sayles, a faculty noted for its devotion to lib-
eral education was recruited; and the distinc-
tion between a “teachers’ college” and a “col-
lege for teachers” was transformed from a se-
mantic subtlety into an instructional reality.
Though the size of the College changed little
during this period, its intellectual development
proceeded robustly, as evidenced by a lateral
growth into the full range of arts and sciences
and a vertical growth into masters programs
geared to the continuing professional needs of
its constituency in secondary education,

In 1948, along with its sister public institu-
tions, the College became a part of the newly
established State University of New York
(SUNY). Its primary mission remained un-
changed, however, and it was not until Septem-
ber, 1961, that the College enrolled its first class
of undergraduate students in liberal arts pro-
grams which did not include any required study
in teacher education, In 1962, the institution
was designated as one of four university cen-
ters to be developed in the SUNY system and
thus began the rapid transition from a single-
purpose college to its present role as a center
for graduate and undergraduate education.

The Growth Era: 1962-1971

In the decade following its designation as a
university center, the Albany campus experi-
enced rapid growth in program offerings, enroll-
ments, and resources. The number of academic
departments tripled, enrollments .and faculty
quadrupled, library holdings increased tenfold,
and a new physical plant was constructed and
occupied. The growth was more than numeric
and physical, of course, and the sense of quality
expected of a major university permeated de-
cisions made on program development, faculty
recruitment, and student admissions. Visible
evidence of the continued emphasis placed on
quality during the growth era can be seen in
the test scores of entering students, the scholarly
achievements of faculty, the existence of numer-
ous honor societies, and the high demand for
admission at both the undergraduate and gradu-
ate level, The initiation of a chapter of Phi Beta
Kappa in a later period (March, 1974) finds its
roots in the insisted emphasis on quality through-
out the new University's first decade.

The rather sudden change in role, and hence
in expectations of the campus, necessitated ex-
pansion on a broad front, The range of programs
appropriate to a major university had to be de-
veloped rapidly and in a constricted time frame.
Aspirations were defined at a high level and,
with few exceptions, were realized. The quanti-
tative and qualitative elements of growth were
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mutually reinforcing, and the University was in
many ways a product of the munificence of the
times and the esteem in which higher educa-
tion was held. By the end of this decade of
growth, the University was offering 49 bac-
calaureate programs, 52 masters programs, and
28 at the doctoral level — a remarkable achieve-
ment given the high quality which was also at-
tained in many programs.

Thus the dominant feature of the era was
growth, not unplanned or undirected expansion,
but growth on the broad front of program ac-
tivity necessitated by the times. Little attention
had to be given to the question of institutional
mission under such expansionist conditions,
as the problem of choice had primarily an addi-
tive dimension, i.e., decisions on which pro-
grams to add and/or expand were made only at
the expense of not adding and/or expanding
some other programs. When steady-state con-
ditions emerged rather abruptly in the early
1970's, few institutions were prepared to adjust
to the prospect of equilibrium or of decline in
program activity — and the University at Albany
was no exception,

The Recent Past: 1971-Present

Only with fulfillment of the grim predictions
of steady-state financing have institutions begun
to seriously address the question of mission and
priorities. The University at Albany began ear-
lier than most, adopting redeployment strate-
gies in the early 1970's to cope with shifts in
workload patterns which resulted from the elimi-
nation of all distribution requirements for bac-
calaureate degrees. The redeployments were
ad hoc in nature, however, and were based on a
narrow assessment of the circumstances pecu-
liar to one or more programs at the time, ra-
ther than being guided by a more comprehen-
sive plan for institutional development.

The work of the Select Committee on Aca-

demic Program Priorities in 1975 represented a -

significant break with the past pattern of se-
quential redeployment. That group made recom-
mendations with regard to position . redeploy-
ments and program cuts within a single itera-
tive process, i.e., all programs were examined
together, and no single recommendation was
made final prior to an examination of the whole.
The work of the Presidential Task Force on
Priorities and Resources in early 1976 continued
the pattern of making resource allocation de-
cisions in simultaneous, rather than sequential,
fashion.

While neither the Select Committee nor the

" Presidential Task Force was charged with de-

lineating long-range developmental priorities
for the campus, the work of both focused atten-
tion on the need for such a plan. The Educa-
tional Policy Council also recognized the need
for a “coherent institutional plan” in its review
of the Task Force'’s report. It has become ap-
parent to all that the times have changed, and
that our future development must be guided by

more than a broad and generally unstated sense

of university purpose. We, and others like us,
are in a critical period. If institutions of higher
education are to effectively use the increasingly
scarce resources available to them, decisions
about those resources must reflect prior de-
cisions on goals, objectives, and developmental
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priorities. Thus we must not only be more se-
lective in our choices as to what is important,
but also ensure that those choices are subse-
quently reflected in budgetary decisions.

The following pages offer a proposed state-
ment of mission to guide our future activities
as a major university center. The intent is to
develop an institutional direction which at
once provides a commonality of purpose and
preserves the rich diversity of the intellectual
enterprise. The future is uncertain but challeng-
ing — we must prepare well and move boldly.

PART I
MAJOR FORCES
AFFECTING FUTURE MISSION

The future mission and priorities of the Uni-
versity at Albany must be shaped in response
to four interrelated forces:

e Its designation as a university center with-
in the SUNY system, and hence its role as an
institution devoted to the highest order of
learning. :

¢ The needs and opportunities inherent in
the immediate environment — the Capital Dis-
trict and the northeastern region of New York
State.

e The internal strengths and resources of the
institution — human, financial, and physical.

e The premise that all programs and activi-
ties undertaken must meet standards of quality
appropriate to a university of national and inter-
national reputation, )

Each of the above forces has significant im-
plications for the future development of the
campus and will be discussed separately below.

The Coneept of a University Center

There are four university centers within the
SUNY system: Albany, Binghamton, Buffalo,
and Stony Brook. These campuses, while them-
selves different in many ways, share several
common features which distinguish them from
the four-year colleges, the community colleges,
and other units within SUNY:

» The offering of a broad range of programs
encompassing the humanities, fine arts, social
sciences, natural sciences, and professional
schools.

» Development ana maintenance of doctoral,
masters, and other advanced degree programs
which strengthen and reinforce undergraduate
offerings in the disciplines and professional
fields.

e A balanced emphasis on research and
teaching which stresses integration of the two
activities and excellence in each.

e A significant proportion of graduate and
advanced professional students.

® An enrollment mix which maintains an ap-
propriate balance among in-state, out-of-state,
and foreign students,

e Program offerings and content geared in
part to a national market at necessarily national
levews of quality.

o An intellectual climate for students domi-
nated by the focus on advanced education of
high quality.

These common features of the four univer-
sity centers establish a context for their work
which is distinctly national and international in
character. They are institutions devoted to the
highest order of learning and, as such, are obli-
gated to the advancement of knowledge on be-
half of the society at large and to the attainment
of excellence in both teaching and research as
measured by rigorous standards of scholarship.

These features, in turn, require a strong em-
phasis on graduate education; faculty and stu-
dents of high intellectual competence; perfor-
mance expectations appropriate to a first-class
university; and a shared commitment on the part
of faculty, staff, and students to those values
which underlie the learning process and the
search for knowledge.

What are the principal values to which we
must be committed as a major university? First
is a commitment to education of the whole per-
son. A university is obligated to equip students
with a variety of intellectual paradigms and
strategies and to stimulate a genuine excitement
for learning — in short, to provide a liberal edu-
cation which has as its aim the complete de-
velopment of self. This basic premise holds true
regardless of the specific area of study chosen
by a given student, for specialized study without
exposure to the ideas, principles, and theories
central to all learning can only result in intellec-
tual parochialism and short-sightedness. Thus
the interconnectedness of knowledge, as well
as the increasingly complex nature of our so-
ciety, demands that students be educated
broadly and well, The goals and objectives for
student development presented in Part III of
this document reflect our commitment to edu-
cation of the whole person.

The second value builds on the first, in that
the interconnectedness of knowledge and the
liberal learning principle together create the
need for a critical mass of disciplines and fields
of study at a university. Without a broad range
of undergraduate and graduate offerings in the
humanities, fine arts, sciences, and selected pro-
fessional fields, an institution cannot lay claim
to being a university, This assertion arises par-
tially from the need to offer that range of pro-
grams essential to a liberal education, but it
arises more forcefully from the fact that no dis-
cipline or field of study is an intellectual island.
In many instances the mutually reinforcing na-
ture of disciplines and fields is readily apparent,
especially within the broad intellectual families
which form natural groupings within a univer-
sity. Interactions across these broad families
exist but are not so readily apparent. For ex-
ample, the social sciences provide much of the
theoretical underpinnings for advanced study in
a variety of professional fields, In turn, the
construction and testing of theories in the pro-
fessional schools reinforces and adds to the store
of knowledge in the underlying disciplines.
Interactions of similar character can be traced
across other groupings, as problems of an inter-
disciplinary nature emerge and demand the ap-
plication of diverse research strategies and skills.

Just as important to the concept of a univer-
sity are those interactions which do not emerge
directly from knowledge interdependencies, but
arise rather from the shared commitment of
scholars to the advancement of knowledge in all
its forms. The pursuit of knowledge does not
proceed in vacuo, no matter how specialized the
subject. All forms of scholarly inquiry are in-
extricably bound together, as paradigms, con-
cepts, and general principles are shared in a
setting of lively intellectual discourse and criti-
cism, It is this process of debate and discussion,
unconstrained by the boundaries of particular
disciplines, which reinforces and strengthens
the work of all scholars.

The third value at the heart of a university
has been noted in various ways above. It is a
commitment to the discovery and advancement
of knowledge, with or without regard to practi-
cal application. This value clearly reflects the
unique role of the university within society,
for no other institution is so clearly charged with
the pursuit of knowledge. Knowledge is an end
in itself, and thus this basic value reflects the
spirit of mankind in general, the insatiable urge

to explore the unknown and to understand the .

2

meaning of events and 1

this commitment, many 6f-the world’s greatest

discoveries have ocglirred - in"“f;gix},s itutions of

higher learning. ¥ . e
This commitment to ba"s*ie,,g,esearéh aﬁﬁglscho-

larly inquiry is especially critieal to gradudte,

education, of course, but it is also fundamentat
to the development of quality instructional,pro-

grams at the undergraduate level. Teaching and

research are inseparable in the university set-
ting. Consider the following:
e An essential element of teaching is the

introduction of the most recent findings of re-
search into cutricula design. Communication
of the frontiers of research knowledge is thus an
obligation in teaching, whether in individual
discussion with students, in small informal semi-
nars, or in the forma! classroom.

» Research in a university is necessarily a
teaching activity. The research scholar who iso-
lates himself completely from students in unin-
terrupted study belongs properly in a research
organization of government or industry, but not
in a university, Research in a university should
contribute to the education and training of stu-
dents. In this sense, research should be regarded
as teaching, not separate from it.

s A faculty member engaged in significant
scholarly and artistic activity is more likely to
communicate an enthusiasm for the process of
intellectual discovery than one not so engaged.
The importance of the imaginative and creative
elements of intellectual inquiry is thereby trans-
mitted more effectively to students.

¢ The involvement of both graduate and
undergraduate students in the process of inquiry
itself (either through direct participation or
through discussion of researclg results in the
classroom) enhances critical thinking and ana-
lytical skills.

e The faculty member engaged in scholarly
inquiry is more aware of the various subtleties
of research design and methodology than the
faculty member not so directly engaged. Stu-
dents are thus denied these critical insights if
research is not conceived as an obligation of
faculty members.

o The faculty member engaged in scholarly
inquiry is generally more capable of interpreting
and discussing the results of other researchers
with students, because of greater familiarity
with techniques and design nuances which may
drastically affect the meaningfulness of research
results.

This last point is especially critical for
quality teaching when one considers that text-
books are becoming more and more research-
based and research-oriented. No longer can a
faculty member adequately assess the quality
of textbook material without in-depth familiarity
with the latest research results and the quality
of those results. :

A final value inherent in a university is its
commitment to freedom of thought and inquiry
and to the rights and obligations of faculty to
engage in free and open discussion of concepts,
theories, and principles. This basic value is es-
sential to the advancement of knowledge, and
there can be no restriction on the scholar’s
right to pursue knowledge of his or her choos-
ing. To deny this right is to imply that the results
of scholarly inquiry are entirely predictable
and, therefore, that the benefits to society can
be estimated in advance. Thus without corn-
plete freedom to pursue inquiry and publish the
results, the range of scholarship in a university
may be unduly restricted by inexpert opinion
about what constitutes “useful” knowledge.

Freedom of thought and inquiry is just as
essential to teaching as it is to research, The
timeless statement on academic freedom pre-
pared by the American Association of Univer-
sity Professors (AAUP) in 1915 argues the point
convincingly:

o

It is scarcely open to question that
freedom of utterance is as impor-
tant to the teacher as it is to the
investigator. No man can be a
successful teacher unless he enjoys
the respect of his students, and
their confidence in his intellec-
tual integrity, It is clear, however,
that this confidence will be im-
paired if there is suspicion on the
part of the student that the teacher
is not expressing himself fully or
frankly, or that college and uni-
versity teachers in general are a
repressed and intimidated class
who dare not speak with that can-
dor and courage which youth al-
ways demands in those whom it
is to esteem. The average student -
is a discerning observer, who soon
takes the measure of his instructor,
It is not only the character of the
instruction but also the character
of the instructor that counts; and
if the student has reason to believe
that the instructor is not true to
himself, the virtue of the instruc-
tion as an educative force is in-
calculably  diminished. There
‘must be in the mind of the teacher
no mental reservation. He must
give the student the best of what
he has and what he is.!

- In the same statement, the AAUP recognizps
explicitly that the rights of faculty carry with
them certain “correlative obligations™:

The claim to freedom of teaching
is made in the interest of the inte-
- grity and of the progress of sci-
entific inquiry; it is, therefore,
only those who carry on their work
in the temper of the scientific in-
quirer who may justly assert this
claim. The liberty of the scholar
within the university to set forth
his conclusions, be they what they
may, is conditioned by their being
conclusions gained by a scholat’s
method and held in a scholar’s
spirit; that is to say, they must be
the fruits of competent and pa-
tient and sincere inquiry, and they
should be set forth:with dignity,
courtesy, and temperatoness of
language. The university teacher,
in giving instruction upon contro-
versial matters, while he is under
no obligation to hide his own
opinion under a mountain of
equivocal verbiage, should, if he
is fit for his position, be a person
of a fair and judicial mind; he
should, in dealing with such sub-
jects, set forth justly, without sup-
pression or innuendo, the diver-
gent opinions of other investiga-
tors; he should cause his students
to become familiar with the best
published expressions of the great
historic types of doctrine upon the
questions at issue; and he should,
above all, remember that his busi-
ness is not to provide his students

1. General Report of the Committee on Aca-
demic Freedom and Academic Tenure pres-
ented to and adopted by the Annual Meeting
of the Association, December 31, 1915, Bulle-
tin of the American Association of University
Professors, Vol. 1, Part 1 (December 1915),
p. 28.

with ready-made conclusions, but
to train them to think for them-
selves, and to provide them ac-
cess to those materials which they
need if they are to think intelli-
gently.?

By virtue of asserting these basic rights and
obligations of academic freedom, the faculty of
a university must also accept the responsibility
to “purge its ranks of the incompetent and un-
worthy, or to prevent the freedom which it
claims in the name of science from being used
as a shelter for inefficiency, for superficiality,
or for uncritical and intemperate partisanship

.. The University at Albany is committed
to preserving the rights of free inquiry and dis-
cussion, while also maintaining the high stand-
ards of scholarship which are attendant to such
rights.

The discussion thus far has centered on
those values which any great university must
profess in order to fulfill its unique role within
a national and international context. At the same
time, the four university centers within SUNY
also serve many local and regional needs:

e Although many out-of-state and foreign
students are also enrolled, their full- and part-
time student population is drawn heavily, and
broadly, from New York State,

o They offer a variety of life-long learning
opportunities for the population within their
geographic regions.

e They apply the expertise of their faculty
and staff to problems and/or issues arising lo-
cally, but which also are of concern statewide,
nationally and internationally.

o They offer a variety of cultural, clinical,
and other activities or services which directly
benefit area residents but which also contribute
to the intellectual development of students.

One frequently hears universities described
as local, regional, or national, yet the criteria
for such distinctions are rarely made explicit.
Despite this ambiguity, the view persists that an
institution must choose whether it is+to be a
“great university” or merely a local one. This
view must be rejected for three reasons. First,
the very essence of a major university is its com-
mitment to the discovery and transmittal of
knowledge, regardless of whether the immediate
benefit to society is measurable or immeasur-
able, tangible or intangible, long-run or short-
run. The advancement of knowledge is a pri-
mary goal of all disciplines and fields of study
and herein lies the greatest contribution to both
the local community and the nation. When
viewed in this way, the national and local di-
mensions of a university’s work are mutually
reinforcing and inseparable. v

Second, it is rare that the important issues
and problems existing in one geographic region
are of only nominal concern to another. Thus
the expertise of a university can be brought to
bear on problems which, although arising lo-
cally, are of universal concern. The application
to knowledge to such problems can yield signifi-
cant educational benefits to students and fac-
ulty, as well as to the local community.

Finally, the greatness of a university is not
judged by scholars in terms of the types of prob-
lems or concepts being addressed, but rather
by the quality of the address itself — the sound-
ness of the methodologies employed and the
degree to which conclusions are supported by
the evidence. If the twin conditions of univer-
sality and researchability are present, problems
arising locally present unique opportunities
for the discovery and application of knowledge
and for dissemination of the research results

2. Ibid., pp. 33-34.

3. Ibid,, p. 34.

to students, scholars and practitioners. The is-
sue of a “national” versus “local” focus then
becomes moot, as the obligations intrinsic to
both are fulfilled. A university center within
SUNY can, and must, meet both sets of expecta-
tions if it is to provide leadership as a public
institution of higher learning in New York State.

Needs and Opportunities in
the Capital Region

Location in the Capital District of New York
presents unique needs and opportunities to the
University at Albany and many of its programs.
The existing and potential strengths of the Uni-
versity, in turn, constitute a major resource for
governmental, industrial, cultural, and other
organizations, How to best join our strengths
and resources to the needs and opportunities
inherent in the environment is a pivotal issue in
defining the campus mission.

The University addresses many external
needs and problems already, of course, and in a
variety of ways. Applied research on problems
of concern to government and other agencies;
lifelong learning opportunities for area resi-
dents; technical consulting assistance to various
organizations; student internships in the com-
munity; evening classes to improve educational
access; the provision of qualified graduates. —
these and other forms of service to the com-
munity are important and will continue. How-
ever, they are forms of service legitimately ex-
pected of any major public university, regard-
less of its location. Therefore, the distinctive-
ness of the University at Albany's mission is not
to be found in those services generally per-
formed by all universities, but rather in selected
programs and activities which can be directed
toward the needs and opportunities unique to
our location,

We obviously cannot meet all the needs or
capitalize on all the opportunities available to
us. In order to define an institutional thrust for
the future, then, choices must be made among
the various types of issues and problems which
legitimately could be given high priority, Where
should we place our emphasis — our priorities
— in order to fulfill this distinctive element of
university mission? The answer lies partially
in our role as a university center, partially in our
unique location, and partially in the internal
strengths which we possess now and have- the
potential to enlarge, In short, the emphasis
should lie in addressing the issues and problems
of major concern to State government and to us
all.

The State of New York is currently faced
with a variety of policy issues related to eco-
nomic development, education, environmental
management, social services, crime and the ad-
ministration of justice, energy use, and other
areas. In addressing such problems, agency
heads, legislators and other government of:
ficials are charged with (a) developing appro-
priate goals for enhancement of the public good,
{b) defining and implementing the appropriate
means (programs and procedures) for achieving
those goals and (c) monitoring the results and
taking corrective action where necessary. Re-
gardless of the specific area of concern (e.g.,
social services, education), fulfillment of these
general responsibilities requires a strong base of
research and training in a variety of forms. It
is within this context that the University’s func-
tions of discovery, transmittal, and application
can fruitfully intersect the process of policy for-
mation — not necessarily through direct involve-
ment in decision-making or implementation,
but through generation of the knowledge needed
to undergrid that process. Our existing faculty

expertise and interests provide a strong base for -

further development of an institutional emphasis




on public policy analysis. In addition, we have
the ‘potential to enlarge that base of expertise
and thus to provide the support required for
this element of University mission, :
There are at least two additional reasons for
the ‘emphasis on public policy analysis. First,
adoption of this unique thrust can be accom-
plished in a way which reinforces that element of
mission which we share with all other universi-
ties — developing the intellectual capacities of

students and discovering, applying, and trans-’

mitting knowledge. There are educational bene-
fits to be gained for both students and faculty,
as well as opportunities for the advancement
of knowledge on a variety of fronts, Second, a
concentrated focus on major policy issues can
contribute importantly to the local area, while
in no way compromising the national and inter-
national character of this university. As in-
dicated earlier, scholars judge a university in
terms of the quality of its research and teaching
activities and in terms of the significance of the
Eroblems being studied, neither of which need

e compromised by this unique thrust. The eco-
nomic, social, and technological problems
facing this State are not unique, Other regions
of the nation and world have, or will have, many
of the same concerns.

