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PART I 

INTRODUCTION 

This document sets fotth a proposed statement of mission for the 

University at Albany. It is tentative and incomplete in its present 

form and will be distributed to appropriate groups an~ individuals both 

on and off the campus for reaction and response. The document is incomplete 

in that it does not contain specific school or department plans for the 

future. As explained more fully in Part V, tWose plans will be developed 

during 1976-77 and ultimately appended to this document. 

As used here, the term "mission•• refers to the goals, objectives, 

programs, and priorities of the institution as a whole.· These are first­

order decisions which define what the institution should do rather than 

how it should be done. A complete p1anmust address both formulative and 

implemental questions, of course, but it is important to separate the two 

initially. Full discussion of future direction can be more effectively 

accomplished if unfettered by issues which are important to, but 

derivative of, the more basic questions. 

The evolution of the Albany campus is traced briefly below to 

establish the historical context ih which future-oriented decisions are 

to be made.. Part I I of the report then examines the four major forces 

affecting future mission. A rathet detailed ~ist of goals and objectives 

is presented in Parts III and IV, with emphasis on the end results which 

we should seek to achieve as a major institution of higher learning. 

Part V focuses on the academic program offerings and priorities for the 

next three years and establishes the basic framework for program planning 

within schools and departments. A brief discussion of administrative 

functions and priorities is presented in Part VI, with emphasis on the 

major actions to be taken to facilitate the work of faculty. ~inally, 
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Part VII discusses the major steps which must be accomplished in order 

to move toward implementation of mission and thus develop a comprehensive 

action plan for the future. 

Historical Development: 1844 - 1962 

The University at Albany has a rich and eventful past. F6undcd in 

1844 as the State Normal School (later changed to New York State Normal 

College), the institution's primary purpose for its first 60 years of 

existence was the preparation of teachers for elementary and secondary 

schools. In 1905, .the mission changed dramatically: all courses of 

study designed to prepare elementary school teachers were discontinued; 

admissions requirements were made essentially the same as those of other 

eastern colleges of good standing; and, most importantly, all students 

were required to pursue subjects deemed essential to a liberal education. 

Also in 1905, the institution was authorized to award the Bachelor of 

Arts and Bachelor of Science degrees. Thus the College sought to prepare, 

first, a liberally educated person and, second, a professionally competent 

teacher for the secondary schools. A strong focus on quality education 

was evident throughout this period. 

In 1948, along with all other public institutions, the College 

became a part of the newly established State University of New York (SUNY). 

Its primary mission remained unchanged, however, and it was not until 

September, 1961, that the College enrolled its first class of undergraduate 

students in a liberal arts program which did not include any required 

study in teacher education. In 1962, the institution was designated as 

one of four major university centers to be developed in the SUNY system 

and thus began the rapid transition from u si11gle-purpos~ col1cgc to 

its present role as a major university. 
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The Growth Era: 1962 - 1971 

In the decade following its designation as a university center, 

the Albany campus experienced rapid growth in program offerings, 

enrollments, and resources. The number of academic departments 

tripled, enrollments and faculty quadrupled, library holdings increased 

tenfold, and a new physical plant was constructed and occupied. The 

growth was more than numeric and physical, of course, and the sense 

of quality expected of a major university permeated decisions made on 

program development, faculty recruitment, and student admissions. 

Visible evidence of the emphasis placed on quality during the growth 

era can be seen in the test scores of entering students, the scholarly 

achievements of faculty, and the high de~and for admission at both 

the undergraduate and graduate level. The initiation of a chapter of 

Phi Beta Kappa in a later period (March, 1974) finds its roots in the 

insisted emphasis on quality throughout the University's first decade. 

The rather sudden change in role, and hence in expectations 

of the campus, necessitated expansion on a broad front. The range of 

programs appropriate to a majot university had to be developed 

rapidly and in a constricted time frame. Aspirations were defined at 

a high level and, with few exceptions, were realized. The quantitative 

and qualitative elements of growth were mutually reinforcing, and the 

University was in many ~ays a product of the munificence of the times 

and the esteem in which higher educatiori was held. By the end of 

this decade of growth, the University was off~ring 49 baccalaureate 

programs, 52 master's programs, and 28 at the doctoral level - a 

r6rnarkable achievement given the level of quality which was also 

attained in many programs. 
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Thus the dominant feature of the era was growth, not unplanned 

or undirected expansion, but growth on the broad front of program 

activity necessitated by the times. Little attention had to be 

given the question of institutional mission under such expansionist 

conditions, as the problem of choice had ah additive dimension only -

decisions on which programs to add and/or expand were made only at 

the expense of not adding and/or expanding some other programs. Tho 

general definition of a university center provided adequate guidance 

in that era. When steady-state conditions emerged rather abruptly 

in the early 1970.'s, few institutions were prepared .to adjust to the 

prospect of equil~brium or of decline in program activity and the 

University at Albany was no exception. 

The Recent Past: 1971 - Present 

Only with fulfillment of the grim predictions of steady-state 

financing have institutions begun to serio~sly address the question of 

mission and priorities. The University at Albany began earlier than 

most, adopting redeployment strategies in the early 1970's to cope 

with shifts in workload patterns which resulted from elimination of 

all distribution requirements. The redeployments were ad hoc in 

nature, however, and were based on a narrow assessment of the circum­

stances peculiar to one or more programs at the time, rather than 

being guided by a more comprehensive plan for institutional development. 
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The work of the Select Committee on Academic Program Priorities 

in 1975 represented a significant brea~ with the past pattern of 

sequential redeployment. That group made recommendations with regard 

to position redeployments and program cuts within a single iterative 

process, i.e., all programs were examined together, and no single 

recommendation was made final prior to an examination of the whole. 

The work of the Presidential Task Force on Priorities and Resources 

in early 1976 continued the pattern of making resource allocation 

decisions in simultaneous, rather than sequential, fashion. 

While neither the Select Committee nor the Presidential Task Force 

was charged with delineating long-range developmental priorities for 

the campus, the work of both focused attention on the need for such 

a plan. The Educational Policy Council also recognized the need for 

a "coherent institutional plan" in its review of the Task Force's report. 

It has become apparent to all that the times have changed, and that 

our future development must be guided by more than a broad and 

generally unstated sense of university purpose. We, and others like 

us, are in a critical period. If institutions of higher educ~tion 

are to effectively use the increasingly scarce resources available 

to them, decisions about those resources must reflect prior decisions 

on goals, objectives, and developmental priorities. Thus we must not 

only be more selective in our choices ~s to what is important, but 

also ensure that those choices are subsequently reflected in budgetary 

decisions. 
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The following pages offer a proposed statem~nt of mission to 

guide our future activities as a majdr university center. The intent 

is to develop an institutional direction which at once provides a 

commonality of purpose and preserves the rich diversity' of the 

intellectual enterprise. The future is uncertain but challenging 

we must move boldly and prepare well. 
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PART II 

MAJOR FORCES AFFECTING FUTURE MISSION 

The future mission and priorities of the University at Albany 

must be shaped in response to four interrelated forces: 

· Its role as a university center within the SUNY 
system, and.hence its designation as an institution 
devoted to the highest order of learning. 

· The needs and opportunities inherent in the immediate 
environment -- the State Capital District and this 
geographic region of New York State. 

· The internal strengths and resources of the institution ·­
human, financial, and physical. 

The premise that all programs and activities undertaken 
must meet that standard of quality appropriate to a 
national and international university. 

Each of the above forces has significant implications for the 

future development of the campus and will 'be discussed separately below. 

The Concept of a University Center 

There are four university centers within the SUNY system: 

.Albany, Binghamton, Buffalo, and Stony Brook. These campuses, while 

themselves different in many ways, share several common features which 

distinguish them from the four-year colleges, the community collegesf 

and other units within SUNY: 

· The offering of a broad range of programs encompassing 
the humanities, fine arts, social sciences, natural sciences, 
and professional schools. 

· Development and maintenance of high quality doctoral, masters, 
and other advanced degree programs which strengthen and reinforce 
undergraduate offerings in the disciplines and professional 
fields. 

· A balanced emphasis on research and teaching which stresses 
integration of the two activities and e~cellence in each. 

· A significant proportion of graduate and advanced pro~essional 
students. 
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· An enrollment mix which maintains an appropriate balance among 
in-state, out-of-state, and foreign students. 

· Program offerings and content geared in part to a national 
market at necessarily national levels of quality. 

· An intellectual climate for students dominated by the focus 
on advanced education of high quality. 

These common features of the four university centers establish 

a context for their work which is distinctly national and international 

in character. They are institutions devoted to the highest order of 

learning and, as such, are obligated to the advancement of knowledge 

on behalf of the society at large and tp the attainment of excellence 

in both teaching and research as measured by rigorous standards of 

scholarship. These features, in turn, require faculty of strong 

intellectual competence; performance expectations appropriate to a 

first-class university;. and a shared commitment on the part of all 

faculty and staff to the discovery, application, and transmittal 

of knowledge on behalf of students and society. 

At the same time, the University at Albany also serves many 

local and regional needs: 

· Although many out-of-state and foreign students are also 
enrolled, its full- and part-time student population is 
drawn heavily, and broadly, from New York State. 

· It offers a variety of lifo-long learning programs directed 
at the population within its geographic region. 

· It applies the expertise of its faculty and staff to 
problems and/or issues arising locally, but which also 
are of concern nationally and internationally. 

· It offers a variety of cultural, clinical, and other 
activities or services which directly benefit area 
residents but which also contribute to the intellectual 
development of students. 
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One frequently hears univetsitics described as local, regional, 

or national, yet the criteria for such distinctions are rarely 

made explicit. Despite this ambiguity, the view persists that 

an institution must choose whether it is to be a ''great university" 

or merely a local one. This view must be rejected for three reasons. 

First, the very essence of a major university is its commitment to the 

discovery of knowledge, regardless of whether the immediate benefit 

to society is m~asurable or immeasurable, tangible or intangible, 

long-run or short-run. The advancement of knowledge is a primary goal 

of all disciplines and fields of study and herein lies the greatest 

contribution to both the local community and the nation - if for 

no other reason than that the application and transmittal of knowledge 

could not be accomplished without a strong discovery base. When viewed 

in this way, the national and local dimensions of a university's work 

are mutually reinforcing and, in behavioral terms, inseparable. 

Second, it is rare that the important issues and problems existing 

in one geographic ~egion are of only nominai concern to another. Thus 

the expertise of a university can be brought to bear on proble1ns which, 

although arising locally, are of universal concern. The application of 

knowledge to such problems can yield significant educational benefits 

to students and faculty, as well as to the local community. 

Finally, the greatness of a university is not judged by scholars 

in terms of the types of problems or concepts being addressed, but 

rather by the quality of the address itself - the soundness of the 

methodologies employed ~nd the degree to which conclusions are supported 
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by the evidence. If the twin conditions of universality and research­

ability are present, problems arising locally present unique opportunities 

fdr the discovery and application o¥ knowledge and for dissemination of 

the research results to students~ scholars and practitioners. The issue 

of a "national" versus "local" focus then becomes moot, as the 

obligations intrinsic to both can be fulfilled. A university center 

can, and must, meet both sets of expectations if it is to provide 

leadership as a public institution of higher learning in New York State. 

External Needs ari'd Opportltni ties 

Every university has a set of goals and objectives which guide~ 

its work, either explicitly or implicitly. And certainly a large majority 

of the goals and objectives at any given institution are shared by all 

others. For example, the goals and objectives for student development 

presented in Part III of this document could a~ply to any major 

university. The language may vary, but the desired intellectual 

attributes of graduates are essentially the same across all institutions 

of higher learning. 

At the same time, each institution has a distinctive element.of 

mission, an additive component which serves to differentiate it from 

others. That distinctiveness may be expressed in a variety of 

ways, as each institution seeks to match its strengths and resources 

with the needs of society. All great universities are in some 

sense specially attuned to their own geography, and location in the 

Capital District of New York presents unique needs and opportunities 

to the University at Albany and many of its programs. The existing 



-11~ 

and potential strengths of the University, in turn, constitute a 

major resource for governmental, industrial, cultural, and other 

organizations. How to best join our strengths and resources to the 

needs and opportunities inherent in the environment is b pivotal 

issue in defining the campus ntission. 

The University addresses many external needs and problems 

already, of course, and in a variety of ways. Applied research on 

problems of concern to government and other agencies; life-long 

learning programs for area residents; technical consulting a~sistance 

to various organizations; student internships in the community; 

evening classes to improve educational access; the provision of 

qualified graduates - these and other forms of service to the community 

are important and will continue. However, ·they are forms of service 

legitimately expected of any major public university, regardless of 

its location. Therefore, the distinctiveness of the University at 

Albany's mission is not to be found in those services generally 

performed by all universities, but rather in those additional programs 

and activities which can be directed toward the needs and opportunities 

unique to our location. 

We obviously cannot meet all the needs or capitalize on all 

the opportunities available to us. !n order to define an institutional 

thrust for the future, then, choices must be made among the various 

types of issues and problems which legitimately could be given high 

pr :ior i ty. Where should we place our emphasis - our priorities - in order 

to fulfill this distinctive element of university mission? The answer 

lies partially in our role as a university center, partially in our 
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unique location, and partially in the internal strengths which we 

possess now and have the potential to enlarge. In short, the emphasis 

should lie in addressing the issues and problems of major concern to 

State government and to us all. 

What are the types of issues and problems of major concern to the 

State? Economic development, certainly, and related policy matters in 

the areas of taxation, regulation~ public finance, industrial development, 

and energy use. Social, technological, and scientific problems of 

similar magnitude exist in education, environmental management, social 

services, health care, corre~tions~ and other areas. In addressirtg 

such problems, agency heads, legislators and other government officials 

are charged, as representatives of the people, with (a) developing 

appropriate goals for enhancement of the public good, (b) defining and 

implementing the appropriate means (programs and procedures) for 

achieving those goals and (c) monitoring the results and taking 

corrective action where necessary. Regardless of the specific area of 

concern (e.g., health care delivery, social services, education), 

fulfillment of these general responsibilities requires a strong under­

girding of research and training in a variety of forms. It is within 

this context that the University's functions of discovery, application, 

and transmittal can fruitfully intersect the process of policy formation 

not through direct involvement in decision-making or implementation, but 

through generation of the knowledge needed to ·support the process. 

In no way does this emphasis on the public sector mean a lessening 

of concern for those disciplines and fields which, by their nature, 

have little intellectual kinship with such issues and problems. We 

must preserve and nurture those disciplines which are essential for 
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education of the whole person and be satisfied with nothing less 

than excellence there also. We are first dnd foremost a university 

center, and we must therefore provide all units with the resources 

needed to achieve that level of quality befitting a national university. 

The emphasis on matters of public policy is an additive concern, an 

enlargement of mission to embrace the unique needs and opportunities 

inherent in our immediate environment. 

There are at least four reasons for the emphasis on public policy 

analysis. First, adoption of this unique thrust can be accomplished 

in a way which reinforces that element of mission which we share with 

all other universiiies - developing the intellectual capacities of 

students and discovering, applying, and transmitting knowledge. There 

are educational benefits to be gained for both students and faculty, 

as well as opportunities for the advancement of. knowledge on a variety 

of fronts. Second, the economic, social, and technological problems 

facing this State are not unique. Other regions of the nation and 

world have, or will have, many of the same concerns. 

Third, and building on the first two points, a concentrated 

focus on major policy issues can contribute importantly to the local 

area, while in no way compromising the national and international 

character of this university. As indicated earlier, scholars judge 

a university in terms of the quality of its research and teaching 

activities and in terms of the significance of the problems being 

studied, neither of which need be compromised by this unique thrust. 

Finally, our existing faculty expertise and interests provide 

a strong base for further development. We have the potential to 
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enlarge that base and thus to provide the support required for tl1is 

element of mission. 

Much of our work in policy analysis will be conducted on an 

individual basis, as faculty members initiate and pursue specialized 

projects of their own choosing. If we are to fully effect this 

element of mission, however, we must also establish and maintain 

appropriate liaison relationships with agency heads and other govern­

ment officials to identify mutually beneficial projects. The mechanism 

for facilitating such relationships will be discussed more fully in 

Part VI of this document. 

It is, clearly, the role of the faculty to define the content 

and methodology of specific research efforts, regardless of the 

discipline or field. From a University-wide perspective, however, it is 

desirable to establish broad criteria as to what areas are most 

appropriate for attention. In general, the policy issues and problems 

should meet the following criteria in order to be appropriate fof 

address in the university setting: 

1. The issues and problems should be amenable to the 
application of rigorous research methodologies and 
techniques. 

2. They should not be so narrowly defin~d as to preclude 
the derivation of generalizable conclusions. 

3. The benefits to be realized from address of the problems 
and issues should be of sufficient importance to society 
to warrant our commitment. 

4. Address of the issues and problems should yield 
significant educational benefits to students and 
faculty. 
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5. The University should possess the expertise necessary 
for successful address of the issues arid problems, 
or have the potential for attracting such expertise~ 

If the above criteria are met, the national and local dimensions 

of the University's work should indeed be mutually reinforcirig. 

Internal Strengths and Resources 

The human, financial, and physical resources of the institution 

present both opportunities and constraints for our future mission. 

On the constraints side, we mUst assume the following: 

· There will be only slight growth in the total enrollment 
on this campus. The SUNY Master Plan currently allows 
for growth to 14,000 FTE students by 1984-85, or seven 
percent above the current level. 

There will be little or no increase in the number of 
faculty and staff positions funded by the State in the 
foreseeabl~ future. 

· The physical capacity of the University at Albany will 
remain virtually unch~nged, although there will be some 
flexibility to change the character of exi~ting ~pace. 

· Increases in the operating budget of the institution 
will likely be limited to inflationary adjustments 
over the next few years. 

Thus the institution must prepare itself for a future which is 

"steady-state" insofar as the quantitative elements of growth. If 

managed properly, however, there are significant resource-related 

opportunities available to us: 

• A limitation on total enrollments means that our 
attention can be centered on the qualitative aspects 
of growth, unfettered by erratic workload patterns and 
the usual crises associated therewith. 

Although the total n~mber of faculty funded by the State 
may remain constant, there will be the flexibility for 
continued reallocation of positions. 
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There are many first class programs and.faculty now 
present on this campus. Selective development on a 
more compact operating front can expand those strengths 
still further. Although we must build from existing 
strengths, other programs critical to future mission 
will be improved where feasible. 

Our present physical capacity is sufficient, by and large, 
for the projected enrollments on this campus. With careful 
management of the space available, appropriate reallocations 
can be accomplished. Moreover, the quality: of the physical 
plant is, by most yardsticks, excellent. · -· 

· While we may see no increases in the total operating 
budget aside from inflationary adjustments, there is 
flexibility for reallocation in this area also. By no 
means is our operating budget so small as to prevent 
the selective development of excellence on this campus. 

The opportunities and constraints delineated above have several 

additional implications for future mission. First, future resource 

allocation decisions must be guided by an explicit statement of 

priorities for the future. We can no longer expand on an even-handed 

basis, nor can all programs be developed to equivalent levels of 

quality. Second, we must increase our efforts at obtaining funds 

from non-State sources. New financial strategies must be developed 

to provide increased support for students and for faculty research, and 

to support the further development of selected programs. Third, the 

budgeting process of the future must be strongly influenced by a 

reallocative approach, with the major objective being to provide those 

resources necessary for attainment of the goals established. Finally, 

we must intensify our efforts to identify alternative ways by which 

costs can be reduced without corresponding reductions in effectiveness. 
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Qualit>: 

The final major force affecting future mission is our continuing 

obligation to offer only those programs which meet high standards 

of quality. We cannot, of course~ expect all programs to attain 

equivalent levels of quality) but we can and must expect all programs 

to achieve a level of quality befitting a national university. As 

discussed more fully in Part V, all programs must be provided those 

resources needed to achieve and/or maintain an acceptable level of 

quality and to accommodate planned enrollments. In addition, 

resources must be provided as necessary to those programs which are 

capable of attaining positions of national leadership in selected 

disciplines and fields. 

Summary and Conclusions 

The major forces discussed in this section provide the under­

pinnings for defining the future mission of the University at Albany. 

The major planning premises which emerge are summarized below: 

· The concept of a university center establishes a 
national and international context for the University's 
work, as well as an obligation to the local community. 
SUNYA must meet both sets of expectations and in a 
mutually reinforcing way. If problems arising locally 
are researchable and are of generalizable concern, the 
address of such problems is consistent with the role 
of a national university. 

· All major universities have the enduring obligation to 
discover, apply, and transmit knowledge .. An unique 
emphasis at the University at Albany will be on the 
application of knowledge to poli~y issues of public 
concern, with no lessening of concern for the other 
functions and programs essential to a first class 
university. 
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· The University must become more outward-looking in its 
mission and contribute to the solution of important 
societal issues and problems. The issues selected for 
address must meet certain criteria in order to ensure 
that both the community and the University are served 
well. Special attention will be given to addressing 
the problems of greatest concern to State government. 

· Given a context of limited resources, the University must 
expand in a selective fashion~ guided by an explicit 
statement of priorities for the future and by continuing 
efforts to achieve greater cost/effectiveness in our 
work. 

· In making priority chdices, the University must build 
on existing strengths. All programs to be continued 
must meet that minimal standard of quality appropriate 
to a national and international university. 

· An unique focus for future growth will be those disciplines 
and programs with high potential for aiding in the analysis 
of public problems. This emphasis will be accomplished 
without detrimental effects to those programs essential 
to any major university. 

The next two sections of this document set forth goals and 

objectives to guide the future of the University at Albany, Part III 

focuses on goals and objectives for student development, emphasizing 

those end results of the learning process which we seek to accomplish. 

Part IV delineates goals and objectives focused more squarely on 

societal development and thus on the end results sought £tom the 

discovery, application, and transmittal of knowledge. 
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PART III 

GOALS AND OBJECTIVES FOR STUDENT DEVELOPMENT 

A statement of goals and objectives for student development 

should identify the desired outcomes, or results, of the learning 

process. In adopting this outcomes orientation, one must distin­

guish between the ultimate consequences of achieving the goals 

and the goals themselves. Acl1ievement of whatever goals a~e set 

should contribute to the ability of students to (1) function 

effectively as educated persons in society; (2) engage iri meaningful 

and productive careers; (3) assume the responsibilities of both 

leadership and citizenship within society; and (4) engage in a 

life-long learning process of self-development. However, these 

consequences are a function of many variables which are ~ither 

beyond the scope of a university's work or beyond its control. 

Thus a university cannot, indeed should not, assume full responsibility 

for the life success or failure (however defined) of its graduates. 

The university must, however, assume the responsibility for 

facilitating individual development through accomplishment of the 

goals which are adopted as its rightful obligations. 

There are three types of developmental needs which we seek 

to meet: intellectual, career, and personal/social. ·Of these 

three, we must give the greatest attention to intellectual 

development, the task for which we are best qualified. Intellectual 

development encompasses the acquisition of both content and skills, 

particularly those skills of critical thinking, analysis, and 
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creativity. The nature of a university demands that the areas of 

knowledge offered be of sufficient rigor and complexity to require 

application of these higher-order skills. Thus students can be 

both "educated" and "trained," as they are being prepared for 

careers which demand critical thinking and reasoning skills and 

the ability to apply knowledge gained through general and specialized 

study. However, successful integration of goals set for intellectual 

development, on the one hand, and career development on the other 

cannot be accomplished in programs which are characterized by a 

kind of intellectual routine and Which demand little of students 

beyond a relatively straightforward acquisition of knowledge. 

Such programs, while necessary to meet some specific vocational 

needs of society, do not fall within the role and scope of a major 

university center. 

The personal and social development of students is, without 

question, insepatable from the process of intellectual development. 

What must be provided ar~ opportunities for the student to develop 

a sense of competence, identity, and commitment - in short, a 

learning environment which will enhance the positive sense of self. 

Certainly no one would advocate a dehumanizing or completely value­

free approach to intellectual development. Nor can one deny that 

the full embracement of life is contingent on the complete develop-

ment of self. Yet despite these fundamental truths, any university 

must concentrate its efforts on that task fdr which it is best 

fitted - the expansion and growth of intellectual capabilities. 
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In terms of time, attention, and ;:ictual resource deployment, 

intellectual development is our dominant concern. Thus the goals 

for personal and social development presented below reflect a 

threshold, the ends which must be achieved to fulfill our larger 

obligations to students and to facilitate their growth as 

responsible individuals. 

The goals and objectives stated below not only reflect our 

obligations as a university center, but also constitute guidelines 

for the design of programs and curricula. They are applicable 

to both undergraduate and graduate programs, although in~lementation 

strategies may vary considerably across levels and types of 

instruction. 

GOAL I. TO DEVELOP SKILLS OF LEARNING AND CRITICAL THINKING 

A. To develop in students skills of information acquisition, 
reasoning and lucid communication. 

B. To develop in students the ability to integrate knowledge 
from a variety of perspectives. 

C. To develop in students the ability to apply alternative modes 
of reasoning and methods of problem solution and the ability 
to distinguish the logically relevant from the irrelevant. 

D. To develop in students th~ ability to derive and formulate 
general principles for clarification and explanation: 

GOAL II. TO DEVELOP AND FOSTER THE PROCESS OF INTELLECT~AL DISCOVERY 
AND THE EXPLORATION OF THE UNKNOWN 

--~----~-~-------------

A. To develop in students a familiarity with the philosophies, 
methods and processes of research in the professional and 
disciplinary fields. 

B. To encourage in students intellectual curiosity, resourcefulness 
and enthusiasm for learning. 
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C. To encourage an awareness in students of the importance of the 
imaginative and creative elements of intellectual endeavor. 

D. To develop in students an attitude of individuality that 
promotes intellectual introspection, initiative and self­
assertion. 

GOAL 1 I I.· TO DEVELOP AN AWARENESS OF AND INTEREST IN THE BREADTH 
OF HUMAN INTELLECTUAL ACHIEVEMENT AND CULTURAL EXPERIENCE 

A. To develop in students an uhderstanding and historical perspec­
tive of the cultural, political, legal, scientific, and social 
components of societies. 

B. To develop in students an understanding of the processes and 
consequences of change in societies and the interrelationship 
of economic, technological, political, legal and social 
forces in change. 

C. To develop in students an Uhderstanding of the diversity of 
forms in which intellectual and artistic achievements have 
been expressed. 

D. To encourage students to develop a life-long interest in 
intellectual and artistic endeavors. 

GOAL IV. TO DEVELOP AN UNDERSTANDING OF VALUE SYSTEMS AND OF VALUE 
FORMATION 

A. To develop in students an understanding of the processes and 
dimensions of value formation, clarification and conflict. 

B. To develop in students an Understanding of the effects of values 
on thought and behavior. 

C. To encourage in students attitudes of personal responsibility 
for the consequences of applying their knowledge and skills. 

GOAL V. TO DEVELOP THE KNOWLEDGE AND SKILLS NECESSARY TO QUALIFY 
STUDENTS FOR ENTRY-LEVEL WORK IN APPROPRIATE FIELD_S ___ _ 

A. To prepare students to meet entry-level expectations in those 
fields of study which traditionally lead to clearly defined 
jobs and careers. 

B. To encourage those students in majors which traditionally 
have not led to clearly defined employment to develop skills 
which would qualify them for career entry. 
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C. To provide students the opportunity to gain work experience 
in appropriate field(s) of study prior to graduation: 

GOAL VI. TO DEVELOP THE ABILITY AND OPPORTUNITIES FOR SELECTING 
CAREER EMPLOYMENT 

A. To develop students' career decision-making skills. 

B. To develop an orientation toward serial careers. 

C. To develop effectiveness in seeking employment. 

D. To provide information to employment communities concerning 
abilities of university graduates to meet their needs. 

GOAL VII. TO PROVIDE OPPORTUNITIES FOR STUDENTS TO ENHANCE THEIR 
INDIVIDUAL PERSONAL DEVELOPMENT, INCLUDING THE EXPLORATION OF 
VALUES AND ETHICS 

------~---~~~--~-----------------------------------

A. To provide a comprehensive orientation, counseling and advising 
system including academic, personal, career, financial, health 

,and job placement counseling. 

B. To encourage in students the formation and enhancement of 
a positive self-concept. 

C. To provide opportunities for students to critically examine and 
compare various views, experiences, and understandings of 
life. 

D. To provide a wide range of learning opportunities designed to 
enhance int~rpersonal communication of ideas and feelings. 

GOAL VIII. TO MAINTAIN A CAMPUS ENVIRONMENT WHICH WILL FOSTER A 
SENSE OF COMMUNITY AND SOCIAL RESPONSIBILITY 

A. To demonstrate through institutional policies and practices the 
University's commitment to the ideals and values of social 
responsibility. 

B. To provide an atmosphere which will encourage students to 
explore and discuss contemporary social issues. 

C. To provide opportunities for students to participate in and be 
exposed to a wide va~iety of cultural events. 



D. To provide opportunities fot students to participate in 
University decision-making processes. 

E. To provide opportunities for students to participate in 
community activities and governmental processes. 

GOAL IX. TO ENSURE THE SAFETY OF STUDENTS AND PROVIDE THOSE 
SERVICES AND FACILITIES WHICH ARE BSSEN'tiAL TO THEIR PHYSICAL 
WELL-BEING --------------------
A. To ensure the safety of students in on-campus laboratory, 

classroom and extracurricular activities and in facilities 
used for living, eating and leisure. 

B. To provide those facilities and personnel needed to diagnose 
and restore to normal physical well-being students whose problems 
are temporary and/or minor, and in serious cases, to make 
responsible references. 

C. To create arid maintain a healthy, clean, and psychologically 
and physically supportive campus environment for the entire 
University community. 

D. To provide adequate facilities to allow the University community 
various forms of physical exercise and recreation. 

E. To maintain and improve the quality of housing facilities and 
services. 

Consistent with the obligations to students expressed earlier, 

the wording of the goals and objectives conveys our primary concern 

for·intellectual development, while also setting forth the needed 

emphasis on career and personal/social development. While the 

strategies for achievement of the goals may vary across fields of 

study and even across specific courses, the desired outcomes apply 

to all graduates of the University at Albany. As discussed later 

in this document, all academic and administrative units will be asked 

to articulate goals and objectives which, while reflective of the 

unique discipline or field, are also compatible with the instjtutional 

goals outlined above. 
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PAR'r lV 

GOALS AND OBJECTIVES FOR SOCIETAL DEVELOPMENT 

The three basic functions of any major university are the 

discovery, application, and transmittal of knowledge on hehnir of 

students and satiety. The functions arc interrelated, of course, 

and they are accomplished through the activities of teaching, 

research, and consultation -- all resulting in service to society. 

