THE HIGH SCHOOL FRINCIPAL,

Some wise man has been quoted to the effect that a thousand
years scarce serve to form a state. Theoriecs of Government require
time and experience to be tested, pruﬁed and improved. It takes
time to discover the ill-adapted and erroneous, the impractical and
visionary, time to eradicate that which is faulty and wrong, time to
plan new schem;zs, time to test tlem, time to establish firmly that
which has been found good and true. If this is true of the govern-
ment of a state it is equally true of the educational system which
that state establishes for the tralning of its citizenship. Qur
State is in its infancy. President Eliot has written learnedly and
plausibly ~bout "some reasonﬁ why our form of Governemnt may survive®
Which merely goes to show that we have not yet survived the diseases

of infancy and are only now approaching the maturity of adult

StatehOOd °

Our system of publie education is comparatively speaking a very

recent development, and public secondary education is the most
recent feature of it. The high school principalship is therefore
sufficiently new to make an examination of its place and power
head of our typical secondary school, the high school, is a
sonage in our educational scheme. He occupies a place of
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ical advantage. He 1s present at the close of




elementary education, where he can heckén to

come up higher and enjoy the pleasures of 11beral educationi;J

omnipresent throughout the secondary period of education, ﬁho
personality, his intellect, his character, his mind and heart.}erﬂ@
potential in everything that transpires; he is present at the 5“’!"
to the university, guiding to prefessional and teahnicﬁl‘.d“°°ti9pih ]
and he is present at the gateway of adult life, conséiously and

unconsciously giving direction and tone to the lives of boys and
girls passing from bheneath his care and tuition to the problcna ‘

of manhood and womanhood. His place is, I repeat, one of tremendous

significance and power. : >

But his place becomes still more important when we oonb;ﬁ@r{

il i

that he comes into direct personal relations with adolesaent ; |

manhood and womanhood. This is, to be sure, merely anohher modo ot
saying that he comes into personal contact with boys and girll at

the time when they are choosing careers, when the world rirat unfiolds
its maze of interests, of absorbtions, of enthusiasms, of hopes and
fears. He is present when many things of aduit life and mature

experience need interpretation to the young inquiring mfnd During

this secondary pericd of education the boys and girls are more

impressed with actions than with words. They are more easily

impressed by example than by prcoopt.i
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iTh.rofore character in the

leader of high school eduoaﬁ}gn is é;rknoro importatt than theory or

method or exhortation.

the principal has done




campaigns will be forgotten, military aggressions and achlevements
of diplomacy and statecraft will come to naught, but the stately
edifice built of high hope, pure eAdeavor, noble appiration and

stability of character inppired by the education, will endure as lona

as mind and soul persist, There 1s no leadership to be compared

with educational 1éadersh1p, and the high school principal holds a
place of great power in the educational field. This can be readily
demonstrated as against the individual teacher who meets fewer
pupils; as against the college and unifersity rrofessors who touch
the mind only after the secondary education has giveﬂ it trend aﬁd
momentum. Let it be sald definitely that the polarization of mina
and character take place in the high school and the principalship is
the place of high potential inducement.

If you agree with me up to this point, let us now inquire

whether this place of potentlalities enlists the bhest and most

masterful minds of our day. It 1s freely and frequently maintaineq

that the best minds go into law or medicine or industry, while

theology and education attract medlocre and even inferior men;
; A ?

that
of the talent which does

educational work, the best goes
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into iniversity and college teaching, leaving

for the high schools. It is still further maintained that

1s not a profession at all, thus removing even that‘diénié?”rrc-
our ancient and honorable vocation. I therefore desire to raise
the question here today, is there a profession of whidh the high
school principal is an integral part? Does the field of educational
work offer a career to the aspiring man? Now a career offers a man
opportunity for notable achlevement, it offers social regards and

; dignified position in the community, 1t offers sufficient financial
reward to give stabiliyy and permanence of abode, it ofrefg. in a :
wor&, a chance ﬁo achieve a name and fame among men. The popular
verdict is apparently negative on this point, that teaching lacks
the dignities and material reqards, the achievements which would
consitiute our calling a profession.

But what is the history of the question? Call the roll of

teachers even of the recent past only. Arnold of Rugby, Horace
Mann, Samuel Taylor, Endicott Feabody, Robert Keep, William Collar,-

did these men achieve name and fame, dignity and place, rower and

influence? I need not call the names of men like Hopkins, Wcolsey
and Eliot who in the field of University teaching and administration
have wrought deeds of lasting fame., In our own fleld as Principals
of secondary schools, men like Dr. Arnold and Robert Keep have won
places of great renown both for scholarship and -educational leader-
ship. The careers of these lﬁﬁfiro“snrfioiont answer to the claim
that secondary school tnlohiﬂi"’ §S;>nu oareer to ambiticus mep.

. y principalship with its grand

g

Teaching does offer a cares




opportunitis for leadership, holds a high plac
If teaching 1s nevertheless not a ppofession, i
& code of professional ethics. The amenities of
ethlcal status, the internal relations of our
and ill-defined. This gide of the qucstion deser
discussion above what I can grant it now. The
work are unfortunately many. Men must cease ‘u_p~
other, they must cease to regard lightly each thﬁf
reputation, they must recognize a corpus of dotinﬂﬁg”ﬁl,hgﬁgh
unwritten ethics as applicable to our band of co-workers. This
will dignify our place as teachers and professionalize our work
speedily. Professional ethics among te&chers is a great desideratum
indeed. l

Probably the lack of permanency in our positions as principals
is largely to lame for the present popular opinion that teaching
offers no career. The smaller communities rarely hold a man more
than three years. The Principal 1s a vhrttabl’ itinerant teaéher.
End if he is not itinerant, he nevertheless answers fo Milton's o

description of certain scholars in his day, who
he says,"having but re wly left those grammadie flats and shallows,

where they stuck unreasonably te learn a few words wi th lamentable

G construction,------they do “or the most part grow irt o hatred and

contempt of learningj=---=---till poverty or youthful years call them
importunately thelr several ways;--=----gome allured to the trade
of law, grounding their purposes not ontthe prudent and heavenly
contemplation of justice and equity, 'hidh was never taught them,
but on the promising and plonitﬁx_fhﬁudh\l of litiglous terms, fat
contentions and f1ow1nsvf003
"politics® with souls BO“F
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breeding, that flattery and court-shift
appear to them the highest points of whsd

a more delicious and alry spirit, retire

better) to the enjoyments of ease and luxur

in feast and jollity." The principalship is
manner & stepping-ston: to law, politics or b
rarely, be it said graviter, rarely, as Milton pu
enjoyments of ease and luxury, living out thalr‘¢q§§'¥§§ ast and
Jollity." These men who use teaching or tho‘rrinaipallﬁip as a
stepring-stone to thelr real profession, have a low and unworthy
conception of the educational work, To them it is merely a means
of 1ivelihood, they teach from theil stomaShA Fathsr' thar fram their
brains, and bring the profession into such a low state of repute
that it receives taunts and jeers in place of the encominums heaped
upon such as Dr. Arnold,
| Our greatest need today 1s a new baptism of scholarship. The
ideal is not correct. The principal of the high school should be
first and foremost a real scholar with the schelar's tastes and
instincts. It is not sufficient that he has had a smattering of
languages, some mathematics, history and sclience, together with
some history of education and school law. - This does not even
constitute a fair education. It is better that he should command
the respect of his community by his lcariinﬁ than by his knowledge of
school law; better that he should Wave exhaustive learning in some

division of 2t he should know card catedogues

i, in fact, the one great o

I shudder to think how

and systems of inde

consideration in
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frequently 1t is neglected or rejected 1n‘ravor of unimportant bug
popular qualifications.

That scholarship 1s not the chief qualification requisite for

a principalship is apparent. What high school principal during the
last quarter century has won distinction for learning? Yet the
same period has glven us that fine Greek schodar, Robert Forter
Keep of the Norwic Academy; it has given us William Cellar, the
splendid Latin scholar of the Boston Latin School; it has produced
the mathematician Wentworth of Exeter. These men have been great
in other lines, but their intellectuality has been their surpassing
strength. Shall scholarship be the exclusive possession of private
school teachers and prinpipala and of ugiversity yrofﬁsaars? Even
they know how rare it is even among thenselves. Shall we not at
intervals demand some product of deep learning from our high school
principals?

The decadence of real culture, thouough scholarship and a fine
frenzy for learning, 1s further apparent in the generally low tone
of scholarship in school and college. The college teachers
continually bear witness that this is true in college. They
proclaim a wide lack of scholarly purpose, nmnhg college students;
college men ih active 1life have recently been branded as uneducated

by a university professor. And who among you will rise to say that

your high school boys show a true zeal for learning? I believe I
am conservative in saying that the dgitation of the last twenty-five

0

years in favo '8es of education, has perceptibly

lowered the

rk, has reduced the number of high

school pupil after scholarship for its own sake




and has sent up to the colleges boys and girl

cultured minds but praetical hands.

And T am here not contending against practiced hands and practi-

cal minds. I am heartily in favor of both., But I am one of those

who believe that true culture and thorough scholarship have been

neglected and rejected and despised of well-intentioned educators

worthy of the mame. I believe we can and must have both sides of

education-- the skilled mechanie, the resourceful engineer as well

as8 the cultured man and woman, the scholarly teacher, the learned

gentleman and wise statesman. mhe only undesirable citizen of our

educational country is he who maintains that skill of hand is
scholarship, that accumulation of facts is wisdom.

Our educational trend has been from education for culture teo

education for efficiency. The movement has been timely and wise.

But many of us have sdmned in forgetting culture completely, and in

this I lay much tlame on the high school prinoipal.' Standing as we
do at the crucial point wher: the minds of our(boys and girks are
rapidly and permanently directed and rocuéed, we have carried grave
responsibility during these years, pregnant with change and evolution

It 1ies in our power to preserve the essentials of culture, We can

weight the pendulum and control its movement. If we stand for

culture and scholarship our boys and girls wlll inevitable value
these qualities high and even those who by force of circumstances
must get less of culture and more of mere skill will mve sound

resfoct for culture in others,--a state of mind antecedent to all

oulture. liltoﬁﬁ;l lddd down so many scores of years ago

is even today & su 1 e statement for us to follow,




Culture to him was somethihgmore than skill of ha.nd, mechanical
resourcefulness and inventive ability. 1In the Comus he speaks of
1t: |

"How charming is divine philosophy!

Not harsh and crabbed, as dull fools suppose,

But musical as 1s Apollo's lute,

And a perpetual féast of nectared sweets,

Where no crude surfeit reigns.® %2
But he is not one-sided in his scheme as is shown in this splendid
passage in his tractate "on education"” where he says "Iwill point
you out the right path of a virtuous education: laborious indeed at
the first ascent, but else so smooth, so green, so full of goodly
prospect, and melodious sounds on every side, thét the harp of Orpheu
was not more cdharming. I doubt not but ye shall have more ado to
drive our dullest and laziest youth~-=-from the infinite desire of
such a happy nurture, than we have not to hale and drag our choicest

and hopefullest wits to that asinineifeast of sswthistles and

branbles, whish is commonly set before them as all the food and
entertainment of their tenderest and most docible age. I call,
therefore, a complete and generous education, that which fits a man

to perform justly, skillfully, and magmanimously all the offices,
both private and publie, of peace and war. "

We school men, expecla Y vuwjbhool principals, do well to

L

We are in danger of becoming a



nation of educated women, O.r men, those yho §enuro.thO socalled
higher education, are becoming scientific mechanics. The rest of
the male order, who fall short of this higher training, are skilled
artisans or merely discontented workmen. And I am willing to go on
record here as maintaining that these discontented workmen as a clasp
do more reading of solid matter, do mor§ thinking, have more
intelligent conception of the meaning of 1ife, of the eternal scheme
of things,---these workmen, I say, have more real interest in the
higher things of life, than our college men. This i1s ahhard saying,
but these of you who have heard the familiar talk in a labor lyceum
and the small talk of college men in university clubs, know that my
statement is truc. Furthermore, the only real interest in art, in
literature, mnsio, painting, ete. is found among women. Advertise

8 sourse of lectures on 11terature and art or a series of cnncerts

and your audience will be 95% women. :Wbmens' Clubs are today

keeping alive an interest in the fine arts, in philosophy, and in
religion itself.