Much of our work in policy analysis will be
conducted on an individual basis, as faculty
members initiate and pursue specialized pro-
jects of their own choosing. It is, clearly, the
role of the faculty to define the content and
methodology of specific research efforts, re-
gardless of the discipline or field. From a Uni-
versity-wide perspective, however, it is desirable
to establish broad criteria as to what areas are
most appropriate for attention, In general, the
policy issues and problems should meet the
following criteria in order to be appropriate
for address in the university setting:

e The issues and problems should be amen-
able to the application of rigorous research
methodoelogies and techniques.

. They should not be so narrowly defined as
to ‘preclude the derivation of generalizable
conclusions,

e The benefits to be realized from address
of the problems and issues should be of suffi-
cient importance to society to warrant our com-
mitment,

o Address of the issues and problems should
yield significant educational benefits to students
and faculty.

o The University should possess the exper-
tise necessary for successful address of the
issues and problems, or have the potential for
attracting-such expertise,

In no way does this emphasis on the public
sector mean a lessening of concern for those
disciplines and fields which, by their nature,
have little intellectual kinship with such issues
and problems, We must preserve and nurture
those disciplines which are essential for edu-
cation of the whole person and be satisfied
with nothing less than excellence there also. We
are first and foremost a university center, and
we must therefore provide all units with the re-
sources needed o achieve that level of quality
befitting a national university, The emphasis
on matters of public policy. is an additive con-
cern, an enlargement of mission to embrace the
unique needs and opportunities inherent in our
immediate environment,

If the above conditions are met, the national
and local dimensions of the University's work
should indeed be mutually reinforcing.

Internal Strengths and Resources

The human, financial, and physical resources
of the institution present both opportunities
and constraints for our future mission. On the

constraints side, we must assume the following:

e There will be only slight growth in the
total enrollment on -this campus. The SUNY
Master Plan currently allows for growth to
14,000 FTE students by 1984-85, or seven pet-
cent above the current level. ‘

o There will be little or no increase in the
number of faculty and,staff positions funded
by the State in the foreseeable future.

e The physical capacity of the University at
Albany will” remain virtually unchanged, al-
though there will be some flexibility to change
the character of existing space.

» Increases in the operating budget of the
institution will likely be limited to inflationary
adjustments over the next few years.

Thus the institution must prepare itself for
a future which is “steady-state” insofar as the
quantitative elements of growth are concerned.
If managed properly, however, there are signifi-
cant resource-related opportunities available
to us:

o A limitation on total enrollments means
that our attention can be centered on the quali-
tative aspects of growth, unfettered by erratic
workload patterns and the usual crises asso-
ciated therewith. Enrollment patterns within
the University must be monitored closely to in-
sure the attainment of educational goals.

¢ Although the total number of faculty
funded by the State may remain constant, there
will continue to be flexibility for the reallocation
of positions. ‘

e There are many first class programs and
faculty now present on this campus. Selective
development on a more compact operating
front can expand those strengths still further.
Although we must build from existing strengths,
other programs critical to future mission- will be
improved where feasible.

« Our present physical capacity is sufficient,
by and large, for the projected enrollments on
this campus. With careful management of the
space available, appropriate reallocations can
be accomplished. Moreover, the quality of
the physical plant is, by most yardsticks, ex-
cellent.

» While we may see no increases in the-total
operating budget aside from inflationary adjust-
ments, there is flexibility for reallocation in
this area also. By no means is our operating
budget so small as to prevent the selective de-
velopment of excellence on this campus,

The opportunities and constraints delineated
above have several additional implications for
future mission. First, future resource allocation
decisions must be guided by an explicit state-
ment of prioritiés for the future. We can no
longer expand on an even-handed basis, nor
can all programs be developedto equivalent
levels of quality. Second, we must increase our
efforts at obtaining funds from non-State sources.
New financial strategies must be developed to
provide increased support for students and for
faculty research, and to support the further
development of selected programs. Third, the
budgeting process of the future must be strongly
influenced by a realloeative approach, the major
objective being to provide those resources
necessary for attainment of the goals estab-
lished. Finally, we must intensify our efforts to
identify alternative ways by which costs can be
reduced without corresponding reductions in
effectiveness.

Quality

The final major force affecting future mis-
sion is our continuing obligation to offer only
those programs which meet high standards of
quality, We cannot, of course, expect all pro-
grams to attain equivalent levels of quality, but
we can and must expect all programs to achieve

4

a level of quality befitting a national university.
As discussed more fully in Part V, all programs
must be provided those resources needed to
achieve -and/or maintain ‘an acceptable level
of quality and to accommodate planned enroll-
ments. In addition, resources must be provided
as necessary to those programs-which are capa-
ble of attaining positions of national leadership
in selected disciplines and fields.

The meaning of the concept “quality” is
often blurred by disagreements over appropriate
measures of the phenomenon. We seek to attain
quality on two major dimensions: in education of
students and in the advancement of knowledge.
On the first dimension, many would argue that
our success in educating students should be
evaluated in terms of the post-institutional ex-
periences of graduates, career or otherwise.
While these experiences are indeed important,
there are many causal factors which. affect
“success in life,” only one of which is an edu-
cational experience at a university. (See Part
11 for further elaboration of this point.) Thus
even if one could devise agreed-upon measures
of the “success” phenomenon, determination of
the degree of variance which could be attributed
to the educational experience would be impossi-
ble. Consequently, universities also attempt to
measure the quality of the instructional process
itself to determine if students are being educated
well. There are obvious difficulties here in de-
vising valid and reliable instruments for assess-
ment, and we must continue to search for the
methods most appropriate to different types and
levels of instruction,

On the second dimension, the advancement
of knowledge, a university ‘must rely heavily
on perceptions and evaluations by scholars whao
are deemed capable of judging the work of its
faculty, Thus peer review is the most important
means for assessing the quality of research and
other forms of scholarly inquiry. In order to
conclude that a given program has achieved
“a level of quality befitting a national univer-
sity,” that program should be evaluated favor-
ably by a group of individuals who themselves
are viewed as leaders within the national com-
munity of scholars, Consequently, the program
review procedures at'the University at Albany
must be guided by this overarching criterion
in order to effect our commitment to attaining
the highest standards of quality,

Finally, there are many activities of faculty,
staff, and students which directly impact agen-
cies, organizations, and individuals external to
the University. We must increase our efforts
to obtain quality assessments from these external
sources when appropriate. Given the mutually
reinforcing nature of the national and local di-
mensions of our work, an evaluation of quality
in selected programs and activitles would be
incomplete without such inputs.

Summary and Conclusions

The major forces discussed in Part II provide
the underpinnings for defining the mission of
the State University of New York at Albany. The
major planning premises which emerge are sum-
marized below:

e The concept of a university center es-
tablishes a context for our work which is dis-
tinctly national and international in character.
Consequently, at the heart of this University
are the values of liberal learning; advancement
of knowledge; freedom of thought and inquiry;
high quality; and a rich diversity of disciplines,
fields, and modes of scholarly inquiry.

¢ The concept of a university center es-
tablishes obligations not only to the larger so-
ciety and to the broad community of scholars
everywhere, but obligations to the local com-
munity as well, The University at Albany must

meet both sets of expectations and in a mutually
reinforcing way.

e An unique emphasis at the University at
Albany will be the application of knowledge to
policy issues of public concern, with no lessen-
ing of concern for the other functions and pro-
grams essential to a first class university, The
issues selected for address must meet certain
criteria in order to ensure that both the com-
munity and the University are served well. Spe-
cial attention will be given to addressing the
problems of greatest concern to State govern-
ment, .

¢ In making priority choices, the University
must build on existing strengths. All programs
to be continued must meet those standards of
quality appropriate to a national and interna-
tional university.

e Given a context of limited resources, the
University must develop in a selective fashion,
guided by .an explicit statement of priorities for
the future and by continuing efforts to achieve
greater cost/effectiveness in our work.

The next two sections of this document set
forth goals and objectives to guide the future of
the University at Albany. Part III focuses on
goals and objectives for student development,

emphasizing those end results of the learning -

process which we seek to accomplish. Part IV
delineates goals and objectives focused more
squarely on societal development and thus on
the end results sought from the discovery, ap-
plication, and transmittal of knowledge.

PART lii: :
GOALS AND OBJECTIVES
FOR STUDENT DEVELOPMENT

A statement of goals and objectives for stu-
dent development should identify the desired
outcomes, or results, of the learning process, In
adopting this outcomes orientation, one must
distinguish between the ultimate consequences
of achieving the goals and the goals themselves.
Achievement of whatever goals are set should
contribute to the ability of students to (1) func-
tion effectively as educated persons in society;
(2) assume the responsibilities of both leader-
ship and citizenship within society; (3) engage
in a life-long learning process of self-develop-
ment; and (4) engage in meaningful and pro-
ductive careers. However, these consequences
are a function of many variables .which are
either beyond the scope of a university’s work
or beyond its control. Thus a university- cannot,
indeed should not, assume full responsibility
for the life success or failure (however defined)
of its graduates. The university must, however,
assume the responsibility for facilitating indivi-
dual development through accomplishment of
the goals which are adopted as its rightful ob-
ligations.

There are three types of developmental
needs which we seek to meet: intellectual, -per-
sonal/social,- and career. Of these three, we
must give the greatest attention to intellectual
development, the task for which we are best
qualified. Intellectual development encompasses
the acquisition of both content and skills, par-
ticularly those skills of critical thinking, analysis,
and creativity. The nature of a university de-
mands that the areas of knowledge offered be
of sufficient rigor and complexity to require
application of these. higher-order skills. Thus
students can be both “educated” and “trained,”
as they are being prepared for careers which
demand critical thinking and reasoning skills
and the ability to apply knowledge gained
through general and specialized study. However,

successful integration of goals set for intellec-
tual development, on the one hand, and career
development on the other cannot be accom-
plished in programs which are characterized
by a kind of intellectual routine and which de;
mand little of students beyond a rélatively
straightforward acquisition of knowledge. Such
programs, while necessary to meet some specific
vocational needs of society, do not fall within
the role and scope of a major university center.

The personal and social development of
students is, without question, inseparable from
the process of intellectual development, What
must be provided are opportunities for the stu-
dent to develop a sense of competence, identity,
and commitment — in short, a learning environ-
ment which will enhance the positive sense of
self, Certainly no one would advocate a de-
humanizing or completely value-free approach
to intellectual development. Nor can one deny
that the full embracement of life is contingent
on the complete development of self. Yet des-
pite these fundamental truths, any university
must concentrate its efforts on that task for
which it is best fitted — the expansion and
growth of intellectual capabilities. In terms of
time, attention, and actual resource deployment,
intellectual ‘development is our dominant con-
cern. Thus the goals for personal and social
development presented below reflect a threshold,
the ends which must be achieved to fulfill our
larger obligations to students and to facilitate
their growth as complete and responsible in-
dividuals.

The goals and objectives stated below not
only reflect our obligations as a university cen-
ter, but also constitute guidelines for the design
of prOﬁrams and curricula. They ate applicable
to both undergraduate and graduate programs,
although implementation strategies will vary
considerably across levels and types of instruc-
tion. They also provide a starting point for ad-
dress of important questions related to organi-
zation for learning.

GOAL L. TO DEVELOP SKILLS OF
LEARNING AND CRITICAL
THINKING

A. Todevelop in students skills of information
acquisition, reasoning and fucid communi-
cation.

B. To develop in students the ability to inte-
grate knowledge from a variety of perspec-
tives.

C. To develop in students the ability to apply
alternative modes of reasoning and
methods of problem solution and the ability
to distinguish the logically relevant from
the irrefevant, .

D. To develop in students the ability to de-
rive and formulate general principles for
clarification ‘and explanation.

GOAL 1. TO DEVELOP AND FOSTER
THE PROCESS OF INTELLECTUAL
DISCOVERY AND THE
EXPLORATION OF THE UNKNOWN

A. To develop in students a familiarity with
the philosophies, methods and processes
of research in the professional and dis-
ciplinary fields.

B. To encourage in students intellectual
curiosity, resourcefulness and enthusiasm
for learning.

C. To encourage an awareness in students
of the importance of the imaginative and
creative elements of intellectual endeavor.
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D.  To develop in students an attitude of in-
dividuality that promotes intellectual
introspection, initiativé and self-assertion.

GOAL 111, TO DEVELOP AN
AWARENESS OF AND INTEREST
IN THE BREADTH OF HUMAN
INTELLECTUAL ACHIEVEMENT
AND CULTURAL EXPERIENCE

A. To develop in students an understanding
and historical perspective of the cultural,
political, legal,. scientific, and social com-
ponents of societies.

B. To develop in students an understanding
of the processes and consequences of
change in societies and the interrelation-
ship of economic, technological, political,
legal and social forces in change.

C. To develop in students an understanding
of the diversity of forms in which intellec-
tual and artistic achievements have been
expressed. '

D. To encourage students to. develop a life-
long interest in intellectual and artistic
endeavors.

GOAL 1V. TO DEVELOP AN
UNDERSTANDING OF PERSONAL
VALUE SYSTEMS AND OF VALUE
FORMATION

A. To encourage in students the formation
and enhancement Of a positive self-
concept.

B. To develop in students an unhderstanding
of the processes and dimensions of value
formation, clarification and conflict,

C. Todevelop instudents an understanding of
the effects of values on thought and be-
havior. .

D. To encourage in students attitudes of per-
sonal responsibility for the consequences
of applying their knowledge and skills.

E. To provide a wide range of learning oppor-
tunities designed to enhance interpersonal
communication of ideas and feelings.

GOAL V. TO DEVELOP THE
KNOWLEDGE AND SKILLS
NECESSARY TO QUALIFY STUDENTS
FOR ENTRY-LEVEL WORK IN
APPROPRIATE FIELDS

A. To prepare students to meet entry-level
expectations in those fields of study which
traditionally lead to clearly defined jobs
and careers. '

B. To encourage those students in majors
which traditionally have not led to clearly
defined employment to develop skills
which would qualify them for career entry.

C. To provide students the opportunity to
gain work experience in appropriate field(s)
of study prior to graduation.

GOAL VI. TO BEVELOP THE
ABILITY AND OPPORTUNITIES
FOR SELECTING CAREER
EMPLOYMENT

A. To develop students’ career decision-
making skills,

B. To develop an orientation toward serial
careers.




C. To develop effectiveness in seeking em-
ployment.

D. To provide information to employment
communities concerning abilities of uni-
versity graduates to meet their needs.

GOAL VII. TO MAINTAIN A CAMPUS
ENVIRONMENT WHICH WILL
FOSTER A SENSE OF COMMUNITY
AND SOCIAL RESPONSIBILITY

A. To demonstrate through institutional
policies and practices the University's
commitment to the ideals and values of
social responsibility.

B. To provide an atmosphere which will en-
courage students to explore and discuss
contemporary social issues.

C. To provide opportunities for students to
participate in and be exposed to a wide
variety of cultural events.

D. To provide opportunities for students to
participate in University decision-making
processes.

E. To provide opportunities for students to
participate in community activities and
governmental processes.

GOAL V111, TO ENSURE THE SAFETY
OF STUDENTS AND PROVIDE THOSE
SERVICES AND FACILITIES WHICH
ARE ESSENTIAL TO THEIR
PHYSICAL WELL-BEING

A. Toensure the safety of students in on-cam-
pus laboratory, classroom and extracur-
ricular activities and in facilities used for
living, eating and leisure.

B. To provide those facilities and personnel
needed to diagnose and restore to normal
physical well-being students whose prob-
lems are temporary and/or minor and, in
serious cases, to make responsible
references.

C. To create and maintain a healthy, clean.
and psychologically and physically suppor-
tive campus environment for the entire
University community.

D. To provide adequate facilities to allow the
University community various forms of
physical exercise and recreation.

E. To maintain and improve the quality of
housing facilities and services.

Consistent with the obligations to students
expressed earlier, the wording of the goals and
objectives conveys our primary concern for
intellectual development, while also setting
forth the needed emphasis on career and per-
sonal/social development. While the strategies
for achievement of the goals may vary across
fields of study and even across specific courses,
the desired outcomes apply to all graduates of
the University at Albany. As discussed later in
this document, all academic and administrative
units will be asked to articulate goals and ob-
jectives which, while reflective of the unique
discipline or field, are also compatible with the
institutional goals outlined above.

PART IV:
GOALS AND OBJECTIVES
FOR SOCIETAL DEVELOPMENT

The three basic functions of any major uni-
versity are theé discovery, transmittal, and ap-

plication of knowledge on behalf of students
and society. The functions are interrelated,
of course, and they are accomplished through
the activities of teaching, research, and consul-
tation — all resulting in setvice to society. In
this sense, “public service” is ah outcome, or
end result, of all our work and not some sepa-
rately identifiable set of activities as commonly
presumed. An adequate conceptualization of
the service phenomenon is long overdue in uni-
versities everywhere and necessary for full
understanding of our goals and objectives for
societal development. The following paragraphs
discuss briefly the primary outcomes associated
with the three major functions.

As discussed in Part 11, the potential bene-
fits to society resulting from the discovery of
knowledge are frequently unknown or unpre-
dictable in any immediate sense, and even more
difficult to measure. On the other hand, much
knowledge discovered as a result of basic re-
search in universities has had immediate visi-
bility and utility to society. In general, discovery
efforts have the primary outcome of advance-
ment of knowledge, the visibility of which varies
by discipline and field, but the importance of
which has been demonstrated innumerable
times. Thus the University at Albany is com-
mitted to the discovery of knowledge for know-
ledge’s sake, that foundation on which univer-
sities have been built as unique institutions
within society.

With regard to the application of knowledge,
the outcomes or benefits to society generally
emerge from a problem-oriented focus, pri-
marily through the activities of research and
consultation. Thus, whereas the discovery func-
tion tends to be concept-oriented, the appli-
cation function focuses initially on specific
concerns of society. The distinction is often
vague at best, and little is to be gained by at-
tempting to classify too finely various types of
research as “basic” or “applied.” Nonetheless,
the conceptual distinction is useful, particularly
when addressing the larger issue of a univer-
sity’s role within society. In general, the result
of the application function can be thought of
as problem analysis, putting to work the varied
resources of the university on important con-
cerns of society or components thereof.

The first goal stated below reflects the Uni-
versity’s commitment to research and scholatly
inquiry for its own sake, as well as the com-
mitment to utilize the results of such efforts,
where appropriate, to assist in the solution of
specific societal problems. Thus basic and ap-
plied research efforts contribute in equal impor-
tance to “societal development,” and both de-
mand a strong theoretical and methodological
base within a university.

The transmittal of knowledge also has
clearly identifiable outcomes to society. In
some forms, the transmittal of knowledge is
indistinguishable from its application, as stu-
dents carry forth the results of classroom and
laboratory work for use in later life. The univer-
sity also has an obligation to transmit the re-
sults of its discovery efforts to students, the
scholarly community, and the general public
through books, journal articles, exhibitions,
and other forms. As conceived here, however,
transmittal in a university setting -occurs pri-
marily through the teaching activity, whether
that activity be for degree or non-degree stu-
dents. In this sense, the primary outcome or
result of transmittal is educated human beings.
The goals for student development presented in
Part III also apply here, but the University -is
also obligated to offer opportunities for life-
long learning which are uniquely directed to
the local community, The second goal presented
below reflects this obligation.

Cultural and clinical services are often pro-
vided to the general public as part of the normal
instructional process. For example, student
internship programs of varjous types not only
enhance learning, but also provide direct as-
sistance to individuals and organizations in the
local area. Similarly, productions or exhibits.
in the fine arts contribute importantly to stu-
dent development and at the same time provide
a valuable cultural resource for area residents.
Thus, the third and final goal listed below re-
flects the importance of such services it the
life of a university.

In summary, the interrelated functions of
discovery, application, and transmittal generate
four major outcomes for society: advancement
of knowledge (Goal 1 below); problem analysis
(Goal 1 below); educated people (Goal II be-
low, plus all the goals for student development
presented in Part III of this document); and
cultural and clinical services (Goal 1II below).
“Public service” as used here is the overarching
construct which embraces the four types of out-
comes, because all our work is done on behalf
of society. The analysis of public policy issues,
for example, is only one form of problem ana-
lysis which, in turn, is only one of the four prin-
cipal components of public service rendered by
any major university.

GOAL L TGO CONTRIBUTE TO THE
GENERAL ADVANCEMENT OF
KNOWLEDGE AND TO THE
SOLUTION OF SOCIETAL PROBLEMS

A. To encourage individual faculty to under-
take research and scholarly inquiry of any
nature which promises to contribute to
the advancement of knowledge.