In this sense, '"public service" is an outcome, or end result, of ~~J-­

our work and not some separately identifiable set of activities as 

commonly presumed. An adequate conceptUalization of the service 

phenomenon is long overdue in universities everywhme and necessary for 

full understanding of future mission. The following paragraphs discuss 

briefly the primary service outcomes associated with the three 

major functions. 

The benefits or services to society resulting from the discovery 

of knowledge are frequently unknown or unpredictable in any 

immediate sense, and even more difficult to measure. On the other 

hand, much knowledge discovered in universities has immediate 

visibility and utility to society. In general, discovery has the 

primary service outcome of advartcement of knowledge, the visibility 

of which varies by discipline and field, but the importance of 

which has been demonstrated innumerable times. 

With regard to the application of knowledge, the service 

outcomes emerge from a problem-oriented focus, primarily through 

the activities of research and consultation. Thus, whereas the 
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discovery function tends to be concept-oriented, the application 

function focuses more on specific concerns of·· society. The 

distinction is often vague at best, and little is to be gained 

by attempting to too finely classify various types of research 

as "basic" or "applied." Nouetheless, the conceptual distinction is 

useful, particularly when addressing the larger issue of a 

university's service role to society. In general, the service 

outcome of the application function can be thought of as problem 

analysis, putting to work the varied resources of the uni~ersity 

on important concerns of society or components thereof. 

Finally, the transmittal of knowledge has clearly identifiable 

service outcomes to society. In some fotms, of course, the 

transmittal of knowledge is indistinguishable from its application, 

if one assumes that participants in the application process }_g~E.'-~ 

rather than merely consume the results. Similarly, the university 

has an obligation to disseminate the results of its discovery 

efforts to students, the scholarly community, and the general public, 

another example of the intetrelatedness of the basic functions 

in practice. As conceived here, however, transmittal occurs 

primarily through the teaching activity, whether that activity ,, 

be for degree or non-degree students. Thus the primary outcome 

of transmittal is an educated_citizenry. In order to enhance the 

quality of education, however, other outcomes may emerge in the 

form of cultural and clinical services to society. For example, 

student internship programs of various types not only enhance 

learning, but also provide direct assistance to individuals and 
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organizations in the local area. Similarly, productions or exhibits 

in the fine arts contribute importantly to student development and 

at the same time provide a valuable cultural resource for area 

residents. 

In summary, the interrelated functions of discovery, application, 

and transmittal generate fout major outcomes for society: advance-

ment of knowledge, problem analysis, ~~cated p~ople, ancl c~t~~:1.._ra_l_· 

and clinical services. "Public service'' as used here is the over-

arching construct which embraces the four types of outcomes. The 

analysis of publicpolicy issues is only one form of problem analysis 

which, in turn, is only one of the four principal components of public 

service rendered by any major university. 

A university center by its very nature is engaged in the 

discovery, application, and transmittal of knowledge in a variety 

of disciplines and professional fields, and it must meet the 

requisite levels of quality and quantity in each. As indicated in 

Part II, however, the University at Albany seeks to enlarge and 

reinforce this traditional mission by applying its existing 

and potential strengths to the policy matters of major concern to 

State government. Thus the goals and objectives presented below 

reflect not only the timeless obligations of any major university, 

but also•the unique emphasis of the Albany campus on public policy 

analysis. 
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GOAL I. TO CONTRIBUTE TO THE SOLUTION OF SOCIETAL PROBLEMS AND 
TO THE GENERAL ADVANCEMENT OF KNOWLEDGE 

A. To encourage individual faculty to undertake research of any 
nature which promises to con~ribute to the advancement of 
knowledge. 

B. To educate students, through their participation in research 
activities, in modes of critical thought and in methods of 
scholarly inquiry. 

C. To significantly increase the level of financial support 
available for research. 

D. To support the communic&tion of research findings to peers, 
students, and interested persons outside the academic community. 

E. To encourage and facilitate research on policy issues of 
special concern to State government. 

F. To ensure that address of various concepts, problems and issues 
results in benefits not ohly to society, but also to the 
educational mission of the University. 

G. To develop more effective coordinating structures for bringing 
discipline-based skills to bear on problems of interdisciplinary 
and multidisciplinary character. 

H. To maintain and/or attract the faculty expertise necessary for 
successful address of selected issues and problems. 

GOAL II. TO OFFER OPPORTUNITIES FOR LIFE-LONG LEARNING AS AN 
INTEGRAL PART OF INSTRUCTIONAL ACTIVITIES 

A. To offer degree and non-de~ree programs consistent with the 
needs of the learning society and within the capabilities 
and mission of the University at Albany. 

B. To provide, through course scheduling, audit capabilities, 
and other means, the opportunity for qualified area residents 
to enroll in courses offered as a part of ongoing degree 
programs. 

C. To encourage departments to offer life-long learning opportunities 
consistent with the missions of those units. 

D. To clarify and strengthen the organizational relationships of 
the various academic and administrative units involved in the 
provision of life-long learning opportunities. 

E. To implement a process that ensures quality in all life-long 
learning programs. 
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F. To develop, where appropriate, off-campus instructional 
programs to meet the needs of area residents. 

G. To cooperate with other providers of life-long learning 
opportunities in the Capital District to ensure complementary 
thrusts and offerings. 

GOAL III. TO CONTRIBUTE TO THE DEVELOPMENT OF THE LOCAL AREA 
THROUGH THE PROVISION OF CULTURAL AND CLINICAL SERVICES WHICH 
REINFORCE EDUCATIONAL MISSION 

A. To provide a variety of cultural events for faculty, staff, 
students, and area residents. 

B. To integrate a variety of work-action experiences into curricula 
as appropriate and to thereby provide benefits to th~ local 
area and to students and faculty. 

C. To be involved in improving the quality of the social and 
physical environment. 

D. To provide technical assistance in the resolution of local 
problems. 

E. To make available the facilities of the University for use by 
appropriate community groups. 

F. To provide other appropriate services to the community which 
are consistent with, and reinforce, educational mission. 

While the goals and objectives listed above provide a commonality 

of purpose for all units of the University, each contributes to their 

accomplishment in a variety of ways and with varying degrees of 

emphasis. Thus it is not intended that each unit pursue all of the 

objectives outlined, or even all of the goals. As an insti·!:_ution, 

however, we must be committed to the pursuit of them all and develop 

more effective means for assessing our degree of goal attainment. 
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PART V 

ACADEMIC PROGRAM OFFERINGS AND PRIORITIES 

No statement of institutional mission 1s complete without a 

delineation of program offerings and priorities. The goals and 

objectives presented in Parts !II and IV of this document are not 

alone sufficient to establish future direction, as there are many 

disciplines and fields which could contribute significantly to the 

attainment of those desired end results. 

All universities are constrairtjd in their range of program 

offerings for both educational and economic reasons. The reduction 

of twenty degree programs on the Albany campus this past year 

reflected a shared realization that an inventory of 129 programs 

could not be supported at th~ requisite level of quality in the 

years ahead. The range of programs sustained is befitting of a 

university, however, and the work of the Presidential Task Force on 

Priorities and Resources left the institution wholesomely formed 

for the future. 

The Task Force members did not have the benefit of a written 

statement of mission to guide their deliberations. Nonetheless, 

there was ready comprehension of the general future of this University, 

especially its role as a major university center, the natfire of any 

university's obligations to students and to society, and the increasing 

attention to be given to policy issues of public concern. The criteria 

used for program evaluation constitute evidence of this understanding, 
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as does the final report itself. Consequently, what is needed now 

is not a reevaluation of the Task Force's recommendations, but rather 

a coalescing of their work and the information on which it was based 

into a statement of future program offerings and priorities for 

resource allocation. The time horizon selected is three years, or 

through 1979-80, with the understahdirtg that the plan should be 

updated at least annually to reflect the latest information available 

on program needs and resource availability. 

Program Offerings 

The President's Report on Priorities and Resources, dated 

March 15, 1976, set forth the programs to be sustained on the Albany 

campus. As indicated in Exhibit 1, the inventory includes 41 programs 

at the bachelor's level, 47 at the master's level, 21 at the doctoral 

level, and eight University certificate programs. 

The program array represents a rich diversity of disciplines and 

fields, encompassing the humanities, social sciences, natural sciences, 

and professional schools. Accompa~ying the diversity is a high degree 

of intellectual interdependence, of course, and a shared commitment 

to those values and principles of scholarly inquiry which are at the 

very heart of a university and know no discipline bounds. From a 

campus-wide perspective, there are four major expectations of all 

programs being sustained: 

· Achievement of a level of qUality befitting a university 
"01: the first class, as m~asu!ed by_!:_igorous national_ sta_~<l~!:ds_ 
of scholarship. As established in Part II of this-aocument, 
all programs must aspire to the attainment of excellencc'in both 
instruct{on and research if the purposes of a university 
center are to be attained. 
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EXHIBIT I 
PROGAA.\f OFFERINGS OF THE UN"'VERSI'IT AT ALBA.W 

Bacte:0r's Degree Programs ~~ster's Degree Progr~s 

Dh-isicn cf F-.uma."lities: (16) Dh-ision of Humanities: (12) 
Art, CrJ_l'lese, Classics (Greek, Latin, and Classics (Classical Archaeology, Greek, and 
Gree;.: ~ Rona.'l Civilization), English, LatL"1), English, French, Gennan, Philosophy, 
Frer::::::, Gema.l'J., Judaic Stu~es, LL'lguistics, Rhetoric & Corr.munications, Russian, Spanish, 
::.•.:sic, Philosophy, Rhetoric & Com .. Jnica- St"..1dic Art, Theatre 
ti~s, R,_:..<::sia.-"1, Spa."1ish, Theatre 

DiYision c-£ Social & Behavioral 
Sciences: (11) 
.;£:-ican & Afro-knerican Stuc!ies, 
_-b~~:-opology, Asia."l Studies, Economics, 
GeogYC.?b.Y, History, Psychology, 
P:..:e::-:o Rica:: Studies, Rlssian and 
E. ~i::.-cpea~ Studies., Social StP~ies, 
Sociolcg:.~ 

Division of Science & Hathematics: (9) 
At.:::cspb.eric Science, Biology, Chemistry, 
Cc:::puter Science & Applied Math, Ear~\ 
Science, Geology, ¥.athematics, :tw!edical 
Tec~-:clogy, Physics 

Scheel of Edu~tion: (1) 

Sc.~ccl of Business: (Z) 
Acco:.nti.l'J.g, Business Administration 

Sc.~ool of ~Jbiic Affairs: (1) 
Political Science 

School of Social Welfare: (1) 

Di...-ision of Social & Behavi.oral Sciences: (8) 
.~ric<m & Afro-A1rerica:n. Studies, .Anthropology, 
Economics, Geography, History, Psychology, 
Social Studies, Sociology 

.Divi.sion of Science & Mathematics: (7) 
Atr::ospheric Science, Biology, Che:r.istry, 
Cc~uter S:::ience ~ Geology, :Ma t..'i.ematics, 
Physics 

Sd1ool of Education: (U) 
Ccnmseling, Curriculum Planning, Educational 
Ad1ninistration, Educational Commtmications, 
Educational Psychology, General Professional, 
Reading, Renabilitation Comseli.'"lg, Special 
E61cation, Student .Person...'"lel Services, 
Teac.~er Education, TESL- Bilbgttal Education 

School of Business: (2) 
Accounting, Business Administration 

School of Library & _Infonnation Science: (1) 

School of Social Welfare: (1) 

School of Criminal Justice: (1) 

School of Public Affairs: (3) 
Political Science, Public Administration, 
PubliC Affairs 

Doctoral Degree ProgrartS 

DiYisicn of Humanities: (4) 
English (Ph.D. & D.A.), 
Gerr~.' Philosophy, 
Spar.~sn 

Di.·.tision of Social & Beha­
•i.oral Sciences: (5) 

A.-:.thrcpology, Economics, 
History, Psyc..~ology, 
Sociology (temporarily 
suspend-ed) 

Dh'ision of Science and 
l-1at2:e:7'..atics : ( 6J 
A~os?b.eric Science, 
Biology, Chemistry, 
C--eo logy, Y.et..1J.en1atics, 
Physics 

School of Education: (2) 
Ph.D., Ed. D. 

School of Criwinal Justice: 
(1) 

Scheel of Public Affairs: (2) 
Political Science, Public 
Admmistration 

School of Social Welfare: (1) 
(temporarily suspended) 

Certificate Prcgr~s 

School of Educati~~= (~) 
Counseling, C:.:.r:-ic-..::.:=. ·~ 
Instruction, ::ci.:lca:ic:!a: 
Adir.inistretio...-,., EC::~:.:.c!:al 
Corrrrru..r."'li::atib!"_;:, ·=~:..:=s.::..~:::.l 
Researc~, ~e~~~;. S~~~=~: 
Persoru1el Ser.-.:.:::es 

School of Edu(:atic:1 a:::'. S-~dal 
and Beha\~oral Scie~ces: C~) 

School Psyc.~olcR· 
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o Development p.n~~suit of_gg_als and 9bjectives wh1ch 
!eflect the unique character _of the discipline or field, 
but which are also compatible with tile-overall _goals anc!_ 
objectives of the Univ~rsity. The institution-wide 
goals and objectives presented in Parts III and IV of 
this document provide both a commonality of purpose ana a 
framework within which each unit can discern and articulate 
its own unique··goals. ·Thus, there will be variations among 
units insofar as both the manner and degree of contribution 
to any one of the institution-wide goals and objective/, 
and rightfully so.· It is expected, however, that the unique­
ness of each un1t can be articulated within the broad frame-----work established in.Parts III and IV. 

· Achievement of a balanced cll!l')_!asis on teac_hing and res_~-~-~ch o 

As llicussea 1n Part TI, all programs at a university center 
must seek a balanced emphasis on research and teaching which 
stresses integration of these two components of scholarship and 
excellence in each. As used here, the term "research" refers 
to a broad array of scholarly and artistic activities which 
differ considerably in form, content, and process across 
fields of study. 'Thus, there is no single model for research, 
nor is ther~ ariy single indic~tor which can be used in assess­
ing the quality ~f scholarly contributions in the various 
disciplines and professional fields. ·However, one common 
characteristic of such activities is communication of their 
results to both peers and students. 'Phus all fac'ul ty members 
have an obligation to be engaged in research and scholarly 
activity, to communicate the results, and thereby to contribute 
to the intellectual.development of students and colleagues 
and to the advancement of knowledge. 

· Implementation of facultx: evaluation, reward, and devel .. ~pment 
E.lans which are al?propriat_e to a university center. The 
primary responsib1lity for:!aculty evaluation rests with 
schools and departments. thus each unit must specify clearly 
those elements of scholarship t6 receive primary attention in 
faculty evaluation; ·the information needed to conduct the 
evaluation; the process by which the information will be 
collected; and ways by Which the information can be utilized 
for development of faculty as well as evaluation. 

These expectations constitute the primary focal points for 

coordination and oversight of programs from a campus-wide perspective. 

The forms of scholarship to be taken as evidence of achievement will 

differ across academic units, of course, but there should bb no 
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variations in the level of ~ccomplishrncnt expected. Continued 

development as a univers1ty center demands the maintenance of h1gh 

performance standards for both students and faculty in all programs 

offered on the Albany campus. 

Priorities for Resource Allocation 

Estimates of resources available to academic programs over the 

next three years must be tempered by the uncertainty of future 

allocations by the State, and by the knowledge that the needs of 

specific programs can shift rapidly in a short period of time. The 

existence of such uncertairity does not make less important the need 

for institutional planning, however~ as individual academic un'its 

must be given more adequate iead time for recruitment an~ internal 

planning in general. Uncertainty as to future events means only 

that we must build a degree of flexibility into planned allocations 

and recognize that any three-year plan may be subject to change in 

one or more of its parts. Thus the intent for future allocations 

can be clearly established, while recognizing that deviations from the 

plan may be necessary as external events unfold and as unanticipated 

needs emerge in specific programs. 

There are three major factors to be considered when establishing 

the institution's priorities fot resource allocation: 

The obligation of the institution to provide all programs 
the resource's needed to achieve an acceptable level of 
quality and to accommodate planned enrollments. 

· The obligation of the institution to facilitate the attain­
ment of national leadership in programs which are at or 
near that level of quality already. 
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· The need to further develop ihstructional and research 
activities in those units which can contribute significantly 
to the analysis of major public policy is~ues. 

The first of the th.ree major fat tors establishes a floor,. a 

threshold of resources which must be provided to all academic units 

being sustained. The question which must he given a satisfactory 

answer can be stated thu~ly: What is the critical mass of\ scholars 

and support resources needed in a given unit tb (a) provide the needed 

breadth and depth of intellectual expertise, -~b) accommodate planned 

enrollments, and (c) accomplish the range ot intellectual activities 

expected of all fatult~-at a major university center? Some quantit~tive 

workload indices can be employed to help answer this question, but 

all such factors must be weighed in relation to the unique features 

of a given discipline or field. Judgment is involved here, certainly, 

but these interrelated conditions must be satisfied in all programs 

to be offered on the Albany campus. 

As a result of shifts in student interests over the years, 

changes in program purposes and scope, and other factors, a number 

of units currently fall below the minimum level· of resources required. 

The following departments and schools should be given a net increase in 

faculty lines and associated support funds as soon as is feasible 

to alleviate the understaff1ng problem: 

Business 
Computer Science 
Economics 
Psychology 

Public Administration 
Rhetoric and Communications 
Social Welfare 
Sociology 

The composition of this list will vary over time, of course, as 

circumstances change and as units not now listed experience the need 
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for increased resources. 

The second factor to be considered in delineating priorities 

takes cognizance of (a) the University's commitment to achieve peaks 

of excellence among its programs and (b) the obligation of_the 

institution to facilitate and sustain extraordinary achievements 

on the part of its faculty. There are several academic units which 

have attained, or are close to attaining. national ~tature. Still 

others have strong potential to become recognized as among the 

leaders in the discipline or pro~essionai field. Based on external 

evaluations and other forms of evidence, the following units either 

have attained positions of national leadership already or have the 

potential to do so in a reasonable period of time: 

Anthropology 
Atmospheric Science 
Biology 
Chemistry 
Criminal Justice 
Educational Psychology 
Geology 

German 
Mathematics 
Philosophy 
Physics 
Public Administration 
Reading 

Resource augmentation is not necessarily called for in order to 

facilitate the achievement and/or maintenance of very high quality 

in the units listed. However, the University must nurture and 

facilitate extraordinary accomplishments in all possible ways, includ­

ing the provision of increased resources ~hen appropriate. The list 

is not immutable, of course, and should change as developmental 

efforts continue in other departments. 

The third factor reflects the increased emphasis to be placed 

by the University on the address of public policy matters. A~ 

indicated iri Part II of this report, such address can take a variety 
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of forms and occur in numerous disciplines and fields. The following 

schools and departments possess special knowledge and skills which 

can be brought to bear on the economic, social, and scientific 

problems facing the State of New Yotk: 

Atmospheric Science 
Business 
Criminal Justice 
Economics 
Educational Policies, Programs, 

and Institutions 
Educational. Psychology 

Geography 
Geology 
Polit.ical Science 
Psychology 
Public Administration 
Social Welfare 
Sociology 

While contributions to public poiicy analysis will be encouraged in 

many areas, the units listed above will be given particular attention 

in fulfilling this element of University mission. 

Taking all three factors into account, 23 schools and departments 

emerge as primary claimants on resources ·at this time in order to 

alleviate the understaffing problem, facilitate the attainment of 

selective excellence, and strengthen our work in public policy 

analysis. Those 23 schools and departments are: 

Anthropology 
Atmospheric Science 
Biology 
Business 
Chemistry 
Computer Science 
Criminal Justice 
Economics 
Educational Policies, Programs, 

and Institutions 
Educational Psychology 
Geography 

Geology 
German 
Mathematics 
Philosophy 
Physics 
Political Science 
Psychology 
Public Administration 
Reading 
Rhetoric and Communications 
Social Welfare 

·sociology 

Although these schools:and departments should be viewed as the 

major candidates for growth at this ti~e, the University must and 

will fulfill its obligatio~ to pro~ide the critical mass of resources 

needed in all academic units. As previo~sly stated, the needs or· 
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academic programs can change dramatically and in a short period of 

time, and thus any statement of priorities must be periodically updated 

to reflect new circumstances which justify additions tp and subtractions 

from the above list. 

Guided by this general framework of priorities, all schools and 

departments will be asked. in eatly Fall, 1976 to estimate the resources 

needed over the next three years to achieve their goals and to accommo­

date their planned enrollments. Those first estimates will set in motion 

an iterative process whereby needs~ on the one hand, and projected 

resources on the other are brought into balance. The units will be 

involved throughout this process in order to ensure that the decisions 

on future allocations are consistent with the goals and priorities 

established for the same period. Annual bUdgetary decisi6ns can then 

be made within the context of multi-year plans developed by each unit. 

The basic format to be used in developing the plans will be 

distributed in early Fall, 1976. The format will allow eath unit to 

state its own unique goals in relation to the campus mission and to 

suggest alternative directions as appropriate. These plans, to be 

updated and evaluated annually; will also provide the basis for any 

needed changes in the institution's priorities for resource allocation, 

including changes in the above list as appropriate. 

Enrollment Planning 

As indicated in Part II of this report, the total enrollment 

le~el authorized for the University at Albany is unlikely to change 

significantly in the near future. This does not mean, however, that 

the enrollment mix (e.g., by major, level) will remain constant, nor 
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years; (c) the strategies by which the goals, objectives, and 

priorities are to be accomplished; and (d) the level of resources 

needed to provide the requisite quality andquantity o~ services 

in support of educational mission. 

The development of departmental plans with a strong focus on 

the.support of educational mission will provide much of the informa­

tion needed for decisions on auministrative priorities at the campus 

level. As discussed below, however, there are several major needs 

which transcend the responsibilities of specific offices and which 

deserve immediate attentibn by the administration. 

Priorities for Administrative Action 

The f.ollowing.areas deserve primary attention by the administration 

in the immediate future: 

· The need to more effectively facilitate the research 
activities of faculty through provision of increased 
funding and other forms of support. 

· The need to provide increased financial support for graduate 
students. 

The need to increase the level of non-State financial 
support available to academic programs. 

· The need to establish more effective liaison relationships 
with State government officials in keeping with the 
emphasis on public policy analysis. 

· The need to reduce overall rtdministrative costs to the 
extent practicable, and to redirect the savings to 
academic programs and to units 'in direct support of 
those programs. 

Each of these major priority areas is discussed more fully below. 
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Facilitation of Research 

As defined in Part V of this report, the term "research" refers 

to a broad array of scholarly and artistic activiti~s which differ 

considerably in form, content, and process across fields of study in 

the University. Faculty members at a university center assume an 

obligatioh to be engaged in creative forms of scholarly inquiry, 

and the administration, in turn, has an obligation to facilitate 

such activity in all ways possible. While facilitation is often 

constrained by requirements emanating from external sources, there 

are, nonetheless, ways by which both the quality and quantity of 

support for research can.be improved. The following actions are 

either already underway or planned for the near future: 

· · A major study will be initiated during 1976-77 to 
develop new methods of encouraging and facilitating 
research activities on a. campus-wide basis. In general, 
the focus of the project will be on (a) the elimination 
of any barriers to research which may exist; (b) the 
creation of appropriate incentives in a. variety of forms; 
and (c) development of the means by which the research­
related goals and objectives stated in Part IV of this 
report can be most effectively accomplished. 

Through redeployment within the administration, one full­
time professional staff member will be added to the Office 
of Research. Addition of this staff member will enable 
the office to expand its capability for establishing 
appropriate relationships with granting agencies; disseminat­
ing information on funding opportunities to researchers, and 
otherwise facilitating the conduct of research activities 
on a campus-wide basis. 

· As discussed more fully below, plans are underway to establish 
a research center which would play a major role in facilitating 
and encouraging research on public po~icy issues throughout 
the campus. 
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In addition to these specific actions 1 the ~dministration will 

continue to seek out new sources ot tunding and take other appropriate 

steps to encourage research activities of faculty. 

Increased Support for Graduate Students 

Stipends for teaching assistants and graduate assistants at 

the University at Albany have remained at the same level for six 

years, and recent reductions in th~ various forms of State financial 

aid have only exacerbated the problem. The campus must take the 

initiative to find new sources of funding for graduate students and 

to develop appropriate methods fot attracting high quality students 

to our advanced programs. 

A campus -wide, task force will be created to study the problems 

of recruitment and financial aid and to develop a recommended plan 

of action for the University. This task force will be appointed in 

cooperation with the Graduate Academic Council in September 1976, 

and its final report should be submitted by early December, 1976. 

Staff support will be provided tb the task force as ~ecessary in 

order to expedite completion of this critical task. 'Our continued 

development as a major university center will depend to a large extent 

on our ability to attract and support graduate students of high 

quality, and we must act now to prevent further erosion of our 

competitive position. 
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Increased Non-State Suppoti 

As discussed in Part II of this document, there is likely to be 

little. increase in the level of operating support provided by the 

State in the foreseeable future. Consequently, new financial strategies 

must be developed to provide irtcreased support from non-State sources 

to further develop selected programs. 

With the help of the SUNYA Foundation~ the Benevol~nt Association, 

and the Alumni Associatiort~ a Jrtajot effort will be made during 1976-

77 to develop such strategies. the Vice President for University 

Affairs has been assigned primary responsibility for this task, and 

it is expected that a recommended plan of action will be developed 

by March, 1977. 

Interaction With State Government 

Contained in the 1977-78 Preliminary Budget Request of this campus 

is a proposal to establish a University-wide research center which will 

focus on the analysis of public policy issues. As stated in that 

request, the five major goals of the center are:-

. To organize and maintain coritinuous liaison with agency 
heads, legislators, and other public officials to identify 
major issues and problems facing the State. 

· To maintain a current University-wide inventory of faculty 
strengths and areas of expertise and to communicate the 
existence of such exper~ise to appropriate groups and ,,.­
individuals. A computerized 11matching" process will be 
developed to link the needs of government, on the one 
hand, with faculty expertise on the other. 
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· To stimulate faculty and student res~arch,on major 
issues and problems~ by (a) arranging meetings with 
appropriate public officials, (b) assisting faculty 
and students in identifying tesearch questions which 
are appropriate to a university setting, and (c) 
obtaining support for reseatch from appro~riate sources. 

· To initiate .. and moni tot tnaj or reseatch projects and 
to establish the means for bringing a variety of 
discipline-based skills to bear on problems of multi­
disciplinary or interdisciplinary character. 

· To coordinate the developmeht of a staff college, 
conferences, workshops, artd other appropriate vehicles 
for sharing knowledge with government officials. 

If approved, the center will reptesent a major vehicle for 

implementing that element of University mission focusing on public 

policy analysis. 

One immediate step to be taken is a series of conferences on 

campus to identify projects of mutual tnterest to faculty, on the one 

hand, and key government officials on the other. These conferences 

will include a variety of workshops and deliberative sessions which 

focus on key policy issues and the na,ture of the University--Government 

interface in addressing those issues. 

A second major action to be taken is the appointment of an 

advisory group to the President, consisting of faculty and members 

of both the executive and legislative branches of State government. 

This group will be convened at appropriate intervals to discuss 

specific needs of State government and the University's role in 

meeting such needs. 
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Reduction of Administrative Costs 

All campuses of the State University of New:: York have limited 

flexibility in the allocation of resources between academic programs 
' 

and administrative departments. Externally imposed requirements for 

accountability, for example, have costs assbciated with them that 

cannot be avoided.· In addition, the budget structure itself limits 

the degree to which a savings in admihistrtltive costs can be trans­

lated into a gain for academic prograllis. Oespite these limitations,. 

however, we must continually seek ways by Which administ~ative costs 

can be reduced and the savings redirected to academic programs. 

The Presidential Task Fotce Oh Priorities and Resources suggested 

several alternatives for further study, all of which will be addressed 

during 1976-77. Some studies are already underway, and severa1 

promise to achieve significant cost reductions (e.g., secretarial 

pooling, elimination of unneeded telephone instruments and lines). 

In addition to these special studies, all administrative units are 

being urged to reduce costs of present operations to the extent 

practicable. 

Summary 

This section of the report has identified the major functions 

and priorities of the administration for the near future. Fiv~ major 

areas were identified as priorities for administrative action: more 

effective facilitation of research; development of increased support 

for graduate students; development of an increased level of non-State 

financial support; creation of more effective liaison relationships 
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with State government; and reduction of adlliinistrative costs to the 

extent practicable. Several specific action strategies were ·indicated 

in each of these areas, with others to be developed as the plannin~ 

process evolves. 
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PAR! VII 

TOWARD IMPLEMENTATION 

This document has focused on defining the future goals, objectives, 

and priorities of the University at Albany, with only slight attention 

given to questions of implementation. It is being widely distributed 

for reaction and response, both on and off the campus. Based on the 

responses, the goals, objectives, and priorities will be refined in 

conjunction with the Educational Policy Council of the Dniversity 

Senate. Work can then begin on broader questions of implementation 

which emerge and begin to take shape during the consultative process. 

During the period of consultation, work can proceed concurrently 

on four major fronts: 

· All academic units can begirt to develop their own three-year 
plans, the general formats !or which will be distributed in 
early Fall 1976. While institutional-level mission statements 
provide an overall direction and context for our work, the 
heart of educational planning is within each discipline and 
field. Although some particulars of the institutional context 
may be changed through the Consultative process, the present 
document provides enough information to permit early thinking 
on the future goals, objectives, and priorities of individual 
units. It is anticipated that the new format will replace 
those currently used irt the preparation uf annual reports. 

· All administrative units also can begin preparation of three· 
year plans in Fall 1976. Those plans, to be strongly focused 
on support of educational mission, Will delineate goals, . 
objectives, and priorities in a standard format for review 
at the campus level. This process will result in determination 
of additional administrative priorities at the unit level to 
supplement those outlined in Part VI of this document. The 
format for departmental plans will be distributed in early 
Fall. 

· During the period of consultation on the present document, work· 
can begin on implementation of those administrative priorities 
outlined in Part VI. ·Those actions are critical to the accom­
plishment of this institution's purposes simply because we are 
a university, and thus their implementation need not await full 
resolution of the many issues raised elsewhere in this document. 
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· Finally, work can also proceed on development of the strategies 
to be employed for assessing the degree of goal attainment by 
the University. The results of much of the University's work 
cannot be measured ih a quantitatiVe sense, to be sure, but we 
must develop more effective means for assessing how well we 
are doing in relation to goals established. It is important 
educationally that we evaluate our results, and it is also 
important to provide legisiators a.rtd others with evidence of 
our accomplishments. 