We may endeavor to explain all this by saying that women are the

leisure class, that men are too busy with affalrs. Bur our labor
lyceum membership is likewise composed éf mén of affalrs and yet
their free time, such as it is, 1s defoted to serious reading and
serious discussion, ) "
We school men are at fault. , ‘b lack stholarship and culture
and therefore fail ifhinlpire in our pupils a love for deep learning.
»ébigneR b &

We listen to learned ,ﬁﬂ!lienl on tho culture element in the

manual arts., Tn 5 ve §  The element is there. If you
need fnrther) )




1l.
serious discussions. You will find many an
workman who knows the teachings of Socrates, ’,;
well as Kant, Spencer, and Haeckel, and can give

of Marx, Bebel and Mills. Culture indeed! ﬁg

N

Out movement towards industrial educat

slow. We are today far behind other

%

skilled mechanics, I am sure we are
strength to our State in its present

and trade education. But let us

is not the only education. It
It is good only so far as it go
&

r

history, pure science and in ﬂ
interést in 1nanatry?anditﬁmf"¥
a large interest in culture fmg
special plea today. It 1s now
to show. It can be intene‘siéw~
of the land must be saved fr
us therefore welcome the effor
and scholarship element in oa_
element. Let us 1ntensify‘09

.

national system of education

We are apparently r.ao‘%i

1 wgncal*a‘iibturoa in our
I~ KA
scheme of public educatiopn ;5>Eﬁﬁ9

The new six or seven

year elementary school course, th! indust ial program of the seventh
and eighth year, the trade school, the teahnical high school, are



each and all projects of far-r«::
welfare of education as a whole P
particular, is serlously involved

principal stard in these days

lives of immediate usef
great.
Yours is the po
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scholarship ficient opportuniites
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King David was an empire builder, Out of a disunited people
he made a powerfull and united kingdon. Conditions compelled him
to be a man of war, and yet he had the exalted desire to be a man of
peaca., His writings give no uncertain note of piety, of true, re=
ligious devotion to the best things in life, of an abiding faith in
God . It was, therefore a bitter disappointment to this statesman-
king, to this peetephilosopher, to this man who made his life
pleasing to his God, that, because he had been a man of war, he
could not build the Temple. "As for me™, said he, "I had in mine
heart to build an house of rest fom the ark of the covenant of the
Lord, and for the footestool of our God, and had made ready for the
building: But God said unto me, Thou shalt not build an house for
my name, because thou hast been a man of war and hast shed bloecd."
This was a crisis in the life of a great man, and he met the crieis
adequately, as a great man will, He called his people together,
and in their presence gave of his possesesions, his plans, and the
multitude of things he had preparedy into the hands of his son Solomon,
and devoutly consecrated him to the task of building the house of the
Lord., Then turning to the people he said: “And who then is willing
to consecrate his service this day unto the Lord." He had done all
in his power, he had consecrated his service to God, as he saw need.
He now calls for the consecrated service of the people in assisting
Solomon in the task laid upon him.

David's invitation addresses itself fittingly to us to=-day.
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We are a company of men and womad?ho have rounded out one phase of
life. We have spent a period of years in study, in preparatien for
a specific task, We stand at the threshold. Before us lie the
fields of opportunity white unto harvest, the very opportunities
for which we have waited these years, to meet which we have sought
te prepare ourselves. So I ask, in the words of David: "Who then
is willing to consecrate his service this day to the Lord 1"

Thies day merks the compleiion of formal education for us.
The college course has marked out for us the sources of knowledge,
has made us familiar with the tools of education, has enlarged our
sympathies, has mellowed our characters, has trained our judgment,
set up standards of taste, has guickened our consciences, has
awakened our moral sensibilitiee,- in a word, has laid the foune
dations of human wisdom. We may exprese it in the words of the
proverb: "Wisdem hath builded her house; she hath hewn out her
seven pillars."” College education may indeed be conceived in the
similitude of wisdoms house. But as a house it is merely a super-
ficial shell;= walls to mark the size of rooms; columns to support
the roof; architrave and capital to give exterior comeliness. But
the life within the house determines the kind of home it will be.
8o with cellege education, wisdoms house, the use to which it is
put will determine its value. OQur conception of service must be
the ultimate justification of our work. College men and women may

well ask "How shall wisdom be justified of all her c¢children 1"
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How shall wisdom be justified of us, here in this college ?
The State has trained ite teachers, They have a call to a specific
service., Teaching as a profession presumes a body of scientific
knowledge and technical practice, The practicing teacher is
presumed to have a high degree of skill in transmitting knowledge
to others. Both the knowledge and skill are vital to the public
welfare. Those who serve as teachers, thus handing down this body
of knowledge from generation to generation, perform a superior service
to society. Far above the tradesman, jobeholder, money-changer,
peddler, far above the barterer in material things, stands the teacher,
His work goes to the heart of all matters of human welfare - civie
right eousness, public morality, the public consciesnce, civilization
itself, are committed to the safekeeping of the teacher, 80 important
is his work, so sacred his trust, that he becomes at his best, both
superman and super=citizen. If he is faithful to his duty, his sere
vice to humanity is expressed in terms of the moral worthiness, and
the fine character, of young manhood and womanhood; his failure
threatens the foundations of human society and becomes a menance to the
moral wellbeing of each individual soul. The teaching profession must
therefore maintain high ethical standards of conduct, conduct that
differentiates it from the sordid things of life and squares fully with
a professional ethics.

Matthew Arnold said conduet is nine tenths of life, and for the

g

average person he is probably right if we conduct selfcontrollad,

selfdirected living. One tenth of life is a safe margin for the lapses
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from the path of rectitude which we generocusly ascribe to human frailty.
But professional conduct presumes greater perfectness. The teacher
may not lapse. He may not lie; he may not patronize the gambling den
or drinking saloon or other placélnore or less vile to which other men
resort; he may not indulge himself in the levity which is characteristic
of the low-bred. Professional conduct means a standard of human
behavior to which the generality of the community may look for its model
For the teacher, then, conduct is the whole of life.

S0 when we call for coansecration to the teachin; service, we do
well to pay thoughtful attention to the ethical involved.
No man would heedlessly undertake to run a machine which threatened the
lives of others, He would first study the machinery, means of guidance
and control, his own fitness and responsibility in thﬂkattcr. Teachers
similarly, are in need of careful instruction on the moral issues ine
volved in their work. Is their education sound, accurate, broad,
thorough ¢ Are they willing to live serious,moral lives, to be men
and women whom the community respects, whom the young may follow as
models of human conduet ! Are they ready to give themselves une
grudgingly to the welfare of their community, to spend themselves in
its service ! The teacher's conduct may be divided into two parts:
that which resulis from hie relations as eitizen; and that which grows
out of his duties as teacher. Let us consider each in order.

The teacher is first a member of a family, thén a neighbor in
some small community, then citizen in village, city, state, nation.

In each relationship he is bound by certain well defined duties to his
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associates and fellows. I assume that duties to family are easily
recognized and universally fulfilled by the teaching profession. We
may pass them by. Duty to the community as neighber is almost

equally simple. And yet, it often happens that the teacher is un-
concerned about his neighbor. He ignores his social needs, is not
fully alive to the moral needs of his group, or is unwilling to

assert himself in the matter, As citizen, however, his duties are

of great importance and his respounsibility far greater than he

often recognizes. Let us remember that the teacher is intellectually
the peer of the best men and women of the community. The intellectual
and moral life of any community therefore has the right to expect
leadership from him. And the teacher may noet deny responsibility for
any condition existing in his community. There is the question of
books in the public library. He cannot be a censor of publiec morality;
he may not be a member of the library trustees; but it is his duty to
know that the literature available at the public library is selected

by right methods and that no books are available that would endanger
the morals of the boys and girls of the community. I say the com-
munity will welcome, will demand the help of 2 wise teacher in matters
of this sort.

Then we have the meving picture theaters. Here is an agency
that parades now as an amusement coacern, now as an educating force.
Its publicity efforts follow the c¢all of commercial gain, The
pictures have tremendous influence because they place before young

minde concrete examples of human conduct. If that conduct is right,
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their influence is goed; if wrong, their influence is vicious. Who
is to tell ' The average parent is not competent to evaluate the
moving pictures. Robberies, assaults, domestic infelicities, de=
baucheries, and sensualities are fed indiscriminately to the

children of our land daily, and no one protests becamse we are
cherishing the pleasant delusion that we have a national board of
censership. Furthermore, the law of the realm says no child under
gixtsen shall attendfany theatrical performance unless accompanied by
an adult, Any moving picture audience will demonstrate that the
adults are outnumbered by children from three to one to ten to one.
It has been known for some time that the theaters delegate adultse to
meet children at the door to conduct children in, the same adult
bringing in dozens of children and so violating the intent of the law.
The teacher has a large moral obligatiom here. He must know the
quality of the pictures shown, and he must know whether the law is
obeyed as regards the children. The community will gladly heed his
advice if he pressunts it with facts.

Village and city life will be vastly purer and more wholesome
when educated men and women will make themselves felt in the dis-
cussions on public-questions. Public sanitation, civie improvement,
civiec health, civic taste, civic morality, wait upon the leadership of
the best men and women in the community. The teacher is abave all in
& position to organize this common interest in community welfare. He
should, indeed, be the model citizen, If he standes aleof, he commits

sin. It is hie moral duty to work for the moral and intellectual
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upbuilding of his people. His opportunities for social service vary
with the size and kind of city or village and his ethical obligations
vary with his opportunities. Never has greater opportunity come to
any one than to the teacher, noi,htho then will consecrate his service
this day to the Lord ?

The ethical obligations growing out of the teaching service may
be roughly included under the following heads: the duty to maintain
intellectual honesty; the duty to maintain his own intellectual growth;
the duty to cultivate purity of heart; and the duty of loyal service.

The teacher must have intellectual honesty. Truth is a summum
beonum, It must ever be unfettered, untrammelled. Truth may come in
various guises, but we must be ready to recognize it and willing to pay
homage te it, however it may come. Openmindness is a firet essential,
Creed, or method, or tradition must justify itself to each generation.
If we are sheeited by outworn methods or by harmful tradition, we are
rendering halfhearted service. No Herace Mann comes from such an
atmosphere. Ne Darwin, no Plato, no true leader ever allowed method
or tradition to stand between himself and progress. The teacher must
approach each new problem with a readiness to adopt and modify his
previeus knowledge and experience to meet the new truth, And new
truths, when once conceived should not be contaminated in the apper=
ceptive process with the half truths or the untruths of other days,
else a sullied article is handed down to the next generation in the
guise of truth. And we are evedrbeset with temﬁtatiun here. Science,
literature, history, and philosophy, each has its musty tradition which

gseduce us inte shameful
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comprises between fact and theory, Our prejudices are strong;

our inherited beliefe lull us into intellectual coma. Truth is often
neglected, crucified; and false rumor is crowned king. This is a
deadly sin if the teacher stumbles into it. He is under moral
obligation to keep the stream of truth clear from source.te seekscs.
Intellectual honesty is a cardinal virtue.

Growth is the primal law of the educative process! Hksn the
mind ceases to develop, death sets in, The teacher stagnates to his
¢wn damnation, The college graduate meets the temptation to stagnate
sarly. It comes in the saduetivo,persgasive notion that the educating
process is for him complete., He may read a little for pleasure, he
may hear a lecture occasionally or may enjoy music, but everything is
desultaory. Intellectual growth on the contrary involves the syste-
matic etimulation of life. No desultory stimulation is worthy the

name of education. And so thousands of college graduates suffer dry=

A
rot{ They revert rapidly to the rank of the relatively uneducated.
This temptation may be due in part to the fact that the close of the
school and coll.sa course is marked by elaborate ceremonies that give

an air of to the four years of training. But even if the
temptation must come, yielding alome is sin. And while intellectual
stagnation is a cardinal sin in all cases, it is peeculiarly heinous
in the teacher. Stagnation means that he has lost ambition and has
settled into a state of intellectual orystallization which is a

spiritusl death. Henceforth his teaching service is purely
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mechanical and he has no intellectual stimulus for the boy and girl
in his care. Education is thofefore paralyzed.