B. To educate students, through their par-
ticipation in research activities, in modes
of critical thought and in methods of
scholarly inquiry. ~

C. To significantly increase the level of fi-
nancial support available for research.
To support the communication of research
findings to peers, students, and interested
persons outside the academic community.

E. To encourage and facilitate research on
policy issues of special concern to State
government,

F. To ensure that address of various concepts,

problems and issues results in benefits not
only to society, but also to the educational
mission of the University.

G. To develop more effective coordinating
structures for bringing discipline-based
skills to bear on problems of interdiscip-
linary and multidisciplinary character.

H. To maintain and/or attract the faculty
expertise necessary for successful address
of selected issues and problems.

GOAL I1. TO OFFER OPPORTUNITIES
FOR LIFE-LONG LEARNING AS AN
INTEGRAL PART OF
INSTRUCTIONAL ACTIVITIES

A. To offer degree and non-degree programs
consistent with the needs. of the learning
society and within the capabilities and mis-
sion of the University at Albany.

B. To provide, through course scheduling,
audit capabilities, and other means, the
opportunity for qualified area residents to
enroll in courses offered as a part of on-
going degree programs.

C. To encourage departments to offer life-
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long learning opportunities consistent with
the missions of those units.

D. To clarify and strengthen the organiza-

zational relationships of the various aca-

demic and administrative units involved
in the provision of life-long learning op-
ortunities.

o implement a process that ensures
quality in all life-long learning programs.
F. Todevelop, where appropriate, off-campus

instructional programs to meet the needs
of area residents.

G. To cooperate with other providers of life-
long learning opportunities in the Capital
District to ensure complementary thrusts
and offerings.

GOAL 111, TO CONTRIBUTE TO THE
DEVELOPMENT OF THE LOCAL -
AREA THROUGH THE PROVISION OF
CULTURAL AND CLINICAL
SERVICES WHICH REINFORCE
EDUCATIONAL MISSION

A. To provide a variety of cultural events
for faculty, staff, students, and area resi-
dents.

B. To integrate a variety of work-action ex-
periences into curricula as appropriate
and to thereby provide benefits to the
Jocal area and to students and faculty.

C. To be involved in improving the quality of
the social and physical environment.

To provide technical consulting assistance
in the resolution of local problems.

E. To make available the facilities of the Uni-
versity for use by appropriate community
groups.

F. To provide other appropriate services to
the community which are consistent with,
and reinforce, educational mission,

While the goals and objectives listed above
provide a commonality of purpose for all units
of the University, each contributes to their
accomplishment in a variety of ways and with
varying degrees of emphasis. Thus it is not in-
tended that each unit pursue all of the objec-
tives outlined, or even all of the goals. As an
institution, however, we must be committed to
the pursuit of them all and develop more ef-
fective means for assessing our degree of goal
attainment.

PART V:
ACADEMIC PROGRAM

OFFERINGS AND PRIORITIES

No statement of institutional mission is com-
plete without a delineation of program offerings
and priorities, The goals and objectives. pre-
sented in Parts IIT and IV of this document are
not alone sufficient to establish future direction,
as there are many disciplines and fields which
could contribute significantly to the attainment
of those desired end results.

All universities are constrained in their
range of program offerings for both educational
and economic reasons. The reduction of twenty
degree programs on the Albany campus this
past year reflected a shared realization that an
inventory of 129 programs could not be sup-
ported at the requisite level of quality in the
years ahead. The range of programs sustained
is befitting of a university, however, and the
work of the Presidential Task Force on Priori-
ties and Resources left the institution whole-
somely formed for the future.

The Task Force members did not have the
benefit of a written statement of mission io
guide their deliberations. Nonetheless, there was
ready comprehension of the general future of
this University, especially its role as a major
university center, the nature of any university’s
obligations to students and to society, and the
increasing attention to be given to policy issues
of public concern. The criteria used for pro-
gram evaluation constitute evidence of this
understanding, as does the final report itseli,
Consequently, what is needed now is not a re-
evaluation of the Task Force’s recommenda-
tions, but rather a coalescing of their work and
the information on which it was based into a
statement of future program offerings and priori-
ties. The time horizon selected is three years,
or through 1979-80, with the understanding
that the plan should be updated at least an-
nually to reflect the latest information available
on accomplishments, program needs and re-
source availability.

Program Offerings

" The President’s Report on Priorities and Re-
sources, dated March 15, 1976, set forth the pro-
grams to be sustained on the Albany campus. As
indicated below, the inventory includes 42 pro-
grams at the bachelor’s level, 48 at the master’s
level, 21 at the doctoral level, and. eight Uni-
versity certificate programs. In addition, the
University will continue its commitment to the
Educational Opportunities Program, to which
we admit students who have the potential to
engage in university-level work but who have
some deficiency in academic preparation and
who are economically disadvantaged.

Bachelor's Degree Programs

Division of Humanities: (17) — Art,
Chinese, Classics (Greek, Latin, and Greek &
Roman Civilization), English, French, German,
Italian Studies (assuming Division of Budget re-
lease of funds appropriated by the Legislature),
Judaic Studies, Linguistics, Music, Philosophy,
Rhetoric & Communications, Russian, Spanish,
Theatre. ]

Division of Social & Behavioral Sciences:
(11) — African & Afro-American Studies,
Anthropology, Asian Studies, Economics,
Geography, History, Psychology, Puerto Rican
Studies, Russian & E. European Studies, Social
Studies, Sociology.

Division of Science and Mathematics: (9) —
Atmospheric Science, Biology, Chemistry,
Computer Science & Applied Math, Earth Sci-
ence, Geology, Mathematics, Medical Tech-
nology, Physics. ’

School of Education: (1)

School of Business: (2) — Accounting,
Business Administration.
Sehool of Public Affairs: (1) — Political
Science.
School of Social Welfare: (1)
Course Sequences
Course sequences will continue in Art His-
tory, Italian Studies, Journalism, Peace Studies,
Polish, Urban Studies, and Women’s Studies.
Several departments will .also continue to offer
courses in environmental analysis.

Master’s Degree Programs

Division of Humanities: (13) — Classics
(Classical Archeology, Greek, and Latin),
English, French, German, Italian Studies (as-

suming Division of Budget release of funds
apptopriated by the Legislature), Philosophy,
Rhetoric & ‘Communications, Russian, Spanish,
Studio Art, Theatre.

Division of Social & Behavioral Sciences:
(8) — African & Afro-American  Studies,
Anthropology, Economics, Geography, History,
Psychology, Social Studies, Soviology.

Division of Science and Mathematics: (7) —
Atmospheric Science, Biology, .Chemistry,
Computer Science, Geology, Mathematics,
Physics.

School of Education: (12) — Counseling.
Curriculum Planning, Educational Administra-
tion, Educational Communications, Educa-
tional Psychology, General Professional, Read-
ing, Rehabilitation Counseling, Special Educa-
tion, Student Personnel Services, Teacher Edu-
cation, TESL — Bilingual Education.

School of Business: (2) — Accounting,
Business Administration.

‘School of Library and Information Sci-
ence: (1)

School of Social Welfare: (1)

School of Criminal Justice: (1)

School of Public Affairs: (3) — Political
Science, Public Administration, Public Affairs.

Doctoral Degree Programs

Division of Humanities: (4) — English
(Ph.D. and D.A.), German, Philosophy,
Spanish.

Division of Social & Behavioral Sciences:
(5) — Anthropology, Economics, History,
Psychology, Sociology, (temporarily sus-
pended).

Division of Science and Mathematics: (6) —
Atmospheric Science, Biology, Chemistry;

Geology, Mathematics, Physics.

Schoot of Education: (2) — Ph.D., Bd.D.

School of Criminal Justice: (1)

School of Public Affairs: (2) — Political
Science, Public Administration.

School of Social Welfare: (1 — temporarily
suspended)

University Certificate Programs

School of Education: (7) — Counseling,
Curriculum and Instruction, Educational Ad-
ministration, Educational Communications, Ed-
ucational Research, Reading, Student Personnel
Services,

School of Education and Social & Behav-
ioral Sciences: (1) — School Psychology.

The program array represents a rich diver-
sity of disciplines and fields, encompassing the
humanities, fine arts, social sciences, natural
sciences, and professional schools. Accom-
panying the diversity is a high degree of intellec-
tual interdependence, of course, and a shared
commitment to those values and, principles of
scholarly inquiry which are at the very heart
of a university and know no discipline bounds.
From a campus-wide perspective, there are
four major expectations of all programs being
sustained: :

» Achievement of a level of quality befitting
a university center, as measured by rigorous
national standards of scholarship. As established
in Part II of this document, all programs must
aspire to the attainment of excellence in both
instruction and research if the purposes of a
university center are to be attained.

¢ Development and pursuit of goals and ob-
jectives which reflect the unique character of
the discipline or field, but which are also com-




patible with the overall :goals and objectives. of
the University. The institution-wide goals and
objectives presented in Parts I1I and IV of this
document provide both a commonality of pur-
pose and a framework within which each unit
can discern and articulate jts own unique goals.

Thus, there will be variation among units inso-
far as both the manner and degree of contri-
bution to.any one of the institution-wide goals
and objectives, and rightfully so. It is expected,
however, that the uniqueness of each unit can
be articulated within the broad framework
established in Parts III and IV,

© Achievement of a balanced emphasis on
teaching and research, As discussed in Part 11,
all programs at a university center must seek a
balanced emphasis on research and teaching
which stresses integration of these two com-
ponents of scholarship, and excellence in each.
As used here, the. term “research” refers to a
broad array of scholarly and artistic activities
which differ considerably in form, content,
and process across fields of study. Thus, there
is no single model for research, nor is there any
single indicator which can be used in assessing
the quality of scholarly contributions in the
various disciplines and professional fields. How-
ever, one common characteristic of such ac-
tivities is communication of their results to
both peers and students. Thus all faculty mem-

sbers have an obligation to be engaged in re-
search and scholarly activity, to communicate
the results, and thereby to contribute to the in-
tellectual development of students and col-
leagues and to the advancement of knowledge.

¢ mplementation of faculty evaluation, re-
ward, and development plans which are appro-
priate to a university center, The primary re-
sponsibility for faculty evaluation rests with
schools and departments. Thus each unit must
specify clearly those elements of scholarship
to receive primary attention in faculty evalua-
tion; the information needed to conduct the
evaluation; the process by which the informa-
tion will be collected; and ways by which the
information also can be utilized for develop-
ment of faculty.

These expectations constitute the primary
focal points for coordination and oversight of
programs from a campus-wide perspective. The
forms of scholarship to be taken as evidence of
achievement will differ across academic units,
but there should be nio variations in the level of
accomplishment expected. Continued develop-
ment as a university center demands the main-
tenance of high performance standards for both
students and faculty in all programs offered on
the Albany campus.

Priorities for Resource Allocation

Estimates of resources available to academic
programs over the next three years must be
tempered by the uncertainty of future alloca-
tions by the State, and by the knowledge that
the needs of specific programs can shift rapidly
in a short period of time. The existence of such
uncertainty does not make less important the
need for institutional planning, however, as in-
dividual academic units must be given more
adequate lead time for recruitment and internal
planning in general. Uncertainty as to future
events means only that we must build a degree
of flexibility into planned allocations and recog-
nize that any three-year plan may be subject
to change in one or more of its parts. Thus the
intent for future allocations can be clearly es-
tablished, while recognizing that deviations from
the plan may be necessary as -external events
unfold and as unanticipated needs emerge in
specific programs. ' o

There are three major factors to be con-

sidered when establishing the institution’s priori-
ties. for resource-allocation:

.- o.The obligation of- the institution to pro-
vide - all programs the. resources needed to
achieve an acceptable level of quality and to
accommodate planned enrollments,

.- The obligation of the institution to facili-
tate the attainment of national leadership in
programs . which are at or near that level of
quality already,

¢ The need to further develop instructional
and research activities in those units . which
can contribute significantly to the analysis of
major public policy issues.

The first of the three major factors estab-
lishes a floor, a threshold of resources which
must be provided to all academic units being
sustained. The question which must be given a
satisfactory answer can be stated thusly: What
is the critical mass of scholars and support re-
sources needed in a given unit to (a) provide
the needed breadth and depth of intellectual
expertise, (b) accommodate planned enroll-
ments, and (c) accomplish the range of intellec-
tual activities expected of all faculty at a major
university center? Some quantitative work-
Joad indices can be employed to help answer
this question, but all such factors must be
weighed in relation to the unique features of a
given discipline or field. Judgment is involved
here, certainly, but these interrelated condi-
tions must be satisfied in all programs to be of-
fered on the -Albany campus.

As a result of shifts in student interests over
the years, changes in program purposes and
scope, and other factors, a number of units
currently fall below the critical mass of re-
sources required. The following departments
and schools should be given a net increase in
faculty lines and associated support funds as
soon as is feasible: ) :

Business

Computer Science

Economics

Psychology

Public Administration
Rhetoric and Communications
Social Welfare

Sociology

The composition of this list will vary over
time, of course, as circumstances change and
as units not now listed experience the need for
increased resources. :

The second factor to be considered in de-
lineating priorities takes cognizance of (a) the
University’s commitment to achieve peaks of
excellence among its programs and (b) the ob-
ligation of the institution to facilitate and sus-
tain extraordinary achievements on the part of
its faculty. There are several academic units
which have attained, or are close to attaining,
national stature. Still others have strong poten-
tial to become recognized as among the leaders
in the discipline or professional field. Based on
external evaluations and other forms of evi-
dence, the following units either have attained
positions of national leadership already or have
the potential to do so in a reasonable period
of time:

Anthropology
Atmospheric Science
Biology

Chemistry

Criminal Justice
Educational Psychology
Geology

German
Mathematics
Philosophy

Physics

Public Administration
Reading
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Resource augmentation is not necessarily called
for in order to facilitate the achievement and/or
maintenance of very high quality in the units
listed. However, the University must nurture
and facilitate extraordinary accomplishments
in all possible ways, including the. provision of
increased resources when appropriate. The list
is not immutable, of course, and should change
as developmental efforts continue in other
departments.

The third factor reflects the increased em-
phasis to be placed by the University on the
address of public policy matters. As indicated
in Part II of this report, such address can take a
variety of forms and occur in numerous dis-
ciplines and fields. However, the following
schools and departments have demonstrated
special knowledge and skills which can be
brought to bear on the economic, social, and
scientific problems facing the State of New
York:

Atmospheric Science

Business

Computer Science

Criminal Justice

Economics :

Educational Policies, Programs
and Institutions

Educational Psychology

Geography

Geology

Political Science

Psychology

Public Administration

Social Welfare

Sociology

While contributions to public policy analysis
will be encouraged in many areas, the units
listed above will be given particular encourage-
ment in fulfilling this element of University
mission,

Taking all three factors.into account, 23
schools and departments emerge as ptimary
claimants on resources at this time in order to
(a) provide all units with an appropriate criti-
cal mass of resources; (b) facilitate the attain-
ment of national leadership; and (c) strengthen
our work in public policy analysis. Although
these schools and departments should be viewed
as the major candidates for growth at this time,
the University must and will fulfill its obligation
to provide the critical mass of resources needed
in all academic units. As previously stated, the
needs of academic programs can change drama-
tically and in a short period of time, and thus
any Stateinent of priorities must be periodically
updated.

Guided by this general framework of priori-
ties, all schools and departments will be asked
in early Fall, 1976 to estimate the resources
needed over the next three years to achieve
their goals and to accommodate their planned
enrollments. Those first estimates will set in
motion an iterative process whereby needs, on
the one hand, and projected resources on the
other are brought into balance. The units will
be involved throughout this process in order to
ensure that the decisions on future allocations
are consistent - with the goals and priorities
established for the same period. Annual budge-
tary decisions can then be made within the con-
text of multi-year plans developed by each unit.

The basic format to be used in developing
the plans will be distributed in early Fall, 1976.
The format will allow each unit to state its own
unique goals in relation to the campus mission
and to suggest alternative directions as appro-
priate, These plans, to be-updated and evaluated
annually, will also provide the basis for amy
needed changes in the institution’s priorities
for resource allocation.

Enrollment Planning

As indicated ‘in Part II of this report; the
total entollment level authorized for the Uni-
versity at Albany is unlikely to change signifi-
cantly in the near future. This does not mean,
however, that the enrollment mix (e.g., by ma-
jor, level) will remain constant, nor does it mean
that the future mix must be left to chance.
If educational considerations are to be given
equal weight with demographic phenomena,
we must initiate a more balanced approach to
enroliment planning — one which reflects not
only student interests but also the program
plans and priorities ‘of the institution and the
societal needs being served. .

Departments have already been asked to
project, on a tentative basis, the enrollments
which are educationally desirable over the next
three years. The projections will be modified,
of course, as departments prepare their plans
during Fall, 1976 and as further discussions
occur. Thus the campus-level guidelines at this
stage of mission articulation must be limited
to the following:

¢ The total enrollments on the Albany cam-
pus will not exceed the current Master Plan
projections, i.e., 13,500 FTE students by 1980-
81 and 14,000 FTE students by 1984-85. The
total FTE enrollment in 197576 was approxi-
mately 13,175. .

» On a headcount basis, the campus will
seek to maintain the current mix of approxi-
mately two-thirds undergraduate students and
one-third graduate.

o Recruitment efforts will be increased to
ensure attraction of high quality students and
to facilitate the enrollment of students with the
potential for advanced work.

* New approaches will be developed to at-
tract additional financial support for graduate
students.

As indicated in Part VI, a campus-wide task
force will be created in Fall, 1976 and charged
with development of new strategies for recruit-
ment and for increased financial support of
graduate students.

Summary

~ This part of the document has identified
the academic program offerings and priorities
of the University at Albany for the near future.
111 degree programs are to be sustained, includ-
ing 42 at the bachelor’s level, 48 at the master’s
level, 21 at the doctoral level, and eight Uni-
versity certificate programs. Based on three
major factors, 23 schools and departments
were identified as the major candidates for
growth and hence the priority claimants for
additional resources in the near future. i
Given this statement of future direction,
each academic unit will be asked to develop a
brief planning document during Fall, 1976, with
emphasis on future goals, priorities, enrollments,
and resource needs. These documents will pro-
vide the basic inputs needed for decisions on
future allocations.

PART Vi
ADMINISTRATIVE FUNCTIONS
AND PRIORITIES

The administrative staff of the University
exists for one primary reason: to facilitate and
support the work of faculty and students. In
order to accomplish this basic purpose, the five
major functions of administration are:

¢ Initiate development of the institutional
plans, policies and procedures necessary to pre-
serve and enhance the vitality of the intellec-
tual enterprise as a whole.

s Acquisition of the resources necessary to
support teaching, research, and learning, both
directly through its own efforts and indirectly
through provision of information on funding
sources and other matters to faculty and stu-
dents. '

« Provision of those services to faculty and
students which either directly support the learn-
ing process or are necessary to its existence.

s Maintenance of appropriate relationships
with various. external publics to facilitate the
work of faculty and students and-to satisfy ac-
countability requirements in both educational
and economic terms.

e Development and maintenance of appro-
priate coordination and oversight activities . to
ensure that the goals and priorities of the in-
stitution are accomplished as effectively and ef-
ficiently as possible. : :

These five major functions provide the
framework within which all administrative units
must articulate their goals and objectives to
support the educational mission of the institu-
tion. Each administrative department will be
asked in Fall 1976 to prepare a three-year plan,
with emphasis on the following: (a) the goals
and objectives of the department, including
the way in which accomplishment of those
goals contributes to the educational mission of
the University; (b) the priorities of the depart-
ment for the next three years; (c) the strategies
by which the goals, objectives, and priorities
are to be accomplished; and (d) the level of re-
sources needed to provide the requisite quality
and quantity of services in support of educa-
tional mission.

The development of departmental plans
with a strong focus on the support of educa-
tional mission will provide much of the informa-
tion needed for decisions on administrative
priorities at the campus level. As discussed
below, however, there are several major needs
which transcend the responsibilities of specific
offices and which deserve immediate attention
by the administration.

Priorities for Administrative Action

The following areas deserve primary atten-
tion by the administration in the immediate
future:

e The need to more effectively facilitate the
research activities of faculty through provision
of increased funding and other forms of support.

o The need to provide increased financial
support for graduate students.

e The need to increase the level of non-
State financial support available to academic
programs,

» The need to establish more effective liai-
son relationships with State government offi-
cials in keeping with the emphasis on public
policy analysis. .

o The need to reduce overall administrative
costs to the extent practicable, and to redirect
the savings to academic programs and to units
in direct support of those programs.

Each of these major priority areas is dis-
cussed more fully below.