The major task now at hand is to identify any needed changes in, 

and additions to, the present document. both written and verbal comments 

are welcomed. Please sub~it commehts dir~ctly to the Office of the 

President. 
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~ Proposed Statement of Mission 

This document sets forth a proposed state· 
ment of mission for the State University of New 
York at Albany. It is tentative in its present 
form and is being distributed to appropriate 
groups and individuals both on and off the cam· 
pus for reaction and response. The document is 
also incomplete, in that it does not contain 
specific school or department plans for the fu· 
ture. Those plans will be developed during 1976· 
77 as a part of a comprehensive planning process 
and ultimately appended to this document. 

As used in this document, the term "mission" 
refers to the goals, objectives, and priorities of 
the institution as a whole. These are first-order 
decisions which define what the institution 
should do rather than how it should be done. A 
complete plan must address both formulative 
and implemental questions, of course, but it is 
important to separate the two initially. Full dis· 
cussion of future direction can be more effec· 
tively accomplished if unfettered by implemen· 
tation issues which, while important to the final 
plan, rest upon the more basic questions from 
which "mission" is derived. 

The evolution of the Albany campus is 
traced briefly in Part I to establish the historical 
context in which future-oriented decisions are 
to be made. In Part II the major forces affecting 
our future mission are examined. A rather de· 
tailed list of goals and objectives is presented 
in Parts III and IV, with emphasis on the end re· 
suits which we should seek to achieve as a major 
institution of higher learning. Part V focuses on 
the academic program offerings and priorities 
for the next three years and establishes the 
basic framework for program planning within 
schools and departments. A brief discussion of 
administrative functions and priorities is pres· 
ented in Part VI, with emphasis on the major 
actions to be taken to facilitate the work of fac· 
ulty. Finally, Part VII is devoted to a discussion 
of the major steps which must be accomplished 
in order to move toward implementation of uni· 
versity mission and the development of a com· 
prehensive action plan for the future. 

PART 1: 
HISTORICAL PERSPECTIVE 
The University at Albany has a rich and 

eventful past, a past that has always been charac· 
terized by a strong focus upon quality education. 
Whatever its form the institution has consis· 
tently been identified as one of the best. As a 
result, its reputation as an institution of higher 
education is strong and its list of notable gradu· 
ates lengthy. The future mission of this institu· 
tion reflects this persistent commitment to 
quality education and academic reputation, both 
in its programs and in its graduates. 

Historical Development: 1844-1962 
Founded in 1844 as the State Normal School 

(later changed to New York State Normal Col· 
lege), the institution's primary purpose for its 
first 60 years of existence was the preparation 
of teachers for elementary and secondary 
schools. In 1905, the mission changed dramati· 
cally: all courses of study designed to prepare 
elementary school teachers were discontinued; 

admissions requirements were made essentially 
the same as those of other eastern colleges of 
good standing; and, most importantly, all stu· 
dents were required to pursue subjects deemed 
essential to a liberal education. Also in 1905, 
the institution was authorized to award the 
Bachelor of Arts and Bachelor of Science de· 
grees. Through these changes the College was 
committed to preparing a liberally educated 
person who was also competent to teach in the 
secondary schools. 

The succeeding decades saw that commit· 
ment fulfilled. Under the leadership of William 
J. Milne, Abram R. Brubacher and John M. 
Sayles, a faculty noted for its devotion to lib· 
era! education was recruited; and the distinc· 
tion between a "teachers' college" and a "col· 
lege for teachers" was transformed from a se· 
mantic subtlety into an instructional reality. 
Though the size of the College changed little 
during this period, its intellectual development 
proceeded robustly, as evidenced by a lateral 
growth into the full range of arts and sciences 
and a vertical growth into masters programs 
geared to the continuing professional needs of 
its constituency in secondary education. 

In 1948, along with its sister public institu· 
tions, the College became a part of the newly 
established State University of New York 
(SUNY). Its primary mission remained un· 
changed, however, and it was not until Septem· 
ber, 1961, that the College enrolled its first class 
of undergraduate students in liberal arts pro· 
grams which did not include any required study 
in teacher education. I.n 1962, the institution 
was designated as one of four university cen· 
ters to be developed in the SUNY system and 
thus began the rapid transition from a single· 
purpose college to its present role as a center 
for graduate and undergraduate education. 

The Growth Era: 1962-1971 
In the decade following its designation as a 

university center, the Albany campus experi· 
enced rapid growth in program offerings, enroll· 
ments, and resources. The number of academic 
departments tripled, enrollments . and faculty 
quadrupled, library holdings increased tenfold, 
and a new physical plant was constructed and 
occupied. The growth was. more than numeric 
and physical, of course, and the sense of quality 
expected of a major university permeated de· 
cisions made on program development, faculty 
recruitment, and student admissions. Visible 
evidence of the continued emphasis placed on 
quality during the growth era can be seen in 
the test scores of entering students, the scholarly 
achievements of faculty, the existence of numer· 
ous honor societies, and the high demand for 
admission at both the undergraduate and gradu· 
ate level. The initiation of a chapter of Phi Beta 
Kappa in a later period (March, 1974) finds its 
roots in the insisted emphasis on quality through· 
out the new University's first decade. 

The rather sudden change in role, and hence 
in expectations of the campus, necessitated ex· 
pansion on a broad front. The range of programs 
appropriate to a major university had to be de· 
veloped rapidly and in a constricted time frame. 
Aspirations were defined at a high level ·and, 
with few exceptions, were realized. The quanti· 
tative and qualitative elements of growth were 

mutually reinforcing, and the University was in 
many ways a product of the munificence of the 
times and the esteem in which higher educa· 
tion was held. By the end of this decade of 
growth, the University was offering 49 bac· 
calaureate programs, 52 masters programs, and 
28 at the doctoral level - a remarkable achieve· 
ment given the high quality which was also at· 
tained in many programs. 

Thus the dominant feature of the era was 
growth, not unplanned or undirected expansion, 
but growth on the broad front of program ac· 
tivity necessitated by the times. Little attention 
hat! to be given to the question of institutional 
mission under such expansionist conditions, 
as the problem of choice had primarily an addi· 
tive dimension, i.e., decisions on which pro· 
grams to add and/or expand were made only at 
the expense of not adding and/or expantling 
some other programs. When steady-state con· 
ditions emerged rather abruptly in the early 
1970's, few institutions were prepared to adjust 
to the prospect of equilibrium or of decline in 
program activity - and the University at Albany 
was no exception. 

The Recent Past: 1971-Present 
Only with fulfillment of the grim predictions 

of steady-state financing have institutions begun 
to seriously address the question of mission and 
priorities. The University at Albany began ear· 
lier than most, adopting redeployment strate· 
gies in the early 1970's to cope with shifts in 
workload patterns which resulted from the e!imi~ 
nation of all distribution requirements for bac· 
calaureate degrees. The redeployments were 
ad hoc in nature, however, and were based on a 
narrow assessment of the circumstances pecu· 
liar to one or more programs at the time,. ra· 
ther than being guided by a more comprehen· 
sive plan for institutional development. 

The work of the Select Committee on Aca· 
demic Program Priorities in 1975 represented a 
significant break with the past pattern of se· 
quential redeployment. That group made recom· 
mendations with regard to position redeploy· 
ments and program cuts within a single itera· 
tive process, i.e., all programs were examined 
together, and no single recommendation was 
made final prior to an examination of the whole. 
The work of the Presidential Task Force on 
Priorities and Resources in early 1976 continued 
the pattern of making resource allocation de· 
cisions in simultaneous, rather than sequential, 
fashion. 

While neither the Select Committee nor the 
Presidential Task Force was charged with de· 
lineating long-range developmental priorities 
for the campus, the work of both focused atten· 
tion on the need for such a plan. The Educa· 
tiona! Policy Council also recognized the need 
for a "coherent institutional plan" in its review 
of the Task Force's report. It has become ap· 
parent to all that the times have changed, and 
that our future development must be guided by 
more than a broatl anti generally unstated sense 
of university purpose. We, and others like us, 
are in a critical period. If institutions of higher 
education are to effectively use the increasingly 
scarce resources available to them, decisions 
about those resources must reflect prior de· 
cisions on goals, objectives, and developmental 
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priorities. Thus we must not only be more se­
lective in our choices as to what is important, 
but also ensure that those choices are subse­
quently reflected in budgetary decisions. 

The following pages offer a proposed state­
ment of mission to guide our future activities 
as a major university center. The intent is to 
develop an institutional direction which at 
once provides a commonality of purpose and 
preserves the rich diversity of the intellectual 
enterprise. The future is uncertain but challeng­
ing - we must prepare well and move boldly. 

PART II: 
MAJOR FORCES 

AFFECTING FUTURE MISSION 

The future mission and priorities of the Uni­
versity at Albany must be shaped in response 
to four interrelated forces: 

• Its designation as a university center with­
in the SUNY system, and hence its role as an 
institution devoted to the highest order of 
learning. 

• The needs and opportunities inherent in 
the immediate environment - the Capital Dis­
trict and the northeastern region of New York 
State. 

• The internal strengths and resources of the 
institution - human, financial, and physical. 

• The premise that all programs and activi­
ties undertaken must meet standards of quality 
appropriate to a university of national and inter­
national reputation. 

Each of the above forces has significant im­
plications for the future development of the 
campus and will be discussed separately below. 

The Concept of a University Center 
There are four university centers within the 

SUNY system: Albany, Binghamton, Buffalo, 
and Stony Brook, These campuses, while them­
selves different in many ways, share several 
common features which distinguish them from 
the four-year colleges, the community colleges, 
and other units within SUNY: 

• The offering of a broad range of programs 
encompassing the humanities, fine arts, social 
sciences, natural sciences, and professional 
schools. 

• Development ann maintenance of doctoral, 
masters, and other advanced degree programs 
which strengthen and reinforce undergraduate 
offerings in the disciplines and professional 
fields. 

• A balanced emphasis on research and 
teaching which stresses integration of the two 
activities and excellence in each. 

• A significant proportion of graduate and 
advanced professional students. 

• An enrollment mix which maintains an ap­
propriate balance among in-state, out-of-state, 
and foreign students, 

• Program offerings and content geared in 
part to a national market at necessarily national 
Ievct" of quality. 

• An intellectual climate for students domi­
nated by the focus on advanced education of 
high quality. 

These common features of the four univer­
sity centers establish a context for their work 
which is distinctly national and international in 
character. They are institutions devoted to the 
highest order of learning and, as such, are obli­
gated to the advancement of knowledge on be­
half of the society at large and to the attainment 
of excellence in both teaching and research as 
measured by rigorous standards of scholarship. 

These features, in turn, require a strong em· 
phasis on graduate education; faculty and stu­
dents of high intellectual competence; perfor­
mance expectations appropriate to a first-class 
university; and a shared commitment on the part 
of faculty, staff, and students to those values 
which underlie the learning process and the 
search for knowledge. 

What are the principal values to which we 
must be committed as a major university? First 
is a commitment to education of the whole per­
son. A university is obligated to equip students 
with a variety of intellectual paradigms and 
strategies and to stimulate a genuine excitement 
for learning - in short, to provide a liberal edu­
cation which has as its aim the complete de­
velopment of self. This basic premise holds true 
regardless of the specific area of study chosen 
by a given student, for specialized study without 
exposure to the ideas, principles, and theories 
central to all learning can only result in intellec­
tual parochialism and short-sightedness. Thus 
the interconnectedness of knowledge, a:s well 
as the increasingly complex nature of our so­
ciety, demands that students be educated 
broadly and well. The goals and objectives for 
student development presented in Part III of 
this document reflect our commitment to edu­
cation of the whole person. 

The second value builds on the first, in that 
the interconnectedness of knowledge and the 
liberal learning principle together create the 
need for a critical mass of disciplines and fields 
of study at a university. Without a broad range 
of undergraduate and graduate offerings in the 
humanities, fine arts, sciences, and selected pro­
fessional fields, an institution cannot lay claim 
to being a university. This assertion arises par­
tially from the need to offer that range of pro­
grams essential to a liberal education, but it 
arises more forcefully from the fact that no dis­
cipline or field of study is an intellectual island. 
In many instances the mutually reinforcing na­
ture of disciplines and fields is readily apparent, 
especially within the broad intellectual families 
which form natural groupings within a univer­
sity. Interactions across these broad families 
exist but are not so readily apparent. For ex­
ample, the social sciences provide much of the 
theoretical underpinnings for advanced study in 
a variety of professional fields. In turn, the 
construction and testing of theories in the pro­
fessional schools reinforces and adds to the store 
of knowledge in the underlying disciplines. 
Interactions of similar character can be traced 
across other groupings, as problems of an inter­
disciplinary nature emerge and demand the ap· 
plication of diverse research strategies and skills. 

Just as important to the concept of a univer­
sity are those interactions which do not emerge 
directly from knowledge interdependencies, but 
arise rather from the shared commitment of 
scholars to the advancement of knowledge in all 
its forms. The pursuit of knowledge does not 
proceed in vacuo, no matter how specialized the 
subject. All forms of scholarly inquiry are in­
extricably bound together, as paradigms, con­
cepts, and general principles are shared in a 
setting of lively intellectual discourse and criti­
cism. It is this process of debate and discussion, 
unconstrained by the boundaries of particular 
disciplines, which reinforces and strengthens 
the work of all scholars. 

The third value at the heart of a university 
has been noted in various ways above. It is a 
commitment to the discovery and advancement 
of knowledge, with or without regard to practi­
cal application. This value clearly reflects the 
unique role of the university within society, 
for no other institution is so clearly charged with 
the pursuit of knowledge. Knowledge is an end 
in itself, and thus this basic value reflects the 
spirit of mankind in general, the insatiable urge 
to explore the unknown and to understand the 
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meaning of events and rt~l,ationships. Because of 
this commitment, mansi'ootth,e world's greatest 
d!scoveries .have oc\ij,prred ·. in·~~i9f'! .. i itutions of 
h1gher learnmg. ~· ~· J 

This commitment to basi~.r.esear6h aA'a~cho­
larly inquiry is especially critieal to graduate, 
education, of course, but it is also fuuqamental 
to the development of quality instructional.pro­
grams at the undergraduate level. Teaching lind, .. 
research are inseparable in the university set-"' 
ting. Consider the following: 

• An essential element of teaching is the 
introduction of the most recent findings of re: 
search into curricula design. Communication 
of the frontiers of research knowledge is thus an 
obligation in teaching, whether in individual 
discussion with students, in small informal semi­
nars, or in the forma! classroom. 

• Research in a university is necessarily a 
teaching activity. The research scholar who iso­
lates himself completely from students in unin­
terrupted study belongs properly in a researcr 
organization of government or industry, but not 
in a university. Research in a university should 
contribute to the education and training of stu­
dents. In this sense, research should be regarded 
as teaching, not separate from it. 

• A faculty member engaged in significant 
scholarly and artistic activity is more likely to 
communicate an enthusiasm for the process of 
intellectual discovery than one not so engaged. 
The importance of the imaginative and creative 
elements of intellectual inquiry is thereby trans­
mitted more effectively to students. 

• The involvement of both graduate and 
undergraduate students in the process of inquiry 
itself (either through direct participation or 
through discussion of research results in the 
classroom) enhances critical thinking and ana­
lytical skills. 

• The faculty member engaged in scholarly 
inquiry is more aware of the various subtleties 
of research design and methodology than the 
faculty member not so directly engaged. Stu­
dents are thus denied these critical insights if 
research is not conceived as an obligation of 
faculty members. 

• The faculty member engaged in scholarly 
inquiry is generally more capable of interpreting 
and discussing the results of other researchers 
with students, because of greater familiarity 
with techniques and design nuances which may 
drastically affect the meaningfulness of research 
results. 

This last point is especially critical for 
quality teaching when one considers that text­
books are becoming more and more research­
based and research-oriented. No longer can a 
faculty member adequately assess the quality 
of textbook material without in-depth familiarity 
with the latest research results and the quality 
of those results. 

A final value inherent in a university is its 
commitment to freedom of thought and inquiry 
and to the rights and obligations of faculty to 
engage in free and open discussion of concepts, 
theories, and principles. This basic value is es­
sential to the advancement of knowledge, and 
there can be no restriction on the scholar's 
right to pursue knowledge of his or her choos­
ing. To deny this right is to imply that the results 
of scholarly inquiry are entirely predictable 
and, therefore, that the benefits to society can 
be estimated in advance. Thus without com­
plete freedom to pursue inquiry and publish the 
results, the range of scholarship in a university 
may be unduly restricted by inexpert opinion 
about what constitutes "useful" knowledge. 

Freedom of thought and inquiry is just as 
essential to teaching as it is t? research. The 
timeless statement on academiC freedom pre­
pared by the American. Association of Univ~r­
sity Professors (AAUP) m 1915 argues the pomt 
convincingly: 
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It is scarcely open to question that 
freedom of utterance is as impor .. 
tant to the teacher as it is to the 
investigator. No man can be a 
successful teacher unless he enjoys 
the respect of his students, and 
their confidence in his intellec­
tual integrity. It is clear, however, 
that this confidence will be im­
paired if there is suspicion on the 
part of the student that the teacher 
is not expressing himself fully or 
frankly, or that college and uni· 
versity teachers in general are a 
repressed and intimidated class 
who dare not speak with that can­
dor and courage which youth al­
ways demands in those whom it 
is to esteem. The average student 
is a discerning observer, who soon 
takes the measure of his instructor. 
It is not only the character of the 
instruction but also the character 
of the instructor that counts; and 
if the student has reason to believe 
that the instructor is not true to 
himself, the virtue of the instruc­
tion as an educative force is in­
calculably diminished. There 
must be in the mind of the teacher 
no mental reservation. He must 
give the student the best of what 
he has and what he is.' 

In the same statement, the AAUP recognizes 
explicitly that the rights of faculty carry with 
them certain "correlative obligations": 

The claim to freedom of teaching 
is made in the interest of the inte­
grity and of the progress of sci­
entific inquiry; it is, therefore, 
only those who carry on their work 
in the temper of the scientific in­
quirer who may justly assert this 
claim. The liberty of the scholar 
within the university to set forth 
his conclusions, be they what they 
may, is conditioned by their being 
conclusions gained by a scholar's 
method and held in a scholar's 
spirit; that is to say, they must be 
the fruits of competent and pa­
tient and sincere inquiry, and they 
should be set forth ·with dignity, 
courtesy, and temperateness of 
language. The university teacher, 
in giving instruction upori contro­
versial matters, while he is under 
no obligation to hide his own 
opinion under a mountain of 
equivocal verbiage, should, if he 
is fit for his position, be a person 
of a fair and judicial mind; he 
should, in dealing with such sub­
jects, set forth justly, without sup­
pression or innuendo, the diver­
gent opinions of other investiga­
tors; he should cause his students 
to become familiar with the best 
published expressions of the great 
historic types of doctrine upon the 
questions at issue; and he should, 
above all, remember that his busi­
nessis not to provide his students 

1. General Report of the Committee on Aca­
demic Freedom and Academic Tenure pres­
ented to and adopted by the Annual Meeting 
of the Association, December 31, 1915. Bulle­
tin of the American Association of University 
Professors, Vol. 1, Part 1 (December 1915), 
p. 28. 

with ready-made conclusions, but 
to train them to think for them­
selves, and to provide them ac· 
cess to those materials which they 
need if they are to think intelli­
gently.' 

By virtue of asserting these basic rights and 
obligations of academic freedom, the faculty of 
a university must also accept the responsibility 
to "purge its ranks of the incompetent a~d u~­
worthy, or to prevent the freedom whiCh 1t 
claims in the name of science from being used 
as a shelter for inefficiency, for superficiality, 
or for uncritical and intemperate partisanship 
... "' The University at Albany is committed 
to preservin,g the right~ of. fr.ee inquiry and dis­
cussion, wh1le also mamtammg the h1gh stand­
ards of scholarship which are attendant to such 
rights. 

The discussion thus far has centered on 
those values which any great university must 
profess in order to fulfill its unique role within 
a national and international context. At the same 
time the four university centers within SUNY 
also 'serve many local and regional needs: 

• Although many out-of-state and foreign 
students are also enrolled, their full- and part­
time student population is drawn heavily, and 
broadly, from New York State. 

• They offer a variety of l.ife-lo~g !earnin.g 
opportunities for the populatiOn w1thm their 
geographic regions. 

o They apply the expertise of their faculty 
and staff to problems and/or issues arising lo­
cally, but which also are of concern statewide, 
nationally and internationally. 

• They offer a variety of cultural, clinical, 
and other activities or services which directly 
benefit area residents but which also contribute 
to the intellectual development of students. 

One frequently hears universities described 
as local, regional, or national, yet the criteria 
for such distinctions are rarely made explicit. 
Despite this ambiguity, the view p~rs!sts that an 
institution must choose whether 1t IS • to be a 
"great university" or merely a local one. This 
view must be rejected for three reasons. First, 
the very essence of a major university is its com­
mitment to the discovery and transmittal of 
knowledge, regardless of whether the immediate 
benefit to society is measurable or immeasur­
able tangible or intangible, long-run or short­
run.' The advancement of knowledge is a pri­
mary goal of all disciplines and fields of study 
and herein lies the greatest contribution to both 
the local community and the nation. When 
viewed in this way, the national and local di­
mensions of a university's work are mutually 
reinforcing and inseparable. 

Second, it is rare that the important issues 
and problems existing in one geographic region 
are of only nominal concern to another. Thus 
the expertise of a university can be .brought to 
bear on problems which, although arising lo­
cally are of universal concern. The application 
to k~owledge to such problems can yield signifi­
cant educational benefits to students and fac­
ulty, as well as to the local community. 

Finally, the greatness of a university is not 
judged by scholars in terms of the types of prob­
lems or concepts being addressed, but rather 
by the quality of the address itself - the sound­
ness of the methodologies employed and the 
degree to which conclusions are supported by 
the evidence. If the twin conditions of univer­
sality and researchability are present, problems 
arising locally present unique opportunities 
for the discovery and application of knowledge 
and for dissemination of the research results 

2. Ibid., pp. 33-34. 3. Ibid., p. 34. 
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to students, scholars and practitioners. The is­
sue of a "national" versus "local" focus then 
becomes moot, as the obligations intrinsic to 
both are fulfilled. A university center within 
SUNY can, and must, meet both sets of expecta· 
tions if it is to provide leadership as a public 
institution of higher learning in New York State. 

Needs and Opportunities in 
the Capital Region 

Location in the Capital District of New York 
presents unique needs and opport~nities to the 
University at Albany and many of Its program~. 
The existing and potential strengths of the Um­
versity, in turn, constitute a major resource for 
governmental, industrial, cultural, and other 
organizations. How to best join our strengths 
and resources to the needs and opportunities 
inherent in the environment is a pivotal issue in 
defining the campus mission. 

The University addresses many external 
needs and problems already, of course, and in a 
variety of ways. Applied research on probl~ms 
of concern to government and other agenctes; 
life-long learning oppo.rtuniti~s for area ~esi­
dents; technical consultmg assistance to vanous 
organizations; student internships in the ~om­
munity; evening classes to improve educational 
access; the provision of qualified graduates -
these and other forms of service to the com­
munity are important and will continue. How­
ever, they are forms of service legitimately ex­
pected of any ~ajor public universit~, _reg~rd­
less of its locatiOn. Therefore, the dJstmctlve­
ness of the University at Albany's mission is not 
to be found in those services generally per­
formed by all universities, but rather in selected 
programs and activities which can be directed 
toward the needs and opportunities unique to 
our location. 

We obviously cannot meet all the needs or 
capitalize on all the opportunities available to 
us. In order to define an institutional thrust for 
the future, then, choices must be made among 
the various types of issues and problems which 
legitimately could be given hi,gh priority. yv~~re 
should we place our emphasis - our pnonttes 
- in order to fulfill this distinctive element of 
university mission? The answer lies partially 
in our role as a university center, partially in our 
unique location, and partially in the internal 
strengths which we possess now and have· the 
potential to enlarge. In short, the emphasis 
should lie in addressing the issues and problems 
of major concern to State government and to us 
all. 

The State of New York is currently faced 
with a variety of policy issues related to eco­
nomic development, education, environmental 
management, social services, crime and the ad­
ministration of justice, energy use, and other 
areas. In addressing such problems, agency 
heads, legislators and other gover!lment of' 
ficials are charged with (a) developmg. appro­
priate goals for enhancement of the pub he g~od, 
(b) defining and implementing the appropnate 
means (programs and procedures) for achieving 
those goals and (c) monitoring the results and 
taking corre.ctive action where necessary. Re­
gardless of the specific area o~ concern (e.g., 
social services, education), fulfillment of these 
general responsibilities requires a strong base of 
research and training in a variety of forms. It 
is within this context that the University's func­
tions of discovery, transmittal, and appl.ication 
can fruitfully intersect the process of pohcy for­
mation - not necessarily through direct involve­
ment in decision-making or implementation, 
but through generation of the knowledge needed 
to undergrid that process. Our existing faculty 
expertise and interests provide a strong base for 
further development of an institutional emphasis 
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on public policy analysis, In addition, we have 
the potential to enlarge that base of expertis<il 
and thus to provide the support required for 
this element of University mission. 

There are at least two additional reasons for 
the emphasis on public policy analysis. First, 
adoption of this unique thrust ·can be accom­
plisfted in a way which reinforces that element of 
mission which we share with all other universi­
ties - developing the intellectual capacities of 
students and discovering, applying, and trans-· 
mitting knowledge. There are educational bene­
fits to be gained for both students and faculty, 
as well as opportunities for the advancement 
of knowledge on a variety of fronts. Second, a 
concentrated focus on major policy issues can 
contribute importantly to the local area, while 
in no way compromising the national and inter­
national character of this imive1:sity. As in­
dicated eitrlier, scholars judge a university in 
terms of the quality of its resenrch and teaching 
activities and in terms of the significance of the 
problems being studied, neither of which need 
be compromised by this unique thrust. The eco­
nomic, social, and technological problems 
facing this 'state are not unique. Other regions 
of the nation and world have, or will have, many 
of the same concerns. 

Much of our work in policy analysis will be 
conducted on an individual basis, as faculty 
members initiate and pursue specialized pro­
jects o{ their own choosing. It is, clearly, the 
role of the faculty to define the content and 
mothodology of specific research efforts, re­
gardless of the discipline or field. From a Uni­
versity-wide perspective, however, it is desirable 
to establish broad criteria as to what areas are 
most appropriate for attention. In general, the 
policy issues and problems should meet the 
following criterin in order to be appropriate 
for address in the university setting: 

• The issues and problems should be amen­
able ttl the application of rigorous research 
method\llogies and techniques. 
, • They should not be so narrowly defined as 

to preclude the derivation of generalizable 
conclusions, 

• The benefits to be realized from address 
of the problems and issues should be of suffi­
cient importance to society to warrnnt our com­
mitnient. 

• Address of the issues and problems should 
yield significant educational benefits to students 
and faculty. 

• The University should possess the exper­
tise necessary for successful address of the 
issues and problems, or have the potential for 
attracting such expertise, 

In no way does this emphasis on the public 
sector mean a lessening of concern for those 
disciplines and fields which, by their nature, 
have little intellectual kinship with such issues 
and problems. We must preserve and nurture 
those disciplines which are essential for edu­
cation of the whole person and be satisfied 
with nothing less than excellence there also. We 
are first and foremos.t a university center, and 
we must therefore provide all units with the re­
sources needed lo achieve that level of quality 
befitting a national university. The emphasis 
on matters of public policy is an additi1•e con­
cern, an enlargement of mission to embrace the 
unique needs and opportunities inherent in our 
immediate environment, 

If the above conditions are met, the national 
and local dimensions of the University's work 
should indeed be mutually reinforcing. 

Internal Strengths and Resources 
The human. financial, and physical resources 

of the institution present both opportunities 
and constraints for our future mission. On the 

constraints side, we must assume the following: 
• There will be only slight growth in the 

total enrollment on this campus. The SUNY 
Master Plan currently allows for growth to 
14,000 FTE students by 1984-85, or seven per­
cent above the current leveL 

• There will be little or no increase in the 
number of faculty and. staff positions funded 
by the State in the foreseeable future. 

o The physical capacity of the University at 
Albany will remain virtually unchanged, al­
though there will be some flexibility to change 
the ch11racter of existing space. 

• Increases in the oporating budget of the 
institution will likely be limited to inflationary 
adjustments over the next few years. 

Thus the institution must prepare itself for 
a future which is "steady-state" insofar as the 
quantitative elements of growth are concerned. 
If managed properly, however, there are signifi­
cant resource-related opportunities available 
to us: 

• A limitation on total enrollments means 
that our attention can be centered on the quali­
tative aspects of growth, unfettered . by erratic 
workload patterns and the usual crises asso­
ciated therewith. Enrollment patterns within 
the University must be monitored closely to in­
sure the att<~inment of educational goals. 

• Although the total number of faculty 
funded by the State may remain constant, there 
will continue to be flexibility for the reallocation 
of positions. 

• There are many first class programs and 
faculty now present on this campus. Selective 
development on a more compact operating 
front can expand those strengths still further. 
Although we must build from existing strengths, 
other programs critical to future mission will be 
improved where feasible. 

• Our present physical capacity is sufficient, 
by and large, for the projected enrollments on 
this campus. With careful management of the 
space available, appropriate reallocations can 
be accomplished. Moreover, the quality of 
the physicnl plant is, by most yardsticks, ex­
cellent. 

• While we mny see no increases in the-total 
operating budget aside from inflationary adjust­
ments, there is flexibility for reallocation in 
this area also. By no means is our operating 
budget so small as to prevent the selective de­
velopment of excellence on this campus, 

The opportunities and constraints delineated 
above have several additional implications for 
future mission. First, future resource allocation 
decisions must be guided by an explicit state­
merit of priorities for the future. We can no 
longer expand on an even-handed basis, nor 
can all programs be developed to equivalent 
levels of quality. Second, we must increase our 
efforts at obtaining funds from non-State sources. 
New financial strategies must be developed to 
provide increased support for students and for 
faculty research, nnd to support the further 
development of selected programs. Third, the 
budgeting process of the future must be strongly 
influenced by a reallocative approach, the major 
objective being to provide those resources 
necessary for attainment of the gonls estab­
lished. Finally. we must intensify our efforts to 
identify alternative ways by which costs can be 
reduced without corresponding reductions in 
effectiveness, 

Quality 
The final major force affecting future mis­

sion is our continuing obligation to offer only 
those programs which meet high standards of 
quality. We cannot, of course, expect all pro­
grams to attain equivalent levels of quality, but 
we can and must expect all programs to achieve 
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a level of quali.ty befitting a national university. 
As discussed more fully in Part V, all programs 
must be provided those· resources needed to 
achieve and/or maintain an acceptable level 
of quality and to accommodate planned enroll­
ments. In addition, resources must be provided 
as necessary to those progra1J!S·which are capa­
ble 'of attaining.positions of national leadership 
in selected disciplines and fields. 