It is a moral duty of teachers to grew, to drink deeply at the
springs of knowledge, to face new truths and derive inspiration from
them. As long as his mind continues to unfold its powers he has
abundance of life. New growth is new power; new power means new
service; new service to our genmeration is the fulfilling of the law
of duty.

The pure in heart shall see God, and the meek shall inherit the
earth, These promises are entirely valid and especially applicable
teo the teacher. The teaching profession is peculiar. It differs
from the other learned professions in that ite service is not in-
dividualistic. Thet is, the physician rarely comes into contact
with other physicians professionally in hie private practice. His
work is almost whelly individualistic., The same is true largely of
the minister and lawyer. The teacher on the other hand cannot be
efficient without cooperation and unity of effort. Teachers work
in schools, in groups, where responsibilities are shared, where
leadership is deeirable and work under direction is enevitable.

Here is temptation for envy, jealousy, rivalry, suspicion and mutual
distrust of one another, These sins will disintegrate the pro=
fessional wellbeing because they exaggerate individual, personal in-
terssts and gii:gﬁthe efficiency of the common body of professional
workers to deteriorate. Two forms of this sin are peculiarly rep-

rehensible. The one is professional dishonor; the other is pree
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fessional disloyalty.

Professional dishonor comsists in a struggle for personal
ends at the expense of general professionsl welfare. To get ahead,
teachers have been known to undermine the personal character and
professional record of rivals, Political influence rather than
intellectual fitness or professional efficiency and merit, is used
to secure appointment to positions. Professional dishomor not only
wrongs profiessional brethfren and uses sordid means to securs pro=-
motion, but it disregards promises, breaks contracts, withholds
honest}y earned rewards, plagiarizes the ideas and achievements of
others, and misrepresents facts. The teacher that maintains a
pure heart is fair to fellow workers, rejoices in their achievements,

is wmodest, and is so absorbed in hies own service that -he has no
time to give to the seeking of places of preferment,

Professional disloyalty consists in willfully and maliciously
doing and sayisg things that will injure the professional standing
and accomplishments of a fellow worker., The leader may be disloyal
in seeking personal ends at the expense of his subordinates. He is
insistent upon his own will against the best interests of the service,
and is therefore unfair and unjust. The ssubordinates may be dise
loyal to each other, Lack of mutual respect, mutual confidence, and
a self seeking spirit with dieregard for the professional wellbeidng
of others, is the acme of the sin of disloyalty. The meek spirit on
the other hand gives his service freely and asks not for personal re=-

ward. He shall inherit the earth. He will come intoe his own in
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due time. His loyalty will win for him larger opportunities of

gservice than he has yet dreamed.
CLASS OF 1915 ,

For you wisdoem hath builded her house. She hath hewn out her
seven pillars; love of truth, intellectual honesty, selfcontrol, sound
judgment, refined taste, recognition of duty in all situations, and
loyalty to God and man, If your college training rests upon these
bases, wisdom's house is well built. You are now to go out inte
life to practice that which has here been taught. Society needs you.
Society is hard beset by forces that tend to break down its own
guarantees of peace and tranguility. Selfishness and greed war
against the common good. Ignorance and bigotry are beating hard
against intelligent tolerance. Vice and easy morality are preying
upon the innocent. License is striving hard to assert its superiority
over law and order. Lust twines its serpentine, slimy length about
the legitimate pleasures of youth. TEducation is the antidote needed.
Education that builde character, character that expresses itself con=-
cretely in sobriety, in clean living, in high purposes, in devotion to
duty, in unselfish service to humanity's needs. How many of you are
willing to consecrate your service this day to the Lord ! I am con=
fident each one is calmly but firmly saying within himself and her=

It is a worthy mission into which you go
self as Samuel did : "Here am I; send me." 5, It 1s the Lord's work.

Consecrated devotion to duty will win for you high achisvements. MNay

S
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you view your successes in humility, counting it all joy to have

contributed in your own way, but to the full measure of your ability,

to the advancement of human welr:;%,v At/ A / ;;/ :
7‘”"-’" E’WQ“f ' aarAg Y. W <, _. ! et m > [
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[Reprinted from ScHOOL AND Sociery, Vol. 1., No. 21, Pages 721-726, May 22, 1915]

EDUCATION AND SOCIAL SERVICE!

Aun education has to do primarily with
the individual. Its processes concern them-
selves largely, if not exclusively, with the
development of the mind of the individual
learner. Consequently the usnal defini-
tions of eduecation emphasize these individ-
ual characteristics of the work., The start-
ing point is always the individual, and,
while the process seeks to adapt the indi-
vidual to his physical and social environ-
ment as well as to bring him into intelli-
‘gent, relationship with his race inheritances,
yet the end, as the beginning, is expressed
in terms of individual reaction. Thus ex-
cellence, as an educational ferm, means in-
dividual excellénce; proficiency means in-
dividual proficiency; scholarship signifies
elimination and isolation; culture is exelu-
sive; the academic life is retired and se-
eluded.

The very conditions of intellectnal com-
petition compel individualization. There
can he no community of interests in a
scholarship contest. Suceess is individual
and presumes supremacy over all competi-
tors. The winner stands forth above his
fellows, his achievement being purely per-
sonal. Hven such benefits as result to the
logsers are again in their furn purely indi-
vidual benefits. All of which argues that
our minds are our private domain into
which the community may not enter un-
bidden. What we may acquire of intellec-
tnal scumen depends upon the amount of

1 Imaugural address of the president of the New
York State College for Teachers, Albany, N, Y.

effort we are willing to malke, each for him-
self. What these minds choose to give forth
in $peech and writing has its common val-
ues, but here again only those who ean
seize upon it and individualize it for them-
selves; can transmute it into their own per-
sonalities. That is to say, he who has be-
come efficient through edueation and train-
ing iz the sole possessor of that efficiency.,
The produets of that efficiency he can share
with others, the efficiency itself, never,

In the same way culture is commonly
conceived to be an individual possession.
It presupposes a thorough selfmastery
which is in itself a form of individualism;
and it consists in an intelligent interest in,
and a sympathetic understanding of, the
universal. Here at last we appear to
have a social element. But even this is elu-
sive, for culture sharply differentiates its
possessor from those who don’t have it.
The eultured person may have an interest
even in the barbarie and unlovely, buf it is
likely to be a long-range interest only: he
may have a sympathetic understanding of
the plebeian point of view, buf it will proh-
ably be an intellectual sympathy only.
Culture of this sort lives apart in beautiful
houses, on shady streets; it reads books
that are different; it touches life, the real
life of teeming humanity, at second hand;
it enjoys plays and pietures and musie
that serve clearly to emphasize ifs sepa-
rateness; it has little or no social value.

Scholarship, the kind that commands
the respect of the world, is an arvistocratic
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sort of thing. It is of a retiring disposi-
tion because it thrives best in its lonely
study. It appears cold and distant because
it can be understood neither by the rabble
nor by the generality. It is individualistic
in a real sense. Its unsoecial attitude ap-
pears o be inevitable. If you drag il oul
into the bright light of community com-
monplaces, it ceases to be. And so results
the current phrase, academic seclusion.
The scholars, the cultured fraternity of
the university world, are usually far re-
moved from the work-a-day world. Or
they are supposed to constitute by them-
selves apart a miniature world of their
own. This figurative world is said to mir-
ror the real world beyvond the academic
wall, but the stress and noise of that real
world is kept at a safe distance. Hduca-
tion so conceived withdraws itself fo its
devotions, Its votaries go into seclusion fo
perform mystic rites, later to emerge, but
each committed to the individual enjoy-
ment of his own rewards. It is an exelu-
sive process, earried on in deep retirement,
and has a tendency to make a separate
people of its happy possessors.

This old individualism in education has,
of course, a large element of truth and fact
behind it. As we have already seen, the
fruits of education are first individual,
personal, private; these fruits can be se-
cured only by individual, personal effort;
and they can be secured hest in seclusion.
But this individualistic conception is nev-
ertheless wholly inadequate. It is too nar-
row. In so far as it fails to inelude in its
scheme the duty of service, in so far as it
ignores man’s social nature, in so far as it
disregards the legitimate claims of the
state, it is truly a colossal misconeeption.

Man is a social being. “‘None liveth to
himself’” alone. We are each of us mem-
bers of social groups, as son or daughter,
parent, neighbor, citizen, and a social group

implies duties and services. Community
life rests firmly upon an assumed mutual-
ity.
But as he framed the whole, the whole to bless;
On mutual wants built mutual happiness:
So from the first, external order ran,
And ereature linked to ereature, man to man.
A longer care man’s helpless kind demands;
That longer care contracts more lasting bands:
Reflection, reason, still the ties improve,
At onece extend the interest, and the love;
With choice we fix, with sympathy we burn;
Each virtue in each passion takes its turn;
And still new needs, new helps, new habits rise,
That graft benevolence on charities,

Even the herd-life rests upon instinets and
apon & erude animal training. How much
more then will community life rest for its
security upon intelligence and the frain-
ing of that intelligence info a community
conseience. Hvery community, large or
small, depends for its very existence upon
the recognition of duties owed, of services
rendered by its constituent units, and edu-
cation is the reagent by which right soeial
conduct comes out of the commingling of
passion, appefite, self-will, a moral sense
and intelligence. So necessary is educa-
tion to community well-being, that every
modern state makes public education its
chief funetion. No other state activity is
so largely socialized as is publie edueation.
In this eapacity as educating agency, the
state is far more concerned with social
gerviece than with individual possession;
more concernied with community welfare
than with individual success. The state
wants to know of its educational product,
not how much do you know, but how well
can you serve your fellows? In fact, the
fundamental assumption of public eduea-
tion is that it has social value. Its individ-
ual value is secondary and incidental. Mil-
ton in his tractate on Education gave a
marvellously clear outline of what the state
conceives education to be:
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T call, therefore, a complete and generous edu-
cation, that which fits a man to perform justly,
skilfully and magnanimously all the offices, both
private and publie, of peace and war.

Service is the keynofe, social service is
the measure of value.

But edueation has social value only
when it affeets the tranquillity and secur-
ity of the state through industrial well-
heing, through community self-control and
through spiritual resources for community
happiness.

The schools maintained by any state
must therefore have these social aims
among others or they are of little value and
do not justify themselves to the state
Only when the public schools, state col-
leges and state universities make of their
eraduates socially minded men and wo-
men, whose motto is Ieh dien, will they
justify the state moneys laid out upon
them.

Tlow then can these ends be realized?
How ean public education be made fo ex-
press itself in terms of social serviee?

Bdueation will guarantee the security
of the state when it conseryves the physical
well-being of manhood and womanhood;
when it provides industrial efficiency for
the young before they are forced into the
race for a living; when it adapts men and
women to their physieal and social environ-
ments; when it brings its generation into
full understanding of all the achievements
of the race as recorded in literature and
history; when it provides for the develop-
ment and nurture of man’s moral and re-
ligious nature. From such an educational
content the ecommunity will build habits of
sound judgment, clear perspective in mat-
ters of human welfare, habits of self-con-
trol under conditions of provocation and
stress, an inner resourcefulness for public
eontentment.

Physieal virility is the first concern of
the state. It demands that public educa-

tion shall equip its children with the neces-
sary rules of personal hygiene and public
sanitation. But it asks more. Can the
schools imbue the young mind with a sense
of duty in the matter? Can the schools
fire youth with a spirit of service? It is
not enough to know how to avoid disease
in our own members; we must burn to
serve the community in fighting racial de-
terioration beeause of social disease. When
our boys and girls leave the public schools
convinced that it is their dunty to conserve
the health of the community as well as
their own, ready to translate their sense of
duty into public service, then will the pub-
lie schools be efficient to that extent.
Self-support remains the fundamental
problem of man, The state’s second inter-
est is in a citizenship that can win in the
race for subsistence. And all must win;
at Jeast nmone must lose in the struggle.
Pauperism is abhorrent to the ideal state.
It is a social disease against which we must
cuard, just as we guard against vice. The
state is nnder obligations to its citizens to
provide such occupational preparation as
may be necessary to give each person an
earning capacity. Unemployment is an in-
dustrial disease, and in so far ag it is due to
a lack of suitable training for socially use-
ful tasks, it is a charge against the scheme
of public education. The public schools
must therefore provide adequate means of
preparation for those occupations which
have social value. The boy who ecomes fo
manhood without a trade or useful oceupa-
tion must become an idler, a menace to the
tranquillity of organized society. Fifness
for social service is the ultimate test of pub-
lic eduecation, and fitness for service de-
mands that each individual shall have full
opportunity to develop his highest capaci-
ties. The schools may well set themselves
the task of planting in the minds of the
young the knowledge that self-support is
the first service the individual can render
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to the state. Such a conception of industry
will dignify labor and relegate the social
parasite to the ranks of the other social dis-
cards, the diseased, the delinguent and the
unfit,

The state is the commonwealth, the com-
mon weal. Our great declaration has it
that the pursuit of happiness is an inalien-
able right which the state seeures or guar-
antees. Plato likewise regarded happiness
a prime need in his state, making Socrates
say (Bk, V.):

We are farming a happy state, not picking out
some few persons to make them alone happy, but

are establishing the universal happiness of the

whole.