Facilitation of Research

As defined in Part V of this report, the term
“research” refers to a broad array of scholarly
and artistic activities which differ considerably
in form, content, and process across fields of
study in the University. Faculty members at a
university center assume an obligation to be
engaged in creative forms of scholarly inquiry,
and the administration, in turn, has an obliga-
tion to facilitate such activity in all ways possi-
ble. While facilitation is often constrained by
requirements emanating from external sources,
there are, nonetheless, ways by which both the
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quality and quantity of support for research can
be improved. The [ollowing actions are sither
already underway or planned for the near future.
- o A study will be initiated during -1976-77
to develop new methods of encouraging and
facilitating ‘research activities on .a campus-
wide basis. In general, the focus of the project.
will be on (a) the elimination of any barriers to
toscarch which may exist; (b) the creation of
appropriate incentives in a variety of forms;
and (c) development of the means by which the
research-related goals and objectives stated in
Part IV of this report can be most effectively
accomplished. ) o

. Through redeployment within the adminis-
tration, one full-time professional staff member
will be added to the Office of Research. Ad-
dition of this staff member will enable the of-
fice to expand its capability for establishing ap-
propriate relationships. with granting agencies;
disseminating information on funding oppor-
tunities to researchers, and otherwise facilita-
ting the conduct of research activities on a
campus-wide basis. :

¢ As discussed more fully below, plans-are
underway to establish a research -center which
would play a major role in facilitating and en-
couraging research on public policy issues
throughout the campus.

In addition to -these specific actions, ‘the
administration will continue to seek out new
sources of funding and take other appropriate
steps to encourage research activities of faculty.

Increased Support for Graduate Students

State-appropriated stipends for teaching as-
sistants and graduate assistants at the Univer-
sity at Albany have remained at the same level
for six years, and recent reductions in the vari-
ous forms. of State financial aid have only ex-
acerbated the problem. The campus must con-
tinue to take the intiative in finding new sources
of funding for graduate students and in develop-
ing - appropriate methods for attracting high
quality students to our advanced programs.

A campus-wide task force will be created
to- study the problems of recruitment and fi-
nancial aid and to develop a recommended
plan of action for the University. This task force
will be appointed in cooperation with the Gradu-
ate Academic Council in September 1976, and
its final report should be submitted by early
December, 1976, Staff support will be provided
to the task force as necessary in order to ex-
pedite completion of this critical task., Our con~
tinued development as a major university cen-
ter will depend to a large extent on our ability
to attract and support graduate students of
high quality, and we must act now to prevent
further erosion of our competitive position.

Increased Non-State Support

As discussed in Part II of this document,
there is likely to be little increase in the level
of operating support provided by the State in
the foreseeable future. Consequently, new fi-
nancial strategies must be developed to provide
increased support from mnon-State sources to
further develop selected programs.

With the help of the SUNYA Foundation,
the Benevolent Association, and the Alumni
Association, a major effort will be made during
1976-77 to develop such strategies. The Vice
President for University Affairs has been as-
signed primary responsibility for this task, and
it is expected that a recommended plan of ac-
tion will be developed by March, 1977,

Interaction with State Government

Contained in the 1977-78 Final Budget Re-
quest of this campus is a proposal to establish




a University-wide research center which will
focus_on_the analysis of public policy issues.
As stated in that request, the five major goals
of the center are:

. ® To organize and maintain continuous liai-
son with agency heads, legislators, and other
public officials to identify major issues and
problems facing the State.

o To maintain a current University-wide
inventory of faculty strengths and areas of ex-
pertise and to communicate the existence of
such expertise to appropriate groups and in-
dividuals. A computerized “matching” process
will be developed to link the needs of govern-
ment, on the one hand, with faculty expertise
on the other.

e To stimulate facuity and student research
on major issues and problems, by (a) arranging
meetings with appropriate public officials, (b)
assisting faculty and students in identifying
research questions which are appropriate to a
university setting, and (c) obtaining support for
research from appropriate sources.

e To initiate and monitor major research
projects and to establish the means for bringing
a variety of discipline-based skills to bear on
problems of muiti-disciplinary or interdiscip-
linary character.

¢ To coordinate the development of con-
ferences, workshops, and other appropriate
vehicles for sharing knowledge with government
officials.

If approved, the center will represent a
major vehicle for implementing that element
of University mission focusing on public policy
analysis, .

One immediate step to be taken is a series of
conferences on campus to identify projects of
mutual interest to faculty, on the one hand, and
key government officials on the other, These
conferences will include a variety of workshops
and deliberative sessions which focus on key
policy issues and the nature of the University-
Government interface in addressing those issues.

A second major action to be taken is the
appointment of an advisory group to the Presi-
dent, consisting of faculty and members of both
the executive and legislative branches of State
government. This group will be convened at
appropriate intervals to discuss specific needs
of State government and the University’s role
in meeting such needs.

Reduction of Administrative Costs

All campuses of the State University of New
York have limited flexibility in the allocation of
resources between academic' programs and
administrative departments. Externally imposed

requirements for accountability, for example,
have costs associated with them that cannot be
avoided. In addition, the budget structure it-
self limits the degree to which a savings in ad-
ministrative costs can be translated into a gain
for academic programs. Despite these limita-
tions, however, we must continually seck ways
by which administrative costs can be reduced
and the savings redirected to academic pro-
grams or to units in direct support thereof.

The Presidential Task Force on Priorities
and Resources suggested several alternatives
for further study, all of which will be addressed
during 1976-77. Some studies are already under-
way, and several promise to achieve significant
cost reductions (e.g., secretarial pooling, elimi-
nation of unneeded telephone instruments
and lines), In addition to these special studies,
all administrative units are being urged to re-
duce costs of present operations to the extent
practicable.

Summary

This section of the report has identified the
major functions and priorities of the adminis-
tration for the near future. Five major areas
were identified as priorities for administrative
action: more effective facilitation of research;
development of increased support for graduate
students; development of an increased level of

"non-State financial support; creation of more

effective liaison relationships with State govern-
ment; and reduction of administrative costs to
the extent practicable. Several specific action
strategies were indicated in each of these areas,
with others to be developed as the planning
process evolves.

PART Vit
TOWARD IMPLEMENTATION

This document has focused on defining the
future goals, objectives, and priorities of the
University at Albany, with only slight attention
given to questions of implementation, It is being
widely distributed for reaction and response,
both on and off the campus. Based on the re-
sponses, the goals, objectives, and priorities will
be refined in conjunction with the Educational
Policy Council of the University Senate. Work
can then begin on broader questions of imple-
mentation which emerge and begin to take
shape during the consultative process.
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During the period of consultation, work can
proceed;_conpurrently on four major fronts;

¢ All academic units can begin to develop
their own three-year plans, the general formats
for which will be distributed in early Fall 1976.
While institutional-level mission statements
provide an overall direction and context for our
work, the heart of educational planning is with-
in each discipline and field. Although some
particulars of the institutional context may be
changed through the consultative process, the
present document provides enough informa-
tion to permit early tl‘;inking on the future goals,
objectives, and priorities of individual units.
It is anticipated that the new format will re-
place those currently used in the preparation
of annual reports. :

¢ All administrative units also can begin
preparation of three-year plans in Fall 1976.
Those plans, to be strongly focused on support
of educational mission, will delineate goals,
objectives, and priorities in a standard format
for review at the campus level. This process will
result in determination of additional adminis-
trative priorities at the unit level to supplement
those outlined in Part VI of this document.
The format for departmental plans will be dis-
tributed in early Fall,

¢ During the period of consultation on the
present document, work can begin on imple-
mentation of those administrative priorities
outlined in Part VI. Those actions are critical
to the accomplishment of this institution’s pur-
poses simply because we are a university, and
thus their implementation need not await full
resolution of the many issues raised elsewhere
in this document.

o Finally, work can also proceed on develop-
ment of the strategies to be employed for as-
sessing the degree of goal attainment by the
University. The results of much of the Univer-
sity’s work cannot be measured in a quantitative
sense, to be sure, but we must develop more
effective means for assessing how well we are
doing in relation to goals established. It is im-
portant educationally that we evaluate our re-
sults, and it is also important to provide legis-
lators and others with evidence of our accom-
plishments. )

The major, task now at hand is to identify
any needed changes in, and additions to, the
present document, Written and verbal -com-
ments are encouraged from schools, depart-
ments, and individuals. They should be sub-
mitted to the Office of the President by October
15, 1976.




Loanly

feptember 22, 1976

Dear Colleaque,

The Committee of Concerned Faculty is conducting a survey
to collect faculty opinion on %Mr. Fields' nmissiosn statement so
that we may make a formal response to it in the near future.
This survey is bz2ing conducted bhzcause, as far as we know, no
one else ' is cnnducting one. )

Je should avoraciate your substantive novinions concerning
the following questions:

a) IHow can the nbjectives nf the missinn
statement be implementcd by your denartment's
school?

b) lhat procedures would you suggest be
followad to fulfill administratios-n nlans to
reorganize SUNYN denartments into graduate
and undergraduate faculties?

) Do you exnect that your department will
be ablce to redircct its own rescurces to public
policy pursuits? :

d) What impact do vou a¥vect the “public
policy image” will have on ynur department's
national reputation in your discinlin~e?

¢) T"hat gffccect do vou expect the dissnlutinon
of thoe Collcae of Nrts and Sciences will have on
undergraduate libaral arts ceducation?

£) D» you think cach college should grant
the 3.7, deorcce?

,

g) Do ynu have any nther qeneral or svecific
onservationg ancut the mission statement?

i

The Committee will quarantee the annnymity of your comments.

Committee of Concerned Faculty

Please bring or rcturn your

comments to Paul izadows
Room 325 88



I,

P e e e e L e s P Ve “s o .
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Arts and Sciences Faculty

I. Responses © Question A,
Matural Sclences and Math, -

11) " 0bjectives indicated Tor College of Science and Math, ean be

I,

implemented without difficulty; 7) we are already inm somenting
that part of the M, S, listed under 'the concept of University
Center'!, eg.,under services to community-~-consultancies, seminarsg,etd
5) if our college continues to strive to maintain quality we will
certainly be meoting one of the primary objectives of the M, S,;
1) two members of this department submitted a comuittee report
(based on two years work) dirccted toward an alternative program
leading to m A, B. Report turned down for reasons still unknown,
This proposal is seen as 'an excellaent wa%%.of serving th%_c%pmtyo;
i

no answerﬁs %{ I am totally opposed, s would noton
Al s

dﬁ%isive but 0 quite unnéssary from a practical stangpo?nta

Humahities

16) odr department performs a vital function init the sarea of
liberal education, <t is in no position to contribude to the
analysis of public pobiey; 13) I Iope that any implementation
will involve extensive interaction with departments and individ-
ual factlty members at all levels, democratic decision-making,

and progressive modilfifation of ends and means as we go along,

But I feelthat operations up to this point have not been structured
in thig wayy 10) as far as I can tell the M, S. intends the
dostfuction of the humanifies, So I see little contribution wve

rahh make to its nschievement; B8) by encouraging frequent offering
of selected courses, and adding a few additional; 2) by

Lelping students to read, to write and to speak more effectively,
end to become more human and humane, in order that sfter gradu-
ation they may have richer personal lives and cbntribute to the
woll -being of society, Any direct, concreto implementation during
their college years is impos§ible in the curriculum of our dept,

III., Soncial Sciences

6) I thinkathergis no way in whichthe objectives of the M , S,
cen be irplemented other than thexviygﬁ'and the dggree to which
the objectives are presently being Implemented in an impliclt
manner., All that can be done is to make explicit whht is
implicit, Even firing or retrsnching people and hiring new,
missionpor s nted ind viduals won't make a difference for atleast
a decade; 12)I ass ume that the objectives of the M. S, will

be implemented in the Soc. end Beh, Sciences largely by action
of individual departments and even kndixiduel members within
departments, Obviously, the Prefident's allocation of re=

g purces to departments (in close consultation with the
Academic V., P, and the Dean) will a)lso reflect the M.S.
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QUESTION B

Natural Sclences and Math

11) No plan to reorganized BUNYA departments has been
amounced by the Administration, Please refer to f actuel
information or #indicate where you have men such plank;
- 7) It is not clear to me that this statement is even true;
at any rete, it is nof feasible to carry out and willnot
be attempted; 5) the choices shoolhd be made within each
school, and for the most part, within each department,
based on a reasonable set of fewn w4 T externally defined
critoeria such as rank and publications; L) I am totidly
opposed to the creation of greduate and undergraduate
faculties, This wduld not only be divisive but is also -
quite unnecessary from a practical stendpoint; 1) no mswer,
% Humanities ¢
16) The creation of grad, and underfrad, faculties would
strengthen graduate instruction, Care must be taken,
however, thst members of graduabs faculties retain s ome
undergraduate t eaching interests and dyties; 13) mest _
of the members of my . department are opposed to separatimg
its faeulty knto 'grad,( and'undergrad,! groups, Tradition-
ally, this dividion is less firm in my field, and the major-
it of us prefer to teach courses at both levels; 10)
such a roorg. . can only be fatal to both,If anything is
ce rvain in this wvorld.,.. 1t is that grad., programs, espec-
ially those in the hymanities; are goin t o be drsstically
reduced in the years ahead, The decline in enrollments
is already drastic, and 1t ¢s equally certain that the '
State cannot (and s'ould not) be forced to support progrems
that are at the least costly and unnecessary. If the
grad, faculty wishes to climb out on t hat already-rotten
limb, &x let theme.. If Albany has any future it is going
to have to be . . essentially an uhdergraduate
institution, The M, S, J . goes precisely in the wrong
dir ction, as did the Select Committee snd the Task Force,
The Admin., seems to have a very - . potent .77 . death
wish indeed; 8) a * L_u vicious distinction if formale
jzed precisely! (Ofcourse ont he average some teach
chiefly at one level or the other,) The link is vitalg
2) I am not at all in favor of this kind of division for
any department; for smaller departments;such as ours,
it's impossible”
Social Se&lences
6Y T conddder the idea an abomination withintiec ontext of
this institution, Undergrad., education will save grad,
¥ education only if the faculty is sn integrated faculty;
"12) T would oppose plans to r eorganized SUNYA departments
into gred. and unde rgrad, fasculties, That would involve
makin unncessary invidious distinctions of s tarus; fumctional
d istinctions can be made w ithout " such formalitye.
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QUESTION ¢
: o
Io Natursl Sciences and Math
11) the tpublic policy' image has nok bearing on my department's
nati onal reputation in my discipline; 7) I don't think anyone
expects us to; S5) Only to a very limited extent by a few
statisticlans, I suspect that at most the statisticlians would
act as | . :eonsulting resourcd for faculty in GSPA or
elsewhere on s tudies indicated by colleadnes in  thore

'relevant?! departments; L) see ansvwer’to A above; 1) no answere:

IT. Huymanities ' :
- "16)  Ne; 13) To some extent -= we could devote more attention
to such areas as ' the philosophy of law', ¥Ysocial and
- politicalphilosophy!, and so ons Within limits, this would
not be a bad thing; but it shdoild not disrupt our core work,
‘egpecially on the graduate level, in theory of kno ﬁége
and similar problems; 10) I should hope not, We have
important work to do in any Universit and should not be de-
tractd by so foolish &  windmill; g No; 2) No,

ITI. Social Sciences ,
o) Not &s a department. Individuals have snd will continue
to serve 'public Fblicy pursuits but I do not seo how this
might change; 12) The tpublic policy front'! seems ire
rRieovant to the mission of my departments There may be some
ceceptions to this, Some individual membersg of the department
might be helpful in theorganizatio .of ad hoc task forces
dlrected at specific fpublic front' issues,; for oxamplm,

' - poverty or family diooryanizationo

¢

QUESTION D ’
1. Naturml Sebencwd and Math - '
11) 1 expect that the veorapniza+1om of the C of A amd 8
&%v@ﬁ% into three s eparate Collegeq will have a benefieisl effect on
the sdminigtration and plannlng, vihhereas it will not e ffect
€. undergraduate educationg 7) :' . absolutely no effect, good
or bhed; 5) None;g ) Perhaps a slight ehancement for
social reasons; 1) no answér,
IT, Humanities
15) a very negative impact} 13) If the'public policy image!
went so far as to make our work ancillsry to specific programs
in t hese arcas, we would suffer in terms of professional
image in the discipline, ,as would any other theoretlcsally
oriented effort that coﬂﬁﬂpd itaelf to 'bound! research and
limited its freedom of inguirys  10) probebly make us a
laughing stock; 8) unfortunate; 2) an unfortunate impact
indeed, It's a pity because we really were begining to have a
rather respectable 'national reputation! in t he dlscnpllne
(colleges wer esonding us graduste students, e tc.)
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Questi.n D (contld,)

ITI.

Soclid Sciences B
6) nono==in no way--neither good nor bad, DBesides -=.

why w orry about national r eputstion wjien all you need
is a department to serve amEXK on a presidential task
force and your department is designated nationally
prominent, It's a £ 'bullshit concept'nationally
. prominent' and an arbiyary 'put on' device useful to
adminigtrator s and sygophantsg 12) the f'publiec
policy image? w ill havs no effdet on thés department's

national reputation inthe discipline, Nor do I think
REanyone eﬁpected it to have any effect,

A QUESTION E

Le Natural Seiences and Math

11) T feel that comments should . 2 not be made
anonymously; &)The dissolution took place years sgo when
the faaculty voted favorably on the prpposal to do away
with regulirements, This has very little releveance to
President Fields, who is just taking the next logical step
nandsted by the Faculsy; 5) it is potentially dmameging,
but I'm willing to see how thingswork out, Certecinly the
CAS currently ig too big and too disorgenized to be useful
paxx for anythingp Iy Very little if eny. Without
course regliroments students puramue their own interests ==
they are the bost jwdpes of whet thoy should be studying;

1) no mswer.
Humsnities . .
16) & wealoning effecty; 13) I fear that the dissolution

¢f the Cs of A, 8nd S, may accelerate the tondency toward
narrowness of technical training in undergbsduate educ.;

10) Hard to tell, Possibly none,; but then zgain it might,

I seriocely doubt thzt the Pres, has eny legal right whatever
to order rush a reorganizstion, Even more disturbing is

the faculty acceptance of the action. We have fLmxpx come to
accept tyranpy as entirely routine here; 8) will render
it confused and avarchie; . 2) I'n not sure here, slthough

I aig f%@yer helpingAa-Collé§Eof Arts sihd Sciencess

IIT. Social Seciences

6) Wo haove not had a C, of “s mad S, for » ggveral years
now and I cmnnot see any further doterioreticn resulting
from formal &£dissolution, The faculty of the university
ere obligated to 8 et curriculum and they haven't been
doing this in any substantive way for many yearsj 12)
the dissolution of the C. of £, and 3. will not help ..
move the Universitu in the direction I think it Bhould
be moved on the issue of uvndergred., liberal education, -RBut
~atleast in the laust severa 1 years the then-existent CAS
did little or vothing . 1 gsave keep things moving. The fugure
of underped., liberal arts education w 1l depend in. part cn
the kinds of institutional srrangements we mangge to devise

in the coming year,

s 1 ot e S et
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- QUESTION F
Natursl Sclences and Math

11) no misver; 7) I think it is about time that we
got soms direction from the Admine., even If 1t is mostly
thot air?, After our previous lack of leadership, this is
a welcome relisf, Where the hell were all these people

- hinding vhon a hendful of us tried for $wo or three years

1T

k

ITI,

to Bet a viable .. Faculty Forum going? I find it ironlcal
that some faculty nowget concerned when the administration
lets us know somethlng, after the faculty barely protested
the do-nothing, see-nidthing, hear nothing years of Benezet
and Sirotkin; 5) If you mean; should “e ach college -
have final say in whet constitutes an acceptable progrem
for its students for a Be A., my enswer is no, Fields has
urged creatio;y ef a structure above the three colleges te
define the BA, and Isupport th t idea, Without it, the
likelih¢od that the B, A. will include an adequate measure
of liberd arts is small; ly) No--thisis e . ridiculous
suggestion; 1) I reesll that two members of thls
department cerved on a cormittee two years ago; their :
report was directed toward anx stqyrnative program leading
to the B, A, dditee; t he repor ¥ is about a ysar pnld... and
was rurnwd down by this University, for ressons unknown
to those who 10 rkod on ite.. It scoms that this is v eally
an excellent W _,&y to "serve the community. footh
Jumanities
16) no; 13) no ~~each college sho:ld not grant the BA
degree because there s ould be a breadth of tradition behind
uUCh a degree that = crosses over the incrwesingly narrow -
bouttdaries of the reduced tcolleges! now envisioned; 19)
mo opiniong 8) dubious propriety., . Yew degreed
needed? Vocationel certificstes?; 2) I guess we will
have to do so, won't we?
Social Sciences
67, ) f I think the %%cvltj of aunit shou:d set the
requir snents for the degree and should grant it when
reguirements are fulfilled; 12) Shovuld each collegr
grant the B, A, denrec? I doubt that it is a meaningful
question, I heve nopbfection tothe faculty of the Soce
and Beh, Scilences gathering ennually to mske the formal
recommencations for undergrds. who have majored in its
departme t8, But I would not want the S, and B, S. to W&
have total control over the beccul, requirements for its

ogn studmnte,
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QUESTION G

Natursl Seciences and Msth = L
11) no anwer: 7) no aswer; 5) I think the 'publie

policy¥slant® is a statement of hope, end will become a

developing actuality only ower a period of years and in
a few areas, particularly certain professional schools,