The meaning of the concep~ "quality" is 
often blurred by disagreements over appropriate 
measures- of the phenomenon. We seek to nttain 
quality on two major dimensions: in education of 
students and in the advancement of knowledge. 
On the first dimension, many would argue that 
our success in educati;J.g students should be 
evaluated in terms of the post-institutional ex­
periences of graduates, career or otherwise. 
While those experiences are indeed important, 
there are many causal factors which affect 
"success in life," only one of which is an edu­
cational experience at a university. (See Part 
III for further elaboration of this point.) Thus 
even if one could devise agreed-upon measures 
of the "success" phenomenon, determination of 
the degree of variance which could be attributed 
to the educntional experience would be impossi­
ble. Consequently, universities also attempt to 
measure the quality of the instructional process 
itself to determine if students nre being educated 
well. There are obvious difficulties here in de­
vising valid and reli<~ble instruments for assess­
ment, and we must continue to search for the 
methods most appropriate to different types and 
levels of instruction, 

On the second dimension, the advancement 
of knowledge, a university must rely heavily 
on perceptions and evalUf!tions by scholnrs who 
are deemed capable of judging the work of its 
faculty, Thus peer review is the most important 
means for assessing the quality of research and 
other forms of scholarly inquiry, In order to 
conclude that a given program has achieved 
"a level of quality befitting a I)ational univer­
sity," that program should be evaluated favor­
ably by a group of individuals who themselves 
are viewed as leaders within the national com­
munity of scholars. Consequently, the program 
review procedures at the University at Albany 
must be guided by this overarching criterion 
in order to effect our commitment to attaining 
the highest standards of quality. 

Finally, there are many activities of faculty, 
staff, and students which directly impact agen­
cies, organizations, and individuals external to 
the University. We must increase our efforts 
to obtain quality assessments fro1l1 these external 
sources when appropriate. Given the mutually 
reinforcing nature of the national and local di­
mensions of our work, an evaluation of quality 
in selected programs and activities would be 
incomplete without such inputs. 

Summat·y and Conclusions 
The major forces discussed in Part II provide 

the underpinnings for defining the mission of 
the State University of New York at Albany. The 
major planning premises which emerge are sum­
marized below: 

• The concept of a university center es­
tablishes a context for our work which is .dis­
tinctly national and international in character. 
Consequently, at the heart of this University 
are the values of liberal learning; advancement 
of knowledge; freedom of thought and inquiry; 
high quality; and a rich diversity of disciplines, 
fields, and modes of scholarly inquiry, 

o The concept of a university center es­
tablishes obligations not only to the larger so­
ciety and to the broad community of scholars 
everywhere, but obligations to the local com­
munity as well, The University at Albany must 
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meet both sets of expectations a.nd in a mutually 
reinforcing way. 

• An uniq\le. emphasis at· the University at 
Albany will be the application of knowledge to 
policy issues of public concern, with no lessen­
ing of concern for' the other functions and pro: 
grains cessential ·to a fit:st class university, The 
issues selected for address must meet certain 
criteria in order to ensure that both the com­
munity and the -University are served welL Spe­
cial attention will be given to addressing the 
problems of greatest concern to State govern­
ment, 

• In making priority choices, the University 
must build on existing strengths. All programs 
to be continued must meet those standards of 
quality appropriate to a national and interna­
tional university, 

• Given a context of limited resources, the 
University must develop in a selective fashion, 
guided by an explicit statement of priorities for 
the future and by continuing efforts to achieve 
greater cost/effectiveness in our work. 

The next two sections of this document set 
forth goals and objectives to guide the future of 
the University at Albany. Part III focuses on 
goals and objectives for student development, 
emphasizing those end results of the learning 
process which we seek to accomplish. Part IV 
delineates goals and objectives focused more 
squarely on societal development and thus on 
the end results sought from the discovery, ap­
plication, and transmittal of knowledge. 

PART Ill: 
GOALS AND OBJECTIVES 

FOR STUDENT DEVELOPMENT 

A statement of goals and objectives for stu­
dent development should identify the desired 
outcomes, or results, of the learning process. In 
adopting this outcomes orientation, one must 
distinguish between the ultimate consequences 
of achieving the goals and the goals themselves. 
Achievement of whatever goals are set should 
contribute to the ability of students to ( 1) func­
tion effectively as educated persons in society; 
(2) assume the responsibilities of both leader­
ship and citizenship within society; (3) engage 
in a life-long learning process of self-develop­
ment; and (4) engage in meaningful and pro­
ductive careers. However, these consequences 
are a function of many variables . which are 
either beyond the scope of a university's work 
or beyond its control. Thus a university cannot, 
indeed should not, assume full responsibility 
for the life success or failure (however defined) 
of its graduates. The university must, however, 
assume the responsibility for facilitating indivi­
dual development through accomplishment of 
the goals which are adopted as its rightful ob­
ligations. 

There are three types of developmental 
needs which we seek to meet: intellectual, per­
sonal/social, and careor. Of these three, we 
must give the greatest attention to intellectual 
development, the task for which we are best 
qualified. Intellectual development encompasses 
the acquisition of both content and skills, par­
ticularly those skills of critical thinking, analysis, 
and creativity. The nature of a university de­
mands that the areas of knowledge offered be 
of sufficient rigor and complexity to require 
application of these higher-order skills, Thus 
students can be both ''educated" and "trained," 
as they are being prepared for careers which 
demand critical thinking and reasoning skills 
and the ability to apply knowledge gained 
through general and specialized study. However, 

successful integration of goals set for intellec­
tual development, on the. one hand, and career 
development on the other cannot b.e accom­
plished in programs which are characterized 
by a kind of intellectual routine and which de,­
mand little of students beyond a relatively 
straightforward acquisition of knowledge. Such 
programs, while necessary to meet some specific 
vocational needs of society, do not fall within 
the role and scope of a major university center. 

The personal and social development of 
students is, without question, inseparable from 
the process of intellectual development. What 
must be provided are opportunities for the stu­
dent to develop a sense of competence, identity, 
and commitment - in short, a learning environ­
ment which will enhance the positive sense of 
self. Certainly no one would advocate a de­
humanizing or completely value-free approach 
to intellectual devefopment. Nor can one deny 
that the full embracement of life is contingent 
on the complete development of self. Yet des­
pite these fundamental truths, any university 
must concentrate its efforts on that task for 
which it is best fitted - the expansion and 
growth of intellectual capabilities. In terms of 
time, attention, and actual resource deployment, 
intellectual development is our dominant con­
cern. Thus the goals for personal and social 
development presented below reflect a threshold, 
the ends which must be achieved to fulfill our 
larger obligations to students and to facilitate 
their growth as complete and responsible in­
dividuals. 

The goals and objectives stated below not 
only reflect our obligations as a university cen­
ter, but also constitute guidelines for the design 
of programs and curricula. They are applicable 
to both undergraduate and graduate programs, 
although implementation strategies will vary 
considerably across levels and types of instruc­
tion. They. also provide a starting point for ad­
dress of importnnt questions related to organi­
zation for learning. 

GOAL I. TO DEVELOP SKILLS OF 
LEARNING AND CRITICAL 
THINKING 

A. To develop in students skills of information 
acquisition, reasoning and lucid communi­
cation. 

B. To develop in students the ability to inte­
grate knowledge from a variety of perspec­
tives. 

C. To develop in students the ability to apply 
alternative modes of reasoning and 
methods of problem solution and the ability 
to distinguish the logically relevant from 
the irrelevant. 

D. To develop in students the ability to de­
rive and formulate general principles for 
clarification and explanation. 

GOAL II. TO DEVELOP AND FOSTER 
THE PROCESS OF INTELLECTUAL 
DISCOVERY AND THE 
EXPLORATION OF THE UNKNOWN 

A. To develop in students a familiarity with 
the philosophies, methods and processes 
of research in the professional and dis­
ciplinary fields. 

B. To encourage in students intellectual 
curiosity, resourcefulness and enthusiasm 
for learning. 

C. To encourage an awareness in students 
of the importance of the imaginative and 
creative elements of intellectual endeavor. 
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D. To develop in students an tittitude of in­
dividuality that promotes intellectual 
introspection, initiative and self-assertion. 

GOAL III. TO DEVELOP AN 
AWARENESS OF AND INTEREST 
IN THE BREADTH OF HUMAN 
INTELLECTUAL ACHIEVEMENT 
AND CULTURAL EXPERIENCE 

A. To develop in students an understanding 
and historical perspective of the cultural, 
political, legal, scientific, and social com­
ponents of societies. 

B. To develop in students an understanding 
of the processes and consequences of 
change in societies and the interrelation­
ship of economic, technological, political, 
legal and social forces in change. 

C. To develop in students an understanding 
of the diversity of forms in which intellec­
tual and artistic achievements have been 
expressed. 

D. To encourage students to develop a life­
long interest in intellectual and artistic 
endeavors. 

GOAL IV. TO DEVELOP AN 
UNDERSTANDING OF PERSONAL 
VALUE SYSTEMS AND OF VALUE 
FORMATION 

A. To encourage in students the formation 
and enhancement of a positive self­
concept. 

B. To develop in students an understanding 
of the processes and dimensions of value 
formation, clarification and conflict. 

C. To develop in students an understanding of 
the effects of values on thought and be­
havior. 

D. To encourage in students attitudes of per­
sonal responsibility for the consequences 
of applying their knowledge and skills. 

E. To provide a wide range of learning oppor­
tunities designed to enhance interpersonal 
communication of ideas and feelings. 

GOAL V. TO DEVELOP THE 
KNOWLEDGE AND SKILLS 
NECESSARY TO QUAUFY STUDENTS 
FOR ENTRY -LEVEL WORK IN 
APPROPRIATE FIELDS 

A. To prepare students to meet entry"level 
expectations in those fields of study which 
traditionally lead to clearly defined jobs 
and careers. 

B. To encourage those students in majors 
which traditionally have not led to clearly 
defined employment to develop skills 
which would qualify them for career entry. 

C. To provide students the opportunity to 
gain work experience in appropriate field(s) 
of study prior to graduation. 

GOAL VI. TO DEVELOP THE 
ABILITY AND OPPORTUNITIES 
FOR SELECTING CAREER 
EMPLOYMENT 

A. To develop students' career decision­
making skills, 

B. To develop an orientation toward serial 
careers. 



C. To develop effectiveness in seeking em­
ployment. 

D. To provide information to employment 
communities concerning abilities of uni­
versity graduates to meet their needs. 

GOAL VII. TO MAINTAIN A CAMPUS 
ENVIRONMENT WHICH WILl" 
FOSTER A SENSE OF COMMUNITY 
AND SOCIAL RESPONSIBILITY 
A. 

B. 

c. 

D. 

E. 

To demonstrate through institutional 
policies and practices the University's 
commitment to the ideals and values of 
social responsibility. 
To provide an atmosphere which will en­
courage students to explore and discuss 
contemporary social issues. 
To provide opportunities for students to 
participate in and be exposed to a wide 
variety of cultural events. 
To provide opportunities for students to 
participate in University decision-making 
processes. 
To provide opportunities for students to 
participate in community activities and 
governmental processes. 

GOAL VIII. TO ENSURE THE SAFETY 
OF STUDENTS AND PROVIDE THOSE 
SERVICES AND FACILITIES WHICH 
ARE ESSENTIAL TO THEIR 
PHYSICAL WELL-BEING 
A. To ensure the safety of students in on-cam­

pus laboratory, classroom and extracur­
ricular activities and in facilities used for 
living, eating and leisure. 

B. To provide those facilities and personnel 
needed to diagnose and restore to normal 
physical well-being students whose prob­
lems are temporary and/or minor and, in 
serious cases, to make responsible 
references. 

C. To create and maintain a healthy, clean. 
and psychologically and physically suppor­
tive campus environment for the entire 
University community. 

D. To provide adequate facilities to allow the 
University community various forms of 
physical exercise and recreation. 

E. To maintain and improve the quality of 
housing facilities and services. 

Consistent with the obligations to students 
expressed earlier, the wording of the goals and 
objectives conveys our primary concern for 
intellectual development, while also setting 
forth the needed emphasis on career and per­
sonal/social development. While the strategies 
for achievement of the goals may vary across 
fields of study and even across specific courses, 
the desired outcomes apply to all graduates of 
the University at Albany. As discussed later in 
this document, all academic and administrative 
units will be asked to articulate goals and ob­
jectives which, while reflective of the unique 
discipline or field, are also compatible with the 
institutional goals outlined above. 

PART IV: 
GOALS AND OBJECTIVES 

FOR SOCIETAL DEVELOPMENT 
The three basic functions of any major uni­

versity are the discovery, transmittal, and ap-

plication of knowledge on behalf of students 
and society, The functions are interrelated, 
of course, and they are accomplished through 
the activities of teaching, research, and consul­
tation - all resulting in service to society. In 
this sense, "public service" is an outcome, or 
end result, of all our work and not some sepa­
rately identifiable set of activities as commonly 
presumed. An adequate conceptualization of 
the service phenomenon is long overdue in uni­
versities everywhere and necessary for full 
understanding of our goals and objectives for 
societal development. The following paragraphs 
discuss briefly the primary outcomes associated 
with the three major functions. 

As discussed in Part II, the potential bene­
fits to society resulting from the discovery of 
knowledge are frequently unknown or unpre­
dictable in any immediate sense, and even more 
difficult to measure. On the other hand, much 
knowledge discovered as a result of basic re­
search in universities has had immediate visi­
bility and utility to society. In general, discovery 
efforts have the primary outcome of advance­
ment of knowledge, the visibility of which varies 
by discipline and field, but the importance of 
which has been demonstrated innumerable 
times. Thus the University at Albany is com­
mitted to the discovery of knowledge for know­
ledge's sake, that foundation on which univer­
sities have been built as unique institutions 
within society. 

With regard to the application of knowledge, 
the outcomes or benefits to society generally 
emerge from a problem-oriented focus, pri­
marily through the activities of research and 
consultation. Thus, whereas the discovery func­
tion tends to be concept-oriented, the appli­
cation function focuses initially on specific 
concerns of society. The distinction is often 
vague at best, and little is to be gained by at­
tempting to classify too finely various types of 
research as "basic" or "applied." Nonetheless, 
the conceptual distinction is useful, particularly 
when addressing the larger issue of a univer­
sity's role within society. In general, the result 
of the application function can be thought of 
as problem analysis, putting to work the varied 
resources of the university on important con­
cerns of society or components thereof. 

The first goal stated below reflects the Uni­
versity's commitment to research and scholarly 
inquiry for its own sake, as well as the com­
mitment to utilize the results of such efforts, 
where appropriate, to assist in the solution of 
specific societal problems. Thus basic and ap­
plied research efforts contribute in equal impor­
tance to "societal development," and both de­
mand a strong theoretical and methodological 
base within a university. 

The transmittal of knowledge also has 
clearly identifiable outcomes to society. In 
some forms, the transmittal of knowledge is 
indistinguishable from its application, as stu­
dents carry forth the results of classroom and 
laboratory work for use in later life. The univer­
sity also has an obligation to transmit the re­
sults of its discovery efforts to students, the 
scholarly community, and the general public 
through books, journal articles, exhibitions, 
and other forms. As conceived here, however, 
transmittal in a university setting occurs pri­
marily through the teaching activity, whether 
that activity be for degree or non-degree stu­
dents. In this sense, the primary outcome or 
result of transmittal is educated human beings. 
The goals for student development presented in 
Part III also apply here, but the University is 
also obligated to offer opportunities for life­
long learning which are uniquely directed to 
the local community. The second goal presented 
below reflects this obligation. 
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Cultural and clinical services are often pro­
vided to the general public as part of the normal 
instructional process. For example, student 
internship programs of various types not only 
enhance learning, but also provide direct as­
sistance to individuals and organizations in the 
local area. Similarly, productions or exhibits 
in the fine arts contribute importantly to stu­
dent development and at the same time provide 
a valuable cultural resource for area residents. 
Thus, the third and final goal listed below· re­
flects the importance of such services in the 
life of a university. 

In summary, the interrelated functions of 
discovery, application, and transmittal generate 
four maJor outcomes for society: advancement 
of knowledge (Goal I below); problem analysis 
(Goal I below); educated people (Goal II be­
low, plus all the goals for student development 
presented in Part III of this document); and 
cultural and clinical services (Goal III below). 
"Public service" as used here is the overarching 
construct which embraces the four types of out­
comes, because all our work is done on behalf 
of society. The analysis of public policy issues, 
for example, is only one form of problem ana­
lysis which, in turn, is only one of the four prin­
cipal components of public service rendered by 
any major university. 

GOAL I. TO CONTRIBUTE TO THE 
GENERAL ADVANCEMENT OF 
KNOWLEDGE AND TO THE 
SOLUTION OF SOCIETAL PROBLEMS 

A. 

B. 

c. 

D. 

E. 

F. 

G. 

H. 

To encourage individual faculty to under­
take research and scholarly inquiry of any 
nature which promises to contribute to 
the advancement of knowledge. 
To educate students, through their par­
ticipation in research activities, in modes 
of critical thought and in methods of 
scholarly inquiry. · 

To significantiy increase the level of fi­
nancial support available for research. 
To support the communication of research 
findings to peers, students, and interested 
persons outside the academic community. 
To encourage and facilitate research on 
policy issues of special concern to State 
government. 
To ensure that address of various concepts, 
problems and issues results in benefits not 
only to society, but also to the educational 
mission of the University. 
To develop more effective coordinating 
structures for bringing discipline-based 
skills to bear on problems of interdiscip­
linary and multidisciplinary character. 
To maintain and/or attract the faculty 
expertise necessary for successful address 
of selected issues and problems. 

GOAL II. TO OFFER OPPORTUNITIES 
FOR LIFE-LONG LEARNING AS AN 
INTEGRAL PART OF 
INSTRUCTIONAL ACTIVITIES 
A. 

B. 

c. 

To offer degree and non-degree programs 
consistent with the needs of the learning 
society and within the capabilities and mis­
sion of the University at Albany. 
To provide, through course scheduling, 
audit capabilities, and other means, the 
opportunity for qualified area residents to 
enroll in courses offered as a part of on­
going degree programs. 
To encourage departments to offer life-
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D. 

E. 

F. 

G. 

long learning opportunities consistent with 
the missions of those units. 
To clarify and strengthen the organiza­
zational relationships of the various aca­
demic and administrative units involved 
in the provision of life-long learning op­
portunities. 
To implement a process that ensures 
quality in all life-long learning programs. 
To develop, where appropriate, off-campus 
instructional programs to meet the needs 
of area residents. 
To cooperate with other providers of life­
long learning opportunities in the Capital 
District to ensure complementary thrusts 
and offerings. 

GOAL III. TO CONTRIBUTE TO THE 
DEVELOPMENT OF THE LOCAL 
AREA THROUGH THE PROVISION OF 
CUL TURAI" AND CLINICAL 
SERVICES WHICH REINFORCE 
EDUCATIONAL MISSION 
A. 

B. 

c. 

D. 

E. 

F. 

To provide a variety of cultural events 
for faculty, staff, students, and area resi­
dents. 
To integrate a variety of work-action ex­
periences into curricula as appropriate 
and to thereby provide benefits to the 
local area and to students and faculty. 
To be involved in improving the quality of 
the social and physical environment. 
To provide technical consulting assistance 
in the resolution of local problems. 
To make available the facilities of the Uni­
versity for use by appropriate community 
groups. 
To provide other appropriate services to 
the community which are consistent with, 
and reinforce, educational mission. 

While the goals and objectives listed above 
provide a commonality of purpose for all units 
of the University, each contributes to their 
accomplishment in a variety of ways and with 
varying degrees of emphasis. Thus it is not in­
tended that each unit pursue all of the objec­
tives outlined, or even all of the goals. As qn 
institution, however, we must be committed to 
the pursuit of them all and develop more ef­
fective means for assessing our degree of goal 
attainment. 

PART V: 
ACADEMIC PROGRAM 

OFFERINGS AND PRIORITIES 
No statement of institutional mission is com­

plete without a delineation of program offerings 
and priorities. The goals and objectives pre­
sented in Parts III and IV of this document are 
noCalone sufficient to establish· future direction, 
as there are many disciplines and fields which 
could contribute significantly to the attainment 
of those desired end results. 

All universities are constrained in their 
range of program offerings for both educational 
and economic reasons. Tht)_reduction of twenty 
degree programs on the Albany campus this 
past year reflected a shared realization that an 
inventory of 129 programs could not be sup­
ported at the requisite level of quality in the 
years ahead. The range of programs sustained 
is befitting of a university, however, and the 
work of the Presidential Task Force on Priori­
ties and Resources left the institution whole­
somely formed for the future. 

The Task Force members did not have the 
benefit of a written· statement o[ mission to 
guide their deliberations. Nonetheless, there was 
ready comprehension of the general future of 
this Univet:sity, especially its role as a major 
university center, the nature of any university's 
obligations to students and to society, and the 
increasing attention to be given to policy issues 
of public concern. The criteria used for pro­
gram evaluation constitute evidence of this 
understanding, as does the final report itself. 
Consequently, what is needed now is not a re­
evaluation of the Task Force's recommenda­
tions, but rather a coalescing of their work and 
the information on which it was based into a 
statement of future program offerings and priori­
ties. The time horizon selected is three years, 
or through 1979-80, with the understanding 
that the plan should be updated at least an­
nually to reflect the latest information available 
on accomplishments, program needs and re­
source availability. 

Program Offerings 
The President's Report on Priorities and Re­

sources, dated March 15, 1976, set forth the pro­
grams to be sustained on the Albany campus. As 
indicated below, the inventory includes 42 pro­
grams at the bachelor's level, 48 at the master's 
level, 21 at the doctoral level, and eight Uni: 
versity certificate programs. In addition, the 
University will continue its commitment to the 
Educational Opportunities Program, to which 
we admit students who have the potential to 
engage in university-level work but who have 
some deficiency in academic preparation and 
who are economically disadvantaged, 

Bachelor's Degree Programs 
Division of Humanities: (17) - Art, 

Chinese, Classics (Greek, Latin, and Greek & 
Roman Civilization), English, French, German, 
Italian Studies (assuming Division of Budget re­
lease of funds appropriated by the Legislature), 
Judaic Studies, Linguistics, Music, Philosophy, 
Rhetoric & Communications, Russian, Spanish, 
Theatre. 

Division of Social & Behavioral Sciences: 
(11) - African & Afro-American Studies, 
Anthropology, Asian Studies, Economics, 
Geography, History, Psychology, Puerto Rican 
Studies, Russian & E. European Studies, Social 
Studies, Sociology. 

Division of Science and Mathematics: (9) -
Atmospheric Science, Biology, Chemistry, 
Computer Science & Applied Math, Earth Sci­
ence, Geology, Mathematics, Medical Tech­
nology, Physics. 

School of Education: (1) 

School of Business: (2) - Accounting, 
Business Administration. 

School of Public Affairs: (l) - Political 
Science. 

School of Social Welfare: (1) 
Course Sequences 
Course sequences will continue in Art His­

tory, Italian Studies, Journalism, Peace Studies, 
Polish, Urban Studies, and Women's Studies. 
Several departments will also continue to offer 
courses in environmental analysis. 

Master's Degree Programs 
Division of Humanities: (13) - Classics 

(Classical Archeology, Greek, and Latin), 
English, French, Oerman, Italian Studies (as-
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suming Division of Budget release of funds 
appropriated by the Legislatuxe), Philosophy, 
Rhetoric & Communications, ·Russian, Spanish, 
Studio A~t, Theatre. 

Division of Social & Behavioral Sciences: 
(8) - African & Afro-American Studies, 
Anthropology, Economics, Geography, History, 
Psychology, Social Stud ics, Soc·iology. 

Division of Science and Matherna tics: (7) ~ 
Atmospheric Science, Biology, Chemistry., 
Computer Science, Geology, Mathematics, 
Physics. 

School of Education: ( 12) - Counseling, 
Curriculum Planning, Educati(\nai Administra­
tion, Educational Communications, Educa­
tional Psychology, General Professional, Read­
ing, Rehabilitation Counseling, Special Educa­
tion, Student Personnel Services, Teacher Edu­
cation, TESL - Bilingual Education. 

School of Business: (2) - Accounting, 
Business Administration. 

School of Library and Information Sci-
ence: ( 1) 

School of Social Welfare: (l) 
School of Criminal Justice: ( 1) 
School of Public Affairs: (3) - Political 

Science, Public Administration, Public Affairs. 

Doctoral Degree Programs .. 
Division of Humanities: (4) -- English 

(Ph.D. and D.A.), German, Philosophy, 
Spanish. 

Division of Social & Behavioral Sciences: 
(5) - Anthropology, Economics, History, 
Psychology, Sociology, (temporarily sus­
pended). 

Division of Science and Mathematics: (6) -
Atmospheric Science, Biology, Chemistry, 
Geology, Mathematics, Physics. 

School of Education: (2) -Ph.D., Ed.D. 
School of Criminal Justice: (1) 
School of Public Affairs: (2) - Political 

Science, Public Administration. 
School of Social Welfare: (1 -temporarily 

suspended) 

University Certificate Programs 
School of Education: (7) - Counseling, 

Curriculum and Instruction, Educational Ad­
ministration, Educational Communications, Ed­
ucational Research, Reading, Student Personnel 
Services. 

School of Education and Social & Behav­
ioral Sciences: (l) - School Psychology. 

The program· array represents a rich diver­
sity of disciplines and fields, encompassing the 
humanities, fine arts, social sciences, natural 
sciences, and professional schools. Accom­
panying the diversity is a high degree of intellec­
tual interdependence, of course, and a shared 
commitment to those values and. principles of 
scholarly inquiry which are at the yery heart 
of a .university and know no discipline bounds. 
From a campus-wide perspective, there are 
four major expectations of all programs being 
sustained: 

• Achievement of a level of quality befitting 
a university center, as measured by rigorous 
national standards of scholarship. As established 
in Part II of this document, all programs must 
aspire to the attainment of excellence in both 
instruction and research if the purposes of a 
university center are to be attained. 

• Development and pursuit of goals and ob­
jectives which reflect the unique character of 
the discipline or field, but which are also com-



p~tible with the overall go.als a1,1.d objectives of 
the University. Thlf ipstitution-wi;;le gpals and 
objectives presented in Parts Ill ,and IV of this 
document provide both a commonality of pur .. 
pose and a fr::tmeW;ork within which each unit 
can discern and articulate its own unique goals. 

Thus, there will be variation among units inso­
far as both the manner and degree of contri­
bution to-any one of the institution-wide goals 
and objectives, and rightfully so. It is expected, 
however, that the uniqueness of each unit can 
be articulated within the broad framework 
established in Parts III and IV. 

• Achievement of a balanced emphasis on 
teaching and research. As discussed in Part II, 
all programs at a university center must seek a 
balanced emphasis on research and teaching 
which stresses integration of these two com­
ponents of scholarship, and excellence in each. 
As used here, the. term "research" refers to a 
broad array of scholarly and artistic activities 
which differ considerably in form, content, 
and process across fields of study. Thus, there 
is no single model for research, nor is there any 
single indicator which can be used in assessing 
the quality of scholarly contributions in the 
various disciplines and professional fields. How­
ever, one common characteristic of such ac­
tivities is communication of their results to 
both peers and students. Thus all faculty mem-

• bers have an obligation to be engaged in re­
search and scholarly activity, to communicate 
the results, and thereby to contribute to the in­
tellectual development of students and col­
leagues and to the advancement of knowledge. 

• Iinplemei1tation of faculty evaluation, re­
ward, and development plans which at·e appro­
priate to a university center. The primary re­
sponsibility for faculty evaluation rests with 
schools and departments. Thus each unit must 
specify dearly those elements of scholarship 
to receive primary attention in faculty evalua­
tion; the information needed to conduct the 
evaluation; the process by which the informa­
tion will be collected; and ways by which the 
information also can be utilized for develop· 
ment of faculty. 

These expectations constitute the primary 
focal points for coordination and oversight of 
programs from a campus-wide perspective. The 
forms of scholarship to be taken as evidence of 
achievement will differ across academic units, 
but there should be no variations in the level of 
accomplishment expected. Continued develop­
ment as a university center demands the main·· 
tenance of high performance standards for both 
students and faculty in all programs offered on 
the Albany campus. 

Priorities for Resomce Allocation 
Estimates of resources available to academic 

programs over the next three years must be 
tempered by the uncertainty of future alloca· 
tions by the State, and by the knowledge that 
the needs of specific programs can shift rapidly 
in a short period of time. The existence of such 
uncertainty does not make less important the 
need for institutional planning, however, as in­
dividual academic units must be given more 
adequate lead time for recruitment and internal 
planning in general. Uncertainty as to future 
events means only that we must build a degree 
of flexibility into planned allocations and re~og­
nize that any three-year plan may be subject 
to chan'ge in one or more of its parts. Thus the 
intent for future allocations can be clearly es­
tablished, while recognizing that deviations from 
the plan may be necessary as external events 
unfold and as unanticipated needs emerge in 
specific programs. ' · 

There are three major factors to be con-

sidered when .establishing' the institution's priori­
ties for resource flllocation: 

· • The obligation of the institution to pro­
vidt< all programs the resources needed to 
achieve an acceptable level of quality and to 
accommodat~ planned enrollments. 

, ~ The. obligatio!J. of the institution to facili­
tate the attainment of national leadership in 
programs which are at .or near that level of 
quality already, 

• The need. to further develop instructional 
and research activities in those units which 
can contribt!te significantly to the analysis of 
major public policy issues. 

The first of the three major factors estab­
lishes a floor, a threshold of resources which 
must be provided to all academic units being 
sustained. The question which must be given~ 
satisfactory answer can be stated thusly: What 
is the critical mass of scholars and support re­
sources needed in a given unit to (a) provide 
the needed breadth and depth of intellectual 
expertise, (b) accommodate planned enroll­
ments, and (c) accomplish the range of intellec­
tual activities expected of all faculty at a major 
university center? Some quantitative work­
load indices can be employed to help answer 
this question, but all such factors must be 
weighed in relation to the unique features of a 
given disCipline or field. Judgment is involved 
here, certainly, but these interrelated condi­
tions must be satisfied in all programs to be of­
fered on the Albany campus. 

As a result of shifts in student intt)rests over 
the years, changes in program purposes and 
scope, and other factors, a number of units 
currently fall below the critical mass of re­
sources required. The following departments 
and schools should be given a net increase in 
faculty lines and associated support funds as 
soon as is. feasible: 

Business 
Computer Science 
Economics 
Psychology 
Public Administration 
Rhetoric and Communications 
Social Welfare 
Sociology 

The composition of this list will vary over 
time, of course, as circumstances change and 
as units not now listed experience the need for 
increased resources. 