Implicit in these two conceptions, the
““common weal’’ and the right to be happy,
is the further assumption that beyond
physical well-being, beyond mere subsist-
ence, is a higher goal after which human-
ity strives, Beyond the physical is the
mental and the spiritual, two elements that
condition this happiness. And these are
peculiarly the objects of education. The
physical is subject to training: the mental
and spiritual are developed, educated. In
this quest for happiness which is guaran-
teed by the free state, it is to the inferest
of that state that the emotions of the seek-
ers shall be purified, that their judgment
shall be sound and accurate, that their will
shall be intelligently controlled, to the end
that there shall be moderation. The de-
velopment of the mind therefore becomes
the fundamental interest of the state in
exercising its educating funetion. For
happiness is a subtle matter. Tt depends
more upon the things that oceupy the mind
than upon the work that busies the hands;
therefore it becomes important that the
mind shall have resources in itself for
happiness if the citizenship shall be sane in
its universal quest. The mind must have
the power to think aggressively, not merely
to feel passively. Tt must have wide inter-

ests, multitudinous contaets, with nature
and with humanity, with physical and so-
cial environments, as well as with the race
achievements, that its pursuit of happiness
may be purposeful. Public education must
serve the state by wisely providing for
these ends. Tt must give the workman the
ability to understand the birds, animals,
trees, flowers, earth and sky, that come
under his observation during his daily
Journeys to and from work. It must teach
him the achievements of the ages whose
debtor he is, that he may be truly humble,
It must teach him the duties he owes to
family, neighborhood, city, state and na-
tion. These matters will serve to fill his
mind with serions matter for his thinking,
Give the worker capacity for high think-
ing, and contentment is his, ‘Withont this
material for thought, man sinks to a merely
animal existence, with a capacity for herd-
life, but not for the soeial joys that are dis-
tinetly human. Education of this sort is
genuine soeial serviee hecanse it prepares
for self-controlled community life.

Because of their valuable contributions
to man’s peace of mind and beeause of
their value in promoting the stability of
society, the state is also deeply concerned
in training the moral nature and in eulti-
vating habits of religious worship. A sep-
arate state can not, of course, itself give
this training, but it can require it. It ean
require, it seems to me, that every child
shall have religious instruction for a pre-
seribed minimum of hours per week, leav-
ing it to the parents’ choice as to who shall
give such instruction. It is unimportant
for the state who shall give it; extremely
important that it be given. For out of this
moral and religious teaching comes rever-
ence for goodness, " truth, beauty, justice,
honor; by it comes the spirit of worship and
the humble spirit which is the teachable
spirit; in it alone is the sure hope of a
righteous nation.




SCHOOL AND SOCIETY 5

Now if the argument holds that educa-
tion develops these characteristics by which
the organized body of society subsists and
by means of which its happiness and se-
curity arve augmented, then teaching be-
comes a distinetly social service. To the
teacher all knowledge therefore is utili-
tarian. In him the eultured and pragmatic
beecome identical, for all culture has cash
value for him. Scholarship is no longer
exclusive, but exists solely for the good of
society. For it is the teacher’s chief busi-
ness to make common social eoin of all that
can be included under the term culture.
Furthermore, teaching service is high serv-
ice, The artisan serves society too, but the
measure of his excellence is merely in hon-
est labor, and the extent of his failure is
measured by a poor material product—no
more. The physician serves society, his
excellence being expressed in healthy bod-
ies, his failure in physical death. But the
excellence of the teacher’s gervice is meas-
ured in terms of character, in terms of soul-
life; his failure is expressed in fallen em-
pires, Dark Ages, social degeneracy, mob-
violence, the passing of ecivilizations.

So a state college for the training of
teachers becomes the highest possible ex-
pression of this ideal of education as social
gervice. In maintaining this college the
state of New York recognizes higher edu-
cation as a fundamental social need and
dedicates its wealth to the preparation of
teachers for this service. Students who
enter here may not be forgetful of this faet.
They may not take their training here in a
gelfish spirit, but must conseciously dedicate
themselves to the public service. For them
the paramount questions must always be:
‘What social needs can I satisfy? What so-
cial ills can T cure?

That this idea of service may not appear
wholly chimerieal let us look for a moment
at the social needs of the present day and
ask ourselves how education for social sery-

ice should meet the conditions presented.
Soeiety needs peace in the family of na-
tions; and it nceds industrial stability.
How can these needs be met by education?
Can society minister to its own needs
through its scheme of education? Let us
put our faith to the rigid test of works.

Peace between two nations rests ulti-
mately in the respect which each has for
the national ideals of the other. This is a
matter of education. The study of foreign
literatures and history opens up new eivili-
zations to the student, It takes that stu-
dent out of himself and brings him into
sympathetic understanding of other na-
tions’ points of view. Similarly, a study
of ancient literatures gives the student a
comprehensive grasp of ancient civiliza-
tions. Out of such study come breadth of
view, tolerance, a cosmopolitan spirit as
against a narrow provinecialism, and na-
tional humility; these are the products of
such edueation, And this is eulture which
ig the complete antithesis of that provin-
cialism which is the condition antecedent
to strife. No two nations will quarrel if
they have each a widely diffused knowledge
of the other’s disfinetive civilization as re-
corded in its literature. It is not too much
to say that the present European war
would never have oceurred if the nations
had devoted less time to the study of those
eommercial rivalries which divide them,
and more time to those great qualities of
national genius which each has written in
its great books. The old humanities are
well named. That peace may be preserved
between us and the world, let us give the
diligent attention of our schools to the hu-
manities, new and old,

For some time we have been in the throes
of real industrial unrest. Business is de-
pressed ; unemployment is extensive; con-
fidenee i impaired. What has the educa-
tional scheme done to bring on these con-
ditions? What has it done to prevent?
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Public education has not in the past
made adequate provision for the training
of the young for industry. As a result
there are many industrial misfits, and we
are compelled to import skilled workmen
from abroad. The schools can surely rem-
edy this material error, and they are now
working intelligently to that end.

But I am more concerned with another
phase of the matter. We need an education
that will give better social perspective.
Our ideal has been individual efficiency
rather than social responsiveness. Truth
is, our captains of commerce have acquired
a strong social provincialism and have
thereby built up antagonisms, more espe-
cially between capital and labor, that will
not down until a hroader education inter-
venes. We do not understand each other.
The employer believes the worker shirks;
the worker believes the employer receives
more than his share of the fruits of indus-
try. They can not share each other’s point
of view.

Edueation, public, technical and indns-
trial, has placed its stress upon that induns-
trial efficiency which spells increased pro-
duction, greater net profits, interference
with prices of commodities and wages,
speeding up machines and workers, ete.
One result is over-production, for we are
requiring more hours of labor than are
necessary to produce the fotal usable prod-
uet from the total available labor and ma-
chinery. On the other hand, interference
with produetion and distribution of useful
commodities make inevitable extremes of
wealth and poverty.

Hdueation must change its emphasis, It
must seek to break down this social pro-
vineialism. Each half must be taught the

point of view of the other half, Shiflt the
emphasis from individual exeellence to so-
cial responsiveness. The aim of our teach-
ing must be duty owed by each to all ; gom-
munity welfare, not individual suceess;
consideration for others; self-effacement;
service. These old virtues must beeomo the
aim of our teaching if we would serve so-
ciety well. Tt will be a return to the culture
basis in education as distinguished from
the industrial basis. True culture is al-
truistie, and altruism is an effective anti-
dote for the educational individualism
which has brought about the present indus-
trial and social deadlock.

Now New York State College. throngh its
faculty, must be ready and fit to come into
close contact with these social problems.
Our scholarship shall nmever be unsoecial
and cloistered, but practical; our culture
shall never be over-refined, snobbish, dilet-
tante, but warm and sympathetie, ready to
serve the lowest social need. We must, of
course, have scholarship, and we must have
culture. They will be indispensable quali-
ties as we address ourselves to the task.
Our sympathies must be as wide as hu-
manity; our knowledge of soeial needs
must be accurate; we must be willing to be
spent in the service of the state. We ac-
cept our commission from the state of New
York to serve its great social needs. If will
be our purpose to train here men and wo-
men who will go into the secondary schools
of the state and into places of educational
responsibility. They must be men and wo-
men who are socially minded, cultured,
scholarly, fit to serve and ready to serve.

A. R. BRUBACHER

StATE COLLEGE FOR TEACHERS,

ArBANY, N, Y,
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EDUCATION AND SOCIAL SERVICE .

All education has to do primarily with the individual. Its
processes concern themselves largély if not exclusively with the
development of the mind of the individual learner, Consequently
the usual difinitions of education emphasize these individual
characteristics of the work. The stariing point is always the
individual, and, while the process pesks to adapt the individual
to his pjysical and socianl environment as well as to bring him into
intelligent relationship with his race inheritances, . yet the end,
as the beginning, is e#pressed in terms of individual reaction.

Thus excellence, as an educational term, msans individual excellence;
proficiency means individual proficisency; scholarship signifies
elimination and isloation; culture is exclusive; the academic life
is retired and secluded.

The very conditions of intellesctual competition compel
éndividualization. There can be no community of interests in a
scholarship contest, Success is individual and presumes supremacy
over all competitors., The winner stands forth above his fellows, his
achiavement being purely personal. Even such benefits as rasult
to the losers are again in their turn purely individual bensfits,

All of which argues that our minds are our private domain into which

the community may not enter unbidden. What we may acquire of intellsctusl
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acumen depends upon the amoun£ of effort we are willing to make,
each for himself, What these minds choose to zive forth in speech
and writing has its common values, but here again, only those who
can seize upon it and individualize it for themselves, can transmute
it in£o their own personalities. That is to say, he who has bscome
efficient through education and training, is the sole possessor of
that efficiency. The producte of that efficiency he can share with
others, the efficiency itself, never,

In the same way culture is commonly conceived to be an individual
possession. I % presupposes a thorough selfmastery which is in itself
a form of individualism; and il consists in an intelligent interest
in, and a sympathetic understanding of, the universal. Here at last we
appear to have a social element, But even this is elusive, for
culfure sharply differentiates its possessor from those who don't
have it. The cultured person may have an interest even in the
barbaric and unlovely, but it i4 likely to be a longerange interest only;
he may have a sympathetic understanding of the plebean point of view,
but it will prodably be an intellectual sympathy only. Culture of
this sort lives apart in beautiful houses, on shady streets; it reads
books that are different; it touches 1life, the real 1life of teeming
humanity, at second hand; it enjoys plays and pictures and music that
serve clearly to emphasize its separateness; it has little or no
social value,.