- For the rest of us, perticularly in the A, and Sce, it is

a chzeallenge to make : curselves indispensable . by main-
taining our own scholarship and ressarch on the highest
level of quality; L) not yet; 1) np answer,

Humanifiies : ' _
16) It attempts a . »major shift of the universityfs
devel opment in the wrong direction, It does not respect

the traditional role of the faculty in devidlepkng curriculma
and egtablishing acsdemic priorities; 13) I'm - not
cpposed to every part of the M. S., b t thew hole history -
behind it -« the program cancellations and changes in the ‘
allocations of resources already put throuek, the breakpup

of t he C, af pe and S, =~ 8ll c¢am about theroughexecutilve
-fiat with only & thin veneer of gimulated faculty pabtici-
pation, Even now, thés response tothe President's mission

atement is bein made almost entirely on faculty initiative

with no asssurance that it will be well-received or taken
seriously.  Jfubgtantively, there sre problems here that call
for geriougettenticn of 81l of ws; bus procedurally, we

woe seem Lo be agked merely to asccept sand ratiomslize asg

best we can a gset of administratively initiated and =
developed deslsions and programs; 10) it Ls verbslly
illiterate, Hard to imagine 1that whoeverwsrote it had ever
taken fres. hmmn composition, It is written by buresucrats

for bureaucrsts and ssems to have mo real lenguzage or meening
et all, Historically it is euyndlly illiterctes The define
itions it gives of & university fit none that I kiow of

in historye Its loglce is didgraceful even more than comice
It is fully worthy of our edministration -~ one that actse

" first and then goes looking for & rationale for the:actlnnu

It is arrogant and 1t is ignorant., It takes us Brpc:cely
Jzm the wrong direectionse At the moment when tpe genersal
public is in virtiual revolt against the bureaucrac% the M,
swimg out to board the most unseaworthy vessel; )

8%t best; destructive, if m mandeted without r evision, No
real overview offered at prdsent; 2? The emphasis that
has been attached m to it throws evdryyhing out of balance,
of course. If the departments directly concerned (GSPA and
Business, for exampls) were encouraged to help wiefevert hey
could and when help seemed needed and wedcome, thst would be
good public relaticns, I supposé, and not boo harmful to our
roputation as a true university, tut the way it has been set
up, the emphasis is highly unfortunate,

premature,
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III, Bocial Sciences

6) I consider it to the e_guivalent of an

exerclse insign-paintim, °~ Any one who is minimally
aware of the complexity of a university institution
and also the implications of poliey involvement by

ind ividuals such as fuculty w uld m ver venture to
propose & public policy misslion; 12) VWhat is

the practical mem ind of Part IIIL: Goals and Objectives
of Student Developrs Dt ? It seems to me that the
fagulty must b,e the group to s ay whether or not
these goals are desirables and it certaindy up to the
fasulty to devise effective strategles for implementing
such goalse There is plenty of mate rial in this
sestt on for heated (and hdpefully helpful) debate}

£ yot few faculty spokespersons have such much aboub
thise - .

"II., Responses from Professional Schools
Question A, .

14) In mueh t he same way we ore now operating; 3) we are
placing emphasis upon three selected arecas: devslopment
of regional models and data bassges to expedite xregional
industriel development; continue to support resesrch in
municipal finandes; Lfocus on t he transfer of decision- C

¢+ . system technology from theindjstrisl sector to the

health : service sector. . .
! Question B
1) abandon the idea; 3) no answer ‘

‘ Question C..
‘14) readily; 3) yes :
Question D ,

1) should help; 3) it is our best opportunity to improve
our netionalr reputaticn, In £ffect, the public policy
orientation turns the major sconomic problems of N. Y. State
into a major research onportunity,.

Guestion &%

14) . : unable to answers 3) Last year gs I served on the
SUNYA undergreduate curriculum comm ttee it appeared that the
digsolution -1 had slready occurred, I would favor s structurse
with five compo. nents: (1{ Ceience and Math; 2) Social Sciernce;
3) Huranities end Language; L) Prof., Schools; 5) Educatioh i
. . Question F )
1L) Unable to answer; 3) yes a . j

Guestion G ‘

;) Sounds very sensible to concentrete offerings rathe r

' th an secatter our shot (independent of Pub. Ad. nest being
featheved; 3) The university must maintein a commitment
tothe clessical dimensions of a liberal e ducation snd theoret-
ical research, We shouldiexplore innovative educ, prozrams
such as the "Three-Two", Theoretical r esearch in inter-
disciplinsry sreas should be encouraged through a restructuring

of the tenure system,
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I11. Andnymdus Responses

9) The Mission is a lot of bullshito ~ \

- Questlon Ao
17) no answer; 15) by makinsg our seyvice syailable %o
the highest bidder, ‘
Questlon B
17) no enswer; 15) d rop the idea since the only gconsequence
w ould be invidious distinctions, _
Huestionw Co
1%¥) No; thése pursuits are meaningless, without further
definitiong 15) je s, unfortunately,
Question D
1¥) detrimental; 15) lower it,
' Que stion m

17) no answer: 15) not certain
Wuestion B
17)no answer; 15) & no opinion

Question G
17) i% has been 1mplemented through last yearky decisions,
Ithink the statemet is w1ndowmdre sing-=-public policy is
this year's quick thought by people who have never done
Ny 15)yes; entitle the statement and perhaps the
vniveraity motto to 'Hnivvr81ty for Higol




STATE UNIVERSITY OF NEW YORK AT ALBANY
1400 Washington Avenue -
Albany, New York 12222

UNIVERSITY SENATE

DATE: October 11, 1976
TIME: 3P, M.
LOCATION: Lecture Center 18

AGENDA

1. 'Approyal of Minutes of September 13 Meeting

2. Council & Committee Reports

" 3. Open Hearmg on M‘LSSlO‘n Statement

Now that the Senate Councils are nearmg completlon of their work on the
- Mission Statement, the Executive Committee wishes to give all of its - -
members- and all interested members of the University commmity an oppor-
~ tunity to offer their views and suggestions concerning the document.,
Therefore, the October 11 meeting will be an open hearing on the Mission
Statement. Members of the University community are invited to attend
and to join in the discussion.

. Those who wish to read prepared statements at the meeting should contact
the Senate Office (AD 112 - 457-6481). We will arrange to have such -
statements presented before the floor is open to discussion. Please
limit yourself to five minutes. :

The Executive Committee will not recommend action on the Mission State-
ment at this meeting. Our purpose is to encourage full discussion of -
the Statement before it is completed, rather than to debate any formal
motion with regard to it. We will recommend action on the Mission
Statement when it is in its final form.



MISSION STATEMENT

FILE COFY

State University of New York at Albany

danuary 1977

Universities are again in a time of
major adjustment, from the period of
unprecendented expansion which ex-
tended through the 1960’s into the era of
constraint and consolidation which faces
them now. It is a painful time which tests
whether universities will emerge — in-
deed, perhaps even which universities will
emerge — in an adequately strong con-
dition to continue the many roles that
society has come to expect of them. It is
a time of self-consciousness in higher
education, a time in which institutions of
- learning are again probing their own
fundamental purposes and asking how
those purposes might be shaped to the
constraints and opportunities of a new
age.
This Mission Statement reflects the
new mood. It attempts a contemporary
expression of the purposes of the State
University of New York at Albany. It is
done for our own guidance so that we
may move forward without loss of
strength or character, It is openly re-
ported for the understanding of the pub-
lic that sustains us and receives our
services.

The Mission Statement is the opening
essay in a planning process which is the
responsibility of the Office of Academic
Planning, under the direction of Robert
Shirley. The Statement was first issued
September 8, 1976, under the title of a
“Proposed Statement of Mission” and
was accompanied by an invitation to
faculty, students, alumni, and friends of
the University to offer their reactions,
criticisms, and suggestions for improve-
ment. Many groups and individuals did
respond. All responses were reviewed by
the Council on Educational Policy of the
University Senate, and the Council ‘has
recommended changes in the shape and
substance of the document, (The Council
report is on file in the University Senate
Office.) The recommendations have been
incorporated in this revised Mission State-
ment of January 7, 1977,

There has been a major change in the
general organization of the document so
that the concept of a university (now Part
I) is given greater clarity. In addition, the

PREFACE

Mission Statement proper now .focuses
more on the permanent elements of
mission and on criteria for institutional
development, with shorter-term applica-
tions of those criteria appearing as appen-
dices. Other changes in format were
adopted in order to improve readability.

More specific changes are these:

e Introduction — the historical per-
spective now appears in the introduction,
followed by a statement of the purpose
and scope of the complete document.

® Part I: The Concept of a University
— this part states the values of universities
generally and affirms the importance of

- those values at the University of Albany.

The importance of excellence in under-
graduate education and in teaching have
been made more explicit, as well as the
importance of quality in general.

@ Part II: The Institutional Setting —
two major elements of the institutional
setting are discussed here: the SUNY
system and location in the Capital Dis-
trict of New York. Public policy analysis
as an institutional emphasis is discussed at
greater length than in the original draft,
in order to clarify the University’s posi-
tion on various issues raised by re-
spondents.

e Part III: Goals for Student Devel-

opment — this part has been revised
substantially to be clearer about our
obligations to the “whole person’ and to
discuss the goals of learning in more
general terms. The Council deemed it
inappropriate to include a detailed listing
of specific learning objectives in a general
campus-level mission statement.

® Part IV: Goals for Societal Devel-
opment — the major change made in this
part is elimination of detailed objectives
under each goal, again because the Coun-
cil thought the level of specificity too
extensive for a general document.

o Part V: Programs and Priorities —
this part combines Parts V and VI of the
original draft and focuses on criteria for
academic and administrative priority-set-
ting, rather than on the priorities them-
selves.

e Part VI: Toward Implementation —

the emphasis of this part is now on the
process of planning by academic and
administrative units, as well as the role of
faculty, staff, and students in implemen-
ting the mission,

e Appendices A and B — the two
appendices delineate the academic and
administrative priorities of the University
for the current period.

Academic and administrative units of
the University are presently developing
statements of their own objectives, along
with three-year development plans, and
these will be available for consideration in
late January 1977. The campus level
Mission Statement gives general guidance
to these more concrete and particular
reflections of campus planning activities.
After January as the unit plans are
reviewed, additional revisions in the cam-
pus-level statement may become war-
ranted, Each year hereafter, we expect
that the Council on Educational Policy
will wish to reexamine these documents
to determine whether any alterations in
goals and priorities have become desir-

" able.

The University is indebted, and I am

personally grateful, to a great many per-.

sons whose labors are making this plan-
ning process .a reality — to Dr. Shirley
who directs it, to the Council on Educa-
tional Policy which is its constructive
critic, to the many groups and individuals
who are responding with helpful sugges-
tions, to the schools and departments

whose faculty and staff are working hard.

in behalf of strong unit plans, and to
many others who wish the University
success, Whatever this Mission Statement
may offer in clarity and quality results
from the fact that these people worked to
make it so, I am keenly aware of my
responsibilities as President in such a
venture as this, and I assume personal
responsibility for any shortcomings the
planning process may still have. It is
important, however, that we have begun.

Emmett B. Fields
President
January 7, 1977




The University at Albany has a rich
and eventful past, a past that has always
been characterized by a strong focus
upon education of high quality. Its repu-
tation as an institution of higher educa-
tion is strong and its list of notable
graduates is lengthy. The mission of the
institution reflects this persistent commit-
ment to quality and to an academic
reputation of strength.

The Growth of a College: 1844-1962

Founded in 1844 as the State Normal
School (later changed to New York State

Normal College), the institution’s primary

purpose for its first 60 years was the
preparation of teachers for elementary
and secondary schools. In 190§, the
mission changed dramatically: all courses
of study designed to prepare elementary
school teachers were discontinued; admis-
sions requirements were made essentially
the same as those of other eastern col-
leges of good standing; and all students
were required to pursue subjects deemed
essential to a liberal education, Also in
1905, the institution was authorized to
award the Bachelor of Arts and Bachelor
of Science degrees. Through these
changes the College was committed to
preparing a liberally educated person who
was also competent to teach in the
secondary schools.

The succeeding decades saw that com-
mitment fulfilled. Under the leadership of
William J. Milne, Abram R. Brubacher
and John M. Sayles, a faculty noted for
its devotion to liberal education was
recruited; and the distinction between a
“teachers’ college” and a “college for
teachers” was transformed from a seman-
tic subtlety into an instructional reality.
Though the size of the College changed
little during this period, its intellectual
development proceeded robustly, as evi-
denced by a lateral growth into the full
range of arts and sciences and a vertical
growth into masters programs geared to
the continuing professional needs of
teachers.

In 1948, along with its sister public
institutions, the College became a part of
the newly established State University of
New York. Its primary mission remained
unchanged, however, and it was not until
September 1961 that the College enrolled
its first class of undergraduate students
in liberal arts programs which did not
include any required study in teacher
education. In 1962, the institution was
designated as one of four university cen-
ters to be developed in the SUNY system.
Thus began a rapid transition to a com-
plex university center for graduate, pro-
fessional, and undergraduate education.

INTRODUCTION

The Growth of a University: 1962-1971

In the decade following its designation
as a university center, the Albany campus
experienced rapid growth in program
offerings, enrollments, and resources. The
number of academic departments tripled,
enrollments and faculty quadrupled, li-
brary holdings increased tenfold, and a
new physical plant was constructed and
occupied. The growth was more than
numeric and physical, of course, and the
sense of quality expected of a major
university permeated decisions made on
program development, faculty recruit-
ment, and student admissions. Visible
evidence of the continued emphasis
placed on quality during the growth era
can be seen in the test scores of entering
students, the scholarly achievements of
faculty, the existence of numerous honor
societies, and the high demand for ad-
mission at both the undergraduate and
graduate levels, The initiation of a chap-
ter of Phi Beta Kappa in March 1974
finds its roots in the insisted emphasis on
quality throughout the new University’s
first decade.

The range of programs appropriate to
a major university developed rapidly. By
the end of the decade the University was
offering 49 baccalaureate programs, 52
masters programs, and 28 programs at the
doctoral level. Thus the dominant feature
of the era was growth: not unplanned or
undirected expansion, but growth on the
broad front of program activity necessi-
tated by the times.

Little attention had to be given to the
question of institutional mission under
such expansionist conditions, because
existing programs were assured of contin-
uing resources, and proposals for new or
expanded programs had only to contend
against each other for shares of an ever-
increasing budget. When steady-state con-
ditions emerged rather abruptly in the
early 1970’s, in New York and elsewhere,
few institutions were prepared to adjust
to the prospect of equilibrium or of
decline in program activity. The Univer-
sity at Albany was no exception.

The Recent Past: 1971-Present

The University at Albany began earlier
than most universities in facing up to the
implications of steady-state financing, by
adopting redeployment strategies in the
early 1970’s to cope with shifts in work-
load patierns resulting from the elimina-
tion of all distribution requirements for
baccalaureate degrees. The redeployments
were ad hoc in nature, however, and were
based on a narrow assessment of the
circumstances peculiar to one or more

programs at the time, rather than being
guided by a more comprehensive plan for
institutional development.

The work of the Select Committee on
Academic Program Priorities in 1975 re-
presenied a significant break with that
pattern. That group recommended posi-
tion redeployments and program cuts
within a comprehensive assessment of
academic programs in which no single
recommendation was made final prior to
an examination of the whole. The work
of the Presidential Task Force on Priori-
ties and Resources in early 1976 con-
tinued this approach to making resource
allocation decisions.

While neither the Select Committee
nor the Presidential Task Force was
charged with delineating long-range devel-
opmental priorities for the campus, the
work of both focused attention on the
need for such a plan, The Select Com-
mittee anticipated that need in 1975 by
warning. the campus of the implications
of limited resources:

...In the view of the Select
Committee, this University
Center cannot continue to
attempt a full speed ‘“hori-
zontal development” on all
levels. It simply cannot do
everything at once and do it
well. It is the responsibility of
all persons on this campus —
administration, faculty, and
students — to make a more
effective case for increasing
Albany’s share of state tax
dollars. But even under the
most optimistic circum-
stances, we are not likely to
see huge increases in faculty
lines for the Albany campus
in the near future, We must
become much more selective
in our goals and wisely
choose among the options
available . . .1

The harsh reality of a declining budget
formed the context in which the Presi-
dential Task force met in 1976 to deter-
mine options for the future. There was no
fully developed mission statement avail-
able for guidance, as the Council on
Educational Policy observed in its review
of the Task Force’s recommendations.
Those recommendations had been under-
taken on the assumption that a formal
plan would be forthcoming, however, and
the Council recommended that any fu-
ture evaluations entailing resource redis-

1. Select Committee on Academic Program
Priorities, “The General Report,” May 15,
1975, p. 26.

tribution be done “in the context of a
coherent institutional plan® .

The future of the campus must be
guided by more than a broad and gener-
ally unstated sense of purpose. Our cir-
cumstances in this regard are not unique;
if any institution of higher education is to
make effective use of increasingly scarce
resources, decisions about those resources
must reflect prior determinations on goals
and developmental priorities. We must
not only be more selective in our choices
as to what is important but also ensure
that those choices are subsequently re-
flected in budgetary decisions.

This Mission Statement is the begin-
ning of a process for defining future

directions of the University at Albany, a
framework within which priority de-
cisions can be made and implemented. It
initiates the “coherent institutional plan”
called for last year by the Council on
Educational Policy.

The five parts of the Statement as
printed here proceed from general educa-
tional values that shape the missions of all
universities, to more concrete expressions
of institutional purpose that are par-
ticular to the University at Albany, to
criteria for setting priorities appropriate
to institutional goals. The five parts are
intended to have a degree of permanence
that will allow reaching beyond the con-
fines of yearly budget-making to the

formulation of long-term development
strategies. The institution’s current prior-
ities are presented, also, but since em-
phases are likely to be modified over a
period of years, the immediate priorities
are presented in two appendices.

This much of the Mission Statement
anticipates its final and most important
part — the goals of the schools, divisions,
and departments of the University. Three-
year plans, now being prepared by each
academic and administrative unit, will be
available for more general discussion in
late January 1977. Those plans, when
refined and approved for execution, will
express concretely the newly-shaped mis-
sion of the University at Albany.

PART I: THE CONCEPT OF A UNIVERSITY

Institutions of higher learning may
differ in many particulars, but they are
inextricably bound by values which tran-
scend considerations of location, owner-
ship, and operational mode. The goals of
the University at Albany must build upon
and be shaped by the values of learning
and scholarly inquiry which are at the
heart of universities everywhere,

What are the principal values to which
we are obligated as a university?

First is a commitment to the discovery
and advancement of knowledge, for its
own sake and for its practical benefits to
society. Knowledge is an end in itself, the
quest for which runs deep in the human
spirit. Knowledge is also a source of
enlightenment for the solution of many
of society’s problems, a force in the
advancement of civilization. The world’s
great discoveries often occur in univer-
sities. The commitment to research and
scholarly inquiry is the foundation of a
university’s unique role in society, and
the wellspring of all of its functions.

A second fundamental obligation of a
university is @ comitment to the teaching
of students, to their growth in know-
ledge, and to that reinforcement which
will allow them to develop physically,
emotionally, and socially as they grow
intellectually. A university is obligated to
stimulate in students a genuine ex-
citement for learning and to equip them
with a variety of intellectual strategies —
in short, to provide a liberal education
which aims at a larger self-fulfillment for
every student, This holds true regardless
of the chosen field of study, because
specialized study without exposure to the
ideas, principles, and theories central to

" all learning can only result in parochial-

ism., A university affords also the spec-
ialized studies which lead to careers,
particularly those professional careers

which are based upon advanced knowl-
edge. The entire intellectual, recreational,
and social environment of the campus
comes into play in giving life to such a
learning experience. The goals for student
development presented in Part III of this
document reflect a commitment to edu-
cation of the whole person.

A third distinguishing characteristic of
a university is its commitment to the
larger society through acts which, for lack
of a better term, we generally call “public
service.”” This function is peculiarly evi-
dent in American universities. Research
and teaching contribute to the public
good, of course, but faculty and students
often reach beyond the confines of their
classrooms and laboratories to engage
directly in community affairs. A keener
understanding of the public condition is
one road to public betterment, and a
university has contributions to make in
this regard. Part IV of this document says
more about “Goals for Societal Develop-
ment.” :

Research, teaching, and public service
are compatible functions .which draw
strength from each other. Faculty publish
the results of their scholarship for the
enlightenment of their peers throughout
the world. They thushold custody of the

age-old process by which knowledge is

kept alive and expanded into unknown
realms. .