The second factor to be considered in de­
lineating priorities takes cognizance of (a) the 
University's commitment to achieve peaks of 
excellence among its programs and (b) the ob­
ligation of the institution to facilitate and sus­
tain extraordinary achievements on the part of 
its faculty. There are several academic units 
which have attained, or are close to attaining, 
national stature. Still others have strong poten­
tial to become recognized as among the leaders 
in the discipline or professional field. Based on 
external evaluations and other forms of evi­
dence, the following units either have attained 
positions .of national leadership already or have 
the potential to do so in a reasonable period 
of time: 

Anthropology 
Atmospheric Science 
Biology 
Chemistry 
Criminal Justice 
Educational Psychology 
Geology 
German 
Mathematics 
Philosophy 
Physics 
Public Administration 
Reading 

Resource augmentation is not necessarily called 
for in order to facilit::tte the achievement and/ or 
J)laintenance of very high· quality in the units 
listed. However, the University must nurture 
and facilitate extraordinary accomplishments 
in all possible ways, including the. provision of 
increased resources when appropriate. The list 
is not immutable, of course, and should change 
as developmental efforts continue in other 
departments. 

The third factor reflects the increased em­
phasis to be placed by the Unive'rsity on the 
address of public policy matters. As indicated 
in Part II of this report, such address can take a 
variety of forms and occur in numerous dis­
ciplines and fields. However, the following 
schools and departments have demonstrated 
special knowledge and skills which can be 
brought to bear on the economic, social, and 
scientific problems facing the State of New 
York: 

Atmospheric Science 
Business 
ComJ?uter Science 
Crimmal Justice 
Economics 
Educational Policies, Programs 

and Institutions 
Educational Psychology 
Geography 
Geology 
Political Science 
Psychology 
Public Administration 
Social Welfare 
Sociology ' 

While contributions to public policy analysis 
wi.ll be encouraged in many areas, the units 
listed above will be given particular encourage­
ment in fulfilling this element of University 
mission. 

Taking all three factors into accou~t, 23 
schools and departments emerge as pnmary 
claimants on resources at this time in order to 
(a) provide all units with an ',ll?Propriate cr~ti­
cal mass of resources; (b) fac1hta te the attam­
ment of national leadership; and (c) strengthen 
our work in public policy analysis. Although 
these schools and departments should be viewed 
as the major candidates for growth at this time, 
the University must and will fulfill its obligation 
to provide the critical mass of resources needed 
in all academic units. As previously stated, the 
needs of academic programs can change drama­
tically and in a short period of time, and thus 
any statement of priorities must be periodically 
updated. 

Guided by this general framework of priori­
ties, all schools and departments will be asked 
in early Fall, 1976 to estimate the resources 
needed over the next three years to achieve 
their goals and to accommodate their planned 
enrollments. Those first estimates will set in 
motion an iterative process whereby needs, on 
the one hand, and projected resources on the 
other are brought into balance. The units will 
be involved throughout this process in order to 
ensure that the decisions on future allocations 
are consistent with the goals and priorities 
established for the same period. Annual budge­
tary decisions can then be made within the con­
text of multi-year plans developed by each unit. 

The basic format to be used in developing 
the plans will be distributed in early Fall, 1976. 
The format will allow each unit to state its own 
unique goals in relation to the campus mission 
and to suggest alternative directions as appro­
priate. These plans, to be updated and evaluated 
annually, will also provide the basis for any 
needed changes in the institution's priorities 
for resource allocation. 

Enrollment Planning 
As indicated in Part II of this report, the 

total enrollment level authorized for the Uni­
versity at Albany is unlikely to change signifi­
C<\ntly in the near future. This does not mean; 
however, that the enrollment mix (e.g., by ma­
jor, level) will remain constant, nor does it mean 
that the future mix must be left to chance. 
If educatio11al considerations are to be given 
equal weight with demographic phenomena, 
we must initiate a more balanced approach to 
enrollment planning - one which reflects not 
only student interests but also the program 
plans and priorities of the institution and the 
societal needs being served. 

Departments have already been asked to 
project, on a tentative basis, the enrollments 
which are educationally desirable over the next 
three years. The projections will be modified, 
of course, as departments prepare their plans 
during Fall, 1976 and as further discussions 
occur. Thus the campus-level guidelines at this 
stage of mission articulation must be limited 
to the following: 

• The total enrollments on the Albany cam­
pus will not exceed the current Master Plan 
projections, i.e., 13,500 PTE students by 1980-
81 and 14,000 FTE students by 1984-85. The 
total PTE enrollment in 1975-76 was approxi-
mately 13,175. . 

• On a headcount basis, the campus will 
seek to maintain the current mix of approxi­
mately two-thirds undergraduate students and 
ohe-third graduate. 

• Recruitment efforts will be increased to 
ensure attraction of high quality students and 
to facilitate the enrollment of students with the 
potential for advanced work. 

• New approaches will be developed to at­
tract additional financial support for graduate 
students. 

As indicated in Part VI, a campus-wide task 
force will be creat.ed in Fall, 1976 and charged 
with development of new strategies for recruit­
ment and for increased financial support of 
graduate students. 

Summary 
This part of the document has identified 

the academic program offerings and priorities 
of the University at Albany for the near future. 
111 degree programs are to be sustained, includ­
ing 42 at the bachelor's level, 48 at the master's 
level, 21 at the doctoral level, and eight Uni­
versity certificate programs. Based on three 
major factors, 23 schools and departments 
were identified as the major candidates for 
growth and hence the priority claimants for 
additional resources in the near future. 

Given this statement of future direction, 
each academic unit will be asked to develop a 
brief planning document during Fall, 1976, with 
emphasis on future goals, priorities, enrollments, 
and resource needs. These documents will pro­
vide the basic inputs needed for decisions on 
future allocations. 

PART VI: 
ADMINISTRATIVE FUNCTIONS 

AND PRIORITIES 

The administrative staff of the University 
exists for one primary reason: to facilitate and 
support the work of faculty and students. In 
order to accomplish this basic purpose, the five 
major functions of administration are: 

• Initiate development of the institutional 
plans, policies and procedures necessary to pre­
serve and enhance the vitality of the intellec­
tual enterprise as a whole. 

• Acquisition of the resources necessary to 
support teaching, research, and learning, both 
directly throu,gh its own efforts and indirectly 
through provision of information on funding 
sources and other matters to faculty and stu­
dents. 

• Provision of those services to fac-ulty and 
students which either directly support the learn­
ing process or are necessary to its existence. 

• Maintenance of appropriate relationships 
with various. external publics to facilitate the 
work of faculty and students and to satisfy ac­
countability requirements in both educational 
and economic terms. 

• Development and maintenance of appro· 
priate coordination and oversight activities to 
ensure that the goals and priorities of the in­
stitution are accomplished as effectively and ef­
ficiently as possible. 

These five major functions provide the 
framework within which all administrative units 
must articulate their goals and objectives to 
support the educational mission of the i~stitu­
tion. Each administrative department Will be 
asked in Fall 1976 to prepare a three-year plan, 
with emphasis on the following: (a) ~he go.als 
and objectives of the department, mcludmg 
the way in which accomplishment of those 
1mals contributes to the educational mission of 
the University; (b) the priorities of the depart­
ment for the next three years; (c) the strategies 
by which the goals, objectives, and priorities 
are to be accomplished; and (d) the level of re­
sources needed to provide the requisite quality 
and quantity of services in support of educa­
tional mission. 

The development of departmental plans 
with a strong focus on the support of educa­
tional mission will provide much of the informa­
tion needed for decisions on administrative 
priorities at the campus level. As discussed 
below, however, there are several major needs 
which transcend the responsibilities of specific 
offices and which deserve immediate attention 
by the administration. 

Priorities for Administrative Action 

The following areas deserve primary atten­
tion by the administration in the immediate 
future: 

• The need to more effectively facilitate the 
research activities of faculty through provision 
of increased funding and other forms of support. 

• The .need to provide increased financial 
support for graduate students. 

• The need to increase the level of non­
State financial support available to academic 
programs. 

• The need to establish more effective liai­
son relationships with State government offi­
cials in keeping with the emphqsis on public 
policy analysis. 

• The need to reduce overall administrative 
costs to the extent practicable, and to redirect 
the savings to academic programs and to units 
in direct support of those programs. 

Each of these major priority areas is dis­
cussed more fully below. 

Facilitation of Research 
As defined in Part V of this report, the term 

"research" refers to a broad array of scholarly 
and artistic activities which differ considerably 
in· form, content, and process across fields of 
study in the University. Faculty members at a 
university center assume an obligation to be 
engaged in creative forms of scholarly inquiry, 
and the administration, in turn, has an obliga­
tion to facilitate such activity in all ways possi­
ble. While facilitation is often constrained by 
requirements emanating from external sources, 
there are, nonetheless, ways by which both the 
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quality and quantity of support for research can 
be improved. The following actions are either 
already underway or planned for the near future. 

· • A study will be initiated during 1976-7? 
to develop new methods of encouraging and 
facilitating research activities on a caml?us­
wide basis. In general, the focus of the project 
will be on (a) the elimination of any barriers to 
research which may exist; (b) the creation of 
appropriate incentives in a variety of forms; 
and (c) development of the means by which the 
research-related goals and objectives stated in 
Part IV of this report can be most effectively 
accomplished. . 

• Through redeployment within the adminis­
tration, one full-time professional staff member 
will be added to the Office of Research. Ad­
dition of this staff member will enable the of­
fice to expand its capability for establishing ap­
propriate relationships. with granting agencies; 
disseminating information on funding oppor­
tunities to researchers, and otherwise facilita­
ting the ·conduct of research activities on a 
campus-wide basis. 

• As discussed more fully below., plans are 
underway to establish a research center which 
would play a major role in facilitating and en­
couraging research on public policy issues 
throughout the campus. 

In addition to these specific actions, the 
administration will continue to seek out new 
sources of funding and take other appropriate 
steps to encourage research activities of faculty. 

Increased Support for G1·aduate Students 
State-appropriated stipends for teaching as­

sista)1ts and graduate assistants at the Univer­
sity at Albany have remained at the same level 
for six years, and recent reductions in the vari­
ous forms. of State fimmcial aid have only ex­
acerbated the probl<;Jm. Th<;J campus must con­
tinue to take the intiative in finding new sources 
of funding for graduate students and iii- develop­
ing appropriate methods for attracting high 
quality students to our ~vanc~d programs .... _ 

A campus-wide task force will be created 
to study the problems of recruitment and fi­
nancial aid and to develop a recommended 
plan of action for the University. This task force 
will be appointed in cooperation with the Gradu­
ate Academic Council in September 1976, and 
its final report should be submitted by early 
December, 1976. Staff support will be provided 
to the task force as necessary in order to ex­
pedite completion of this critical task. Our con­
tinued development as a major university cen­
ter will depend to 'I large extent on our ability 
to attract and support graduate students of 
high quality, and we must act now to prevent 
further erosion of our competitive position. 

Increased Non-State Support 
As discussed in Part II of this document, 

there is likely to be little increase in the level 
of operating support provided by the State in 
the foreseeable future. Consequently, new fi· 
nancial strategies must be developed to provide 
increased support from non-State sources to 
further develop selected programs. 

With the help of the SUNY A Foundation, 
the Benevolent Association, and the Alumni 
Association, a major effort will be made during 
1976-77 to develop such strategies. The Vice 
President for University Affairs has been as­
signed primary responsibility for this task, and 
it is expected that a recommended plan of ac­
tion will be developed by March, 1977. 

Interaction with State Government 
Contained in the 1977-78 Final Budget Re­

quest of this campus is a proposal to establish 



a University-wide research center which will 
_iogus_pn_the analysis of public policy issues. 
As stated in that request, the five major goals 
of the center are: 

___ • To organize and maintain continuous liai­
son with agency heads, legislators, and other 
public officials to identify major issues and 
problems facing the State. 

• To maintain a current University-wide 
inventory of faculty strengths and areas of ex­
pertise and to communicate the existence of 
such expertise to appropriate groups and in­
dividuals. A computerized "matching" process 
will be developed to link the needs of govern­
ment, on the one hand, with faculty expertise 
on the other. 

• To stimulate faculty and student research 
on major issues and problems, by (a) arranging 
meetings with appropriate public officials, (b) 
assisting faculty and students in identifying 
research questions which are appropriate to a 
university setting, and (c) obtaining support for 
research from appropriate sources. 

• To initiate and monitor major research 
projects and to establish the means for bringing 
a variety of discipline-based skills to bear on 
problems of multi-disciplinary or interdiscip­
linary character. 

• To coordinate the development of con­
ferences, workshops, and other appropriate 
vehicles for sharing knowledge with government 
officials. 

If approved, the center will represent a 
major vehicle for implementing that element 
of University mission focusing on public policy 
analysis, _ 

One immediate step to be taken is a series of 
conferences on campus to identify projects of 
mutual interest to faculty, on the one hand, and 
key government officials on the other. These 
conferences will include a variety of workshops 
and deliberative sessions which focus on key 
policy issues and the nature of the University­
Government interface in addressing those issues. 

A second niajor action to- be taken is -the 
appointment of an advisory group to the Presi­
dent, consisting of faculty and members of both 
the executive and legislative branches of State 
government. This group will be convened at 
appropriate intervals to discuss specific needs 
of State government and the University's role 
in meeting such needs. 

Reduction of Administrative Costs 
All campuses of the State University of New 

York have limited flexibility in the allocation of 
resources between academic programs and 
administrative departments. Externally imposed 

requirements for accomitability, for example, 
have costs associated with them that cannot be 
avoided. In addition, the budget structure it­
self limits the degree to which a savings in ad­
ministrative costs can be translated into a gain 
for academic programs. Despite these limita­
tions, however, we must continually seek ways 
by which administrative costs cari be reduced 
and the savings redirected to academic pro­
grams or to units in direct support thereof. 

The Presidential Task Force on Priorities 
and Resources suggested several alternatives 
for further study, all of which will be addressed 
during 1976-77. Some studies are already under­
way, and several promise to achieve significant 
cost reductions (e.g., secretarial pooling, elimi­
nation of unneeded telephone instruments 
and Jines), In addition to these special studies, 
all administrative units are being urged to re­
duce costs of present operations to the extent 
practicable. 

Summary 
This section of the report has identified the 

major functions and priorities of the adminis­
tration for the near future. Five major areas 
were identified as priorities for administrative 
action: more effective facilitation of research; 
development of increased support for graduate 
students; development of an increased level of 
non-State financial support; creation of more 
effective liaison relationships with State govern­
ment; and reatiction oCaamiii1stralive costs to 
the extent practicable. Severai specific actioi1 
strategies were indicated in each of these areas, 
with others to be developed as the planning 
process evolves. 

PART VII: 
TOWARD IMPLEMENTATION 

This document has focused on defining the 
future goals, objectives, and priorities of the 
University at Albany, with only slight attention 
given to questions of implementation. It is being 
widely distributed for reaction and response, 
both on and off the campus. Based on the re­
sponses, the goals, objectives, and priorities will 
be refined in conjunction with the Educational 
Policy Council of the University Senate. Work 
can then begin on broader questions of imple­
mentation which emerge and begin to take 
shape during the consultative process. 
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During the period of consultation, work can 
proceed_5)on_currently on four major fronts: 

• All academic units can begin to develop 
their own three-year plans, the general formats 
for which will be distributed in early Fall 1976. 
While institutional-level mission statements 
provide an overall direction and context for our 
work, the heart of educational planning is with­
in each discipline and field. Although some 
particulars of the institutional context may be 
changed through the consultative process, the 
present document provides enough informa­
tion to pennit early thinking on the future goals, 
objectives, and priorities of individual units. 
It is anticipated that the new format will re­
place those currently used in the preparation 
of annualreports. 

• All administrative units also can begin 
preparation of three-year plans in Fall 1976. 
Those plans, to be strongly focused on support 
of educational mission, will delineate goals, 
objectives, and priorities in a standard format 
for review at the campus level. This process will 
result in determination of additional adminis­
trative priorities at the unit level to supplement 
those outlined in Part VI of this document. 
The format for departmental plans will be dis­
tributed in early Fall. 

• During the period of consultation on the 
present document, work can begin on imple­
mentation of those administrative priorities 
outlined in Part VI. Those actions are critical 
to the accomplishment of this institution's pur·· 
poses simply because we are a university, and 
thus their implementation need not await full 
resolution of the many issues raised elsewhere 
in this document. 

• Finally, work can also proceed on develop­
ment of the strategies to be employed for as­
sessing the degree of goal attainment by the 
University. The results of much of the Univer­
sity's work cannot be measured in a quantitative 
sense, to be sure, but we must develop more 
effective means for assessing how well we are 
doing in relation to goals established. It is im­
portant educationally that we evaluate our re­
sults, and it is also important to provide legis­
lators and others with evidence of our accom­
plishments. 

The major task now at hand is to identify 
any needed changes in, and additions to, the 
present document. Written and verbal com­
ments are encouraged from schools, depart­
ments, and individuals. They should. be sub­
mitted to the Office of the President by October 
15, 1976. 
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rcptember 22, 1976 

Dear Colleague,. 

Tho C0mrnittee of Concerned F;;~.culty is c0nducting ;'). survey 
to collect ~aculty opinion on r1r. Fields' mission statement so 
that we may make a forrn..::.l response to it in the near future. 
This survGy is b9ing C':lnducted b3cause, as f!lr as we knov7, no 
one else · ls cnnducting one. 

t·:re should nnDr:Jciatc your substantive 
the following gub~tions: 

0pinions concerning 

a) How can tho 0bjectivas nf the rnissi0n 
state:n::mt he irnplernontod by y'Jur de;?artnont 1 s 
school? 

b) Hhat procodure?.s would you suggGst be 
followed to fulfill aerninistration nlans to 
re~)rg?.nize smrY.:~\ de:!art!"lonts into grP.tduato 
and undergraduate faculties? 

. c) Do you exoect that your department will 
be able to redirect its own resources to public 
policy pursuits? 

d) T~7hat imp-::.ct do you t3Y.?ect the ~'public 
policy image·~ vdll ~El.VO on y0ur dop.:::1.rtm.omt' s 
national reputation in your discinlin~~ 

c) r·.1h-"t effect d0 y0u expect the diss0lution 
of tlK! Collo<rc of ?:.rts a.nd Sciences ~·rill h~ve on 
undargradu~tc lib2rRl.~rts education? 

f) D~ y0u think G~ch collcqe s~ould qrant 
the 3.h. Aa~rac? 

. 
q) D0 you h3vo 3ny 0ther qoncr~l or snocific 

o~servatinns ~~out the ~ission st~to~cnt? 

The ComPd ttce \'till qunr'lnt:ee the an0nym.i ty of your comments 0 

Pleas8 bri~g or roturn your 

co::ru"Ctents to Paul J.IL~ad.m,rs 

R0on 325 SS 

C··:nn;·ni ttoc of Cono:::erned F::1cul ty 

\ 

_ .. ~~ .. 
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R~portt FRculty Survey on Mission Statement 10/5/76 

A:rts and Sciences Facult_l 
I. B_espon!?_~ "' - ' Question Ao 

I. M9tur•al Sciencc:s and Matho · ... 
11) Obje-ctives indfcaf;;ci·rar-Colletje of Science and Nath e.an be 

implol,:ented without diff~culty; 7) we are already im1tJ~ementin~ 
thot part of the Mo So l1sted under 'the concept of h Univers1ty 
Cente~', eg.,under serPicas to community--consultancies, seminars,etd 
5) if our college continues to strive to maintain quality we will 
certairJly be meeting one of the pr•imary objectives of the M. So; 
l) two members of this department aubmitted a cornre1ittee report 
{based on two years work) directed toward an alt~rnative program 
leading to R A. B. Report turned Cown for reasons still unknowno 
ThiB proposal is seon as 1 an excellent wayt .of serving the coml"Ylty 0 ; 

1) no ans\orer"" !t) I am totally opposed., Th1.s wouf.d notonly bQ 
divisive but !s -~lso quite unnessary from a pract1.cal stana.pointo 

II o Huma'Wt tj.e 3 
16T .. o r depax•tment performs a vital function imt the area of 

liberal education. It is in no position to contribu~e to the 
analysis of public pol)icy; 13) I rope that any :i.mple mEmttl.ti on -
will involve extensive interaction with departments and individ­
ual factlty members at all levels, democratic decision-making. 

and progressive modifiBation of ends and means as we go alongo 
But I feelthat operations up to this point have not been structured 
in this way; 10) as far as I can tell the M~ s. intends the 
dontfluction of the humantfr--ies., So I see little contribution v.re 
~ah make to its achievement; 8) by encouraging frequent offering 
of selected courses, a_nd adding a few additional; 2) by 
helping students to read, to write and to speak more effectivelyk 
and to become mo1•e human and humane, in order that a.fter gredu-. 
stion they may have richer personal lives and cbntribute to the 
well-being of societyo Any direct, concreto implementation during 
their colle~e yAars is impossible in the curriculum of our dopto 

~ . 
III. Social Sciences 

6Tlthjn\c~-ther>e-is no way in which the objectives of theM o s~ 
ce. n 0 e ir' plemen ted ot"her than the H EP:/3~ and the dggre e to -v,rhi ch 
the objectives a.re presently being t'P1rlemented in an implicit 
manner. All that can be done :l.s to make expl i.cit v.rhht is 
implicito Evnn firing or retrenching people and hiring nei\'; 
111iElSioneor e nted ind viduals Hon 't :make a difference for a tles.st 
R decad~; l2)I ass ume that the objectives of the 11. S., Hill 
be implemented in the Soco and rieho Sciences lB.rgely by action 
of individual departments and even kndi.:vidu£l.l members within 
depe.rtnmnts. Obviously, the Presndent's allocation of re~ 
vurc?s to departments (in cl?se cont.~ultation \-lith the . 
Academ1c V~ P. and the Dean) wlll ~.so reflect the M.S. 

• I ' .. 
. . ., 

,• 

• • •_•--.--, ·-.. TOr ·~·• '>' -"-., " ""l'1 



Io 

II., 

IIIo 

Q,UESTION B -Natural Sciences and Math 
:-Iir·-No plan ~to reorgan1zed SUNYA departments has been 

announced by the Admlnistrationo Please refer to f actuel 
information or ~indicate where you have men such plBn~; 
7) It is not clear to ~e that this statement is even true; 
at any rete, it is nof feasible to carry out and willnot 
bo attempted; 5) the choices shbo~d be made within each 
school» and for the most partg within each departrnent 9 
based on a ronsoYJ.agle set of .:.._ __ _.. · ... f. ·. externally defined 
crtteria such as rank and publicat:i.ons; 4) I am t otks,lcly 
opposed to the creation of graduate and undergraduate 
facultieso This wfuuld not only be divisive but is also· 

quite unnecessary from B. practical star\dpoint; l) no an swero 

!& Humanittes 
l6~fhe-creation of grado and undergrado faculties would 

strengthen graduate instructiono Care must be taken, 
however~ thst members of graduaba faculties retain s orne 
undergraduate teaching interests ami dqties; l3) mest 
of the member•s of my ~ departmont are opr:osed to separ•atimg 
its faaulty li:nto 'grado( and'undorgrad.,' groups 0 Tradition­
ally, thls di vidion is loss firm in my field, and th0 major­
it of us prefer to teach courses at both levels; 10) 
such a roorgo ,_·can only be fatal to botho If anything is 
ce r•tain in this Horldo. e it is that grad" progl'aJns» enpec­
ially those i.n the hljmanitiesp are goin to be drastically 
reduced in the years ahead 0 The decline in enrollments 
is already dras~ic, and it ts equally certiin tha~ the , 
State cannot (and s! auld not) be forced to support progrems 
that are at the least costly and unneceasaryo If the 
grado faculty wishes to climb out on that already-rotten 
limb 1 tx let themooo If Albany has any future it is going 
to have to be . essentially an uhdergraduate 
institutiono The M. So :,; . goes precisely in the v1 rong 
dir ction.P as did the Select Commit tee snd the Task F'or-ce o 
The Admino seems to have a very : . potent .·· -~ .. death 
wish indeed; B) a ~ :_! vicious distinction if formal­
ized pJ~e else ly ~ ( Ofcours o on t he a verage s orne teach 
chiefly at one level or the othero) The link ,is vitalQ 
2) I am not at all in favor of this kind of division for 
any depnrtment; for smaller departments,such as oursp 
it' 3 ir'lpOS Sible o' 

Social Sct;l:e~ 
bT I consider tho idea an aborn~na tion within th: context of 

this institutiono UnderGrado education will save grado 
education only if the faculty is en integrated faculty; 

12) I would ~se plans to ·r o.o1•ganized SUNYA depal~tments 
into gJ:•ed. and unde rp;rndofHacultieso That would i.nvolve 
rnakin unncossary :l.nvidious di.stincttons of s tarus; fumctional 
d istinctions can be made H ithout '~ SUch formalityo 

. I 
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QUESTION C 

Natural Sciences and Math 
ll) the 'public policy' image haa not bearing on my department'~ 

nati.. anal r~putati.on in my di!Jcipline; 7) I dontt think anyone 
exp.ects tis· to; 5) Only to a very limited extent by a few 
statisticianso I suspect that at most the statisticians would 
act as r ~·~consulting reso.urcd for faculty in GSPA or 
olsewhBI'e on studies indicated by collea~~lBS i.n tl1ore 
'relevantt departments; 4) see ansv.1er to A above; 1) no answero 

Humanities 
-u:; )"'"" No; 13) To some extent - ... we could devote more attention 

to such areas as ' the philosophy of lawv, Vsoaial and 
pol.iticalphllosophy', and so ono Within limitsp this would 

not be a baq thing; but it shgawd not disrupt our ogre work, 
:especially on the graduate level, in theory of kno~~~ge 
and similar problems; 10) I should hope not~ We have 
important ·Hork to do in any University~ and should not be de-
tractd by so foolish a windmill; 8; No; 2) Noo 

Social Sciences 
{)")' N·a~part::nent()< Individuals have end will continue 
to sorve 'public ~licy' pursuits but I do not see how this 
mi~ht ahangeJ 12) The tpublic policy front' seems ir­
r~r~evant to the mission of my departmentc; There may be some 
nEceptions to thiso Some indiYidual mBmbers of the department 
might be helpful in theorganizatio .of ad hoc task forces 
directed at specific 'public front' issues, for exa~pl&p 

· ~overty or family disorgnnizationo 
~ 

QUESTZOH D 
Io Natural Scmenc~ .... ~ and Hath . . --

i
-ll]--r-8xpect that thereol~ganizatiom of the C of A amd S 

lfj f~~ into three s epa.rate Colleges will have a benefie:i.el effect on 
fJP\~ the t.rlministPation and planning, -vhereas it Hill not effect 
~ ' unde~gradua te edu ca ti on 0 7) : ',, · absolutely no eflfle ct, good 

or bad; 5) None; 4) Perhflrs a slight ehancerment for 
soc i nl re as ens; 1) no ansv.18ro 

II., Hum ani t ie3 
15}-avery negf1.tive· impact; 13) If the 'public policy image' 
went so far as to make our work ancillary to specific programs 
in these areas» we would suffer in terms of professional 
image in the discipline .. as Hould any other tbeorotically 
oriented effort that cq"lft(i.pd itself to 'bound t research and 
limited its freedom of inquiry& 10) probably make us a 

J laughing stock; 8) unfortunate; 2) an unfortunate impact 
1 indeedo It's a pity bsc~use we really were begining to hav~ a 

rather re~pectable 'national repu.tation 1 in th'e discipline 
(colleges wer eonding us gradua.t.e student~, e teo) 

.. 
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Questi.n D (contldo) 

III. Socim Scienco~ 
6J- none--in no way--neither good nor badQ Besides -­
why w orry about national r eput&.tion wjen all you need 
is a department to serve EKXK on a presidential task 
force and y~ur department is designated nationally 
prominento It's a £ 'bullshit concepttnatfuonally 
prominent' and an arbi~ary 'put ont device useful to 
administr~tor s and sytpphants; 12) the 'public 
policy image~ will have no effept on thdls depax~tment 's 
national reputation in~~e disciplineq Nor do I think 

¥anyone e~ected it! to have any effect. 

'·· 

\ QUESTION E 

Eo Natural Sciences and Math 
-!lf- I f8e1£11at-cornrnents should . _ not be mado 
a.nonjrmour:~ly; ~)The dissolution took place years a.go when 
the f aac;J.l ty voted favorably on tho pr ppos.al to do a'\<ray 
with requirements. This has very little relovrunco to 
PresidEnt Fields, vrho is just taking tbe next lor;ical f'tep 
mnndotod by the Faculty; 5) it is pot0ntially dror:nrle.sing, 
but I'm willing to see how things~1 ork outo Certr:inly the 
CAS currently is too big and too dlsorg~mized to be l).seful 
iM&~YJt for anything;.. 1+'.) iJery little if any .. Without 
co~rsc roqdiroments students puraue their 0~1 int~rosts -~ 
they are the bos t jtdces of whet thoy should be s tudyir1g; 
l) no m s'W'er., 

II. Human) t i.e!'J 
16J a weakonin~ effect; 13) I fear that tt.e disnolution 
of the c. 6f A. end s. may accelerate the tondenoy toward 
narrowness of technical training in under~~aduate educ.; 
10) Ha.x•d to tell, Possibly none, but tben again it might. 
I ssrioc\Sly doubt th::.t the Pres .. h_as Rny legal right whatever 
to order rush a neorgnnizetiono Even more disturbing is 
the faculty acceptance of the action. We have tBxax come to 
accept tyran~y as entirely routine hAre; 8) Will render 
it confused nnd aP..nrchic; . 2) Itrn not sure her(~, &though 
I~ di~ f~ vc;r· helping a. ColJe;jeor Arts e.£<\d Sciences. 