Scholarship, the kind that commands the respect of the world,
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ie an aristocratic sort of thing, It i8 of a retiring disposition
bescause it thrives best in its lonely study. It appears cold and
distant becuase it can be understood neither by the rabble nor by

the generality. It is individualistic in a real scnse. Its

unsocial attitude appears to be inevitable. If you drag it out

into the bright lignt of community common-places, it ceases to be,

And eo results the current phrase, academic seclusion. The scholarg
the cultured fraternity of the University world, are usually far
removed from the work=-a-day world., Or they are supposed to constitute
by themselves apart a miniature world of their own, This figurative
world is said to mirror the rsal world beyond the academic wall,

but the stress and noise of that real world is kept at a safe distance.
Tducation so conceived withdraws itself to its devotions. Its votaries
g0 into seclusion to perform mystic rites, later to emerge, but each
committed 1o the individual enjoyment of his own rewards ., Tt is an
exclusive process, carried on in deep retirement and has a tendency to
make a separate psople of ite happy possessaors,

This old individualism in sducation has, of course, a large
element of truth and fact behind it. Ag we have already seen, the
fruite of education are first individual, personal, private; these
fruits can be secured only by individual, personal effort; and they
can be secured best in seclusion, But this individualistic conception :
is nevertheless wholly inadequate, It is too narrow. In so far as it

fails to include in its scheme the duty of service, in so far as
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it ignores man's social nature, in so far as it disregards the legitimate
claims of the State, it is truly a collossal misconception.
lan is a social being. "None liveth to himself" alone. Vie

are each of us members of social groups, as son or daughter, parent,
ngighbor, citizen, and a social group implies duties and services.
Community life rests firmly upon an assumed mutuality.

"But as he framed the whole, the whole to bless,

On mutual wants built mutual happiness;

So from the first, external order ran,

And creature linked to creature, aman to man,
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A longer care man's helpless kind demands;

That longer care contracts more lasting bands:

Reflection, reason, still the ties improve,

At once extend the interest, and the love;

#ith choice we fix, with sympathy we burh;

Each virtue in each passion takes its turn;

And still new needs, new helps, new habits rise,

That graft benevolence on charities.”
Even the herd-life rests upon instinecte and upon a crude animal
training. How much maore then will community life rest for its
security upon intelligence and the training of that intelligence into
a community conscience. Avery community, large or small, depends
for its very existence upon the recognition of duties owed, of
services rendered by its constituent units, and education is the
reagent by which right social conduct comes out of the commingling
of passion, appetite, self-will, a moral sense and intelligence.

S0 necessary is education to communiiy well-being, that svery

modern State makes public eduction its chief funetion., No other
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State activity is so largely socialized as id publiec education,

In this capacity as educating agency, the State is far more concerned
with sccial service than with individual possession; more concerned
with community welfare than with individual success. The State
wants to know of its educational product, not how much do you know,
but how well can you serve your fellows 1? In fact the fundamental
assumption of public education ie that it has social value, Itse
individual value is s=condary and incidentsal. Yilton, in his
tractate on Zducation gave a marvsllously clear outline of what the
State conceives sducation to be: "I ecall therefore a complete and
generous education, that which fite a man to perform justly, skil-
fully, and magnanimously all the offices, both private and publie, of
peace and war . " Service is the keynote, social service ig the
measure of valus,

But education has social value only when it affects the trane
quility ani security of the State through industrial well-being, through
community self-control and through spiritual ressurces for community
happiness,

The schooles maintained by any State must ther=fore have these
8ocial aims among others or they are of little value and do not justify
themselves to the State. Only when the public schools, State Colleges
and 3tate Universities make of thsir graduates socially-minded men and

women, whose mottoﬁ is Ich dien, will they justify the State moneys laid

out upon them,
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How then, can these ends be realized ? How can public education
be mude to express itself in‘tsrma of sociml service ?

Education will guarantee the security of the State when it
conserves the physical well=-being of manhood and womenhood; when it
provides industrial efficiency for the young before they are forced
inte the race for a living; when it adapts men and women to their
physical and social environmentsjowhen it brings its generation into
full understanding of all the achievements of the race as recorded
in literature and history; when it provides for the development and
nurture of man's moral and religious nature. From such an educational
content the community will build habits of sound judgment, clear
pergpective in matters of human welfare, habits of self-control under
conditions of prevacation and strese, an inner resourcefulness for
publiec contentment,

Physical virility is the first concern of the State. It demands
that public education shall equip its children with the necessary
rules of personal h giene and public sanitation. But it asks more.
Can the schools imbue the younz mind with a sense of duty in the
matter 7 Can the schools fire youth with a spirit of service ?

It is not enough to know how to avoid disease in our own members;

we must burn to serve thg community in fighting racial deterioration
because of social disease. When our boys and girls leave the
public shcools convinced that it is their duty to conserve the

health of the community as well as their own, ready to translate
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their sense of duty into public service, then will the publie schools
ba efficient to that extent,

Selfsupport remains the fundamental problem of man, The
State's second interest is in a eitizenship that ean win in the
race for subsistence. And all must win; at least none nmust lose
in the struggle. Pauperism is abhorrent to the ideal State. It
is a social disease against which we must guard just as we guard
against vice. The State is under olbigations to its citizens to
provide such occupational preparation as may be neceasary to give
sach person an earning capacity. Unemployment ie an idustrial
disease and in so far as it is due to a lack of suitable training
for socially useful tasks, it is a charge against the scheme of
public education, The public echools must therefore provide
adequ;te means of preparation for those occupations which have
social value.: The boy who comes to manhood without a trade or
useful occupation must become an idler, a menace to the tranquility
of arganized society. Fitness for social service is the ultimate
test of public education, and fitness for service demands that
each individual shall have full epportunity to develop his highest
capacities. The schools may well set themselves the task of
planting in the minds of the young the knowledge that selfsupport
is the firet service the individual can render to the State. Such
8 conception of industry will dignify labor and relegate the social

parasite to the ranks of the other social discards, the diseased, the
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delinguent, and the unfit.

The State is the commonwealth, the commen weal. Qur zreat
Declaration has it that the pursuit of happiness is an inalienable
right which the State secures or guarantees, Plato likewige re-
garded happiness a prime need in his State, making Socrates say
QBk.v) "We are forming a happy state, not picking out some few
persons to make them alone happy, but are establishing the universal
happiness of the whole," Implicit in these two conceptions, the
"common~-weal" and the right to be happy, is the further assumption
that beyond physical well-being, beyond mere aubsiétance, is a
higher goal after which humanity strives. Beyong the physical is
the mental and the spiritual, two elements that condition this
happiness. And ithese are peculiarly the objects of eiucation. The
physical is subjeck to training; the mental and spiritual are de-
veloped, educatad. In this quest for happiness which is guaranteed
by the free State, it is to the int erest of thet State that the
emotions of the seekers shall bte purified, that their judgment shall
be sound and acecurate, that their will shall be intelligently con=-
trolled, to the end that there shall be moderation. The de=
velopment of the mind therefore becomes the fundamental interest of

the State in exercising its education function. For happiness is

8 subtle matter. It depends more upon the things that occupy the
mind than upon the work that busies the hands; therefore it becomes

important that the mind shall have resources in itself for happiness
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if the e¢itizenship shall be sane in its universal quest. The mind
must have the power to think aggressively, not merely to feel
passively. It must huve wide interests, multitudinous contacts,
with natﬁre and with humenity, with physical and social environments,
ag well as with the race achievements, tﬁat its pursuit of happiness
may be purpossful., Public educalion must serve the State by wisely
providing for these enis. It must give the workman the ability to
unierstand the birds, animals, trees, flowers, earth and sky, that
come under his observation during his daily journeys to and from
work. It must teach him the achievements of the zges whose debtor
he is, that he may be truly humble. It must teach him the duties
he owes to family, neighborhood, city, state and nation. These matters
will serve to fill his mind with serious matter for his thinking. Give
the worker capacity for high thinking and contentment is his, Without
this material for thought, m&n sinks to a merely animal existence, with
a capacity for herd-life, but not for the social joys that are
distinetively human. Education of this sort is genuine social ser-
vice because it prepares for self-controlled communiﬁy life.

Because of their valuable contributions to man's peace of mind
and because of their value in promoting the stability of society,
tbe State is also deeply concerned in itraining the moral nature and
in cultivating habits of religious worship. A separate State
cannot, of course, itself give this training, but it can reguire it.

It can requirs, it seems to me, that every child shall have religious
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instructions for a prescribed minimum of hours per week, leaving it to the
parents choice as to who shall zive such instruection. It is unimportaﬁt
for the State who shall give it; extremely important that it be given.
For out of this moral and religious teaching comes reverence for goodness,
truth, beauty, justice, honor; by it eomes the gpirit of worship and the
humble spirit which is the teachable spirit; in it alone is the sure
hope of a righteous nation.

Now if the argument holds that education develops these character=-
istics by which the organized body of society subsiste and by means
of which its happiness and security are argumented, then teaching
becomes a distinctly social service. To the teacher all knowled s
therefores is utilitarian. In him the cultured and pragmatic become
identical for all culture has cash value for him, Scholarship is
no longer exclusive hut exists solsly for the good of society. For
it is the teacher's chisf business to make common social coin of all
that can be included under the term culture, Furthsrmore, teaching
gaervice is high service. The artisan serves society too, but the
measure of his excellence is merely in honest labor and the extent of
his failure is measured by a poor material product no more, The
physician serves society, his excellence heing expressed in healthy bodies
hie failures in physical death. But the excellence of the teacher's
service is measured in terms of character, in terms of soul=-life;
his feilure is expressed in fallen empires, Dard Ages, social

degeneracy, mob-violence, the passing of civilizations,
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out of such study come breadth of view, tolerance, a cosmopolitan

spirit as against & narrow provincialism,; and national humility;

these are the products of such education, And this ia culture whiegh

is the complete anthithesis of that provincialism, which is the con-

dition antecsdent to sirife. o two nations will quarrel if they

have each a widely diffused knowledge of the other's distinctive i

civilization as recorded in its literature. It is not too ﬁych to
v PP/H |

say that the-pfeaﬂni.éuropsan war would wever have occurred, if the

natione had deveted less time to the study. of those commercial

rivalries which divide them, and more time to those great gqualities of
national genius which each has written in its great books. The 214
humanities wre well named, That peacs may be prseserved betwesn
us and the woerld, let us give the diligent attention of aur schools
to the humanities, new and old.

For some time we have been in the throes of real industrial
uanrest., Business is depressed; unemployment is extensive; con-
fidence is impaired. What has the educational scheme done to

bring on these conditions ? What has it done to prevent ¢

Publiec education has not in the past made adequate provision
for the training of the young for industry. As a result there are @
many industrial misfits, and we are compelled to impaort skilled
workmen from abroad. The schools can surely remedy this material 1

error, and they are now working intelligently to that end,
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But I am more concerned with another phase of the matter. We
need an education that will give better social perspective. Our
ideal has been individunl efficiency rather than social responsivensss,
Truth is, our captains of commerce have acquired a strong social
provincialiem and have thereby btuilt up antagonismas, more especially
between cepital and labor, that will not down until a bYroader
education intsrvenes. We do not understand each other, The
employer teliesves the worker shirks; the worker believes the
amployer receives more than his Bhare of the fruits of industry.

They cannot share each other's point of view.

Education, pubilic, techirical and industrial, has placed
ite stress upon that industrial efficiency which spells increased
production, grealer rnet profits, interference with prices of
commodities and wages, speeding up machines and workers, etec.

Une resuli is over=-productkion, for we are vreguiring more hours of

lavor then are necessary to produce the toial usable product from

the total available labor and machinery. On the other hand interference
with production and distribution of useful commodities make inevitelle
extiremes of wealth and poverty.

Zducation must change ite emphasis. It must seek to break
down ithis sociel provincilaism, Each half must be taught the point
of view of the other half, Shift the emphasie from individual
excellence to social responsiveness. The aim of our teaching must

te duty owed by each to all; community wellare, not individual
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success; consideration for others; selfeffacement; service. These
0ld virtues must become the aim of our teaching if we would serve
soclety well. It will be & return te the culture basis in education
ag distinguished from the industrial basis, True culture is
gltruietic, and altruism is an effective antidote for the educational
individualism which has brought about the present industrial and
sociel deadlock,

Now the State College, through its faculty, must be ready
and fil to come into close contact with these social problems.
Qur scholarehip shall never be unsocial and cloistered, but practical;
our culture shall never be over-refined, snobbish, dilettanti, but
warm,and sympathetic, ready to serve the lowest social need, We
must, of course, have scholarship, and we must have culture, They
will be indiepeneatle gualities as we address ourselves to the task.
Qur sympathies must be as wide as humanity; our knowledge of aocial
needs muel be accurate; we must be willing to be spent in the service
of the State. Ye mccept our commiesion from the State of New York
to serve ite great socisl needs, It will be our purpnse to train
here men and women who willlgo into the secondary schools of the State
and into places of educational responsibility. They must be men and
women who are socilly minded, cultured, scholarly, fit to serve and

ready to serve,
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S0 a State ﬂﬁTTtgﬂ for the training of teachers becomes the

hizghest possible expressiosn of this ideal of educatlon ag social
!—ﬁllvz“ WAl 3—"— bt -3 fE J’ J Ngtaaanrgg L

service. In maintaining this eollege the State &%—ﬁaw—¥vrk—rgccgnlzaa

I

higher education as a fundamentgl social need and dedicates its
wealth to t?s nrepﬁratlwﬂ of teachers for this service. Students
who entagﬁ;urﬁ é;;’;;{qﬁe fortgetful of this fact. They may not take
their training Eb(g_in a selfish apirit but must consciously dedicate
themselves to the public service. For them the paramount questions
must alwayes be: What social needs can I satisfy ? What social ills
can I cure ?