An active research faculty excites stu-
dents with learning, opens their minds to
the imaginative and creative elements of
inquiry, equips them with analytical
methods for judging the truth, leads them
to the frontiers of research knowledge,
and urges them on into their own in-
quiries and fresh understandings. The
research scholar who isolates himself
from students in uninterrupted study
belongs in a research organization of
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government or industry, and not in a
university, because the hallmark of the
university outlook is that research and
teaching stimulate each other and shouid
always proceed companionably. Research
is, in much the same way, the wellspring
of the public service function, the source
from which come the analytic models

which enable a better understanding of .
'societal problems,

A fourth characteristic of a university
is its commitment to freedom of thought
and inquiry, and to the rights and obliga-
tions of faculty and students to pursue
knowledge where it may lead. This basic
value is essential to the advancement of
knowledge, and to deny the right would
be to imply that the results of scholarly
inquiry, and the benefits to society, are
entirely predictable in advance. The right
to pursue one’s own inquiries and freely
to publish the results is an inviolable right
of the investigator,

Freedom of thought and inquiry is just
as essential to teaching as it is to research.
The original statement on academic free-
dom prepared by the American Asso-
ciation of University Professors in 1915
argues the point convincingly:

It is scarcely open to question
that freedom of utterance is
as important to the teacher as
it is to the investigator. No
man can  be a successful
teacher unless he enjoys the
respect of his students, and
their confidence in his intel-
“lectual integrity. It is clear,
however, that this confidence
will be impaired if there is
suspicion on the part of the
student that the teacher is
not expressing himself fully
or frankly, or that college and
university teachers in general




are a repressed and intimi-
dated class who dare not
speak with that candor and
courage which youth always
demands in those whom it is
to esteem. The average stu-
dent is a discerning observer,
who soon takes the measure
of his instructor. It is not
only the -character of the in-
struction but also the char-
acter of the instructor that
counts; and if the student has
reason to believe that the
instructor-is not true to him-
self, the virtue of the instruc-
tion as an educative force is
incalculably diminished.
There must be in the mind of
the teacher no mental resetva-
tion. He must give the stu-
dent the best of what he has
and what he is.

The AAUP statement of Principles of
Academic Freedom and Tenure of 1940
summarized the essential components of
academic freedom:

A. The teacher is entitled to full free-
dom in research and in the publica-
tion of the results, subject to the
adequate performance of his other
academic duties; but research for
pecuniary return should be based
upon an understanding with the
authorities of the institution.

B. The teacher is entitled.to freedom in
the classroom in discussing his sub-
ject, but he should be careful not to
introduce into his teaching contro-
versial matter which has no relation

2. General . Report of the Committee on
Academic Freedom and Academic Tenure pre-
sented to and adopted by the Annual Meeting
of the Association, December 31, 1915, Bulle-
tin of the American Association of University
Professors, Vol. 1, Part 1 (December 1915),
p. 28.

to his subject. Limitations of aca-
demic freedom because of the relig-
ious or other aims of the institution
should be clearly stated in writing at
the time of the appointment.

C. The college or university teacher isa
citizen, a member of a learned pro-
fession, and an officer of an educa-
tional institution. When he speaks or
writes as a citizen, he should be free
from institutional censorship or dis-
cipline, but his special position in the
community imposes special obliga-
tions. As a man of learning and an
educational officer, he should re-
member that the public may judge
his profession and his institution by
his utterances. Hence he should at all
times be accurate, should exercise
appropriate restraint, should show
respect for the opinions of others,
and should make every effort to
indicate that he is not an in-
stitutional spokesman.

The University at Albany is committed
to preserving these rights of free inquiry
and discussion, and to maintaining the
high standards of scholarship which are
attendant to such rights.

There is a fifth way to characterize a
university. It offers undergraduate and
graduate degrees, including the most ad-
vanced graduate degrees, in a wide range
of liberal and professional fields of study.
Knowledge has become so vast in the
I'wentieth Century that no single institu-
tion can be expected to develop in every
field, and the financial constraints which
emerged in the 1970’s abjure every insti-
tution to avoid programmatic over-com-
mitment. Without a reasonably broad

3. “Academic Freedom and Tenure,” State-
ment of principles endorsed at the annual
meeting of the Association on January 9, 1941.
Bulletin of the American Association of Univer-
sity Professors, Vol. 27, Number 1 (February
1941), p. 41.

range of undergraduate and graduate of-
ferings in the humanities, fine arts, sci-
ences, social sciences, and selected profes-
sional fields, however, an institution can-
not lay claim to being a university.

This arises partially from the need to
offer a range of programs essential to a
liberal education, but it arises more force-
fully from the fact that no discipline or
field of study is an intellectual island. The
fields of knowledge are interrelated. In
many instances the mutually reinforcing
nature of disciplines and fields is readily
apparent, especially within the broad
intellectual families which form natural
groupings within a university, Inter-
actions between these broad families exist
even if not readily apparent. For ex-
ample, the humanities, natural sciences,
and social sciences provide much of the
theoretical underpinnings for advanced
study in a variety of professional fields.
In turn, the construction and testing of
theories in the professional schools rein-
forces and adds to the store of knowledge
in the underlying disciplines.

Finally, a university must be com-
mitted to standards of quality which earn
it respect in all of its communities of
interest, including the national and inter-
national community of universities. Ex-
cellence in teaching, high standards of
scholarship, and fruitful address to public
service make up the currency by which a
university earns honored place in society.
The meaning of “‘quality” is often blurred
by disagreements over appropriate mea-
surements, but this only directs us toward
the development of elegant, effective, and
rigorous modes of measurement.

The State University of New York at
Albany is committed to all of the funda-
mental attributes of a university of the
first class, It is through a shared com-

‘mitment to such values that faculty, staff,

and students are able to work together,
both formally and informally, to shape
the policies of the institution.

PART II: THE INSTITUTIONAL SETTING

The common values of universities
form a philosophic framework for goal-
setting, but the character of every univer-
sity is shaped also by the environment in
which it exists and in which it acts out
the basic values, A university builds its
identity in part by its responsible adapta-
tion to the constraints and opportunities
of its own setting,

The University at Albany is condi-
tioned by two major elements of environ-
ment; its membership in the State Univer-

sity of New York system, and its location
in the Capital District of New York. Both
elements pose obligations and oppor-
tunities. i

The SUNY System

The State University of New York is
the largest system of public higher edu-
cation in the world. Comprising 64 in-
stitutions, it enrolled approximately
343,000 students in Fall 1976. By type,

the constituent campuses include 30 com-
munity colleges; six agricultural and tech-
nical colleges; three specialized colleges,
five statutory colleges; 14 arts and sci-
ences colleges; two health science cen-
ters; and four unmiversity centers. To-
gether the campuses offer the full range
of postsecondary education from intro-
ductory to advanced levels. Advanced
graduate and professional studies are con-
centrated in the four university centers at
Albany, Binghamton, Buffalo, and Stony

Brook. The centers, which also admit
undergraduate students, account for
about one-sixth of SUNY enrollments.
The Albany campus currently enrolls
14,673 students on all levels.

The University at Albany, as with the
other university centers, has certain char-
acteristics which distinguish it from other
types of institutions in the system:

e It maintains an emphasis on re-
search and teaching which stresses
integration of the two activities and
excellence in each. _

e It maintains an extensive faculty of
productive scholars in the human-
ities, fine arts, social and behavioral

- sciences, natural sciences and
mathematics, and selected profes-
sional fields.

e It offers a broad range of bacca-
"laureate, master’s, and doctoral de-
gree programs in these fields of
study.

e Its laboratories, libraries, and other
physical facilities are those of a
research university. The library is
one of the 105 members of. the
Association of Research Libraries.

o TIits enrollment mix includes a sig-
nificant proportion of graduate and
advanced professional students
(about one-third)  with an admix-
ture of out-of-state and foreign
students.

e Its intellectual climate is that of a
research university in which the
presence of broadly educated ad-
vanced students is a stimulation and
challenge to beginning students.

These general features, common to
each of the university centers, establish a
context for their work which is distinctly
national and international in character.
Advanced degree holders graduating from
the centers are competing nationally for
employment. The University at Albany’s
various programs in international educa-

tion, including the newly-established

graduate exchange with Moscow State
University, express the international char-
acter of campus interests.

While performing its role in this broad-
er context, the University at Albany also
serves many local and regional needs.
Again it shares these local characteristics
and responsibilities with the other univer-
sity centers.

e It draws its full- and part-time
student population heavily and
broadly from New York State at
the same time that a limited num-
ber of out-of-state and foreign stu-
dents are also enrolled. New York
students, by acquaintance with
these associates from other places,

are drawn into a larger view of
society.

e It offers a variety of cultural, clini-
cal, and other activities which are
designed to contribute to the de-
velopment of students but which
directly benefit area residents. Citi-
zens of the Capital District attend
campus cultural events, and they
are frequently the beneficiaries of
clinics and other organized activi-
ties related to instruction,

e It offers a variety of life-long learn-
ing opportunities for the popula-
tion within its geographic region.

@ Many members of the facuity find
the topics and the materials for
their scholarly inquiries in New
York State, with the result that
local and state problems are better
understood while enlightenment is
extended to national and interna-
tional issues in which New York
shares.

@ The University Center is a major
element of the regional economy, a
principal employer of a highly
trained work force and a major
purchaser of goods and services.

These international, national, and re-
gional characteristics of the Albany cam-
pus are compatible with the hallmarks of
a university as outlined in Part I of this
Mission Statement, Most fundamentally
viewed, the Albany mission is to fill its
place in the SUNY system by being a
university of the first class, faithful to the
values of universities everywhere and re-
sponsive to the opportunities of its wide
region of the State of New York and the
State Capital District,
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One frequently hears universities de-
scribed as “national’” or “regional,” and
the clear implication is that an institution
must choose whether it is to be a “‘great
university” or merely a local one. The
criteria which go into drawing the distinc-
tion are never made explicit, however.
The University at Albany rejects any
notion that its national reputation is
diminished by its attentions to local
problems,

The dilemma is more apparent than
real, because there are a number of
reasons for saying that national and re-
gional goals can be -pursued)compatibly.
First, the very essence of a major univer-
sity is its commitment to the advance-
ment of knowledge, regardless of whether
the immediate benefit to society is mea-
surable or immeasurable, tangible or in-
tangible, long-run or short-run. The ad-
vancement of knowledge is a primary goal
of all disciplines and fields of study.
Herein lies the greatest contribution a
university can make to its local communi-

o

ty or to the nation, When viewed in this
way, the national and local dimensions of
a university’s work are mutually rein-
forcing and inseparable. Second, it is rare
that the important issues and problems
existing in one geographic region are of
only nominal concern to another. Thus
the expertise of a university can be
brought to bear on basic issues which,
although arising locally, are of universal
concern, The advancement and applica-

- tion of knowledge to such issues can yield

significant educational benefits to stu-
dents and faculty, as well as to the local
community. Third, the greatness of a
university is judged by the significance of
the issues its scholars addresss and by the
quality of their address, These values
know no geographic boundaries. If the
conditions of wuniversality are present,
issues arising locally present opportunities
for the discovery and application of
knowledge and for dissemination of the
research results to students, scholars and
practitioners. The issue of a “national”
versus “local” focus becomes moot be-
cause the obligations intrinsic to both are
fulfilled.

The University Center at Albany can,
and must, meet both sets of expectations
in order to provide leadership as a public
institution of higher learning in New
York State,

Needs and Opportunities in the Capital
Region: An Institutional Focus on Public
Policy Analysis

Location in the Capital District of
New York presents unique needs and
opportunities to the University at Al-
bany. The existing and potential strengths
of the University, in turn, constitute a
major resource for governmental, indus-
trial, cultural, and other organizations of
the District.

The University addresses the needs of
many external constituencies already, of
course, and in a variety of ways: applied
research on problems of concern to gov-
ernment and other agencies; life-long
learning opportunities for area residents;
technical assistance to various organiza-
tions; student internships in the com-
munity; evening classes to improve.educa-
tional access; public performances and
exhibits in the arts; and tpe provision of
qualified graduates. These and other
forms of public service to the community
are important and will continue,

In addition to fulfilling these general
services, the university .must be specially
attuned to the needs and opportunities of
its own geography. What major needs for
knowledge in the region would constitute
educational opportunities for faculty and
students? In one important sense the
answer varies by discipline and field of




study, as individual scholars engage in
basic and applied research efforts which
draw upon resources unique to the insti-
tution and its location. Froin a campus-
wide perspective, however, the problem
of choice looms large, because basic
decisions must be made among programs
and projects which legitimately could be
given high priority as an institutional
focus for the future.

The University at Albany will place
high priority on basic and applied re-
search efforts which address policy issues
of broad public concern. It will thus build
to a compelling opportunity. The State of
New York is currently faced with a
variety of policy issues related to econo-
mic development, education, environ-
mental management, social services, crime
and the administration of justice, social
justice and equality, energy use, and
other areas of concern to the public. In
addressing such problems, agency heads,
legislators and other government officials
are charged with developing appropriate
goals for enhancement of the public
good, defining the appropriate means for
achieving those goals, and monitoring the
results and taking corrective action where
necessary. Regardless of the specific area
of concern, fulfillment of these general
responsibilities requires a strong base of
research and training in a variety of
forms. It is within this context that the
University can fruitfully intersect the
process of policy formation — not neces-

. sarily through direct involvement in de-

cision-making or implementation, but
through generation of the knowledge
needed to undergird that process, Our
location in the seat of State government
and our faculty competence provide a
strong base for further development of an
institutional emphasis on public policy
analysis, The University has only begun
to tap the vast learning laboratory which
surrounds it.

Adoption of this focus can be accom-
plished in a way which reinforces the
University’s obligation to develop the
intellectual capacities of students and to
discover new knowledge. There are educa-
tional benefits to be gained for both
students and faculty, as well as oppor-
tunities, for the advancement of know-
ledge on a variety of fronts. At the same
time that the region will be benefitted,
the focus should also influence the na-
tional and international character of the
University. The economic, social, and
technological problems facing this State
are not unique. Other regions of the

nation and world have, or will have, many
of the same concerns.

It is important to recognize clearly
what an institutional emphasis on policy
analysis must not mean, as well as what it
can and should become,

First, the beneficiaries must be the
general public and not merely the public’s
servants in government. The University
cannot be captive to partisan interests,
because its strength lies in an impartial
search for the truth. Freedom of inquiry
is fundamental to the nature of a univer-
sity in this way as in all other ways. While
important research questions often can be
mutually identified by faculty and gov-
ernmental officials, an independent and
non-partisan view of the issues must be
maintained.

Second, issues which are important to
the State of New York will rarely be in
geographic isolation. Policies on energy
use or economic development, for exam-
ple, cannot be formulated for New York
without influencing, and being influenced
by, policies formulated in other states, at
the federal level, and indeed in other
countries of the world. The research
perspective of the University cannot be
geographically isolated, either, and must
be as broad as the problems we seek to
illuminate.

Third, it is important to stress that
both basic and applied research are cru-
cial to a focus on policy analysis. Not all
faculty should be expected to engage in
applied research, even in those units of
the University which are or may become
heavily committed to policy analysis.
Support must be maintained for research
which has little immediate relevance to
public- issues, but which provides the
necessary theoretical base for more ap-
plied efforts. Without strong support for
basic research in all programs, the intel-
lectual horizons of policy analysis would
become unduly limited. Knowledge must
be applied if it is to avail solutions to
public problems, however, and re-
searchers who are interested in applica-
tions will be necessary to the enterprise.

The interests of public policy makers
and the interests of faculty researchers
will not always coincide, but they do
intersect in potentially fruitful ways. In
general, several criteria should be met in
order for policy issues to be appropriate
for address in the University setting:

® The issues and problems should be

amenable to the application of rig-

orous research methodologies and
techniques.

¢ They should not be so narrowly de-
fined as to preclude generalizable
conclusions.

o The benefits to be realized from
address of the problems and issues
should be of sufficient intellectual
importance to warrant our commit-
ment.

@ Address to the issues and problems
should yield significant educational
benefits to students and faculty.

e The University should possess the
expertise necessary for successful
address to the issues and problems,
or have the potential for attracting
such expertise.

® The prerogative of the faculty to
define the content and method-
ology of specific research efforts
must be preserved in order to en-
sure freedom of inquiry and an
independent, objective assessment
of research results.

One mechanism for encouraging and
facilitating policy research will be a uni-
versity-wide Center for Governmental Re-
search and Services, the role of which is
discussed in Appendix B of this report.

LI S I

Finally and most fundamentally, it is
necessary to recognize that a university
may choose some special intellectual em-
phases for itself but it should not be
wholly contained by those emphases. To
contain knowledge is ultimately to kill
learning. It is appropriate that the Uni-
versity at Albany give emphasis to public
policy studies, because it is near to the
seat of New York government and it
possesses a strong base of faculty compe-
tence which can be brought to bear on
policy issues. It is not likely, however,
that all disciplines of the University will
adopt such a focus, nor is it desirable that
all do so, It is entirely appropriate that
some disciplines have little or no direct
impact on public policy formation, al-
though there is no field of study which
does not contribute to the education of
students and therefore, in a broad sense,
to the public good. We must preserve and
nurture all disciplines which are essential
for education of the whole person and be
satisfied with nothing less than excellence
in all that we do. The emphasis on
matters of public policy is an enlargement
of mission to embrace the needs and
opportunities inherent in our immediate
environment.
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PART iil: GOALS FOR STUDENT DEVELOPMENT

A statement of goals for student devel-
opment should identify the desired out-
comes, or results, of the University ex-
perience. In adopting this outcomes ori-
entation, one must distinguish between
the ultimate consequences of achicving
the goals and the goals themselves.
Achievement of whatever goals are set
should contribute to the ability of stu-
dents to (1) function effectively as edu-
cated persons in society; (2) assume the
responsibilities of both leadership and
citizenship within society; (3) engage in a
life-long learning process of . self-de-
velopment; and (4) engage in meaningful
and productive careers,

These consequences are a function of
multiple variables, many of which are
either beyond the scope of a university’s
work or beyond its control, Thus while a
university cannot, indeed should not,
assume full responsibility for the life
success or failure (however defined) of its
graduates, it must assume the responsi-
bility for facilitating student development
through accomplishment of the goals
which it adopts as its rightful obligations.

A university distinguishes itself from
other institutions in society by being
specially concerned with the intellectual
development of its students, with their
growth in knowledge. Intellectual growth
cannot occur .separably from emotional,
social, and physical development, how-
ever, and an effective learning environ-
ment recognizes and interrelates all of
these aspects in order to foster whole-
some personal achievement. A university
must be committed to education of the
whole person,

Students who matriculate in a univer-
sity have already had at least 12 years of
schooling, of course, and the skills and
competencies that a university must im-
part are of the higher order that is
appropriate to knowledge in its most
advanced forms. Fields of study charac-
terized by routine learning, which de-
mand little of students beyond a simple
acquisition of facts, do not attain to the
level or the spirit of university studies. By
contrast, university studies are of suffi-
cient complexity to require advanced
skills of analysis and critical thinking, a
high order of methodological sophisti-
cation, and vigorous pursuit of the disci-
plines of learning. Students can be both
“trained” in the specialized studies that
lead to careers, and ‘‘educated” to a
broader understanding of nature and
mankind.

Students individually form and inte-
grate their own goals for intellectual
development, with an eye both to under-
standing the human condition and to

career preparation, and their personal,
social, and physical development pro-
ceeds as they do so. The university is
obligated to be the environment in which
such human development may advance in
a wholesome fashion.

The philosophical goals stated below
reflect the University at Albany’s com-
mitment to education of the whole per-
son and constitute broad guidelines for
the design of educational programs, cur-
ricula, and supporting services. Though
implementation strategies will vary from
area to area, the goals are applicable to
undergraduate and graduate education as
well as to offices of administrative ser-
vices,

GOAL L TO DEVELOP SKILLS OF
CRITICAL THINKING AND
REASONING

The University seeks to develop in
students the ability to acquire both gen-
eral and specialized knowledge; to inte-
grate knowledge from a variety of per-
spectives; to apply alternative modes of
reasoning and methods of problem solu-
tion; to distinguish the logically relevant
from the irrelevant; and to derive and
formulate general principles for clarifica-
tion and explanation.