III. Soc1Bl~1encea 
6 )-vfo11n.ve not bad a C, of '·. m d S 9 for r?> PEtv·era 1 yeo.re 
now and I cunnot see any further doterioraticn resulting 
from formn.l Sdissolution. The fgcult~r of tl:le un:i,tersity 
are obligated to s ot curriculum and they haven't been 
doi.ng this in any s llbn tant i ve Hay for man,y yea.rf:l; 12) 
tr,e dissolution of the c .. o.f 1:, and So will r1ot hcJ p : · •. 
mon) the Unlvers.itu i.n tr~e direction I think it ls.hould 
be moved on the issJe of undergrado liberal educntiono ·But 
atlenst in the last severo. 1 years the then-existent CAS 
did little or nothing . :. save keep things movingo The fu@ure 
of undergndo liberal arts education ~ 11 depend in part on 
the kri!nds of institutional ro'rangomonts wu rn9.nr;.ge to devise 
in the coming year~ 

I 

I 
! 
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Q.UESriON F -Io Natural Sciences and Math 

llr~no-·m.si.Jer1-7Trthink it is about time that 1,-re 
got some direction from the Admine 1 even if it is mostly 
'hot air'o After our previous lack of leudership 9 this is 
a ,.,ol come relief o ~.,,There the he 11 v.'ore all these people 
hiNding vihon a handful of us tried for tv..ro or three years 
to bet a viable - Faculty Forum going? I find it ironican 
that s.:>me faculty no,·Jgf'~t concerned when the ad!11inist:r·ntion 
lets us know something 9 after the faculty bareiy protested 
the do-nothing, E.ee ... nmthing, hear nothing years of Benezet 
and Sirotfdnz 5) If you mean; should each college · · · 
have final say in vJha t oonsti tutes an acceptable p rogntm 
for its students for a B~ A., my ens~er is no., Fields has 
Ul,god creatiOl) of a structure above the t:lu'ee colleges to 
define thCl BA, and I rupport th t ideao Hithout itp the 
likelihlhoc1 that the Bo Ao t-:ill include an adequate meas\ure 
of liberal arts is small; 4+) No--thisis a~ ..... ridiculo_us 
fltlgges.tion; l) I recs.ll that t•.vo members of this 
department served· on a cor.'.mi ttee two year::. ago; their . 
re pc>rt -v;as directed towar•d e.nK ul te~·na. tive pro gram leading 
to the B .. A .. ddl::rbee; the rep or t is about a year nld 0" o and 
was rurnv-.-d do"m bJ this Univers~:Lty, for reasons unknoi-m 
to those Nho w I' ked on it u., It seems that t ~is is r e ally 
a? exc~l~ont "\_....a:t to 'serve the commtJ.nit:rQL .. '" 

II., Ju1r..mnt1es 
l6J no; 13) no· - ... each college sho.1ld not grant the BA 

degree becB.llse there s o'uld be a breadth of _tradition behind 
such a degree that K crosses over tho increasingly narrow 

kbou~daries of the reduced 'colleges' now envisioned; l~) 
mo opinion; 8) dubious propriety. -· !iew do greed 
needed? Vocntional certificat~J~?; 2) I guess v.;e wl'll 
have to do so, wontt we? 

III. Social ~.ciences 
·~T--~tfiii:11{ the 49-cmlty of aunit shou::.d set the 
reYiuir• oments for the dep;ree and should grant it when 
requiremunts are fulfilled; 12) Should each collegr 
gre.nt the B .. A,. det~:rf,e? I doubt that it is a meaningful 
question., I he.ve nopb\tcotion tothe faculty of the Soco 
A.nd Beho gcd.ences gathGring 8nntially to make the formal 
recornrr.:endat;ions for undergrds., who have majored in its 
departmm ta() But I would not want the s .. and B.S., to~ 
have total control over the b~ccul. requirements for its 
OG;n studnntso 
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QUESTION G 
Natural Sciences and Msth -
ll) no mnn~r; 7) no--mswer; 5) I think the t'publio 
policy'slant:f ls a. statement of hope~ and will bec0me a. 
developing actuality only ouer a period of years and in 
a few are as • part iclll~u,ly certain profess iona 1 schools 0 

For the rest of us, particularly in the Ao and Sc 0 , it is 
a c haallenge to rna ke ~ ourselves indispensable . by main­
taining our own ~cholarship and research on the highest 
l1nrel of q_uality; 4) not yet; 1) np ansHer 0 

II. Humanities 
l~ttempts a -"major shift of the university's 
development in the ~_rong dircctiono It does not respect 

'·· the traditional role oft he faculty in devC!!lopkng curri culm:a 
\ • and establishing academic prio~ities; 13) I' m not 

opposed to every part of the Mo So, b t thew hole history 
behind it _.,. the program cancellations and chane;es in the 
allocations of resources already put throug~, the break~up 
of the Co a.f fJ. and ,'::;. -- all cam about tl-mr·oughexecuti'Q'e 
fiat with only a thin veneer of simulated faculty pa±.Jtici­
pation- Even now, this response tothe President's mission 
vate:ment is b ein made almost entirely on fact.l.l ty initiative 
w1th no a.sssuranco that it will be well-received or taken 

seriously. Jubztantively1 there are p~oblems here that call 
for sariou~attenticri of-all of us; bu~ procedurally, we · 
we seem to be asked merely to accept and rationalize as 
best ~Je can a set of e.dminist1·atively initiated and .n: 
developed d-eoleions and progrruns; 10) it is verbally 
illiterate a Hard to imagine · tth11t wr~oeve:r"t-:s rote it hap ever 
taken fres. hsa:m composition, It is v-ll"itten by bureaucrats 
for burea.ucre.ts and seems to hn. ve rro real lt:m g~g age or me an 1 ng 
at allo Historically it is eqqilly illiterete. The defin-
itions it gives of e. university fit non0 that I k~·o'H of 
in hietoryo Its logic is disgraceful even more than comic() 
It is fully Horthy of ::>ur e dministl~ation - .. one that acts 
first and then goes looking for a ·rationale for fl the a ot iontb 
It is arrogant and it is igr.~orant,.. It takes us J\Br eci sely 
~ the wrong directions. At the mo(r)ent when the general 
public is in virbual revolt against the bureaucracJ the Mo S 
swims out to board the most unseaworthy vessel; e) premature, 
at best; destructive» if n rr.andRted without r evisiono No 
real overview offered at pr9svt;. 2} Tho emphasis that 
has been attached 1"1 to it throHB evaryyi,lt.ng out of balance SJ 

of cotlrae. If the departments directly concerned (GSPA and 
! J3usin€lss, !Sor example) were uncourn.ged to help W:le:fleverthey 

-r could and V>'hen help seemed needed and ,.,r0itco:r1e g t hst Hould be 
good public relations; I suppos9p and not too harmful to our 
ro pute.tlon am a true uni v0rsi ty 1 bJ t the ~ray it has been set 
up, the emphBsi3 is highly unfortunateo 
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QUEST<!FN Q. · pi 
6 ·~ 

III. cocial Science3 ·--

1~) 

6) I consi.der it to t:he vuivalent of an 
eJcereise insign-pa.inti:q;. · Any one who is minimally 
aware of the complexity of a university institution 
and also the implications of policy involvement by 
ind i v ld ual s such as fucul ty w uld ro wer ventuPe to 
propose a public policy mission; 12) vJhat is 
the practical meoo inf of Part III: Goals and Objectives 
of Student Developront? It seems to me that tht 
faculty must ~e the grouib to s ay whether or not 
these goals are desirable& and it certainlly up to the 
faculty to devise effectiv~ strategies for implementing 
such goals e There is plenty of mate rial in this 
aeatlon for heated {and h~pefully helpful) debatez 
~yet few facUlty spokespersons have such much about 
thise 

IIo Responses from Professional Schools 
Question Ao 

In much the s arne way He ere r1ot..r operat1.ng; 3) '~e are 
placing emphasis upon three select~d areas: development 
of regional models and data bases to expedite xregional 
industrial development; continue to support research in 
municipal finances; focus on the transfer of dec is :i.on-

. system technology from thoindgstrj_al sector to the 
health : service aectoro 

abandon the idea; 3) .no 
Question B -ansHer 
Question C 

· 14 ) . r e adi 1 y ; 3) yes -
Ouestion D 

llj.) should help; 3} it is ou; best oP'POr•tunity to improve 
our national~ reputationo In ~ffect, the public policy 
orientation turns the major economic problems of N. Y .. Ste.te 
into a major research onportunity~ 

nruestion ~ 
'<ll . " 

14) . ;, unable to at1st-:cr; 3) Last year as I served on the 
SUNYA undorgra.duate curricul'Jm co~r:m ttec it appeared that the 
dissolution - ~ had already occurrcdo I would favor e structure 
Hith flve cornpo. \lents: (1) Uc:tence 8nd Math; 2) Social Science; 
3) HuPtanitif:JS Bnd Language; 4) Prof., Schools; 5) Educatioh 

Qu estion_F 
14) Uno.hlE; to answer;· 3) yes 

Q,uest:1.on G 
1~) Sounds VEll'Y sensible to concentr2ta"offerings rath£t._)" 
Ulan ~c8tter our shot (independent of Fubo Ado nest being 
fe.otbA!'e.d; 3) The u.nivorsity must maintain a commitment 
tot he classical dimensions of a liberal e ducRtion and theorot­
icnl r·enearch~ We should/ explor•6 innovative educo progra.rns 
sllch as the "rrhree-Two" o 'rhooretical research in li:ntor­
disciplinary areas s~ould be encouraged through a restructuring 
of tho tQnure BJAtamo 
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II!. A~~~mous ~esponse~ 

9) The Mission is a lot of bullshito 

~uestion Ao 
17) no answer; 15) by roaki:nj r)Ul" r.r;:v'ice e y=.ilublc to 

the higherit biddero 
~ue stion B 

17) no anower; 15) d rop the idea since the only eonsequanco 
w ould b~ invidious disttnctions 0 

Questionz: Co 
11!) No; these oursults are meaningless 0 without further 
definition; 15) yes~ unfortunatelya 

~uest:i.on D 
lJ) detrimental; 15) lower ita -

· Question E 
17) no answer; 15) not certain .....,..,. 

~uestion E 
17 )no Bn!3Her; 15) ~ no opinion --

. · Q;nestion G 
17) it has been implemented through l~st yearlJ decisionso 

I think the ste.te:mmt :ts window~drGssing--pt.Jblio policy is 
thi~ year's quick thought by people who have never don~ 
Fmy 15)yet.q entitle the statement and perhaps the 
unlversity motto to '!Univer•sity for HH!o'~ 
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STATE UNIVERSITY OF NEW YORK AT ALBANY 
1400 Washington Avenue 

UNIVE~SITY SENATE 

DATE: 

TIME: 

October 11, 1976 

3 P.M. 

LOCATION: Lecture Center 18 

Albany, New York 12222 

A G E N D A 
----~-

1. Approval of Minutes of September 13 Meeting 

2. Council & Ccmnittee Reports 

3. Open Hearing on Mission Statement 

Now that the Senate Cotn1cils are nearing canpletion of their work on the 
Mission Stateroont, the Executive Committee wishes to give all of its 

: l1'le!liliers and all interested members of the University coommity an oppor-
-r ttmity to offer their views and suggestions concerning the document. · 
i Therefore, the October 11 meeting will be an open hearing on the Mission 

Statement. Members of the University community are invited to attend 
and to join in the discussion . 

i 
[, 

! 

. Those who wish to read prepared statements at the meeting should· contact 
the Senate Office (AD 112 - 457-6481) . We will arrange to have such 
statements presented before the floor is open to discussion. Please 
limit yourself to five minutes. 

The Executive Committee will not recommend action on the Mission State­
ment at this meeting. Our purpose is to encourage full discussion of 
the Statement before it is ca:npleted, rather than to debate any fo:rmal 
m:>tion with regard to it. We will recomrnend action on the Mission 
Statement -when it is in its f:inal form. 

P L E A S E 
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State University of New York at Albany 
- " 

Universities are again in a time of 
major adjustment, from the period of 
unprecendented expansion which ex­
tended through the 1960's into the era of 
constraint and consolidation which faces 
them now. It is a painful time which tests 
whether universities will emerge - in­
deed, perhaps even which universities will 
emerge - in an adequately strong con­
dition to continue the many roles that 
society has come to expect of them. It is 
a time of self-consciousness in higher 
education, a time in which institutions of 

· learning are again probing their own 
fundamental purposes and asking how 
those purposes might be shaped to the 
constraints and opportunities of a new 
age. 

This Mission Statement reflects the 
new mood. It attempts a contemporary 
expression of the purposes of the State 
University of New York at Albany. It is 
done for our own guidance so that we 
may move forward without loss of 
strength or character. It is openly re­
ported for the understanding of the pub­
lic that sustains us and receives our 
services. 

The Mission Statement is the opening 
essay in a planning process which is the 
responsibility of the Office of Academic 
Planning, under the direction of Robert 
Shirley. The Statement was first issued 
September 8, 1976, under the title of a 
"Proposed Statement of Mission" and 
was accompanied by an invitation to 
faculty, students, alumni, and friends of 
the University to offer their reactions, 
criticisms, and suggestions for improve­
ment. Many groups and individuals did 
respond. All responses were reviewed by 
the Council on Educational Policy of the 
University Senate, and the Council ·has 
recommended changes in the shape and 
substance of the document. (The Council 
report is on file in the University Senate 
Office.) The recommendations have been 
incorporated in this revis~d Mission State­
ment of January 7, 1977. 

There has been a major change in the 
general organization of the document so 
that the concept of a university (now Part 
I) is given greater clarity. In addition, the 

PREFACE 

Mission Statement proper now . focuses 
more on the permanent elements of 
mission and on criteria for institutional 
development, with shorter-term applica­
tions of those criteria appearing as appen­
dices. Other changes in format were 
adopted in order to improve readability. 

More specific changes are these: 
• Introduction - the historical per­

spective now appears in the introduction, 
followed by a statement of the purpose 
and scope of the complete document. 

• Part I: The Concept of a University 
- this part states the values of universities 
generally and affirms the importance of 
those values at the University of Albany. 
The importance of excellence in under­
graduate education and in teaching have 
been made more explicit, as well as the 
importance of quality in general. 

• Part II: The Institutional Setting -
two ·major elements of the institutional 
setting are discussed here: the SUNY 
system and location in the Capital Dis­
trict of New York. Public policy analysis 
as an institutional emphasis is discussed at 
greater length than in the original draft, 
in order to clarify the University's posi­
tion on various issues raised by re­
spondents. 

• Part III: Goals for Student Devel­
opment - this part has been revised 
substantially to be clearer about our 
obligations to the "whole person'' and to 
discuss the goals of learning in more 
general terms. The Council deemed it 
inappropriate to include a detailed listing 
of specific learning objectives in a general 
campus-level mission statement. 

• Part IV: Goals for Societal Devel­
opment - the major change made in this 
part is elimination of detailed objectives 
under each goal, again because the Coun­
cil thought the level of specificity too 
extensive for a general document. 

• Part V: Programs and Priorities -
this part combines Parts V and VI of the 
original draft and focuses on criteria for 
academic and administrative priority-set­
ting, rather than on the priorities them­
selves. 

• Part VI: Toward Implementation -

January 1977 

the emphasis of this part is now on the 
process of planning by academic and 
administrative units, as well as the role of 
faculty, staff, and students in implemen­
ting the mission. 

• Appendices A and B - the two 
appendices delineate the academic and 
administrative priorities of the University 
for the current period. 

Academic and administrative units of 
the University are presently developing 
statements of their own objectives, along 
with three-year development plans, and 
these will be available for consideration in 
late January 1977. The campus level 
Mission Statement gives general guidance 
to these more concrete and particular 
reflections of campus planning activities. 
After January as the unit plans are 
reviewed, additional revisions in the cam­
pus-level statement may become war­
ranted. Each year hereafter, we expect 
that the Council on Educational Policy 
will wish to reexamine these documents 
to determine whether any alterations in 
goals and priorities have become desir­
able. 

The University is indebted, and I am 
personally grateful, to a great many per-. 
sons whose labors are making this plan­
ning process a reality - to Dr. Shirley 
who directs it, to the Council on Educa­
tional Policy which is its constructive 
critic, to the many groups and individuals 
who are responding with helpful sugges­
tions, to the schools and departments 
whose faculty and staff are working hard 
in behalf of strong unit plans, and to 
many others who wish the University 
success. Whatever this Mission Statement 
may offer in clarity and quality results 
from the fact that these people worked to 
make it so. I am keenly aware of my 
responsibilities as President in such a 
venture as this, and I assume personal 
responsibility for any shortcomings the 
planning process may still have. It is 
important, however, that we have begun. 

January 7, 1977 

Emmett B. Fields 
President 



The University at Albany has a rich 
and eventful past, a past that has always 
been characterized by a strong focus 
upon education of high quality. Its repu­
tation as an institution of higher educa­
tion is strong and its list of notable 
graduates is lengthy. The mission of the 
institution reflects this persistent commit­
ment to quality and to an academic 
reputation of strength. 

The Growth of a College: 1844-1962 

Founded in 1844 as the State Normal 
School (later changed to New York State 
Normal College), the institution's primary 
purpose for its first 60 years was the 
preparation of teachers for elementary 
and secondary schools. In 1905, the 
mission changed dramatically: all courses 
of study designed to prepare elementary 
school teachers were discontinued; admis­
sions requirements were made essentially 
the same as those of other eastern col­
leges of good standing; and all students 
were required to pursue subjects deemed 
essential to a liberal education. Also in 
1905, the institution was authorized to 
award the Bachelor of Arts and Bachelor 
of Science degrees. Through these 
changes the College was committed to 
preparing a liberally educated person who 
was als.o competent to teach in the 
secondary schools. 

The succeeding decades saw that com­
mitment fulfilled. Under the leadership of 
William J. Milne, Abram R. Brubacher 
and John M. Sayles, a faculty noted for 
its devotion to liberal education was 
recruited; and the distinction between a 
"teachers' college" and a "college for 
teachers" was transformed from a seman­
tic subtlety into an instructional reality. 
Thoug)l the size of the College changed 
little during this period, its intellectual 
development proceeded robustly, as evi­
denced by a lateral growth into the full 
range of arts and sciences and a vertical 
growth into masters programs geared to 
the continuing professional needs of 
teachers. 

In 1948, along with its sister public 
institutions, the College became a part of 
the newly established State University of 
New York. Its primary mission remained 
unchanged, however, and it was not until 
September 1961 that the College enrolled 
its first class of undergraduate students 
in liberal arts programs which did not 
include any required study in teacher 
education. In 1962, the institution was 
designated as one of four university cen­
ters to be developed in the SUNY system. 
Thus began a rapid transition to a com­
plex university center for graduate, pro­
fessional, and undergraduate education. 

INTRODUCTION 

The Growth of a University: 1962-1971 

In the decade following its designation 
as a university center, the Albany campus 
experienced rapid growth in program 
offerings, enrollments, and resources. The 
number of academic departments tripled, 
enrollments and faculty quadrupled, li­
brary holdings increased tenfold, and a 
new physical plant was constructed and 
occupied. The growth was more than 
numeric and physic:;~!, of course, and the 
sense of quality expected of a major 
university permeated decisions made on 
program development, faculty recruit­
ment, and student admissions. Visible 
evidence of the continued emphasis 
placed on quality during the growth era 
can be seen in the test scores of entering 
students, the scholarly achievements of 
faculty, the existence of numerous honor 
societies, and the high demand for ad­
mission at both the undergraduate and 
graduate levels. The initiation of a chap­
ter of Phi Beta Kappa in March 1974 
finds its roots in the insisted emphasis on 
quality throughout the new University's 
first decade. 

The range of programs appropriate to 
a major university developed rapidly. By 
the end of the decade the University was 
offering 49 baccalaureate programs, 52 
masters programs, and 28 programs at the 
doctoral level. Thus the dominant feature 
of the era was growth: not unplanned or 
undirected expansion, but growth on the 
broad front of program activity necessi­
tated by the times. 

Little attention had to be given to the 
question of institutional mission under 
such expansionist conditions, because 
existing programs were assured of contin­
uing resources, and proposals for new or 
expanded programs had only to contend 
against each other for shares of an ever­
increasing budget. When steady-state con­
ditions emerged rather abruptly in the 
early 1970's, in New York and elsewhere, 
few institutions were prepared to adjust 
to the prospect of equilibrium or of 
decline in program activity. The Univer­
sity at Albany was no exception. 

The Recent Past: 1971-Present 

The University at Albany began earlier 
than most universities in facing up to the 
implications of steady-state financing, by 
adopting redeployment strategies in the 
early 1970's to cope with shifts in work­
load patterns resulting from the elimina­
tion of all distribution requirements for 
baccalaureate degrees. The redeployments 
were ad hoc in nature, however, and were 
based on a narrow assessment of the 
circumstances peculiar to one or more 
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programs at the time, rather than being 
guided by a more comprehensive plan for 
institutional development. 

The work of the Select Committee on 
Academic Program Priorities in 197 5 re­
presented a significant break with that 
pattern. That group recommended posi­
tion redeployments and program cuts 
within a comprehensive assessment of 
academic programs in which no single 
recommendation was made final prior to 
an examination of the whole. The work 
of the Presidential Task Force on Priori­
ties and Resources in early 197 6 con­
tinued this approach to making resource 
allocation decisions. 

While neither the Select Committee 
nor the Presidential Task Force was 
charged with delineating long-range devel­
opmental priorities for the campus, the 
work of both focused attention on the 
need for such a plan. The Select Com­
mittee anticipated that need in 197 5 by 
waming the campus of the implications 
of limited resources: 

... In the view of the Select 
Committee, this University 
Center cannot continue to 
attempt a full speed "hori­
zontal development" on all 
levels .. It simply cannot do 
everything at once and do it 
well. It is the responsibility of 
all persons on this campus -
administration, faculty, and 
students - to make a more 
effective case for increasing 
Albany's share of state tax 
dollars. But even under the 
most optimistic circum­
stances, we are not likely to 
see huge increases in faculty 
lines for the Albany campus 
in the near future. We must 
become much more selective 
in our goals and wisely 
choose among the options 
available ... 1 

The harsh reality of a declining budget 
formed the context in which the Presi­
dential Task force met in 197 6 to deter­
mine options for the future. There was no 
fully developed mission statement avail­
able for guidance, as the Council on 
Educational Policy observed in its review 
of the Task Force's recommendations. 
Those recommendations had been under­
taken on the assumption that a formal 
plan would be forthcoming, however, and 
the Council recommended that any fu­
ture evaluations entailing resource redis-

1. Select Committee on Academic Program 
Priorities, "The General Report," May 15, 
1975, p. 26. 

tribution be done "in the context of a 
coherent institutional.plan" 

The future of the campus must be 
guided by more than a broad and gener­
ally unstated sense of purpose. Our cir­
cumstances in this regard are not unique; 
if any institution of higher education is to 
make effective use of increasingly scarce 
resources, decisions about those resources 
must reflect prior determinations on goals 
·and developmental priorities. We must 
not only be more selective in our choices 
as to what is important but also ensure 
that those choices are subsequently re­
flected in budgetary decisions. 

This Mission Statement is the begin­
ning of a process for defining future 

directions of the University at Albany, a 
framework within which priority de­
cisions can be made and implemented. It 
initiates the "coherent institutional plan" 
called for last year by the Council on 
Educational Policy. 

The five parts of the Statement as 
printed here proceed from general educa­
tional values that shape the missions of all 
~;~niversities, to more concrete expressions 
of institutional purpose that are par­
ticular to the University at Albany, to 
criteria for setting priorities appropriate 
to institutional goals. The five parts are 
intended to have a degree of permanence 
that will allow reaching beyond the con­
fines of yearly budget-making to the 

formulation of long-term development 
strategies. The institution's current prior­
ities are presented, also, but since em­
phases are likely to be modified over a 
period of years, the immediate priorities 
are presented in two appendices. 

This much of the Mission Statement 
anticipates its final and most important 
part - the goals of the schools, divisions, 
and departments of the University. Three­
year plans, now being prepared by each 
academic and administrative unit, will be 
available for more general discussion in 
late January 1977. Those plans, when 
refined and approved for execution, will 
express concretely the newly-shaped mis­
sion of the University at Albany. 

PART 1: THE CONCEPT OF A UNIVERSITY 

Institutions of higher learning may 
differ in many particulars, but they are 
inextricably bound by values which tran­
scend considerations of location, owner­
ship, and operational mode. The goals of 
the University at Albany must build upon 
and be shaped by the values of learning 
and scholarly inquiry which are at the 
heart of universities everywhere. 

What are the principal values to which 
we are obligated as a university? 

First is a commitment to the discovery 
and advancement of knowledge, for its 
own sake and for its practical benefits to 
society. Knowledge is an end in itself, the 
quest for which runs deep in the human 
spirit. Knowledge is also a source of 
enlightenment for the solution of many 
of society's problems, a force in the 
advancement of civilization. The world's 
great discoveries often occur in univer­
sities. The commitment to research and 
scholarly inquiry is the foundation of a 
university's unique role in society, and 
the wellspring of all of its functions. 

A second fundamental obligation of a 
university is a comitment to the teaching 
of students, to their growth in know­
ledge, and to that reinforcement which 
will allow them to develop physically, 
emotionally, and socially as they grow 
intellectually. A university is obligated to 
stimulate in students a genuine ex­
citement for learning and to equip them 
with a variety of intellectual strategies -
in short, to provide a liberal education 
which aims at a larger self-fulfillment for 
every student. This holds true regardless 
of the chosen field of study, because 
specialized study without exposure to the 
ideas, principles, and theories central to 
all learning can only result in parochial­
ism. A university affords also the spec­
ialized studies which lead to careers, 
particularly those professional careers 

which are based upon advanced knowl­
edge. The entire intellectual, recreational, 
and social environment of the campus 
comes into play in giving life to such a 
learning experience. The goals for student 
development presented in Part III of this 
document reflect a commitment to edu­
cation of the whole person. 

A third distinguishing characteristic of 
a university is its commitment to the 
larger society through acts which, for lack 
of a better term, we generally call "public 
service." This function is peculiarly evi­
dent in American universities: Research 
and teaching contribute to the public 
good, of course, but faculty and students 
often reach beyond the confines of their 
classrooms and laboratories to engage 
directly in community affairs. A keener 
understanding of the public condition is 
one road to public betterment, and a 
university has contributions to make in 
this regard. Part IV of this document says 
more about "Goals for Societal Develop­
ment." 

Research, teaching, and public service 
are compatible functions _which draw 
strength from each other. Faculty publish 
the results of their scholarship for the 
enlightenment of their peers throughout 
the world. They thus hold custody of the 
age-old process by which knowledge is · 
kept alive and expanded into unknown 
realms. , 

An active research faculty excites stu­
dents with learning, ·opens their minds to 
the imaginative and creative elements of 
inquiry, equips them with analytical 
methods for judging the truth, leads them 
to the frontiers of research knowledge, 
and urges them on into their own in­
quiries and fresh understandings. The 
research scholar who isolates himself 
from students in uninterrupted study 
belongs in a research organization of 
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government or industry, and not in a 
university, because the hallmark of the 
university outlook is that research and 
teaching stimulate each other and should 
always proceed companionably. Research 
is, in much the same way, the wellspring 
of the public service function, the source 
from which come the analytic models 
which enable a better understanding of 
societal problems. 

A fourth characteristic of a university 
is its commitment to freedom of thought 
and inquiry, and to the rights and obliga­
tions of faculty and students to pursue 
knowledge where it may lead. This basic 
value is essential to the advancement of 
knowledge, and to deny the right would 
be to imply that the results of scholarly 
inquiry, and the benefits to society, are 
entirely predictable in advance. The right 
to pursue one's own inquiries and freely 
to publish the results is an inviolable right 
of the investigator. 

Freedom of thought and inquiry is just 
as essential to teaching as it is to research. 
The original statement on academic free­
dom prepared by the American Asso­
ciation of University Professors in 1915 
argues the point convincingly: 

It is scarcely open to question 
that freedom of utterance is 
as important to the teacher as 
it is to the investigator. No 
man can be a successful 
teacher unless he enjoys the 
respect of his students, and 
their confidence in his intel­
lectual integrity. It is clear, 
however, that this confidence 
will be impaired if there is 
suspicion on the part of the 
student that the teacher is 
not expressing himself fully 
or frankly, or that college and 
university teachers in general 



are a repressed and intimi­
dated class who dare not 
speak with that candor and 
courage which youth always 
demands in those whom it is 
to esteem. The average stu­
dent is a discerning observer, 
who soon takes the measure 
of his instructor. It is not 
only the character of the in­
struction but also the char­
acter of the instructor that 
counts; and if the student has 
reason to believe that the 
instructor is not true to him­
self, the virtue of the instruc­
tion as an educative force is 
incalculably diminished. 
There must be in the mind of 
the teacher no mental reserva­
tion. He must give the stu­
dent the best of what he has 
and what he is. 2 

The AAUP statement of Principles of 
Academic Freedom and Tenure of 1940 
summarized the essential components of 
academic freedom: 

A. The teacher is entitled to full free­
dom in research and in the publica­
tion of the results, subject to the 
adequate performance of his other 
academic duties; but research for 
pecuniary return should be based 
upon an understanding with the 
authorities of the institution. 

B. The teacher is entitled to freedom in 
the classroom in discussing his sub­
ject, but he should be careful not to 
introduce into his teaching contro­
versial matter' which has no relation 

2. General Report of the Committee on 
Academic Freedom and Academic Tenure pre­
sented to and adopted by the Annual Meeting 
of the Association, December 31, 1915 .. Bulle­
tin of the American Association of University 
Professors, Vol. 1, Part 1 (December 1915), 
p. 28. 

to his subject. Limitations of aca­
demic freedom because of the relig­
ious or other aims of the institution 
should be clearly stated in writing at 
the time of the appointment. 

C. The college or university teacher is a 
citizen a member of a learned pro­
fession', and an officer of an educa­
tional institution. When he speaks or 
writes as a citizen, he should be free 
from institutional censorship or dis­
cipline, but his special position in the 
community imposes special obliga­
tions. As a man of learning and an 
educational officer, he should re­
member that the public may judge 
his profession and his institution by 
his utterances. Hence he should at all 
times be accurate, should exercise 
appropriate restraint, should show 
respect for the opinions of others, 
and should make every effort to 
indicate that he is not an in­
stitutional spokesman.3 

The University at Albany is committed 
to preserving these rights of free inquiry 
and discussion, and to maintaining the 
high standards of scholarship which are 
attendant to such rights. 

There is a fifth way to characterize a 
university. It offers undergraduate and 
graduate degrees, including the most ad­
vanced graduate degrees, in a wide range 
of liberal and professional fields of study. 
Knowledge has become so vast in the 
fwentieth Century that no single institu­
tion can be expected to develop in every 
field, and the financial constraints which 
emerged in the 1970's abjure every insti­
tution to avoid programmatic over-com­
mitment. Without a reasonably broad 

3. "Academic Freedom and Tenure," State­
ment of principles endorsed at the annual 
meeting of the Association on January 9, 1941. 
Bulletin of the American Association of Univer­
sity Professors, Vol. 27, Number 1 (February 
1941), p. 41. 

range of undergraduate and graduate of­
ferings in the humanities, fine arts, sci­
ences, social sciences, and selected profes­
sional fields, however, an institution can­
not lay claim to being a university. 