That this idea of service may not appear wholly chimerical let
us look for a moment at the social needs of the present day and ask
ourselves how education for social service should meet the conditions
presented, Society needs peace in the family of nations; and it needs
industrial staobility. How can these needs ne met by education ? Jan
gocisly minister to ite own needs through its scheme of education ?
Let us put our faith to the rigid test 6f works.

Peace between two nations rests ultimately in the respeet which
each has for the national ideals of the other. Thies is & matter of
educzation. The study of foreign literatures and history opens up
new civilizations to the student. Tt takes that student sut of

himself and brings h.m into sympathetic understanding of other
nutianﬁs’points of view, Similarly, a study of ancient literautures

gives the student a comprehensive grasp of ancient civilizations,
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~Becent events of worldwide significance have given unusual

emphasis to the subject of nationality. Diplomacy has given expression
to national ideals, and to national hatreds. Culture has been defined
with arrogance and restricted with egotism along national lines of cleavage
Great international movements have been arrested or at least deflected
into national channels, The "brotherhood of man", an ideal which many
of us believed had become an international reality, has been rudely shattemi
except as it helps to cement the bonds of nationality. Socialism, that
once great internationalizing movement, has halted except ia so far as it
may continue national tendencies. In August 1914 the whole world specu=-
lated about these socialists. Would they follow their own red flag which
symbolizes humanity, brotherhood, internationality, or the flags of their
respective nationalities - England, France, Germang. Austria 2 The
event proved that nationality has-greater cohegive power than any ideal,
nowever powerful, with extra=-national boundaries.

fen habitually pay high tribute to this power of nationality.
Who ie so insensible to the value of ancestry that he has no pride in hie
descemit from those who sailed in the Mayflower, or from those who came
with William Penn, or from those who were with Captain John Smith %
Who is so mean as to deny his ancestral line % After a score of genera=-
tions the voung scion in America 8till cherishes the knowledge that in
his veing flows Scottish or Irish or Germanic or English blood. Natiorml
characteristics are discovered with pride; acquaintance with the language
of the homeland is maintained two hundred years after the first settler

arrived. Caelic will always be the mother-tongue of the true child of

Erin. And yet, as Juvenal well says, "What is the uss of pedigrees ?
what boots it to be accounted of an ancient line if before the very
faces of your forefathers you lead an evil life ¢ If you deserwve to be

accounted & man of blameless integrity and staunch love of justicg bota
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in word and deed, then I recognize the real nobleman." And similarly
with pride of nationality. What bopts it to vaunt your British or
Teutonic or Italian or Polish nationality, if you are not loyal in wnrzt
and deed to your American nationality even if it is yours only by adop-
tion ? Or is it possibly true that once & Turk signifie§ always a Turk ?
That is, can nationality ever bé transferred ? Our scheme of naturali=-
zation presupposes that it can. Every year thousands renounce asllegiance
to a native Buropean or Asiatic nationality and solemnly swear that they
will be loyal to the America . of their choice. By this act our govern=-
ment accepts the transfer of nationality but it never determines whether
the new citizen has made that transfer complete. In fact our govern=-
ment has taken no paing to define the terms of transfer, accepting the
expressed desire for the deed.
II

Nationality is a matter of differentiation and resemblance.
The humen units constituting a nation usually resemble each other in
language, enjoy the same literature, maintain the same traditions, have
a share in the same government, industry, and art, and frequently
practice the same religion. A nation so constituted differs from other
nations in one or more of these elements. We may indeed have a nation
whose coumponent units enjoy the same government but use a variety of
languages, to wit: Austria, the British Empire, the United States of
America. Or we may have a people using the same language scattered
among various governments as for X¥% example, the Polish people. 4And
nerein may be discovered a fundemental element of nationality. The
confusion of languages has been a source of weakness to the Aastro=
Hungarian Bmpire; on the other hand the solidarity of the Polish people
reste in its common language and the common traditions made possible
by that common language. The Polish people have remarkable national
cohesion in spite of the fact that they dwell in Germans‘Russia, Austria,

and America. Their national intereste are powerfully conserved by their
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common lasnguage through which a common literature is produced; by which
common traditione are transmitted; by which common ideals are maintained;
by which national characteristices are preserved.

It would appear, therefore, that language ies the unifying
element that is peculiarly effective in giving national ;ntegrity. This
may appear to be a presumptive hypothesgis in the face o%‘:"&iveraity of
tongues united under the British BEmpire. But the exeepiion is only
apparent, not real. The common English language is the unifying power
that holds Canada, Australia, New Zealand and South Africa to the Empire,
and even India is favorably affected by the fact that English is
increasingly used in its domain. But still more significant is the
fact that England and the United States are enjoying their peculiarly
close relationship largely because of their common official and 1i terary
language. These two nations are quite obviously etruggling towards a
common soul and will attain it soomer or later if nothing intervenes to
nullify the power of their common language and of the kiterature which
is shared by the two nations.

Nor is it accidental that language is a cohesive element of
nationality. It is after all a family matter. The fundamental meaning
of the word "nation" takes us back to the phenomenon of birth and
suggests the mother's knee where language is inherited, where the mother
tongue is learned. Nationality and natiwity have close etymological
relationship. It may therefore be said that a human group which has
inherited the same native characteristics, learned the same mother tongue,
enjoys the same literature, is enveloped by an atmosphere of unity which
is the basis of nationality.

The converse is also true. - The absence of a common language
makes it difficult to weld into a concordant nationality peoples of

different native characteristics. Qur own America is the best example,

Here English, German, Italian, Polish, Hungarian, French, Swedish, Danish,
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Greek, Yiddish, and score\ of other languages and dialects, are

A
struggling to persist. English is struggling to supersede all others,
and is the only lenguage that has any apparent chance to become the
unifying element of American nationality. But other &anguages have not
given up hope. German clamors for its chance, and has even succeeded,
under the plea of educational value, in seizing a place of importance
in the people's schools, Polish, Yiddish, Italiam and even Elavonian
persist in important colonial groups in all our large cities. These
foreign colonies hold tenaciously to these languages for domestic purposes,
maintain daily and weekly newspapers in these languages, conduct religious
and public meedings in these languages, striving ardently to establish
themselves as distinet national groups in the midst of the principal
group which we fondly call the American nation. Language is in each
cage the distinctive, differentiating eleuent which constitutee such a
colony a foreign colony. The solidarity of each colony is due solely
tq&he persistence of the foreign language. It is & patent fact, there-
fore, thal the American people is not now a homogenious nation. In
spite of considerable social aolidérity. the centrifugal forces within
are very great at this present moment. Against the unifying powers
of our national government are struggling violently theee foreigh language
groups with their differences of *%aditions. domestic habits, living
standards, hopes, ideals, ethics, literature.

What shall our attitude be toward the various Buropean
nationalities who have come and who may yet come to our shores ? Is it
desirable that they shall forget their own nationalizing tendencies and
submerge themselves in the American nation % For most of them it is no
longer a question of begoming the dominating element. They will
inevitably be submerged. In 1916 the English elements have so far
won in the nationalizing contest that English is destined to be the

basal American speech. May we now fairly insist that each new
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immigrant shall become Anglo=-Americanized % Are we now justified
in forcing upon each and all our language, our ideals, our instituti ons
of government, education, art and literature ? Perhaps the history
migrating nations will suggest the solution,

EEX

America as a mation is the result of one of the vast migratory

movements in which mankind has frequently engaged. The movement has

not brought us any one nation gn masse, but it has been sufficlently

extensive to constitute a migration of hations. In the dase of the
English, Irish, Hebrews, Germans, Italians, Hungarians, the total movement
has been large, large enough for each of these peoples to constitute a
new , an independent nation under conditions similar to those existing
when former migrations took place.

In the migratory movements of history the unity of the movement
has been nationality. The on-coming horde has usually sought an abiding
place in whieh it endeavored to establish its own national institutions
to the exclusion of national institutions. For exauple, when the
Hebrews arrived in Canaan, the terms on which they were prepared to meet
the people who occupted thnat land were expressed as follows:-

"Thou shalt net bow down te their gods, nor serve them nor do
after their works; but thou shelt utterly overthrow them,"

"Iwill utterly destroy the people to whom thou shalt come."

" T will send hornets bhefore thee, which shall drive out the
Hivite, the Canaanite, and the Hittite, from before thee, I will not
drive them out from before thee in one year; lest the land become
desolate, = « = = but little and little I will drive them out from before
thee, until thou be inereased, and inherit the land."

" Thou shalt make no covenant withh them, nor with their gods.
They shall not dwell in thy land."

This is insistence upon national integrity witn & sweeping vengeance,
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The |migratory instinct of the Hebrews appears to resi upon
a desire for territory, a detail in which the Hebrews agree with other
migrating people; but in the transfer of nationality they headd to a
policy of extinction of the dwellers 'in the land instead of annexation;
destruction instead of assimilat;on.

The Dorien migration in Greece had different methods and
resultse. They mingled with the original inhabitants on a give and
take basis, We have reason to believe that their language and
national characteristice were powerfully influenced by the contact;
that their contribution to Greek hisfory consists largely of the
modified factors of language and institutions which resulted from many
years of unrestrained commingling of two peoples.

In the middle agee the barbarians of the north, crowded
forward by their more barbarous brethren still farther north and east,
thrust themselves into the wivilizations of Greece and Rome and Con-
stantinople. They appear to have had no conscious national programs
such as the Hebrews had. They moved forward blindly, in eearch of
lend, moved uncompromisingly, but they were nevertheless either ready
to mix their nationalities with the nationalities they encountered
or were compelled to do so. This was no doubt due to many things.
They were notiﬁgnscious of & great national destiny; they had no
national literature through which they could crystallize national
speech, nationzl traditions, and national ideéals. At any rate the
net results of their migrations are always tempered vy the national
characteristics with which they had contact. They accepted much
from thosé who had much to give; they gave in return the best their
ruder habits of life had developed for them. Dt is especially
noteworthy that the same grand migratimr migratory movement resulted
in such a variety of modern European languuges., In Italy, Spain and

France, the Roman elements predominated forming the Romance languages.
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In England the Teutonic or invading elements persisted at first, but
later the invading Normass put their own mark upon that speech. In
Germany, where the rear of the migratory movement finally halted,
th& Teutcnic elements of speech remain undiluted.

We have, then, a variety of phenomena attending the
commingling of nationalities. The Hebrews insisted on estsblishing
their naticnality to the utter exclusion of all othere. The Franks,
on the other hand blended their nationality gently with that of Rome.
The variation is clearly due to difference in motive behind the migratory
movement as well as to difference of degree of development of national
characteristies in the competing nations. Which nationality shall
prevail, the one invaded or the one invading, depends upon the relative
merite of the two, and especially upon the motives by which the contending
nations are actuated.

Iv.

The motives that actuated our forefathers to cross the seas,
to brave the inhospitable wildernees and its savage inhabitents, are an
index of their quality as pioneers in the founding of the new nation.
Passing by those early%explorers in whom the spirit of adventure beat
high, who ﬁad no intention to identify themselves with the new country,
and confining our attention to the real settlers, we find two motives
of paraemount importance - the desire to emjoy religious freedom and the
ambition to realize greater political liberty. From England came
Puritans and Quakers and Catholics; from Holland came Calvinists; from
France came devout Catholics and Huguenots; from Switzerland and the
Rhine Valley came Quakers, Calvinists and Lutherans. All were alike
imbued with the spirit of freedom and piety. Huguenots in the Carolinas,
Catholies in Maryland, Qusakers in Pennsylvania, Calvinists in New York and
Puritang in New England, each and all came to build & new nation in a

freesoil, These motives generally dominated the immigrants who landed
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‘between 1492 and 1850, Religious freedom was at first the distinctive
note. The new lend was at an early date subdivided inteo geographical
units largely on the basis of thie religious freedom which frequently
degenerated inté extreme intolerance. 