GOAL H. TO DEVELOP AND FOSTER
THE PROCESS OF INTELLECTUAL
DISCOVERY AND THE
EXPLORATION OF THE UNKNOWN

By focusing on the creative elements
of learning and the importance of fos-
tering intellectual curiosity, the Univer-
sity encourages an awareness of the imag-
inative and creative elements of intel-
lectual endeavor; develops in students a
familiarity with the philosophies and
methods of research in a wvariety of
academic disciplines; and promotes an
attitude of individuality which results in
intellectual self-awareness and initiative,

GOALIII. TO DEVELOP AN
AWARENESS OF AND INTEREST
IN THE BREADTH OF HUMAN
INTELLECTUAL ACHIEVEMENT
AND CULTURAL EXPERIENCE

A broad understanding of world cul-
tures and of the diversity of forms in
which intellectual and artistic achieve-
ments have been expressed are important
characteristics of the educated person.
Students should be encouraged to gain an
historical and integrated perspective of
the cultural, political, legal, scientific, and
social components of various societies
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and to understand the processes, com-
plexities, and consequences of change.
The University must also strive to foster a
life-long interest in intellectual and aristic
endeavors in order to ensure continuing
personal development.

GOAL V. TO FACILITATE
EMOTIONAL DEVELOPMENT AND
CLARIFICATION OF PERSONAL
VALUES

The University seeks to foster in stu-
dents a positive self-concept, a feeling of
personal worth and psychological well-
being; to develop an awareness of how
emotions, attitudes, and values influence
thought and behavior; to encourage clari-
fication of personal values; and to foster a
sense of personal responsibility for one’s
views and acts.

GOAL V. TO FACILITATE SOCIAL
DEVELOPMENT AND EFFECTIVENESS
IN INTERPERSONAL RELATIONSHIPS

A wide range of communicative and
leadership skills and the ability to interact
effectively with others are essential attri-
butes of an educated person, and the
University must provide for development
of these skills. Exposure to a variety of
cultural and ethnic backgrounds is also a
hallmark of the educated person, and the
University is obligated to facilitate inter-
action and enhance understanding among
the many segments of the University
community.

GOAL V1. TO FACILITATE PHYSICAL
DEVELOPMENT, HEALTH, AND
WELL-BEING

The University is committed to the
health, safety, and security of the Univer-
sity community, and provides physical
activity, recreation, and other leisure-time
activities necessary to the well-rounded
development of students. We are obli-
gated to create and maintain a healthy,
clean, and psychologically and physically
supportive campus environment that in-
cludes appropriate medical, housing, rec-
reational, and educational programs.

GOAL VIL. TO PREPARE
STUDENTS FOR PERSONALLY
SATISFYING CAREERS

The University has an obligation to
develop in students the knowledge and
skills required for employment and ad-
vancement in professional fields of en-
deavor. In those of our fields of study
which have ftraditionally led to clearly
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defined careers, the curriculum should
equip students with the knowledge and
skills necessary for entry level employ-
ment. In those fields which have not
traditionally led to clearly defined ca-
reers, students should be encouraged to
develop supplementary skills which
would qualify them for career entry of
some useful and remunerative nature. In
seeking to achieve these results, the Uni-
versity also should provide a variety of
opportunities for students to gain work
experiences in appropriate fields; en-
courage an orientation to careers that
recognizes both sequential and non-se-
quential employment patterns and con-
siderations of life-style; provide appropri-
ate career counseling to students; and give
direct assistance in obtaining employ-
ment.

GOAL VIII. TO MAINTAIN A

CAMPUS ENVIRONMENT WHICH WILL
FOSTER A SENSE OF COMMUNITY
AND SOCIAL RESPONSIBILITY

‘A sense of community is critical to the

achievement of all of the objectives of an
institution of higher learning. The Univer-
sity must demonstrate, in its pursuit of
learning, a commitment to the ideals and
values of social responsibility, affirmative
action, and equality of opportunity. The
current epoch of United States history
displays a strong American conscience
about the condition of ethnic minorities
in our culture—and the condition of
women—and the University must assume
its rightful obligations in bringing about
social amelioration, These values must be
communicated to students through words
and example.

In addition, opportunities must con-
tinue to be provided for students to
participate meaningfully in University de-
cision-making processes, in .community
activities and governmental processes, and
in a broad spectrum of cultural events. In
general, what is sought is an atmosphere
that will encourage students to explore
and discuss contemporary social issues, to
become aware of inherent conflicts in
societal value choices, and to become

committed to act upon their enlighted
beliefs toward improvement of society.

These Goals for Student Development
are intended to reflect the full University
experience and are, of necessity, stated
broadly. It is the role of individual units
within the University to articulate more
precisely the goals of learning which are
reflective of the unique discipline, field,
or area of service to students, The desired
outcomes discussed here apply -to all
students of the University at Albany and
thus provide, in conjunction with Part IV
of this document, the basic framework
for goal articulation by academic and
administrative units,

PART IV: GOALS FOR SOCIETAL DEVELOPMENT

The three basic functions of any major
university are the discovery, transmittal,
and application of knowledge on behalf
of students and society. The functions are
interrelated, of course, and they are
accomplished through the activities of
teaching, research, and consultation —
each of which represents service to soci-
ety. In this sense, “public service” is an
outcome, or end result, of @/l our work
and not some separately identifiable set
of activities as commonly presumed. Such
an understanding of “service” is long
overdue in universities everywhere and
necessary for full understanding of our
goals and objectives for societal develop-
ment. The following paragraphs discuss
briefly the primary outcomes associated
with the three major functions.

The potential benefits to society re-
sulting from the discovery of knowledge
are frequently unknown or unpredictable
in any immediate sense, and even more
difficult to measure. On the other hand,
much knowledge discovered as a result of
basic research in universities has had
immediate visibility and utility to society.
In general, discovery efforts have the
primary outcome of advancement of
knowledge, the visibility of which varies
by discipline and field, but the im-
portance of which has been demonstrated
innumerable times. The University at
Albany is committed to the discovery of
knowledge for knowledge’s sake, that
foundation on which universities have

been built as unique institutions within
society.

With regard to the application of
knowledge, the outcomes or benefits to
society generally emerge from a problem-
oriented focus, primarily through the
activities of research and consultation.
Thus, whereas the discovery function
tends to be concept-oriented, the applica-
tion function focuses initially on specific
concerns of society. The distinction is
often vague at best, and little is to be
gained by attempting to classify too
finely various types of research as “basic”
or “applied.” Nonetheless, the conceptual
distinction is useful, particularly when-
addressing the  larger issue of a univer-
sity’s role within society. In general, the
result of the application function can be
thought of as problem analysis, putting to
work the varied resources of the univer-
sity on important concerns of society or
components thereof.

The first goal stated below reflects the
University’s commitment to research and
scholarly inquiry for its own sake, as well
as its commitment to utilize the results of
such efforts, where appropriate, to assist
in the solution of specific societal prob-
lems. Thus basic and applied research
efforts, contribute in equal importance to
“societal development,” and both de-
mand a strong theoretical and method-
ological base within a university.

The transmittal of knowledge also has
clearly identifiable outcomes to society.
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In some forms, the transmittal of knowl-
edge is indistinguishable from its applica-
tion, as students carry forth the results of
classroom and laboratory work for use in
later life. The university also has an
obligation to transmit the results of its
discoveries to students, the scholarly
community, and the general public
through books, journal articles, exhibi-
tions, and other forms. As used here,
however, transmittal in :a university set-
ting occurs primarily through teaching,
whether that activity be for degree or
non-degree students. In this sense, the
primary outcome or result of transmittal
is educated human beings. The goals for
student development presented in Part IIT
also apply here, but the University is also
obligated to offer opportunities for life-
long learning which are uniquely directed
to the local community. The second goal
presented below reflects this obligation.

The transmittal of knowledge also
occurs indirectly when cultural and clini-
cal services are provided to the general
public as part of the normal instructional
process. For example, student internship
programs of various types not only en-
hance learning, but also provide direct
assistance to individuals and organizations
in the local area. Similarly, productions
or exhibits in the fine arts contribute
importantly to student development and
at the same time provide a valuable
cultural resource for area residents. Thus,
the third and final goal listed below

reflects the importance of such services in
the life of a university.

In summary, the interrelated functions
of discovery, application, and transmittal
generate four major outcomes for soci-
ety: advancement of knowledge (Goal 1
below); problem analysis (Goal I below);
educated people (Goal II below, plus all
the goals for student development pre-
sented in Part Il of this document); and
cultural and clinical services (Goal TII
below). “Public service’ as used here is
the overarching construct which embraces
the four types of outcomes, because all
our work is done on behalf of society.
The analysis of public policy issues, for
example, is only one form of problem
analysis which, in turn, is only one of the
four principal components of public ser-
vice rendered by any major university.

In striving to achieve these goals, the
University at Albany is firmly committed
to high standards of social responsibility,
including equality of opportunity and
affirmative action in admissions decisions
and in the hiring and retention of faculty
and staff. Unless this commitment is fully
realized in practice, the University cannot
effectively discharge its obligations to the
disadvantaged and to the larger society.
The campus’ Affirmative Action Plan
reflects this commitment.

GOAL I TO CONTRIBUTE TO THE
GENERAL ADVANCEMENT OF
KNOWLEDGE AND TO THE
SOLUTION OF SOCIETAL
PROBLEMS

The University must encourage indi-
vidual faculty and students to undertake
research and scholarly inquiry of any

nature which promises to contribute to
the advancement of knowledge. Where
appropriate, research on policy issues of
public concern also will be encouraged,
recognizing that the address of such issues
should meet the criteria outlined in Part
Il of this document. As a means of
facilitating scholarly inquiry of all types,
the University must strive to increase the
level of financial support available for
research and to develop more effective
structures for interdisciplinary address of
complex questions or problems. Finally,
the communication of research findings
to peers, students, and interested persons
outside the academic community must be
given adequate supyport.

GOALII. TO OFFER
QPPORTUNITIES FOR LIFE-LONG
LEARNING AS AN INTEGRAL
PART OF INSTRUCTIONAL
ACTIVITIES

The University should offer degree and
non-degree programs which are consistent
with the needs of the learning society and
with the capabilities of the University,. All
schools and departments are encouraged
to offer life-long learning opportunities,
both undergraduate and graduate, as ap-
propriate. to their missions; to provide,
through course scheduling, and other
means, the opportunity for qualified area
residents to enroll in courses offered as a
part of ongoing degree programs; to
develop, where feasible, off-campus in-
structional programs to meet the needs of
area residents; and to ensure that such
offerings meet established standards of
quality. The University should also seek
to cooperate with other providers of

life-long learning opportunities in the
Capital District to ensure complementary
offerings.

GOALIII. TO CONTRIBUTE TO THE
DEVELOPMENT OF THE LOCAL AREA
THROUGH THE PROVISION OF
CULTURAL AND CLINICAL

SERVICES WHICH REINFORCE
EDUCATIONAL MISSION

This goal can be accomplished in a
variety of ways: by integrating work-
action experiences (e.g., internships, clini-
cal experiences) for students into curric-
ula as appropriate; by encouraging faculty
to provide technical consulting assistance
in the resolution of local problems; by
providing a variety of cultural events for
faculty, staff, students, and area resi-
dents; by making available the facilities of
the University for use by appropriate
community groups, and by providing
other services to the community which
are consistent with, and reinforce, the
educational mission of the institution.

LI I I I

While the goals listed above provide a
commonality of purpose for all units of
the University, each contributes to their
accomplishment in a variety of ways and
with varying degrees of emphasis, Thus it
is not intended that each unit pursue all
of the goals outlined. As an institution,
however, we must be committed to the
pursuit of them all and develop more
effective means for assessing our degree
of goal attainment.

PART V: PROGRAMS AND PRIORITIES

Previous sections of -this document
have discussed the educational philoso-
phy and general goals of the University at
Albany and thus establish a basic frame-
work for institutional development and
behavior. We turn now to the criteria
which are expected to underlie decisions
on the academic and administrative pri-
orities of the institution. The need for
priority-setting arises even more force-
fully under conditions of limited re-
sources, and we must assume the fol-
lowing:

e There will be only slight growth in
the total enrollment on this campus. The
SUNY Master Plan currently allows for
growth to 14,000 FTE studenfs by
1984-85, or seven percent above the
current level,

e There will be little or no increase in
the number of faculty and staff positions
funded. by the State in the foreseeable
future. ]

@ The physical capacity of the Univer-
sity at Albany will remain virtually un-
changed, although there will be some
flexibility to change the character of
existing space.

e Increases in the operating budget of
the institution will likely be limited to
inflationary adjustments over the next
few years.

Thus the institution must prepare it-
self for a future which is “steady-state”
insofar as the quantitative elements of
growth are concerned. If managed pro-
perly, however, there are significant re-
source-related opportunities available to
us:

e A limitation on total enrollments
means that our attention can be centered
on the qualitative aspects of growth,
unfettered by erratic workload patterns
and the usual crises associated therewith.
Enroliment patterns within the University
must be monitored closely to insure the
attainment of educational goals.

® Although the total number of facul-
ty funded by the State may remain
constant, there will continue to be flexi-
bility for the reallocation of positions.

o There are many first class programs
and faculty now present on this campus.
Selective development on a more com-
pact operating front can expand those
strengths still further. Although we must
build from existing strengths, other pro-
grams critical to future mission will be
improved where feasible,




e Our present physical capacity is
sufficient, by and large, for the projected
enrollments on this campus. With careful
management of the space available, ap-
propriate reallocations can be accom-
plished. Moreover, the quality of the
physical plant is, by most yardsticks,
excellent.

® While we may see no increases in
the total operating budget aside from
inflationary adjustments, there is flexi-
bility for reallocation in this area also. By
no means is our operating budget so small
as to prevent the selective development of
excellence on this campus.

These opportunities and constraints
have several implications for future mis-
sion. First, resource allocation decisions
must be guided by an explicit statement
of priorities for the future. We can no
longer expand on an even-handed basis,
nor can all programs be developed to
equivalent sizes or levels of quality.
Second, we must increase our efforts at
obtaining funds from non-State sources.
New financial strategies must be devel-
oped to provide increased support for stu-
dents and for faculty research, and to sup-
port the further development of selected
programs. Third, the budgeting process of
the future must be strongly influenced by
a reallocative approach, the major ob-
jective being to provide those resources
necessary for attainment of the goals
established and for elimination of inequi-
ties in staffing which may exist. Finally,
we must intensify efforts to identify ways
by which costs can be reduced without
corresponding reductions in effectiveness.

Academic Program Offerings

All universities are constrained in their
range of program offerings for both edu-
cational and economic reasons. The re-
duction of twenty degree programs (later
changed to 18) on the Albany campus
this past year reflected a shared realiza-
tion that an inventory of 129 programs
could not be supported at the requisite
level of quality in the years ahead. The
range of programs sustained is befitting of
a university, however, and the work of
the Presidential Task Force on Priorities
and Resources left the institution whole-~
somely formed for the future.

The Task Force members did not
have the benefit of a written statement
of mission to guide their deliberations.
Nonetheless, there was ready comprehen-
sion of the general future of this Univer-
sity, especially its role as a major univer-
sity center, the nature of any university’s
obligations to students and to society,
and the increasing attention to be given
to policy issues of public concern. The
criteria used for program evaluation con-

stitute evidence of this understanding, as
does the final report itself.

The President’s Report on Priorities
and Resources, dated March 15, 1976, set
forth the programs to be sustained on the
Albany campus. As indicated below, the
inventory includes 42 programs at the
bachelor’s level (including five interdis-
ciplinary programs), 48 at the master’s
level, 21 at the doctoral level, and eight
University certificate programs. In addi-
tion, the University will continue its
commitment to the Educational Oppor-
tunities Program, to which we admit
students who have the potential to engage
in univetsity-level work but who have
some deficiency in academic preparation
and who are economically disadvantaged.

Bachelor’s Degree Programs

Division of Humanities: (15) — Art,
Classics (Greek, Latin, and Greek &
Roman Civilization), English, French,
German, Italian, Judaic Studies, Music,
Philosophy, Rhetoric & Communication,
Russian, Spanish, Theatre. (Course se-
quences will continue in Art History and
Polish.)

Division of Social & Behavioral Sci-
ences: (9) — African & Afro-American
Studies, Anthropology, Economics, Ge-
ography, History, Psychology, Puerto
Rican Studies, Social Studies, Sociology.

Division of Science and Mathematics:
(8) — Atmospheric Science, Biology,
Chemistry, Earth Science, Geology, Math-
ematics, Medical Technology, Physics, (A
second field will continue in Computer
Science.)

School of Education: (1) — Business
Education. (A second field will continue
in Education.)

School of Business: (2) — Accounting,
Business Administration.

School of Public Affairs: (1) — Politi-
cal Science.

School of Social Welfare: (1) — Social
Welfare.

Interdisciplinary Programs: (§) -
Asian Studies, Chinese, Computer Science
& Applied Math, Linguistics, Russian &
East European Studies. (Interdisciplinary
second fields will continue in Journalism,
Peace Studies, Urban Studies and Wo-
men’s Studies. Several departments will
also continue to offer courses in environ-
mental analysis.)

Master’s Degree Programs

Division of Humanities: (13) — Clas-
sics (Classical Archeology, Greek, and
Latin), English, French, German, Italian,
Philosophy, Rhetoric & Communication,
Russian, Spanish, Studio Art, Theatre,

10

Division of Social & Behavioral Sci-
ences: (8) — African & Afro-American
Studies, Anthropology, Economics, Geog-
raphy, History, Psychology, Social Stud-
ies, Sociology. _

Division of Science and Mathematics:
(7) — Atmospheric Science, Biology,
Chemistry, Computer Science, Geology,
Mathematics, Physics. )

School of Education: (12) — Coun-
seling, Curriculum Planning, Educational
Administration, Educational Communica-
tions, Educational Psychology, General
Professional, Reading, Rehabilitation
Counseling, Special Education, Student
Personnel Services, Teacher Education,
TESL — Bilingual Education.

School of Business: (2) — Accounting,
Business Administration.

School of Library and Information
Science: (1)

School of Social Welfare: (1)

School of Criminal Justice: (1)

School of Public Affairs: (3) — Politi-
cal Science, Public Administration, Public
Affairs,

Doctoral Degree Programs

Division of Humanities: (4) — English
(Ph.D. and D.A.), German, Philosophy,
Spanish.

Division of Social & Behavioral Sci-
ences: (5) — Anthropology, Economics,
History, Psychology, Sociology, (tempor-
arily suspended).

Division of Science and Mathematics:
(6) - Atmospheric Science, Biology,
Chemistry, Geology, Mathematics, Phys-
ics.
School of Education: (2) — Ph.D.,
Ed.D.

. School of Criminal Justice: (1)
* School of Public Affairs: (2) — Politi-
cal Science, Public Administration.

School of Social Welfare: (1) — (tem-
porarily suspended)

University Certificate Programs

School of Education: (7) — Coun-
seling, Curriculum and Instruction, Edu-
cational Administration, Educational
Communications, Educational Research,
Reading, Student Personnel Services.

School of Education and Social &
Behavioral Sciences: (1) — School
Psychology.

- This program array represents a rich
diversity of disciplines and fields, encom-
passing the humanities, fine arts, social
sciences, natural sciences, and selected
professional schools. Accompanying the
diversity is a high degree of intellectual
interdependence, and a shared commit-
ment to those values and principles of

scholarly inquiry which are at the very
heart of a university.

There are four major expectations of
all programs being sustained:

e Achievement of a level of quality
befitting a university center, as measured
by rigorous national standards of scholar-
ship.

@ Development and pursuit of goals
and objectives which reflect the unique
character of the discipline or field, but
which are also compatible with the over-
all goals of the University.

® Achievement of a balanced empha-
sis on teaching and research.

e Implementation of faculty evalua-

tion, reward, and development plans
which are appropriate to a university
center.
These expectations constitute the pri-
mary focal points for coordination and
oversight of programs from a campus-
wide perspective. The forms of scholar-
ship to be taken as evidence of achieve-
ment will differ across academic units,
but there should be no variations in the
level of accomplishment expected. Con-
tinued development as a university center
demands the maintenance of high perfor-
mance standards for both students and
faculty in all programs offered on the
Albany campus. As a corollary, the Uni-
versity must provide all programs being
sustained the support needed to fulfill
this commitment to quality.

Academic Priorities

A statement of program priorities re-
flects the fact that, during a given period
of the institution’s life, some programs
need additional resources and/or atten-
tion more than do others. There are three
principal factors to be considered in
identifying those academic units which
are primary claimants on resources:

® The obligation of the institution to
provide all programs the resources needed
to achieve an acceptable level of quality
and to accommodate planned enroll-
ments,

e The obligation of the institution to
facilitate the attainment of national lead-
ership in programs which are at or near
that level of quality already.

@ The need to further develop instruc-
tional and research activities in those
units which can contribute significantly
to the analysis of major public policy
issues.