This arises partially from the need to 
offer a range of programs essential to a 
liberal education, but it arises more force­
fully from the fact that no discipline or 
field of study is an intellectual island. The 
fields of knowledge are interrelated. In 
many instances the mutually reinforcing 
nature of disciplines and fields is readily 
apparent, especially within the broad 
intellectual families which form natural 
groupin'gs within a university. Inter­
actions between these broad families exist 
even if not readily apparent. For ex­
ample, the humanities, natural sciences, 
and social sciences provide much of the 
theoretical underpinnings for advanced 
study in a variety of professional fields. 
In turn, the construction and testing of 
theories in the professional schools rein­
forces and adds to the store of knowledge 
in the underlying disciplines. 

Finally, a university must be com­
mitted to standards of quality which earn 
it respect in all of its communities of 
interest, including the national and inter­
national community of universities. Ex­
cellence in teaching, high standards of 
scholarship, and fruitful address to public 
service make up the currency by which a 
university earns honored place in society. 
The meaning of "quality" is often blurred 
by disagreements over appropriate mea­
surements, but this only directs us toward 
the development of elegant, effective, and 
rigorous modes of measurement. 

The State University of New York at 
Albany is committed to all of the funda­
mental attributes of a university of the 
first class. It is through a shared com­
mitment to such values that faculty, staff, 
and students are able to work together, 
both formally and informally, to shape 
the policies of the institution. 

PART II: THE INSTITUTIONAL SETTING 

The common values of universities 
form a philosophic framework for goal­
setting, but the character of every univer­
sity is shaped also by the environment in 
which it exists and in which it acts out 
the basic values, A university builds its 
identity in part by its responsible adapta­
tion to the constraints and opportunities 
of its own setting. 

The University at Albany is condi­
tioned by two major elements of environ­
ment: its membership in the State Univer-

sity of New York system, and its location 
in the Capital District of New York. Both 
elements pose obligations and oppor­
tunities. 

The SUNY System 

The State University of New York is 
the largest system of public higher edu­
cation in the world. Comprising 64 in­
stitutions, it enrolled approximately 
343,000 students in Fall 197 6. By type, 
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the constituent campuses include 30 com­
munity colleges; six agricultural and tech­
nical colleges; three specialized colleges, 
five statutory colleges; i4 arts and sci­
ences colleges; two health science cen­
ters; and four university centers. To­
gether the campuses offer the full range 
of postsecondary education from intro­
ductory to advanced levels. Advanced 
graduate and' professional studies-arecon­
centrated in the four university centers at 
Albany, Binghamton, Buffalo, and Stony 

Brook. The centers, which also admit 
undergraduate students, account for 
about one-sixth of SUNY enrollments. 
The Albany campus currently enrolls 
14,673 students on all levels. 

The University at Albany, as with the 
other university centers, has certain char­
acteristics which distinguish it from other 
types of institutions in the system: 

• It maintains an emphasis on re­
search and teaching which stresses 
integration of the two activities and 
excellence in each. 

• It maintains an extensive faculty of 
productive scholars in the human­
ities, fine arts, social and behavioral 
sciences, natural sciences and 
mathematics, and selected profes­
sional fields. 

• It offers a broad range of bacca­
laureate, master's, and doctoral de­
gree programs in these fields of 
study. 

• Its laboratories, libraries, and other 
physical facilities are those of a 
research university. The library is 
one of the 105 members of the 
Association of Research Libraries. 

• Its enrollment mix includes a sig­
nificant proportion of graduate and 
advanced professional students 
(about one-third) with an admix­
ture of out-of-state and foreign 
students. 

• Its intellectual climate is that of a 
research university in which the 
presence of broadly educated ad­
vanced students is a sti'mulation and 
challenge to beginning students. 

These general features, common to 
each of the university centers, establish a 
context for their work which is distinctly 
national and international in character. 
Advanced degree holders graduating from 
the centers are competing nationally for 
employment. The University at Albany's 
various programs in international educa­
·tion, including the newly-established 
graduate excha.nge with Moscow State 
University, express the international char­
acter of campus interests. 

While p(frforming its role in this broad­
er context, the University at Albany also 
serves many local and regional needs. 
Again it shares these local characteristics 
and responsibilities with the other univer­
sity centers. 

• It draws its full- and part-time 
student population heavily and 
broadly from New York State at 
the same time that a limited num­
ber of out-of-state and foreign stu­
dents are also enrolled. New York 
students, by acquaintance with 
these associates from other places, 

are drawn into a larger view of 
society. 

• It offers a variety of cultural, clini­
cal, and other activities which are 
designed to contribute to the de­
velopment of students but which 
directly benefit area residents. Citi­
zens of the Capital District attend 
campus cultural events, and they 
are frequently the beneficiaries of 
clinics and other organized activi­
ties related to instruction. 

• It offers a variety of life-long learn­
ing opportunities for the popula­
tion within its geographic region. 

• Many members of the faculty find 
the topics and the materials for 
their scholarly inquiries in New 
York State, with .the result that 
local and state problems are better 
understood while enlightenment is 
extended to national and interna­
tional issues in which New York 
shares. 

• The University Center is a major 
element of the regional economy, a 
principal employer of a highly 
trained work force and a major 
purchaser of goods and services. 

These international, national, and re­
gional characteristics of the Albany cam­
pus are compatible with the hallmarks of 
a university as outlined in Part I of this 
Mission Statement. Most fundamentally 
viewed, the Albany mission is to fill its 
place in the SUNY system by being a 
university of the first class, faithful to the 
values of universities everywhere and re­
sponsive to the opportunities of its wide 
region of the State of New York and the 
State Capital District. 

* * * * * * * 
One frequently hears universities de-

scribed as "national" or "regional," and 
the clear implication is that an institution 
must choose whether it is to be a "great 
university" or merely a local one. The 
criteria which go into drawing the distinc­
tion are never made explicit, however. 
The University at Albany rejects any 
notion that its national reputation is 
diminished by its attentions to local 
problems. 

The dilemma is more apparent than 
real, because there are a number of 
reasons for saying that national and re­
gional goals can be ·pursued compatibly. 
First, the very essence of a iliajor univer­
sity is its commitment to the advance­
ment of knowledge, regardless of whether 
the immediate benefit to society is mea­
surable or immeasurable, tangible or in­
tangible, long-run or short-run. The ad­
vancement of knowledge is a primary goal 
of all disciplines and fields of study. 
Herein lies the greatest contribution a 
university can make to its local communi-
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ty or to the nation. When viewed in this 
way, the national and local dimension.s of 
a university's work are mutually rein­
forcing and inseparable. Second, it is rare 
that the important issues and problems 
existing in one geographic region are of 
only nominal concern to another. Thus 
the expertise of a university can be 
brought to bear on basic issues which, 
although arising locally, are of universal 
concern. The advancement and applica­
tion of knowledge to such issues can yield 
significant educational benefits to stu­
dents and faculty, as well as to the local 
community. Third, the greatness of a 
university is judged by the significance of 
the issues its scholars addresss and by the 
quality of their address. These values 
know no geographic boundaries. If the 
conditions of universality are present, 
issues arising locally present opportunities 
for the discovery and application of 
knowledge and for dissemination of the 
research results to students, scholars and 
practitioners, The issue of a "national" 
versus "local" focus becomes moot be­
cause the obligations intrinsic to both are 
fulfilled. 

The University Center at Albany can, 
and must, meet both sets of expectations 
in order to provide leadership as a public 
institution of higher learning in New 
York State. 

Needs and Opportunities in the Capital 
Region: An Institutional Focus on Public 
Policy Analysis 

Location in the Capital District of 
New York presents unique needs and 
opportunities t'o the University at Al­
bany. The existing and potential strengths 
of the University, in turn, constitute a 
major resource for governmental, indus­
trial, cultural, and other organizations of 
the District. 

The University addresses the needs of 
many external constituencies already, of 
course, and in a variety of ways: applied 
research on problems of concern to gov­
ernment and other agencies; life-long 
learning opportunities for area residents; 
technical assistance to various organiza­
tions; student internships in the com­
munity; evening classes to improve educa­
tional access; public performances and 
exhibits in the arts; and tpe provision of 
qualified graduates. These and other 
forms of public service to the community 
are important and will continue. 

In addition to fulfilling these general 
services, the university must be specially 
attuned to the needs and opportunities of 
its own geography. What major needs for 
knowledge in the region would constitute 
educational opportunities for faculty and 
students? In one important sense the 
answer varies by discipline and field of 
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study, as individual scholars engage in 
basic and applied research efforts which 
draw upon resources unique to the insti­
tution and its location. Frain a campus­
wide perspective, however, the problem 
of choice looms large, because basic 
decisions must be made among programs 
and projects which legitimately could be 
given high priority as an institutional 
focus for the future. 

The University at Albany will place 
high priority on basic and applied re­
search efforts which address policy issues 
of broad public concern. It will thus build 
to a compelling opportunity. The State of 
New York is currently faced with a 
variety of policy issues related to econo­
mic development, education, environ­
mental management, social services, crime 
and the administration of justice, social 
justice and equality, energy use, and 
other areas of concern to the public. In 
addressing such problems, agency heads, 
legislators and other government officials 
are charged with developing appropriate 
goals for enhancement of the public 
good, defining the appropriate means for 
achieving those goals, and monitoring the 
results and taking corrective action where 
necessary. Regardless of the specific area 
of concern, fulfillment of these general 
responsibilities requires a strong base of 
research and training in a variety of 
forms. It is within this context that the 
University can fruitfully intersect the 
process of policy formation - not neces­
sarily through direct involvement in de­
cision-making or implementation, but 
through generation of the knowledge 
needed to undergird that process. Our 
location in the seat of State government 
and our faculty competence provide a 
strong base for further development of an 
institutional emphasis on public policy 
analysis. The University has only begun 
to tap the vast learning laboratory which 
surrounds it. 

Adoption of this focus can be accom­
plished in a way which reinforces the 
University's obligation to develop the 
intellectual capacities of students and to 
discover new knowledge. There are educa­
tional benefits to be gained for both 
students and faculty, as well as oppor­
tunities. for the advancement of know­
ledge on a variety of fronts. At the same 
time that the region will be benefitted, 
the focus should also influence the na­
tional and international character of the 
University. The economic, social, and 
technological problems facing this State 
are not unique. Other regions of the 

nation and world have, or will have, many 
of the same concerns. 

It is important to recognize clearly 
what an institutional emphasis on policy 
analysis must not mean, as well as what it 
can and should become. 

First, the beneficiaries must be the 
general public and not merely the public's 
servants in government. The University 
cannot be captive to partisan interests, 
because its strength lies in an impartial 
search for the truth. Freedom of inquiry 
is fundamental to the nature of a univer­
sity in this way as in all other ways. While 
important research questions often can be 
mutually identified by faculty and gov­
ernmental officials, an independent and 
non-partisan view of the issues must be 
maintained. 

Second, issues which are important to 
the State of New York will rarely be in 
geographic isolation. Policies on energy 
use or economic development, for exam­
ple, cannot be formulated for New York 
without influencing, and being influenced 
by, policies formulated in other states, at 
the federal level, and indeed in other 
countries of the world. The research 
perspective of the University cannot be 
geographically isolated, either, and must 
be as broad as the problems we seek to 
illuminate. 

Third, it is important to stress that 
both basic and applied research are cru­
cial to a focus on policy analysis. Not all 
faculty should be expected to engage in 
applied research, even in those units of 
the University which are or may become 
heavily committed to policy analysis. 
Support must be maintained for research 
which has little immediate relevance to 
public issues, but which provides the 
necessary theoretical base for more ap­
plied efforts. Without strong support for 
basic research in all programs, the intel­
lectual horizons of policy analysis would 
become unduly limited. Knowledge must 
be applied if it is to avail solutions to 
public problems, however, and re­
searchers who are interested in applica­
tions will be necessary to the enterprise. 

The interests of public policy makers 
and the interests of faculty researchers 
will not always coincide, but they do 
intersect in potentially fruitful ways. In 
general, several criteria should be met in 
order for policy issues to be appropriate 
for address in the University setting: 

• The issues and problems should be 
amenable to the application of rig­
orous research methodologies and 
techniques. 
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• They should not be so narrowly de­
fined as to preclude generalizable 
conclusions. 

• The benefits to be realized from 
address of the problems and issues 
should be of sufficient intellectual 
importance to warrant our commit­
ment. 

• Address to the issues and problems 
should yield significant educational 
benefits to students and faculty. 

• The University should possess the 
expertise necessary for successful 
address to the issues and problems, 
or have the potential for attracting 
such expertise. 

• The prerogative of the faculty to 
define the content and method­
ology of specific research efforts 
must be preserved in order to en­
sure freedom of inquiry and an 
independent, objective assessment 
of research results. 

One mechanism for encouraging and 
facilitating policy research will be a uni­
versity-wide Center for Governmental Re­
search and Services, the role of which is 
discussed in Appendix B of this report. 

* * * * * * * 

Finally and most fundamentally, it is 
necessary to recognize that a university 
may choose some special intellectual em­
phases for itself but it should not be 
wholly contained by those emphases. To 
contain knowledge is ultimately to kill 
learning. It is appropriate that the Uni­
versity at Albany give emphasis to public 
policy studies, because it is near to the 
seat of New York government and it 
possesses a strong base of faculty compe­
tence which can be brought to bear on 
policy issues. It is not likely, however, 
that all disciplines of the University will 
adopt such a focus, nor is it desirable that 
all do so. It is entirely appropriate that 
some disciplines have little or no direct 
impact on public policy formation, al­
though there is no field of study which 
does not contribute to the education of 
students and therefore, in a broad sense, 
to the public good. We must preserve and 
nurture all disciplines which are essential 
for education of the whole person and be 
satisfied with nothing less than excellence 
in all that we do. The emphasis on 
matters of public policy is an enlargement 
of mission to embrace the needs and 
opportunities inherent in our immediate 
environment. 

[ 
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PART Ill: GOALS FOR STUDENT DEVELOPMENT 

A statement of goals for student devel­
opment should identify the desired out­
comes, or results, of the University ex­
perience. In adopting this outcomes ori­
entation, one must distinguish between 
the ultimate consequences of achieving 
the goals and the goals themselves. 
Achievement of whatever goals are set 
should contribute to the ability of stu­
dents to (1) function effectively as edu­
cated persons in society; (2) assume the 
responsibilities of both leadership and 
citizenship within society; (3) engage in a 
life-long learning process of self-de­
velopment; and (4) engage in meaningful 
and productive careers. 

These consequences are a function of 
multiple variables, many of which are 
either beyond the scope of a university's 
work or beyond its control. Thus while a 
university cannot, indeed should not, 
assume full responsibility for the life 
success or failure (however defined) of its 
graduates, it must assume the responsi­
bility for facilitating student development 
through accomplishment of the goals 
which it adopts as its rightful obligations. 

A university distinguishes itself from 
other institutions in society by being 
specially concerned with the intellectual 
d<,Jvelopment of its students, with their 
growth in knowledge. Intellectual growth 
cannot occur Beparably from emotional, 
social, and physical development, how­
ever, and an effective learning environ­
ment recognizes and interrelates all of 
these aspects in order to foster whole­
some personal achievement. A university 
must be committed to education of the 
whole person. 

Students who matriculate in a univer­
sity have already had at least 12 years of 
schooling, of course, and the skills and 
competencies that a university must im­
part are of the higher order that is 
appropriate to knowledge in its most 
advanced forms. Fields or' st\ldY charac­
terized by routine learning, which de­
mand little of students beyond a simple 
acquisition of facts, do not attain to the 
level or the spirit of university studies. By 
contrast, university studies are of suffi­
cient complexity to require advanced 
skills of analysis and critical thinking, a 
high order of methodological sophisti­
cation, and vigorous pursuit of the disci­
plines of learning. Students can be both 
"trained" in the specialized studies that 
lead to careers, and "educated" to a 
broader understanding of nature and 
mankind. 

Students individually form and inte­
grate their own goals for intellectual 
development, with an eye both to under­
standing the human condition and to 

career preparation, and their personal, 
social, and physical development pro­
ceeds as they do so. The university is 
obligated to be the environment in which 
such human development may advance in 
a wholesome fashion. 

The philosophical goals stated below 
reflect the University at Albany's com­
mitment to education of the whole per­
son and constitute broad guidelines for 
the design of educational programs, cur­
ricula, and supporting services. Though 
implementation strategies will vary from 
area to area, the goals are applicable to 
undergraduate and graduate education as 
well as to offices of administrative ser­
vices. 

GOAL I. TO DEVELOP SKILLS OF 
CRITICAL THINKING AND 
REASONING 

The University seeks to develop in 
students the ability to acquire both gen­
eral and specialized knowledge; to inte­
grate knowledge from a variety of per­
spectives; to apply alternative modes of 
reasoning and methods of problem solu­
tion; to distinguish the logically relevant 
from the irrelevant; and to derive and 
formulate general principles for clarifica­
tion and explanation. 

GOAL II. TO DEVELOP AND FOSTER 
THE PROCESS OF INTELLECTUAL 
DISCOVERY AND THE 
EXPLORATION OF THE UNKNOWN 

By focusing on the creative elements 
of learning and the importance of fos­
tering intellectual curiosity, the Univer­
sity encourages an awareness of the imag­
inative and creative elements of intel­
lectual endeavor; develops in students a 
familiarity with the philosophies and 
methods of research in a variety of 
academic disciplines; and promotes an 
attitude of individuality which results in 
intellectual self-awareness and initiative. 

GOAL III. TO DEVELOP AN 
AWARENESS OF AND INTEREST 
IN THE BREADTH OF HUMAN 
INTELLECTUAL ACHIEVEMENT 
AND CULTURAL EXPERIENCE 

A broad understanding of world cul­
tures and of the diversity of forms in 
which intellectual and artistic achieve­
ments have been expressed are important 
characteristics of the educated person. 
Students should be encouraged to gain an 
historical and integrated perspective of 
the cultural, political, legal, scientific, and 
social components of various societies 
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and to understand the processes, com­
plexities, and consequences of change. 
The University must also strive to foster a 
life-long interest in intellectual and aristic 
endeavors in order to ensure continuing 
personal development. 

GOAL IV. TO FACILITATE 
EMOTIONAL DEVELOPMENT AND 
CLARIFICATION OF PERSONAL 
VALUES 

The University seeks to foster in stu­
dents a positive self-concept, a feeling of 
personal worth and psychological well~ 
being; to develop an awareness of how 
emotions, attitudes, and values influence 
thought and behavior; to encourage clari­
fication of personal values; and to foster a 
sense of personal responsibility for one's 
views and acts. 

GOAL V. TO FACILITATE SOCIAL 
DEVELOPMENT AND EFFECTIVENESS 
IN INTERPERSONAL RELATIONSHIPS 

A wide range of communicative and 
leadership skills and the ability to interact 
effectively with others are essential attri­
butes of an educated person, and the 
University must provide for development 
of these skills. Exposure to a variety of 
cultural and ethnic backgrounds is also a 
hallmark of the educated person, and the 
University is obligated to facilitate inter­
action and enhance understanding among 
the many segments of the University 
community. 

GOAL VI. TO FACILITATE PHYSICAL 
DEVELOPMENT, HEALTH, AND 
WELI.rBEING 

The University is committed to the 
health, safety, and security of the Univer­
sity community, and provides physical 
activity, recreation, and other leisure-time 
activities necessary to the well-rounded 
development of students. We are obli­
gated to create and maintain a healthy, 
clean, and psychologically and physically 
supportive campus environment that in­
cludes appropriate medical, housing, rec­
reational, and educational programs. 

GOAL VII. TO PREPARE 
STUDENTS FOR PERSONALLY 
SATISFYING CAREERS 

The University has an obligation to 
develop in students the knowledge and 
skills required for employment and ad­
vancement in professional fields of en­
deavor. In those of our fields of study 
which have traditionally led to clearly 



defined careers, the curriculum should 
equip students with the knowledge and 
skills necessary for en try level employ­
ment. In those fields which have not 
traditionally led to clearly defined ca­
reers, students should be encouraged to 
develop supplementary skills which 
would qualify them for career entry of 
some useful and remunerative nature. In 
seeking to achieve these results, the Uni­
versity also should provide a variety of 
opportunities for students to gain work 
experiences in appropriate fields; en­
courage an orientation to careers that 
recognizes both sequential and non-se­
quential employment patterns and con­
siderations of life-style; provide appropri­
ate career counseling to students; and give 
direct assistance in obtaining employ­
ment. 

GOAL VIII. TO MAINTAIN A 
CAMPUS ENVIRONMENT WHICH WILL 
FOSTER A SENSE OF COMMUNITY 
AND SOCIAL RESPONSIBILITY 

A sense of community is critical to the 

achievement of all of the objectives of an 
institution of higher learning. The Univer­
sity must demonstrate, in its pursuit of 
learning, a commitment to the ideals and 
values of social responsibility, affirmative 
action, and equality of opportunity. The 
current epoch of United States history 
displays a strong American conscience 
about the condition of ethnic minorities 
in our culture-and the condition of 
women-and the University must assume 
its rightful obligations in bringing about 
social amelioration. These values must be 
communicated to students through words 
and example. 

In addition, opportunities must con­
tinue to be provided for students to 
participate meaningfully in University de­
cision-making processes, in community 
activities and governmental processes, and 
in a broad spectrum of cultural events. In 
general, what is sought is an atmosphere 
that will encourage students to explore 
and discuss contemporary social issues, to 
become aware of inherent conflicts in 
societal value choices, and to become 

committed to act upon their enlighted 
beliefs toward improvement of society. 

* * * * * * * 

These Goals for Student Development 
are intended to reflect the full University 
experience and are, of necessity, stated 
broadly. It is the role of individual units 
within the University to articulate more 
precisely the goals of learning which are 
reflective of the unique discipline, field, 
or area of service to students. The desired 
outcomes discussed here apply to all 
students of the University at Albany and 
thus provide, in conjunction with Part IV 
of this document, the basic framework 
for goal articulation by academic and 
administrative units, 

PART IV: GOALS FOR SOCIETAL DEVELOPMENT 

The three basic functions of any major 
university are the discovery, transmittal, 
and application of knowledge on behalf 
of students l.ll1d society. The functions are 
interrelated' of course, and they are 
accomplished through the activities of 
teaching, research, and consultation -
each of which represents service to soci­
ety. In this sense, "public service" is an 
outcome, or end result, of all our work 
and not some separately identifiable set 
of activities as commonly presumed. Such 
an understanding of "serviee" is long 
overdue in universities everywhere and 
necessary for full understanding of our 
goals and objectives for societal develop­
ment. The following paragraphs discuss 
briefly the primary outcomes associated 
with the three major functions. 

The potential benefits to society re­
sulting from the discovery o/ knowledge 
are frequently unknown or unpredictable 
in any immediate sense, and even more 
difficult to measure. On the other hand, 
much knowledge discovered as a result of 
basic research in universities has had 
immediate visibility and utility to society. 
In general, discovery efforts have the 
primary outcome of advancement of 
knowledge, the visibility of which varies 
by discipline and field, but the im­
portance of which has been demonstrated 
innumerable times. The University at 
Albany is committed to the discovery of 
knowledge for knowledge's sake, that 
foundation on which universities have 

been built as unique institutions within 
society. 

With regard to the application of 
knowledge, the outcomes or benefits to 
society generally emerge from a problem­
oriented focus, primarily through the 
activities of research and consultation. 
Thus, whereas the discovery function 
tends to be concept-oriented, the applica­
tion function focuses initially on specific 
concerns of society. The distinction is 
often vague at best, and little is to be 
gained by attempting to classify too 
finely various types of research as "basic" 
or "applied." Nonetheless, the conceptual 
distinction is useful, particularly when, 
addressing the larger issue of a univer­
sity's role within society. In general, the 
result of the application function can be 
thought of as problem analysis, putting to 
work the varied resources of the univer­
sity on important concerns of society or 
components thereof. 

The first goal stated below reflects the 
University's commitment to research and 
scholarly inquiry for its own sake, as well 
as its commitment to utilize the results of 
such efforts, where appropriate, to assist 
in the solution of specific societal prob­
lems. Thus basic and applied research 
efforts.contribute in equal importance to 
"societal development," and both de­
mand a strong theoretical and method­
ological base within a university. 

The transmittal of knowledge also has 
clearly identifiable outcomes to society. 
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In some forms, the transmittal of knowl­
edge is indistinguishable from its applicac 
tion, as students carry forth the results of 
classroom and laboratory work for use in 
later life. The university also has an 
obligation to transmit the results of its 
discoveries to students, the scholarly 
community, and the general public 
through books, journal articles, exhibi­
tions, and other forms. As used here, 
however, transmittal in a university set­
ting occurs primarily through teaching, 
whether that activity be for degree or 
non-degree students. In this sense, the 
primary outcome or result of transmittal 
is educated human beings. The goals for 
student development presented in Part III 
also apply here, but the University is also 
obligated to offer opportunities for life­
long learning which are uniquely directed 
to the local community. The second goal 
presented below reflects this obligation. 

The transmittal of knowledge also 
occurs indirectly when cultural and clini­
cal services are provided to the general 
public as part of the normal instructional 
process. For example, student internship 
programs of various types not only en­
hance learning, but also provide direct 
assistance to individuals and organizations 
in the local area. Similarly, productions 
or exhibits in the fine arts contribute 
importantly to student development and 
at the same time provide a valuable 
cultural resource for area residents. Thus, 
the third and final goal listed below 

reflects the importance of such services in 
the life of a university. 

In summary, the interrelated functions 
of discovery, application, and transmittal 
generate four major outcomes for soci­
ety: advancement of knowledge (Goal I 
below); problem analysis (Goal I below); 
educated people (Goal II below, plus all 
the goals for student development pre­
sented in Part Illof this document); and 
cultural and clinical services (Goal III 
below). "Public service" as used here is 
the overarching construct which embraces 
the four types of outcomes, because all 
our work is done on behalf of society. 
The analysis of public policy issues, for 
example, is only one form of problem 
analysis which, in turn, is only one of the 
four principal components of public ser­
vice rendered by any major university. 

In striving to achieve these goals, the 
University at Albany is firmly committed 
to high standards of social responsibility, 
including equality of opportunity and 
affirmative action in adnl.issions decisions 
and in the hiring and retention of faculty 
and staff. Unless this commitment is fully 
realized in practice, the University cannot 
effectively discharge its obligations to the 
disadvantaged and to the larger society. 
The campus' Affirmative Action Plan 
reflects this commitment. 

GOAL I. TO CONTRIBUTE TO THE 
GENERAL ADVANCEMENT OF 
KNOWLEDGE AND TO THE 
SOLUTION OF SOCIETAL 
PROBLEMS 

The University must encourage indi­
vidual faculty and students to undertake 
research and scholarly inquiry of any 

nature which promises to contribute to 
the advancement of knowledge. Where 
appropriate, research on policy issues of 
public concern also will be encouraged, 
recognizing that the address of such issues 
should meet the criteria outlined in Part 
II of this document. As a means of 
facilitating scholarly inquiry of all types, 
the University must strive to increase the 
level of financial support available for 
research and to develop more effective 
structures for interdisciplinary address of 
complex questions or problems. Finally, 
the communication of research findings 
to peers, students, and interested persons 
outside the academic community must be 
given adequate support. 

GOAL II. TO OFFER 
OPPORTUNITIES FOR LIFE-LONG 
LEARNING AS AN INTEGRAL 
PART OF INSTRUCTIONAL 
ACTIVITIES 

The University should offer degree and 
non-degree programs which are consistent 
with the needs of the learning society and 
with the capabilities of the UniversitY.,. All 
schools and departments are encouraged 
to offer life-long learning opportunities, 
both undergraduate and graduate, as ap­
propriate to their missions; to provide, 
through course scheduling, and other 
means, the opportunity for qualified area 
residents to enroll in courses offered as a 
part of ongoing degree programs; to 
develop, where feasible, off-campus in­
structional programs to meet the needs of 
area residents; and to ensure that such 
offerings meet established standards of 
quality. The University should also seek 
to cooperate with other providers of 

life-long learning opportunities in the 
Capital District to ensure complementary 
offerings. 

GOAL III. TO CONTRIBUTE TO THE 
DEVELOPMENT OF THE LOCAL AREA 
THROUGH THE PROVISION OF 
CULTURAL AND CLINICAL 
SERVICES WHICH REINFORCE 
EDUCATIONAL MISSION 

This goal can be accomplished in a 
variety of ways: by integrating work­
action experiences (e.g., intet~nships, clini­
cal experiences) for students into curric­
ula as appropriate; by encouraging faculty 
to provide technical consulting assistance 
in the resolution of local problems; by 
providing a variety of cultural events for 
faculty, staff, students, and area resi­
dents; by making available the facilities of 
the University for use by appropriate 
community groups; and by providing 
other services to the community which 
are consistent with, and reinforce, the 
educational mission of the institution. 

* * * * * * * 

While the goals listed above provide a 
commonality of purpose for all units of 
the University, each contributes to their 
accomplishment in a variety of ways and 
with varying degrees of emphasis. Thus it 
is not intended that each unit pursue all 
of the goals outlined. As an institution, 
however, we must be committed to the 
pursuit of them all and develop more 
effective means for assessing our degree 
of goal attainment. 

PART V: PROGRAMS AND PRIORITIES 

Previous sections of •this document 
have discussed the educational philoso­
phy and general goals of the University at 
Albany and thus establish a basic frame­
work for institutional development and 
behavior. We turn now to the criteria 
which are expected to underlie decisions 
on the academic and administrative pri­
orities of the institution. The need for 
priority-setting arises even more force­
fully under conditions of limited re­
sources, and we must assume the fol­
lowing: 

• There will be only slight growth in 
the total enrollment on this campus. The 
SUNY Master Plan currently allows for 
growth to 14,000 FTE students by 
1984-85, or seven percent above the 
current level. 

• There will be little or no increase in 
the number of faculty and staff positions 
funded. by the State in the foreseeable 
future. 

e The physical capacity of the Univer­
sity at Albany will remain virtually un­
changed, although there will be some 
flexibility to change the character of 
existing space. 

e Increases in the operating budget of 
the institution will likely be limited to 
inflationary adjustments over the next 
few years. 

Thus the institution must prepare it­
self for a future which is "steady-state" 
insofar as the quantitative elements of 
growth are concerned. If managed pro­
perly, however, there are significant re­
source-related opportunities available to 
us: 
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e A limitation on total enrollments 
means that our attention can be centered 
on the qualitative aspects of growth, 
unfettered by erratic workload patterns 
and the usual crises associated therewith. 
Enrollment patterns within the University 
must be monitored closely to insure the 
attainment of educational goals. 