National unity anpeared impossible because of these réligious
differences together with differences of language between English, French,
Duteh and German. Barly attempts at combined action were frequently
unsuccessful, But graduaXly political exigencies compacted the groups
into a more or less homogen@ous whole, The common sufferings and
struggles of wars contributed to the unifying proceses, and the final
political triumph of England in the struggle with France, gave England
political predominance. The English language necessarily had precedence
when the demand for language unity was emphasized by the political
exigencies growing out of the Revolution and the subsequent work of
condtitutionemaking. The Dutch of New York, the Germans of Pennsgylvania
and New York, and the French in the South, all yielded gracefully, though
slowly, to the predominance of English speech in officizl and government
business. Finally, with the coming of the public schocls in the early
part of the 139th century, English became an irresistible unifying power
in the new nation, so much so that by the middle of the century we had
become to & remarkable degree a homogeneous nation, enjoying one lenguage,
developing an inlegral political system, opergting a unified scheme of
education, and exemplifying a feirly unified social system. In 1850
there was nothing to threaten our national integrity esave only the
question of slavery and this threat affected our politieal unity alone.
We have never since then enjoyed an equal degree of homogeneity.

This is & remarkable result, In epite of religious
differences and in espite of an original diversity of tongues, the
American nation had become a reality and a unity, The migrating

nationalities had conquered the wilderness, driven out its savage

-
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aborigines with Bebraic ruthhssaneeg. crganized & new political svstem
and attained a degree of national unity that was able soon tec weather
the storm of a civil war. These pioneer nation builders succeeded in
making a complete break with the home=lend, and in nourishing a robust
loyalty to the new nation. They made a complete tranefer of nationality
for themselves and their children. How complete the transfer was, is
emply attested by the vigorous and victoricus war this new English
speaking nation waged against old England.

But evil days came to disturb thies happy ahd hopeful eguilibrium.

;éganmtive power behind immigration suffered a radical change
in the early and middle part of the 19th century. Religious freedom was
by this time a fact in Burope no less than in America. Migration was no
longer necespary to secure guch freedom. Political liberty was more and
more realized in England, ance, Italy and Germany‘ as those countrlza
evolved important constltutio al polltlcigbffberty as mié?ﬁ%f%?hﬁotives.
we have the desire for greater economic freedom. The economic @istrees
of Ireland and the industrial depression of CGermany, Austria, Russia,
Italy and Greece, have been the primary causes of the enormous tide of
immigration sweeping on us and over us in the last seventy-five years.
Freedom was still the watchword of the migratory mass, but its center of
gravity had fallen - from the head to the stomach. The early settlers
and colounists had come to secure a free conscience, to secure freedom
of religious action and freedom of political organization; the more
recent immigrant has come to secure free industrisl activities. This is
a tremendous shift of emphasis and it manifests itself even in the
current political thinking of our day. OQur history deals with large
political questions previous to 1850; it deals more largely with
economic and industrizl problems in recent years.

The motive behind the immigrant determines his attiitude toward

his adopted country and very seriously affects the spirit in which he
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mekes his transfer of nationality. The higher the motives the vetter
will be the quality of the immigrants. The forefathers had set their
minds on large conceptions = religious freedom and political liberty.
They were large men, men of detachment and devotion to a cause, because
they contended for ideals that laid open the whol#%ealm of philosophy,
moral and political and social. On the other hand, economic and
industrial motives tend to selfish ends, giving large importance to
material things, often losing sight of the spiritual and the divine.
fmong iﬁ}grants actuated by these motives we should not expect to find
meny men of large vision. They came beczusge Buropean industrialism
had weighed heavily upon them. They were narrowed and stunted by
unfortunate economic pressure at home. Under our greater ecomomic
freedom a happy rebound, & rejuvenation, takes place, but it is unfor-
tunately a material rebound. Its reaction too frequently spells
discontent. The recent immigrant therefore contributes to his adopted
land his labor which ig a much needed commodity in our undeveloped
country; but he also contributes a gpirit of social unrest. So his
contribution is purely material so far as it has positive value, negative
so far as it is spiritual.

The two types of immigrants are also distinguished by the
manner in wnich they transfer or fail to transfer their national
allegiance, The forefathers who migrated previous to 1850, English,

D utch, French, German, left behind them their political allegiances and
entered/wholehearted devotion into the building of the new nation.
There were no hyphenous members in the constitutionzl convention. 1
am not forgetful of the Toriee, of course, but we pass them with a more
easy tolerance because they were the byproduct of a war waged before
the status of the new nation was clearly established. When nation
building began in earnest, this Toryism promptly died. In the

Napoleonic war§ little or no inherited nationalism showed itself in
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the new America, partly because difficulty of communication gave

greater rgmotenees to the European struggle of that day; but primarily,

I believe, because our forefathers had transferped their naticnality to
the new land without any leading strings attached to the mother gotntry.

It is momewhat different today. The recent arrival from
Europe has usually come to us because American wages are higher, not
because our political institutions are admitted to be better. He
sometimes has not in any apprecisble degree severed his spiritusl
attachmentes to the mother country. In fact many of our newly made
citisens look with mil@d contempt on our youthful and unscientifie
attemptes atl government, firmly convinced that the government of the
homeland is superior. Save for our better economic status, they would
prefer the homeland. In truth, meny who come, are mere birde of passage,
remaining here only for a season of economic gain, returning joyfully to
the homelsnd as seon as their cﬁffer is full. They make no transfer of
nationality. The ties of the fatherland are strong in them;
their attachment to the new nation is extremely weak and precarious,
deperndent wholly upon material, pecuniary gain.

Consequently our naturalized citizenship presents a peculiar
problem, Naturalization as we administer it presumes a transfer of
nationality. But the actuality, I fear, is frequently & naturalized
citizenship whose material advantage alone makes the man an American;
whose spiritual allegiance makes him Italiam, Polish, German, or English.
Evidencee are numerous that our process of naturalization is attended
by an arrested or abortive transfer of nationality on the part of the
initiate. He continues to maintain and support a foreigh language
press for the sole purpose of sustaining his contact with the natio n
to which allegiance has been renounced. He lives in & foreign colony
in order that he may preserve foreigh manners and customs. He demands

that the public schools teach his mother tongue which is of course a
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foreign language there. He maintainse foreign societies. He insists
upon & foreign language for domestic purposes, especially in the
rearing of his children, thereby exteuding his foreign status to the
second generation. Although he offers resistance to Americanizing
influences in each one of these acts he is permitted nevertheless to
practice freely every one of these phases of foreign=nationalism in
our midet, Nor is any one hation a lone sinner. If is of course
easily apparent that the European war has greatly intensified the
spirit of nationalism. Every latent spark of nationality has been
fanned ints a lively glow. In the case of naturalized citizens it
has greatly retarded the process of breaking off allegiance to the
old nationality; and it prevents his complete identification with the
new nationality. Even persons whose ancestry have heen Ameéerican=born
for siX or more generations have teken sides for reasons of nationality.
More recent arrivals have become partisans, Toryism is again razmpant.
National pride has knit the spiritual ties to the homeland more closely
than before. Homes in which foreign language ties had become so loose
thet smerican speech had become habitual, have resolutely adopted the
Buropean mother tongue and now compel its exclusive use by the second,
native~born generation.

We must recognize and study these disintegrating tendencies
in order to determine their true meaning to ue as Americans. No one
can now safely predict the ultimate result, but it is safe to say that
every case of arrested transfer of nationality defers to that extent
the consummation of our own nationsl integrity. Everything that tends

~to segregate our people into langusage groups, heads us in the direction
of a coalition of nationalities, Austro-Hungarianizes us, and holds us
back from the more perfect union of our ardent prayers and aspirations.

Immigration will continue a grave national problem until we

shall be able to make our naturalization laws expressive of a complete
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transfer of nationality. We are now resting in false security based
on the record of the forefathers whose very motives in coming to
America constituted a complete break in their allegiance to. the father-
land, whose share in the strugglea and dangers of building the new
nation welded them firmly intd the texture of that new nation, and
kindled in them thefnew patriotiem., The forefathers fought and bled
for their freedom. The more recent immigrant was mqt at the pier with
large gifts of liberty and freedom, and had forced upon him the ideals
for which America endured the ordeal of battle. In Burope he believed
he was under oppwvession; here he is free, but wholly without effort on
his part. How shall he use this large gift of freedom % Shall we
permit him to use it to maintain his allegiance to the homeland ?
Shall he use his freedom to remain Englishuman, German, Russian, Pole,
Creek, Italiawm ? European nations answer our question in autocratic
fashion. The Pole is comp®lled to give up his language, and to adopt
the language of the government under which he is forced to live. Ve
permit him 6o use his ovn language although he lives among us by choice.
Which is the better way to guarantee national unity % Are we justified
in a policy of compulsory Anglo-Americanization ? . An English literacy
test for citizenship applied, not at the pier, but at the naturalization
table, commends itself. And such test should of course be sufficiently
severe to insure that command of the Znglish language which is requisite
to constitute it a facile tool of communication and self-education.
Nor should any immigrant be allowed to remain in the country more than
five years without naturalization except by special permission of the
Awmerican government.

We are justified in demanding of every immigrant that he
make once for all a complete transfer of nationality. We cannot have
national unity in any other way. We must have a2 common language in

waich to express the soul of the nation. We must have a common love
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for our national institutions, government, law, education, art - a
common love for fundamental national ideals. We must seek to develop
a national literature to express our common aspirations and emotions.
Since the tide of immigration rolls on into America:without compulsion
from America; since our national life has already developed certain
bonds of nation unity such as a common language, & public education
syetem, a system of law and government, and & body of moral and social
ideals; it is consistent xk with our ikdeals of freedom to demand of
our naturalized citizenship that it shall identify itself with our
common life by making its purposes8 and practices its own. It is

a national duty to tolerate no divided allegiance. It is equitable
to make the devotion of the forefathers the measure of the devotion

which we will require of all who knock at our door.
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THE SCHOOLS AND SOCTAL BRPTCIRNCY.
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I,
New Wine in 014 Bottles.

Hodern educational theory is busy with the readjustment
o? the ocontent of ednecation. The Classics are deeried as
unpractical: eulture is mocked and ridieuled and neglaected as a
gtate of mind to which real men shonld not aspire; literature,
especially poetry, is no longer connted worthy of a large place
in edunecation: logie is no longer studied and more and more
rarely practiced; philosophy has fewer devotees each year in
onr universities; pure scisnce is honored only for what it pre-
cipitates to the bhenefit of applied science, In place of
the humanistie and idealistic branches of Fnowledge our school
programg are filiaﬂ with materialistic or realistie snbjects.
Bridge huilding for poetry; sanitation for philosophy; scien-
tifie French for Greel Drama; indnstrial chemigiry, industrial
geography, industrial history, business English, engineering
mathematics, for purs science, pure mathermaties, pure English,
real history. These are some of the substitutions now generally
accepted in edunecational prograns.

Dur schoole inherited a traditional curriculum which grew
ount of the needs of relatively simple conditions of life.
9cience had received few practical applications when the American
college came into heing; when the public schools first organized;
when high schools Tirst opened. 'Tﬁa struggle for existence was
then not greatly affected by machinery, and thers was comparatively

gpealing no economic stress. There were then no c¢lasses dis-




tinetively defined, either as very rich or as very poor.

No ¥ind of service was distinetively and debasingly menial.
Bducation as consciously planned, aimed therefore at the -
learned professions or prepared for learned leisure.

Trades were not a part of school programs but were learned
frorm individnals hy individnals. The traditional curriculum
ig therefore simple, ma¥ing much of enlfure, and almost wholly
neglects the cash value or voeational element. nducation in
those days was not sought as a means of maling & living dbut
rather as help to malke a life.