The first of the three major factors
establishes a floor, a threshold of re-
sources which must be provided to all
academic units being sustained, The ques-
tion which must be given a satisfactory

- answer can be stated thusly: What is the

critical mass of scholars and support

resources needed in a given unit to (a)
provide the needed breadth and depth of
intellectual expertise, (b) accommodate
planned enrollments, and (c¢) accomplish
the range of intellectual activities ex-
pected of all faculty at a major university
center? Some quantitative workload in-
dices can be employed to help answer this
question, but all such factors must be
weighed in relation to the unique features
of a given discipline or field. Judgment is
involved here, certainly, but these interre-
lated conditions must be satisfied in all
programs to be offered on the Albany
campus. Hence. any unit which is judged
to be below critical mass at a given time
must be designated as a priority claimant
on resources.

The second factor to be considered in
delineating priorities takes cognizance of
(a) the University’s commitment to
achieve peaks of excellence among its
programs and (b) the obligation of the
institution to facilitate and sustain extra-
ordinary achievements on the part of its
faculty. Thefe are academic units on
campus which have attained, or are close
to attaining, national stature. Still others
have strong potential to become recog-
nized as among the leaders in the disci-
pline or professional field. The University
must nurture and facilitate extraordinary
accomplishments in all possible ways,
including the provision of increased re-
sources when appropriate.

The third factor reflects the increased
emphasis to be placed by the University
on address to public policy matters. As
discussed in Part II, this particular ele-
ment of University -mission can take a
variety -of forms and will be encouraged
in all appropriate disciplines and fields.
However, certain units or parts thereof
have demonstrated special knowledge and
skills which can be brought to bear rather
directly and immediately on the econo-
mic, social, and scientific problems facing
the State of New York, Such units will be
given particular encouragement to expand
their work in policy analysis and thus to
contribute to fulfilling this element of
mission.

Appendix A identifies those academic
units which, based on the three principal
criteria, emerge as primary claimants on
resources at this time. Any listing of
priorities must be tempered by the uncer-
tainty of future allocations by the State,
and by ‘the knowledge that the needs of
specific programs can shift rapidly in a
short period of time. The existence of
such uncertainty does not make less
important the need for institutional plan-
ning, however, as individual academic
units must be given more adequate lead
time for recruitment and internal plan-
ning in general, Uncertainty as to future
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events means only that we must build a
degree of flexibility inta planned alloca-
tions and recognize that any resource
may be subject to change in one or more
of its parts. Thus the intent for future
allocations can be clearly established,
while recognizing that deviations from
the plan may be necessary as external
events unfold and as unanticipated needs
emerge in specific programs.

Most of the priority concerns of an
institution are directly related to the
needs of academic schools and depart-
ments. However there also are educa-
tional matters which transcend disciplin-
aty boundaries and merit special atten-
tion by the institution as a whole during
given time periods. As. eleaborated more
fully in Appendix A, there are five such
matters which are of particular im-
portance at this time: review of the
undergraduate experience; assessment of
learning outcomes; interdisciplinary
studies; international education; and the
future enrollment mix of the University.

Administrative Functions and Priorities

The administrative, or non-instruc-
tional, staff of the University exist to
facilitate and support the work of faculty
and students and, in certain cases, to
contribute directly to the development of
students. In keeping with these purposes,
major functions of administration are to:

e Initiate development of the institu-
tional plans, policies and procedures ne-
cessary to preserve and enhance the vital-
ity of the intellectual enterprise as a
whole,

@ Acquire the resources necessary to
support teaching, research, and learning,
both directly through its own efforts and
indirectly through provision of informa-
tion on funding sources and other matters
to faculty and students.

¢ Develop and maintain programs and
services which contribute directly to the
intellectual, social, emotional, and physi-
cal development of students within the
context of a total learning environment.

e Provide those administrative services
to faculty and students which either
directly support the learning process or
are necessary to its existence.

® Maintain appropriate relationships
with various external publics to facilitate
the work of faculty and students and to
satisfy accountability requirements in
both educational and economic terms.

e Develop and maintain appropriate
means of coordination and oversight to
ensure that the goals and priorities of the
institution are accomplished as effectively
and efficiently as possible.

These major functions provide the
framework within which all administra-




tive units must articulate their goals and
objectives to support the educational
mission of the institution.

The process of priority-setting among
administrative units of the University
follows much the same logic as for
academic units. First, there are particular

units which may be designated as primary
claimants on resources during a given
time period because they fall below the
critical mass needed to fulfill their educa-
tional or administrative purposes. Second,
there are broad issues which transcend
the work of any particular unit and merit

special study by the administration as a
whole. Overriding these specific priorities
is the University’s commitment to nur-
ture and support adequately all activities
necessary to the learning environment.
Appendix B delineates the major priori-
ties for the administration at this time.

PART VI: TOWARD IMPLEMENTATION

-This document has focused on de-
fining the general goals and priorities of
the University at Albany. It is a statement
of intent, designed as a broad framework
within which to describe and oversee
future development of the institution. As
such, it is intended to have a degree of
permanence that enables individual units
to develop their own longer-term goals
and development strategies, The Mission
Statement is nevertheless intended to be a
working document, and not simply a
periodic renewal of well-meant aspira-
tions. It will achieve its purpose through
implementation at two levels: the institu-
tional process and the individual process.

The Institutional Process

The institutional process begins with
preparation of three-year development
plans by each academic and adminis-
trative unit. Each dean is currently coor-
dinating, reviewing, and commenting up-
on plans within the school or division;
similarly, each vice-president will be the
focal point for administrative plans. All
plans will be reviewed and discussed with
appropriate academic and administrative
officers during February, March, and
April in order to achieve mutual under-
standing of future directions.

As this phase of discussions is com-
pleted, the priority criteria previously

described (see Part V, above) can be
applied to each plan as a basis for
determining future resource allocations.
The process should result in tentative
allocations for 1978-79, thus providing a
longer lead time for planning and recruit-
ment than has been true in the past. The
three-year horizon of the development
plans will provide a future context for
decisions, as well as make possible selec-
tive longer-term recruiting commitments
for key positions.

Units will be asked to update their
three-year development plans annually,
thus providing a “moving” process where-
by plans can incorporate new develop-
ments — for example, the results of
external reviews or unforeseen changes in
external conditions which may affect
substantive elements of the plans. The
campus-level mission statement will also
be reviewed annually by the Council on
Educational Policy to determine if
changes are needed in overall goals and
priorities of the institution. Every four
years, the campus-level statement and the
development plans of units will together
provide the basis for preparation of the
Master Plan required by SUNY-Central
Administration. All these elements of
institutional process provide the frame-
work for continual assessment of goals
and their degree of attainment.

The Individual Process

The major responsibility for imple-
menting the University’s mission rests, of
course, with faculty, staff, and students.
That responsibility is, in many instances,
individual in nature. For example, it is
the responsibility and prerogative of the
faculty to define the content and
methodology of research efforts, It is also
the responsibility of the faculty member
to define a course and to specify how it
will be taught, subject only to review by
peers through established curriculum re-
view processes. Similarly, it is the re-
sponsibility of individual students to
strive for self-development and to take
advantage of the learning opportunities
provided by the University.

In other cases the responsibility for
implementation is corporate, such as in
the preparation of each unit’s develop-
ment plan and in the work of the various
task forces referred to throughout this
document. Whether individual or cot-
porate, however, faculty, staff, and stu-
dents must assume the primary obligation
for initiating the actions that will fulfiil
this statement of mission. It is not self-
enacting; effective performance within its
framework is dependent upon a shared
commitment to the values and goals of
the University at Albany.

APPENDIX A: ACADEMIC PRIORITIES

As explained in Part V, there are three
major factors to be considered in estab-
lishing which academic units have prior
glaim on resources at this time:

e The obligation of the institution to
provide all programs the resources needed
to achieve an acceptable level of quality
and to accommodate planned enroll-
ments,

e The obligation of the institution to
facilitate the attainment of national lead-
ership in programs which are at or near
that level of quality already.

@ The need to further develop instruc-
tional and research activities in. those
units which can coniribute significantly

to the analysis of major public policy
issues.

The first of the three factors estab-
lishes a floor, a threshold of resources
which must be provided to all academic
units being sustained. As a result of shifts
in student interests over the years,
changes in program purposes and scope,
and other factors, a number of units
currently fall below the resources re-
quired. The following departments and
schools should be given a net increase in
faculty lines and associated support funds
as soon as is feasible:

Business
Computer Science
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Economics

Bnglish (increased resource
needs satisfied in 1976-77)

History (increased resource
needs satisfied in 1976-77)

Psychology

Public Administration
Rhetoric and Communication
Social Welfare .
Sociology

The composition of this list will vary
over time, of course, as circumstances
change and as units not now listed exper-
ience the need for increased resources.

The second factor reflects the commit-

ment to facilitate the attainment of peaks

of excellence within the University. Based
on external evaluations and other forms
of evidence, the following units either
have attained positions of national leadet-
ship already or have the potential to do
S0 in a reasonable period of time:

Anthropology

Art

Atmospheric Science

Biology

Chemistry

Criminal Justice

Educational Psychology

Geology

German

Mathematics

Philosophy

Physics

Public Administration

Reading
Resource augmentation is not necessarily
called for in order to facilitate the
achievement and/or maintenance of very
high quality in the units listed. However,
the University must nurture and facilitate
extraordinary accomplishments in all pos-
sible ways, including the provision of
increased resources when appropriate,
The list is not immutable, of course, and
should change as developmental -efforts
continue in other departments.

The third factor reflects the institu-
tional emphasis on public policy analysis.
The following schools and departments,
ot components thereof, have demonstrated
special knowledge and skills which can be
brought to bear on the economic, social,
and scientific problems facing the State
of New York:

' Atmospheric Science

Business

Computer Science

Criminal Justice

Counseling and Personnel Services

Economics

Educational Policies, Programs
and Institutions

Educational Psychology

Geography

Geology

Political Science

Psychology

Public Administration

Social Welfare

Sociology

While contributions to public policy
analysis will be encouraged in many areas,
the units listed above will be given partie-
ular encouragement in fulfilling this ele-
ment of University mission,

Taking all three factors into account,
25 schools and departments emerge as
primary claimants on resources at this
time in order to (a) provide all units with
an appropriate level of resources; (b)
facilitate the attainment of national lead-
ership; and (c) strengthen our work in

public policy analysis. The University
must and will fulfill its obligation to
provide the critical mass of resources
needed in gll academic units.

In addition to these unit priorities,

Part V identified five educational con-
cerns which need special attention by the
institution as a whole at this time:

Review of the undergraduate exper-
jence — In keeping with the emphasis
placed on education of the whole person
in Part III, it is important to identify the
desired outcomes of a liberal education
and the most appropriate means for
attaining those outcomes. The Special
Committee to Review the Undergraduate
Experience is already at work on the
matter and expects to submit its recom-
mendations in late Spring 1977. The
Committee’s report will be reviewed by
appropriate governance bodies before
final action is taken on any recommenda-
tions.. '

Assessment. of learning outcomes -
While institutions of higher education
long have been concerned with the results
of the learning process, little progress has
been made in developing appropriate
methods for assessing these results. The
results of much of the University’s work
cannot be measured in a quantitative
sense, to be sure, but we must develop
more effective means for assessing how
well we are doing in relation to goals
established. It is important educationally
that we evaluate results, and it is also
important to provide the general public
with evidence of accomplishments.

This stronger orientation toward a
focus on learning outcomes and their
assessment is being encouraged in all
academic units of the University. For
example, each unit has been encouraged
to state its goals and objectives in terms
of desired learning outcomes as a part of
the three-year development plans now
being prepared. This effort will yield new
insights into both the benefits and limita-
tions of such an approach.

Interdisciplinary studies. — As tradi-
tional intellectual families become in-
creasingly interconnected, the ability to
mount strong interdisciplinary programs
will continue to be of major concern to
all universities. A campus-wide mecha-
nism is needed to ensure that needed
programs are developed and, once in
operation, given proper support and at-
tention. The Special Committee to Re-
view the Undergraduate Experience, the
Undergraduate Academic Council, and
the Office of the Academic Vice Presi-
dent are all addressing this issue, and
recommendations for action should be
forthcoming in 1977,

International education. — As indi-
cated in Part III of the mission statement,
an- understanding and appreciation of
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world cultures is an integral component
of liberal learning. An emphasis on inter-
national education can be achieved in a
variety of ways: through area studies
programs, both on-campus and overseas;
through the study of foreign languages
and literature; through comparative and
cross-cultural approaches in selected
courses, regardless of the discipline or
field of study; through a diverse student
body which includes international stu-
dents; and through other facets of the
total experience which can be developed
and emphasized. :

The Special Committee to Review the

Undergraduate Experience will consider
this vital component of a liberal educa-
tion in its work, but the matter should be
reviewed continually by the International
Studies Advisory Committee and by ap-
propriate governance bodies and de-
partments. :

The enrollment mix of the campus. —
As discussed in Part V, the total enroll-
ment level authorized for the University
at Albany is unlikely to change signifi-
cantly in the near future. This does not’
mean, however, that the enrollment mix
(e.g., by major, level) will remain con-
stant, nor does it mean that the future
mix must be left to chance. If educational
considerations are to be given equal
weight with demographic phenomena, we
must initiate a more balanced approach
to enrollment planning - one which
reflects not only student interests but
also the program plans and priorities of
the institution and the societal needs
being served.

Departments have already been asked
to project, on a tentative basis, the
enrollments which are educationally de-
sirable over the next three years. The
projections will be modifed, of course, as
departments prepare their plans over the
coming months and as further discussions
occur. Thus the campus-level guidelines at
this stage of mission articulation must be
limited to the following;:

e The total enrollments on the Al-
bany campus will not exceed the current
Master Plan projections, i.e., 13,500 FTE
students by 1980-81 and 14,000 FTE
students by 1984-85. The total FTE
enrollment in 1975-76 was approximately
13,175.

& On a headcount basis, the campus
will seek to maintain the current mix of
approximately two-thirds undergraduate
students and one-third graduate.

¢ Recruitment efforts will be in-
creased to ensure attraction of high
quality students and to facilitate the
enrollment of students with the potential
for advanced work.

& New approaches will be developed
to attract additional financial support for
graduate students (see Appendix B).




APPENDIX B: ADMINISTRATIVE PRIORITIES

Part V of the mission statement indi-
cated two major categories of adminis-
trative priorities: (1) those administrative
units which may be identified as primary
claimants on resources at this time, and
(2) those broad issues which transcend
the work of any particular unit and which
merit special address by the institution.
The development of departmental plans
with a strong focus on the support of
educational mission will provide much of
the information needed for decisions on
priorities in the first category. Thus the
following focuses 'on the priorities for
action which transcend the responsi-
bilities of specific offices and deserve
immediate attention by the administra-
tion. )

Facilitation of Research

As defined in Part V of this report, the
term ‘“‘research” refers to a broad array of
scholarly and artistic activities which dif-
fer considerably in form, content, and
process across fields of study in the
University. Faculty members at a univer-
sity .center assume an obligation to be
engaged in creative forms of scholarly
inquiry, and the administration, in turn,
has an obligation to facilitate such activ-
ity in all ways possible, While facilitation
is often constrained by requirements
emanating from external sources, there
are, nonetheless, ways by which both the
quality and quantity of support for re-
search can be improved. The following
actions are either already underway or
planned for the near future.

o A study was initiated in the Fall of
1976 to develop new methods of encour-
aging and facilitating research activities
on a campus-wide basis, In general, the
focus of the project is on (a) the elimin-
ation of any barriers to research which
may exist; (b) the creation of appropriate
incentives in a variety of forms; and (¢)
development of the means by which the
research-related goals of the University
can be most effectively accomplished.

e Through redeployment within the
administration, one full-time professional
staff member will be added to the Office
of Research. Addition of this staff mem-
ber will enable the office to expand its
capability for establishing appropriate re-
lationships with granting agencies, dissem-
inating information on funding opportun-
ities to researchers, and otherwise
facilitating the conduct of research
activities on a campus-wide basis. The
new staff member will devote special
attention to increasing the amount of
external support for the humanities and
fine arts.

e As discussed more fully below,
plans are underway to establish a research
center which will play a major role in
facilitating and encouraging research on
public policy issues throughout the cam-
pus. :

In addition to these specific actions,
the administration will continue to seek
out new sources of funding and take
other appropriate steps to encourage re-
search activities of faculty.

Increased Support for Graduate Students

State-appropriated stipends for teach-
ing assistants and graduate assistants at
the University at Albany have remained
at the same level for six years, and recent
reductions in the various forms of State
financial aid have only exacerbated the
problem. The campus must continue to
take the initiative in finding new sources
of funding for graduate students and in
developing appropriate methods for at-
tracting high quality students to our
advanced programs.

A campus-wide task force has been
created to study the problems of recruit-
ment and financial aid and to develop a
recommended plan of action for the

University. This task force, appointed in

cooperation with the Graduate Academic
Council, is expected to submit its recom-
mendations early in 1977. Our continued
development as a major university center
will depend to a large extent on our
ability to attract and support graduate
students of high quality, and we must act
now to prevent further erosion of our
competitive position.

Increased Non-State Support

As discussed in Part IT of this docu-
ment, there is likely to be little increase
in the level of operating support provided
by the State in the foreseeable future.
Consequently, new financial strategies
must be developed to provide increased
support from non-State sources to fur-
ther develop selected programs.

With the help of the SUNYA Founda-
tion, the Benevolent Association, and the
Alumni Association, a major effort will
be made during 1976-77 to develop such
strategies. The Vice President for Univer-
sity Affairs has been assigned primary
responsibility for this task, and it is
expected that a recommended plan of
action will be developed by March, 1977.

Interaction with State Government
Contained in the 1977-78 Final Bud-
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get Request of 'this campus is a proposal
to establish a University-wide center for
governmental research and services. This
Center, to be funded through redeploy-
ment of non-instructional resources, will
have as its major purpose the enhance-
ment of research on policy issues. The
number of permanent staff in the Center
will be no more than two or three, and its
focus will be on encouraging faculty in
the professional schools and in the arts
and sciences to work together on substan-
tive policy questions in various areas (e.g.,
educational policy, the physical environ-
ment, business and economic develop-
ment), A number of rotating appoint-
ments will be made available to faculty in
order to provide released time for re-
search and achieve more effective coor-
dination of effort. An advisory group of
faculty also will be established to enhance
the effectiveness of the Center.

In order to achieve its general purpose,
the five major goals of the proposed
Center will be:

e To stimulate faculty and student
research on major issues and problems, by
(a) arranging meetings with appropriate
public officials, (b) assisting faculty and
students in identifying research questions
which are appropriate to a university
setting, and (c) obtaining support for
research from appropriate sources.

e To initiate major research projects
and to establish the means for bringing a
variety of discipline-based skills to bear
on problems of multi-disciplinary or in-
terdisciplinary character. '

@ To organize and maintain contin-

uous liaison with agency heads, legisla-
tors, and other public officials to identify
major issues and problems facing the
State.

@ To maintain a current University-
wide inventory of faculty strengths and
areas of expertise and to communicate
the existence of such expertise to appro-
priate groups and individuals.

e To coordinate the development of
conferences, workshops, and other appro-
priate vehicles for sharing knowledge with
government officials,

If approved, the center will represent a
major vehicle for implementing that ele-
ment of University mission focusing on
public policy analysis.

One step to be taken this year is a
series of conferences on campus to iden-
tify projects of mutual interest to faculty,
on the one hand, and key government
officials on the other. These conferences
will include workshops and deliberative
sessions which focus on key policy issues
and the nature of the University-Govern-
ment interface in addressing those issues.

A second major action to be taken is
the appointment of an advisory group to
the President. This group will be con-
vened at appropriate intervals to discuss
gpecific needs of State government and
the University’s role in meeting such
needs.

Reduction of Administrative Costs

All campuses of the State University
of New York have limited flexibility in
the allocation of resources between aca-
demic programs and administrative de-
partments. Externally imposed require-
ments for accountability, for example,
have costs associated with them that
cannot be avoided. In addition, the bud-
get structure itself limits the degree to
which a savings in administrative costs

can be translated into a gain for academic
programs. Despite these limitations, we
must continually seek ways by which
administrative costs can be reduced and
the savings redirected to academic pro-
grams or to units in direct support there-
of.

The Presidential Task Force on Prior-
ities and Resources suggested several al-
ternatives for further study, all of which
will be addressed during 1976-77. Some
studies are already underway, and several
promise to achieve significant cost reduc-
tions (e.g., secretarial pooling, elimination
of unneeded telephone instruments and
lines). A major effort is also underway to
automate the operations of some adminis-
trative offices. In addition to these special
studies, all administrative units are being
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urged to reduce costs of present opera-
tions to the extent practicable.

EE I B

In summary, five major areas are iden-
tified as priorities for administrative ac-
tion: more effective facilitation of re-
search; development of increased support
for graduate students; development of an
increased level of non-State financial sup-
port; creation of more effective laison
relationships with State government; and
reduction of administrative costs to the
extent practicable. Several specific action
strategies are indicated in each of these
areas, with others to be developed as the
planning process evolves.
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