• Although the total number of facul­
ty funded by the State may remain 
constant, there will continue to be flex;i­
bility for the reallocation of positions. 

e There ar(f many first class programs 
and faculty now present on this campus. 
Selective development on a more com­
pact operating front can expand those 
strengths still further. Although we must 
build from existing strengths, other pro­
grams critical to future mission will be 
improved where feasible. 
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• Our present physical capacity is 
sufficient, by and large, for the projected 
enrollments on this campus. With careful 
management of the space available, ap­
propriate reallocations can be accom­
plished. Moreover, the quality of the 
physical plant is, by most yardsticks, 
excellent. 

• While we may see no increases in 
the total operating budget aside from 
inflationary adjustments, there is flexi­
bility for reallocation in this area also. By 
no means is our operating budget so small 
as to prevent the selective development of 
excellence on this campus. 

These opportunities and constraints 
have several implications for future mis­
sion. First, resource allocation decisions 
must be guided by an explicit statement 
of priorities for the future. We can no 
longer expand on an even-handed basis, 
nor can all programs be developed to 
equivalent sizes or levels of quality. 
Second, we must increase our efforts at 
obtaining funds from non-State sources. 
New financial strategies must be devel­
oped to provide increased support for stu­
dents and for faculty research, and to sup­
port the further development of selected 
programs. Third, the budgeting process of 
the future must be strongly influenced by 
a reallocative approach, the major ob­
jective being to provide those resources 
necessary for attainment of the goals 
established and for elimination of inequi­
ties in staffing which may exist. Finally, 
we must intensify efforts to identify ways 
by which costs can be reduced without 
corresponding reductions in effectiveness. 

Academic Program Offerings 

All universities are constrained in their 
range of program offerings for both edu­
cational and economic reasons. The re­
duction of twenty degree programs (later 
changed to 18) on the Albany campus 
this past year reflected a shared realiza­
tion that an inventory of 129 programs 
could not be supported at the requisite 
level of quality in the years ahead. The 
range of programs sustained is befitting of 
a university, however, and the work of 
the Presidential Task Force on Priorities 
and Resources left the institution whole­
somely formed for the future. 

The Task Force members did not 
have the benefit of a written statement 
of mission to guide their deliberations. 
Nonetheless, there was ready comprehen­
sion of the general future of this Univer­
sity, especially its role as a major univer­
sity center, the nature of any university's 
obligations to students and to society, 
and the increasing attention to be given 
to policy issues of public concern. The 
criteria used for program evaluation con-

stitute evidence of this understanding, as 
does the final report itself. 

The President's Report on Priorities 
and Resources, dated March 15, 1976, set 
forth the programs to be sustained on the 
Albany campus. As indicated below, the 
inventory includes 42 programs at the 
bachelor's level (including five interdis­
ciplinary programs), 48 at the master's 
level, 21 at the doctoral level, and eight 
University certificate programs. In addi­
tion, the University will continue its 
commitment to the Educational Oppor­
tunities Program, to which we admit 
students who have the potential to engage 
in university-level work but who have 
some deficiency in academic preparation 
and who are economically disadvantaged. 

Bachelor's Degree Programs 

Division of Humanities: (15) - Art, 
Classics (Greek, Latin, and Greek & 
Roman Civilization), English, French, 
German, Italian, Judaic Studies, Music, 
Philosophy, Rhetoric & Communication, 
Russian, Spanish, Theatre. (Course se­
quences will continue in Art History and 
Polish.) 

Division of Social & Behavioral Sci­
ences: (9) - African & Afro-American 
Studies, Anthropology, Economics, Ge­
ography, History, Psychology, Puerto 
Rican Studies, Social Studies, Sociology. 

Division of Science and Mathematics: 
(8) - Atmospheric Science, Biology, 
Chemistry, Earth Science, Geology, Math­
ematics, Medical Technology, Physics, (A 
second field will continue in Computer 
Science.) 

School of Education: (1) - Business 
Education. (A second field will continue 
in Education.) 

School of Business: (2) - Accounting, 
Business Administration. 

School of Public Affairs: (1) - Politi­
cal Science. 

School of Social Welfare: (1) - Social 
Welfare. 

Interdisciplinary Programs: ( 5) 
Asian Studies, Chinese, Computer Science 
& Applied Math, Linguistics, Russian & 
East European Studies. (Interdisciplinary 
second fields will continue in Journalism, 
Peace Studies, Urban Studies and Wo­
men's Studies. Several departments will 
also continue to offer courses in environ­
mental analysis.) 

Master's Degree Programs 

Division of Humanities: (13) - Clas­
sics (Classical Archeology, Greek, and 
Latin), English, French, German, Italian, 
Philosophy, Rhetoric & Communication, 
Russian, Spanish, Studio Art, Theatre. 
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Division of Social & Behavioral Sci­
ences: (8) - African & Afro-American 
Studies, Anthropology, Economics, Geog­
raphy, History, Psychology, Social Stud­
ies, Sociology. 

Division of Science and Mathematics: 
(7) - Atmospheric Science, Biology, 
Chemistry, Computer Science, Geology, 
Mathematics, Physics. 

School of Education: (12) - Coun­
seling, Curriculum Planning, Educational 
Administration, Educational Communica­
tions, Educational Psychology, General 
Professional, Reading, Rehabilitation 
Counseling, Special Education, Student 
Personnel Services, Teacher Education, 
TESL - Bilingual Education. 

School of Business: (2) - Accounting, 
Business Administration. 

School of Library and Information 
Science: (1) 

School of Social Welfare: (1) 
School of Criminal Justice: (1) 
School of Public Affairs: (3) - Politi­

cal Science, Public Administration, Public 
Affairs. 

Doctoral Degree Programs 

Division of Humanities: (4) - English 
(Ph.D. and D.A.), German, Philosophy, 
Spanish. 

Division of Social & Behavioral Sci­
ences: (5) - Anthropology, Economics, 
History, Psychology, Sociology, ( tempor­
arily suspended). 

Division of Science and Mathematics: 
( 6) - Atmospheric Science, Biology, 
Chemistry, Geology, Mathematics, Phys­
ics. 

School of Education: (2) - Ph.D., 
Ed.D. 

. School of Criminal Justice: (1) 
School of Public Affairs: (2) - Politi­

cal Science, Public Administration. 
School of Social Welfare: (1) - (tem­

porarily suspended) 

University Certificate Programs 

School of Education: (7) - Coun­
seling, Curriculum and Instruction, Edu­
cational Administration, Educational 
Communications, Educational Research, 
Reading, Student Personnel Services. 

School of Education and Social & 
Behavioral Sciences: (1) School 
Psychology. 

· This program array represents a rich 
diversity of disciplines and fields, encom­
passing the humanities, fine arts, social 
sciences, natural sciences, and selected 
professional schools. Accompanying the 
diversity is a high degree of intellectual 
interdependence, and a shared commit­
ment to those values and principles of 

scholarly inquiry which are at the very 
heart of a university. 

There are four major expectations of 
all programs being sustained: 

• 'Achievement of a level of quality 
befitting a university center, as measured 
by rigorous national standards of scholar­
ship. 

• Development and pursuit of goals 
and objectives which reflect the unique 
character of the discipline or field, but 
which are also compatible with the over­
all goals of the University. 

• Achievement of a balanced empha­
sis on teaching and research. 

• Implementation of faculty evalua­
tion, reward, and development plans 
which are appropriate to a university 
center. 
These expectations constitute the pri­
mary focal points for coordination and 
oversight of programs from a. campus­
wide perspective. The forms of scholar­
ship to be taken as evidence of achieve­
ment will differ across academic units, 
but there should be no variations in the 
level of accomplishment expected. Con­
tinued development as a university center 
demands the maintenance of high perfor­
mance standards for both students and 
faculty in all programs offered on the 
Albany campus. As a corollary, the Uni­
versity must provide all programs being 
sustained the support needed to fulfill 
this commitment to quality. 

Academic Priorities 

A statement of program priorities re­
flects the fact that, during a given period 
of the institution's life, some programs 
need additional resources andfor atten­
tion more than do others. There are three 
principal factors to be considered in 
identifying those academic units which 
are primary claimants on resources: 

• The obligation of the institution to 
provide all programs the resources needed 
to achieve an acceptable level of quality 
and to accommodate planned enroll­
ments. 

• The obligation of the institution to 
facilitate the attainment of national lead­
ership in programs which are at or near 
that level of quality already. 

• The need to further develop instruc­
tional and research activities in those 
units which can contribute significantly 
to the analysis of major public policy 
issues. 

The first of the three major factors 
establishes a floor, a threshold of re­
sources which must be provided to all 
academic units being sustained. The ques­
tion which must be given a satisfactory 
answer can be stated thusly: What is the 
critical mass of scholars and support 

resources needed in a given unit to (a) 
provide the needed breadth and depth of 
intellectual expertise, (b) accommodate 
planned enrollments, and (c) accomplish 
the range of intellectual activities ex­
pected of all faculty at a major university 
center? Some quantitative workload in­
dices can be employed to help answer this 
question, but all such factors must be 
weighed in relation to the unique features 
of a given discipline or field. Judgment is 
involved here, certainly, but these interre­
lated conditions must be satisfied in all 
programs to be offered on the Albany 
campus. Hence any unit which is judged 
to be below critical mass at a given time 
must be designated as a priority claimant 
on resources. 

The second factor to be considered in 
delineating priorities takes cognizance of 
(a) the Uniyersity's commitment to 
achieve peaks of excellence among its 
programs and (b) the obligation of the 
institution to facilitate and sustain extra­
ordinary achievements on the part of its 
faculty. There are academic units on 
campus which have attained, or are close 
to attaining, national stature. Still others 
have strong potential to become recog­
nized as among the leaders in the disci­
pline or professional field. The University 
must nurture and facilitate extraordinary 
accomplishments in all possible ways, 
including the provision of increased re­
sources when appropriate. 

The third factor reflects the increased 
emphasis to be placed by the University 
on address to public policy matters. As 
discussed in Part II, this particular ele­
ment of University mission can take a 
variety of forms and will be encouraged 
in all appropriate disciplines and fields. 
However, certain units or parts thereof 
have demonstrated special knowledge and 
skills which can be brought to bear rather 
directly and immediately on the econo­
mic, social, and scientific problems facing 
the State of New York. Such units will be 
given particular encouragement to expand 
their work in policy analysis and thus to 
contribute to fulfilling this element of 
mission. 

Appendix A identifies those academic 
units which, based on the three principal 
criteria, emerge as primary claimants on 
resources at this time. Any listing of 
priorities must be tempered by the uncer­
tainty of future allocations by the State, 
and by 'the knowledge that the needs of 
specific programs can shift rapidly in a 
short period of time. The existence of 
such uncertainty does not make less 
important the need for institutional plan­
ning, however, as individual academic 
units must be given more adequate lead 
time for recruitment and internal plan­
ning in general. Uncertainty as to future 
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events means only that we must b~ild a 
degree of flexlibility into planned alloca­
tions and recognize that any resource 
may be subject to change in one or more 
of its parts. Thus the intent for future 
allocations can be clearly established, 
while recognizing that deviations from 
the plan may be necessary as external 
events unfold and as unanticipated needs 
emerge in specific programs. 

Most of the priority concerns of an 
institution are directly related to the 
needs of academic schools and depart­
ments. However there also are educa­
tional matters which transcend disciplin­
ary boundaries and merit special atten­
tion by the institution as a whole during 
given time periods. As eleaborated more 
fully in Appendix A, there are five such 
matters which are of particular im­
portance at this time: review of the 
undergraduate experience; assessment of 
learning outcomes; interdisciplinary 
studies; international education; and the 
future enrollment mix of the University. 

Administrative Functions and Priorities 

The administrative, or non-instruc­
tional, staff of the University exist to 
facilitate and support the work of faculty 
and students and, in certain cases, to 
contribute directly to the development of 
students. In keeping with these purposes, 
major functions of administration are to: 

• Initiate development of the institu­
tional plans, policies and procedures ne­
cessary to preserve and enhance the vital· 
ity of the intellectual enterprise as a 
whole. 

• Acquire the resources necessary to 
support teaching, research, and learning, 
both directly through its own efforts and 
indirectly through provision of informa­
tion on funding sources and other matters 
to faculty and students. 

• Develop and maintain programs and 
services which contribute directly to the 
intellectual, social, emotional, and physi­
cal development of students within the 
context of a total learning environment. 

• Provide those administrative services 
to faculty and students which either 
directly support the learning process or 
are necessary to its existence. 

• Maintain appropriate relationships 
with various external publics to facilitate 
the work of faculty and students and to 
satisfy accountability requirements in 
both educational and economic terms. 

• Develop and maintain appropriate 
means of coordination and oversight to 
ensure that the goals and priorities of the 
institution are accomplished as effectively 
and efficiently as possible. 

These major functions provide the 
framework within which all administra-



tive units must articulate their goals and 
objectives to support the educational 
mission of the institution. 

The process of priority-setting among 
administrative units of the University 
follows much the same logic as for 
academic units. First, there are particular 

units which may be designated as primary 
claimants on resources during a given 
time period because they fall below the 
critical mass needed to fulfill their educa­
tional or administrative purposes. Second, 
there are broad issues which transcend 
the work of any particular unit and merit 

special study by the administration as a 
whole. Overriding these specific priorities 
is the University's commitment to nur­
ture and support adequately all activities 
necessary to the learning environment. 
Appendix B delineates the major priori­
ties for the administration at this time. 

PART VI: TOWARD IMPLEMENTATION 

This document -has focused on de­
fining the general goals and priorities of 
the University at Albany. It is a statement 
of intent, designed as a broad framework 
within which to describe and oversee 
future development of the institution. As 
such, it is intended to have a degree of 
permanence that enables individual units 
to develop their own longer-term goals 
and development strategies. The Mission 
Statement is nevertheless intended to be a 
working document, and not simply a 
periodic renewal of well-meant aspira­
tions. It will achieve its purpose through 
implementation at two levels: the institu­
tional process and the individual process. 

The Institutional Process 

The institutional process begins with 
preparation of three-year development 
plans by each academic and adminis­
trative unit. Each dean is currently coor­
dinating, reviewing, and commenqng up­
on plans within the school or division; 
similarly, each vice-president will be the 
focal p9int for administrative plans. All 
plans will be reviewed and discussed with 
appropriate academic and administrative 
officers during February, March, and 
April in order to achieve mutual under­
standing of future directions. 

As this phase of discussions is com­
pleted, the priority criteria previously 

described (see Part V, above) can be 
applied to each plan as a basis for 
determining future resource allocations. 
The process should result in tentative 
allocations for 1978-79, thus providing a 
longer lead time for planning and recruit­
ment than has been true in the past. The 
three-year horizon of the development 
plans will provide a future context for 
decisions, as well as make possible selec­
tive longer-term recruiting commitments 
for key positions. 

Units will be asked to update their 
three-year development plans annually, 
thus providing a "moving" process where­
by plans can incorporate new develop­
ments - for example, the results of 
external reviews or unforeseen changes in 
external conditions which may affect 
substantive elements of the plans. The 
campus-level mission statement will also 
be reviewed annually by the Council on 
Educational Policy to determine if 
changes are needed in overall goals and 
priorities of the institution. Every four 
years, the campus-level statement and the 
development plans of units will together 
provide the basis for preparation of the 
Master Plan required by SUNY-Central 
Administration. All these elements of 
institutional process provide the frame­
work for continual assessment of goals 
and their degree of attainment. 

The Individual Process 

The major responsibility for imple­
menting the University's mission rests, of 
course, with faculty, staff, and students. 
That responsibility is, in many instances, 
individual in nature. For example, it is 
the responsibility and prerogative of the 
faculty to define the content and 
methodology of research efforts. It is also 
the responsibility of the faculty member 
to define a course and to specify how it 
will be taught, subject only to review by 
peers through established curriculum re­
view processes. Similarly, it is the re­
sponsibility of individual students to 
strive for self-development and to take 
advantage of the learning opportunities 
provided by the University. 

In other cases the responsibility for 
implementation is corporate, such as in 
the preparation of each unit's develop­
ment plan and in the work of the various 
task forces referred to throughout this 
document. Whether individual or cor­
porate, however, faculty, staff, and stu­
dents must assume the primary obligation 
for initiating the actions that will fulfill 
this statement of mission. It is not self­
enacting; effective performance within its 
framework is dependent upon a shared 
commitment to the values and goals of 
the University at Albany. 

APPENDIX A: ACADEMIC PRIORITIES 

As explained in Part V, there are three 
major factors to be considered in estab­
lishing which academic units have prior 
claim on resources at this time: 
·' 

• The obligation of the institution to 
provide all programs the resources needed 
to achieve an acceptable level of quality 
and to accommodate planned enroll­
ments. 

• The obligation of the institution to 
facilitate the attainment of national lead­
ership in programs which are at or near 
that level of quality already. 

• The need to further develop instruc­
tional and research activities in those 
units which can contribute significantly 

to the analysis of major public policy 
issues. 

The first of the three factors estab­
lishes a floor, a threshold of resources 
which must be provided to all academic 
units being sustained. As a result of shifts 
in student interests over the years, 
changes in program purposes and scope, 
and other factors, a number of units 
currently fall below the resources re­
quired. The following departments and 
schools should be given a net increase in 
faculty lines and associated support funds 
as soon as is feasible: 

Business 
Computer Science 
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Economics 
English (increased resource 

needs satisfied in 1976-77) 
History (increased resource 

needs satisfied in 1976-77) 
Psychology 
Public Administration 
Rhetoric and Communication 
Social Welfare 
Sociology 

The composition of this list will vary 
over time, of course, as circumstances 
change and as units not now listed exper­
ience the need for increased resources. 

The second factor reflects the commit­
ment to facilitate the attainment of peaks 

of excellence within the University. Based 
on external evaluations and other forms 
of evidence, the following units either 
have attained positions of national leader­
ship already or have the potential to do 
so in a reasonable period of time: 

Anthropology 
Art 
Atmospheric Science 
Biology 
Chemistry 
Criminal Justice 
Educational Psychology 
Geology 
German 
Mathematics 
Philosophy 
Physics 
Public Administration 
Reading 

Resource augmentation is not necessarily 
called for in order to facilitate the 
achievement and/or maintenance of very 
high quality in the units listed. However, 
the University must nurture and facilitate 
extraordinary accomplishments in all pos­
sible ways, including the provision of 
increased resources when appropriate. 
The list is not immutable, of course, and 
should change as developmental efforts 
continue in other departments. 

The third factor reflects the institu­
tional emphasis on public policy analysis. 
The following schools and departments, 
or components thereof, have demonstrated 
special knowledge and skills which can be 
brought to bear on the economic, social, 
and scientific problems facing the State 
of New York: 

Atmospheric Science 
Business 
Computer Science 
Criminal Justice 
Counseling and Personnel Services 
Economics 
Educational Policies, Programs 

and Institutions 
Educational Psychblogy 
Geography 
Geology 
Political Science 
Psychology 
Public Administration 
Social Welfare 
Sociology 

While contributions to public policy 
analysis will be encouraged in many areas, 
the units listed above will be given partic­
ular encouragement in fulfilling this ele­
ment of University mission. 

Taking all three factors into account, 
25 schools and departments emerge as 
primary claimants on resources at this 
time in order to (a) provide all units with 
an appropriate level of resources; (b) 
facilitate the attainment of national lead­
ership; and (c) strengthen our work in 

public policy analysis. The University 
must and will fulfill its obligation to 
provide the critical mass of resources 
needed in all academic units. 

In addition to these unit priorities, · 
Part V identified five educational con· 
cerns which need special attention by the 
institution as a whole at this time: 

Review of the undergraduate exper­
ience - In keeping with the emphasis 
placed on education of the whole person 
in Part III, it is important to identify the 
desired outcomes of a liberal education 
and the most appropriate means for 
attaining those outcomes. The Special 
Committee to Review the Undergraduate 
Experience is already at work on the 
matter and expects to submit its recom­
mendations in late Spring 1977. The 
Committee's report will be reviewed by 
appropriate governance bodies before 
final action is taken on any recommenda­
tions. 

Assessment. of learning outcomes -
While institutions of higher education 
long have been concerned with the results 
of the learning process, little progress has 
been made in developing appropriate 
methods for assessing these results. The 
results of much of the University's work 
cannot be measured in a quantitative 
sense, to be sure, but we must develop 
more effective means for assessing how 
well we are doing in relation to goals 
established. It is important educationally 
that we evaluate results, and it is also 
important to provide the general public 
with evidence of accomplishments. 

This stronger orientation toward a 
focus on learning outcomes and their 
assessment is being encouraged in all 
academic units of the University. For 
example, each unit has been encouraged 
to state its goals and objectives in terms 
of desired learning outcomes as a part of 
the three-year development plans now 
being prepared. This effort will yield new 
insights into both the benefits and limita­
tions of such an approach. 

Interdisciplinary studies. - As tradi­
tional intellectual families become in­
creasingly interconnected, the ability to 
mount strong interdisciplinary programs 
will continue to be of major concern to 
all universities. A campus-wide mecha­
nism is needed to ensure that needed 
programs are developed and, once in 
operation, given proper support and at­
tention. The Special Committee to Re­
view the Undergraduate Experience, the 
Undergraduate Academic Council, and 
the Office of the Academic Vice Presi­
dent are all addressing this issue, and 
recommendations for action should be 
forthcoming in 1977. 

International education. - As indi­
cated in Part III of the mission statement, 
an understanding and appreciation of 
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world cultures is an integral component 
of liberal learning. An emphasis on inter­
national education can be achieved in a 
variety of ways: through area studies 
programs, both on-campus and overseas; 
through the study of foreign languages 
and literature; through comparative and 
cross-cultural approaches in selected 
courses, regardless of the discipline or 
field of study; through a diverse student 
body which includes international stu­
dents; and through other facets of the 
total experience which can be developed 
and emphasized. 

The Special Committee to Review the 
Undergraduate Experience will consider 
this vital component of a liberal educa­
tion in its work, but the matter should be 
reviewed continually by the International 
Studies Advisory Committee and by ap­
propriate governance bodies and de­
partments. 

The enrollment mix of the campus. -
As discussed in Part V, the total enroll­
ment level authorized for the University 
at Albany is unlil<ely to change signifi­
cantly in the near future. This does nof 
mean, however, that the enrollment mix 
(e.g., by major, level) will remain con­
stant, nor does it mean that the future 
mix must be left to chance. If educational 
considerations are to be given equal 
weight with demographic phenomena, we 
must initiate a more balanced approach 
to enrollment planning - one which 
reflects not only student interests but 
also the program plans and priorities of 
the institution and the societal needs 
being served. 

Departments have already been asked 
to project, on a tentative basis, the 
enrollments which are educationally de­
sirable over the next three years. The 
projections will be modifed, of course, as 
departments prepare their plans over the 
coming months and as further discussions 
occur. Thus the campus-level guidelines at 
this stage of mission articulation must be 
limited to the following: 

• The total enrollments on the Al­
bany campus will not exceed the current 
Master Plan projections, i.e., 13,500 FTE 
students by 1980-81 and 14,000 FTE 
students by 1984-85. The total FTE 
enrollment in 1975-76 was approximately 
13,175. 

• On a headcount basis, the campus 
will seek to maintain the current mix of 
approximately two-thirds undergraduate 
students and one-third graduate. 

• Recruitment efforts will be in­
creased to ensure attraction of high 
quality students and to facilitate the 
enrollment of students with the potential 
for advanced work. 

• New approaches will be developed 
to attract additional financial support for 
graduate students (see Appendix B). 

I• 
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APPENDIX B: ADMINISTRATIVE PRIORITIES 

Part V of the mission statement indi­
cated two major categories of adminis­
trative priorities: (1) those administrative 
units which may be identified as primary 
claimants on resources at this time, and 
(2) those broad issues which transcend 
the work of any particular unit and which 
merit special address by the institution. 
The development of departmental plans 
with a strong focus on the support of 
educational mission will provide much of 
the information needed for decisions on 
priorities in the first category. Thus the 
following focuses ·on the priorities for 
action which transcend the responsi­
bilities of specific offices and deserve 
immediate attention by the administra­
tion. 

Facilitation of Research 

As defined in Part V of this report, the 
term "research" refers to a broad array of 
scholarly and artistic activities which dif­
fer considerably in form, content, and 
process across fields of study in the 
University. Faculty members at a univer­
sity center assume an obligation to be 
engaged in creative forms of scholarly 
inquiry, and the administration, in turn, 
has an obligation to facilitate such activ­
ity in all ways possible. While facilitation 
is often constrained by requirements 
emanating from external sources, there 
are, nonetheless, ways by which both the 
quality and quantity of support for re­
search can be improved. The following 
actions are either already underway or 
planned for the near future. 

• A study was initiated in the Fall of 
197 6 to develop new methods of encour­
aging and facilitating research activities 
on a campus-wide basis. In general, the 
focus of the project is on (a) the elimin­
ation of any barriers to research which 
may exist; (b) the creation of appropriate 
incentives in a variety of forms; and (c) 
development of the means by which the 
research-related goals of the University 
can be most effectively accomplished. 

• Through redeployment within the 
administration, one full-time professional 
staff member will be added to the Office 
of Research. Addition of this staff mem­
ber will enable the office to expand its 
capability for establishing appropriate re­
lationships with granting agencies, dissem­
inating information on funding opportun­
ities to researchers, and otherwise 
facilitating the conduct of research 
activities on a campus-wide basis. The 
new staff member will devote special 
attention to increasing the amount of 
external support for the humanities and 
fine arts. 

• As discussed more fully below, 
plans are underway to establish a research 
center which will play a major role in 
facilitating and encouraging research on 
public policy issues throughout the cam­
pus. 

In addition to these specific actions, 
the administration will continue to seek 
out new sources of funding and take 
other appropriate steps to encourage re­
search activities of faculty. 

Increased Support for Graduate Students 

State-appropriated stipends for teach­
ing assistants and graduate assistants at 
the University at Albany have remained 
at the same level for six years, and recent 
reductions in the various forms. of State 
financial aid have only exacerbated the 
problem. The campus must continue to 
take the initiative in finding new sources 
of funding for graduate students and in 
developing appropriate methods for at­
tracting high quality students to our 
advanced programs. 

A campus-wide task force has been 
created to study the problems of recruit­
ment and financial aid and to develop a 
recommended plan of action for the 
University. This task force, appointed in 
cooperation with the Graduate Academic 
Council, is expected to submit its recom­
mendations early in 1977. O~r continued 
development as a major university center 
will depend to a large extent on our 
ability t9 attract and support graduate 
students of high quality, and we must act 
now to prevent further erosion of our 
competitive position. 

Increased Non-State Support 

As discussed in Part II of this docu­
ment, there is likely to be little increase 
in the level of operating support provided 
by the State in the foreseeable future. 
Consequently, new financial strategies 
must be developed to provide increased 
support from non-State sources to fur­
ther develop selected programs. 

With the help of the SUNY A Founda­
tion, the Benevolent Association, and the 
Alumni Association, a major effort will 
be made during 197 6-77 to develop such 
strategies. The Vice President for Univer­
sity Affairs has been assigned primary 
responsibility for this task, and it is 
expected that a recommended plan of 
action will be developed by March, 1977. 

Interaction with State Government 

Contained in the 1977-78 Final Bud-
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get Request of this campus is a proposal 
to establish a University-wide center for 
governmental research and services. This 
Center, to be funded through redeploy­
ment of non-instructional resources, will 
have as its major purpose the enhance­
ment of research on policy issues. The 
number of permanent staff in the Center 
will be no more than two or three, and its 
focus will be on encouraging faculty in 
the professional schools and in the arts 
and sciences to work together on substan­
tive policy questions in various areas (e.g., 
educational policy, the physical environ­
ment, business and economic develop­
ment). A number of rotating appoint­
ments will be made available to faculty in 
order to provide released time for re­
search and achieve more effective coor­
dination of effort. An advisory group of 
faculty also will be established to enhance 
the effectiveness of the Center. 

In order to achieve its general purpose, 
the five major goals of the proposed 
Center will be: 

• To stimulate faculty and student 
research on major issues and problems, by 
(a) arranging meetings with appropriate 
public officials, (b) assisting faculty and 
students in identifying research questions 
which are appropriate to a university 
setting, and (c) obtaining support for 
research from appropriate sources. 

• To initiate major research projects 
and to establish the means for bringing a 
variety of discipline-based skills to bear 
on problems of multi-disciplinary or in­
terdisciplinary character. ' 

• To organize and maintain contin­
uous liaison with agency heads, legisla­
tors, and other public officials to identify 
major issues and problems facing the 
State. 

• To maintain a current University­
wide inventory of faculty strengths and 
areas of expertise and to communicate 
the existence of such expertise to appro­
priate groups and i11dividuals. 

• To coordinate the development of 
conferences, workshops, and other appro­
priate vehicles for sharing knowledge with 
government officials. 

If approved, the center will represent a 
major vehicle for implementing that ele­
ment of University mission focusing on 
public policy analysis. 

One step to be taken this year is a 
series of conferences on campus to iden­
tify projects of mutual interest to faculty, 
on the one hand, and key government 
officials on the other. These conferences 
will include workshops and deliberative 
sessions which focus on key policy issues 
and the nature of the University-Govern­
ment interface in addressing those issues. 

A second major action to be taken is 
the appointment of an advisory group to 
the President. This group will be con­
vened at appropriate intervals to discuss 
specific needs of State government and 
the University's role in meeting such 
needs. 

Reduction of Administrative Costs 

All campuses of the State University 
of New York have limited flexibility in 
the allocation of resources between aca­
demic programs and administrative de­
partments. Externally imposed require­
ments for accountability, for example, 
have costs associated with them that 
cannot be avoided. In addition, the bud­
get structure itself limits the degree to 
which a savings in administrative costs 

can be translated into a gain for academic 
programs. Despite these limitations, we 
must continually seek ways by which 
administrative costs can be reduced and 
the savings redirected to academic pro­
grams or to units in direct support there­
of. 

The Presidential Task Force on Prior­
ities and Resources suggested several al­
ternatives for further study, all of which 
will be addressed during 197 6-77. Some 
studies are already underway, and several 
promise to achieve significant cost reduc­
tions (e.g., secretarial pooling, elimination 
of unneeded telephone instruments and 
lines). A major effort is also underway to 
automate the operations of some adminis­
trative offices. In addition to these special 
studies, all administrative units are being 

15 

urged to reduce costs of present opera­
tions to the extent practicable. 

* * * * * * * 

In summary, five major areas are iden­
tified as priorities for administrative ac­
tion: more effective facilitation of re· 
search; development of increased support 
for graduate stud~nts; development of an 
increased level of non-State financial sup­
port; creation of more effective liaison 
relationships with State government; and 
reduction of administrative costs to the 
extent practicable. Several specific action 
strategies are indicated in each of these 
areas, with others to be developed as the 
planning process evolves. 
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