There were few college graduates and many corrion lahorers.
Those highly eéucated persons who could not afford learned
leisure, were barely sufficient to man the learned professions.
gk111eR labor was adequately trained outside of school, by the
respective trades, and common labhor was ahundantly supplied by
those who, caring little for higher education, were on or below
the literacy level.

These conditions no longer obftain. The general level of
intelligence has risen until the lowest grade of worker in
Americe is either foreign, compelled hy force of edrcumstances
to gravitate into the diteh, or he is a native, sufficiently
educated or rmiseducated to despise his joh. In either case
he ig discontented and ecomspires against his superior on the
next level. $1i17ed lahor, again, is so well educated or
rmigeducated that he too despises hig Job and Inowing hoy indig-
pensable he is as an industrial unit, he too conspires againsi

the scheme of things. He frecuently disregards his duty to the




community,and following the example of his master, seeks

only his own advantage. And at the top is now a great mass

of the liherally edncated, so numerouns that the old learﬁad
professions and the newer practical professions are overcrowded,
Thess liberally educated are unfitted by their education, to

do the rough work of 1life, and many of these too hecome discon-
tented.

Out of these modern conditions have come many new theories
of eduneation. Perhaps the most notable movements are marked
by the opposition to the classiecs on the one hand; on the other
hand, by the founding of engineering and technical institutes,
trade schools, voeational, and factory schools. And in the
elermentary field we have the prevoeational courses in dis-
tinetion from the academie eourses. New conditions have surely
come and with them, new needs. out of the new needs rust bhe
born a new éducational content. At the present moment this
birth is proceeding and it is accompanied by the nsual travail.
Unforfunately the new is often grafted on the 0ld, old bottles
are Tilled with new wine, new cloth is put on o0ld, and the
result is ever the same - the hottle hrears, the rent grows.

We have added vocational courses to traditional academic courses:
we have opened elective courses in Jon?nalism, in commerce, in
forestry, in engineering, in agriculture, etc., where formerly
we had one narrowly prescribed course; we have various means of
turning out Bachelors of arts, of scisnce, of engineering, of
literatnre, of law, of philosophy: we turn out masters and

dietors similarly. That we turn ont an edueational produet

of less merit than Sormerly under the traditional curriculum,




is universally conceded. That it is often wholly uneducated
is charged by the eritiecs; and that it is often unfitted by
ednecation is freely adnitfed. Thig result is inevitable
hecsuse our modern scheme of education, from Eindergarten
through the university is accidental, having grown by
accretions and not by organic development. It has admitted
too many adventitious branches without giving secuence, and
without first determining the needs of the system of edncation
as a2 whole. We need a Locke or a new ¥ant or hoth, to chart
our educational course.

Educational practitioners, and experimenter have long
recognized that the old eurrieulum no longer fully functions
in the 1life of the people. The verdiet has usunally takFen
the form of a sweeping charge of inefficiency. But
inefficiency has invariahly referred to mechanical inefficlency
of the school product, - inahility to use figures, inability
to run a machine, inability fo achieve by doing, inability
to get on in the world. Thare is, hesides, some evidence
that the schools are in part responsible for rmech that may be
ineluded in the term social ineffieiency. Let us consider
very briefly a small part of the evidence on which the charge
of ineffieieney in school product rests.

II.
The Bvidence.

&. The problem of unempleyment is evidence of inefficiency.

Unemployment is the result of many concomitant factors.

There are seasonal onuses for eFample and the phasges of modern
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industrial orgaenization are contributory causes. Overpro-
duetion or unierconsumption, finanecial depression, poor crops,-
so nunerous are the factors that affect unemployrent that a
solution of the probdem is not even remotely possible at this
tire. It wonld be extremely instructive, however, extremely
valuable for the adecunate understanding of the prohlem, fo
tnow just what edncation and training the various units of any
company of 100 wnemployed man have had. Bach and every man
would he onalified to perform some useful work. Bach one, I
believe, will he found to have soile trade or a vocationm. The
reason for having gravitated to the level of unemployment lies
not in laeck of skill or lack of intelligence; many are gradnates
of eollegaes and high schools, sorne of professional schools.

1t is not due to illiteracy. It i@ due, more likely, to lack
of hahits of indwitry, lack of self-control, lac) of judgment,
lack of right views of life, lack of recognition of duty to
society. If I an right in this, then memployermt is piri-
narily due to lael of efucation of the right sort, for any
efducation worthy of the name will yield results in these
fundarmentals of character.

b. Inefficiency and incompeteney.

Boys and girls are charged with inefficiency and incon-
petency. They come to the store, the shop, the field, with
ingufficient ftraining. They don't ¥now arithmetic well
enough to mnse fignres accurately and rapidly; they use incorrect
Englisgh; they eannot spell or puncetuate; they cannot frame an

effoctive lettar.




What is the basis of this charge? Our aschools are
primarily devoted to these partienlar ends and any failure
on these fundamentals is a ecdpital offense. The chief
reason for failure lies in the faet that no definite time
linit is set. Children enter these commercial and industrial
activities from all grades begimning with the first if they are
foreigners. The product of the school is Jjudged ecqually
and on the pame hasis, whether it has had only 12% or 100
percent of the training. In so far as this 1s done, it is
of counrse unfair. But the aifficulty goes deeper. We do
not distinguish. The same training is given to all children
whether they will beconme grocery cler¥s and work out the cost
of 3 1bs. of sugar at 5% cents per ;h.;' or hecome astronomers
and caleculate the orhit of comets. In the one case, that of
the grocery clerk, the necessary training, arithretic for
example, is limited in scope and has a mar¥ of finality; in
the other, that of the astronomer, arithmetic is merely intro-
dnetory to the seience of murmhers, is relatively unimportant.
In English, we teach literature as well as language and as a
result the groeery clerk is apt to hate the one and rmurder the
other, It is of course all due to an ill-conceived purpose
of elementary education. e try to male astronomers or
philosophers and catch a grocery clerk through unforeseen
eireumstance; and still more unfortunately, we too often shunt
a groeery clerk on to the path of an astronomer. The fault
lies not in the hoy or girl, not in the teacher, hut in the

systen.
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¢. The industrially unfit.

Many boys and girls are unfitted by education for the
businegs of life. Here college graduates and high school
graduates score heavily. The hoy who has had a little
Latin, a little science, a little literature, knows the
difference between Teats and ¥ipling, will feel that he is
ahove the job which derands overalls and perspiration. The
girl who has studied ornamentation, who has learned to play
the rusic of the latest comic opera, who can read a little
Prench or has had some accuaintance with sirmltanedus
eguations, will consider the Yitchen heneath her. This
happens regularly to high school and college gradunates who
come from homes where work, honest work, is essential to
honest livelihood. Here again the error lies with the
system which gives the same conrse of training to the future
worker and the future man or woman of learned leisurs. .Tha
regult is inevifable; unfitness, lack of the power of
initiative, lack of edncation that builds character and fits
for a specific vocation sends these young people into the
rank¥s of the discontenfted and ultimately of the unemployed.
The noral, if it is necessary to draw one, is of course that
rany hoys and girls go through high school and college without
acholarly purposes. They should he directed rather into the
industries and into horme-maling.

d. The failure of munieipal government.

The inefficiency of American municipalities is the

reproach of democracy. The average fAmerican city is said




to waste 50 percent of its annmal expenditures through
inefficient methods on the part of its mayor, ite engineers,
its department of puhblic worls and its council or legislative
body. Contracts are let, franchises are sold or given away,
to the advantage of favored parties, and the disadvantage of
the citizens. Rotation in office prevents continuity of
poliey, and periodically placef ignorant laymen in charge of
projects demanding the highest form of expert service. mar
sighted policies of city development are thms impossible.
Soecial problems are ignored or bhotched, and public wel fare
is forgotten in zross inefficiency or in selfish gresd.

How does this affect the schools? If the prodnet of
school and college were socially efficient, this preat Amsrican
shame wounld be utterly impossible. The electorate is mrtly
nneonscions of the present condition, partly satisfied with
it and largely helpless to change the sitnation. In any case
it indicates a low ebb of social responsibility. When the
schools and eolleges tnrn ouf men trained in social responsive-
ness, conseious of duty, ethieally alive, soecially efficient,
municipal govermment will he saved from polities and placed in
the hands of perrmanent experts. .

e. The Spoils Systen.

What has been said abont runicipalities is in large part
true of State and Hation. Our political life still consists
largely of a gtrugele hetween the "Ins" and the "Outs”.
Prineiples are weapons of attack or to change the figure, are

vehicles on which the "Muts" hope to ride into power. Publie

service is not a large consideration. The controlling thought




is distribution of the spoils of office -~ salaries, contracts,
percuigites.

The schools and colleges are very largely responsible for
this low ethieal state. True edneation rmst produce a finer
product. The heritage of the race as handed down in history
and literatnure argues elooueatly against these governmental
standards and the schools should ingrain a higher standarad
into the very fiber of their product. Bthics and morality
have either heen neglected or falsely taught to those who
will not rise to higher levels in the publice service.

f. Low taste in public &museﬂents;

Perhaps nothing is more imnressive in modern eity life
than a decadent taste as shown in public amusenents. The
cabaret nges two fine arts, music and dancing to vulgar ends.
The vulgar song hy cabaret and stage performer, sometimes
vulgar heyond bhelief, is popular, and the more licentious
the suggeativeness the more popumlar it is. The drama, the
hurlesaue, the comic opera, are all used more or less to cater
to a decadent taste. Our time is sex-crazy and our amuse-
ments have a tendency to sink to the level of ohseéenity in

dress or gesture, or sentiment. The moving picture show,
likewise, purveys for a trifle, the wvunlgarities nf thieves,
rurderers, adulferers, seducers, highwaymen; or it stages
snesational incecidents whose only purpose is the gstimmlation of
utterly rmorbid sensibilities. A1l this is the art fo which
our publiec pays homage, hy which it profaasas to he exhilarated.

It is evident that here the schools and colleges bear a




T

heavy responsibility. The schools are in large part responsible
Tor whatever taste parents may have; they cultivated such judg-
ment as parents exhibit when they allow their young danghters

and sons to go unattended info the dark room of moving pleture
theaters where they will see unamnounced piectures - pictures

of violence, conjugal infidelity, lawlessness, and scenes so
snesational that they wreck nerves of the poor children. |
cannot call that education which fails to educate the taste

and to refine the jndgment.

g. legleet of church; the loss of moral restraint.

I might go on %o speakr of a decadent church. The sermon,
and in gensral, the liturgical service of any church, should have a
nore powerful appeal for the educated, than the insipid comie
page of the Sunday paper. The mental habit which ig edified by
the Sunday paper more than by a serious discourse on a moral
theme, is hardly creditahle to any school.

I might also speak of the brealing down of moral restraint
in our hig eities. The e¢lose confinement for eigh® or mere hours
in shop or office seems to result in a proportionate rebound
Auring the hours of freedom. llen go far in vice when there are
no adequate moral restraints and moral restraints necessarily
depend #pon & spirit of self-confrol. Edneation uncnestionably
fails to produce this important quaslity to the extent desirable
and possible.

If the schools were alone responsible for this soeial
inefficiency, what I have 8aid would be a criminal indiotrent

against then. This 18 not the case, of course, hut tha schools

are sufficiently responsible to canse us serions thought and




self-examination.
We have assumed, in America, that equality of opportunity
is a moral right and out of this assumption has grown thé practice
in education of throwing open everything to everyhody. llow as a
matter of fact, not everyone is able to seize every opportunity.
Some are certain to remain near the foot of the soeial and indus-
trial scale. Turthermore, the husiness of the world must
always have workers to do the dirty, hard, unpoetic, unsentimental
Jobhs, We may as well recognize this. In fact we do recognize
it in geﬁaral, hut the schools continue to ignore the unalterable
fact. They continue to teach poetry, mmsic, lifterafure, art,
gsoience, Latin, French novels, efte. to boys who are hy native
sndowment Titted only for the lowest ranks of lahor; to girls
who must some day do the menial tasks of 1ife in home or shop.
On the other hand the schools fail to give these same low grade
mentalities that training of hand and eye hy which self-support
may he secured. The idealistie teaching unfits and the lack
of manual training fails to fit for the real business of Liwving.
4ird perhaps the worst defect of all, is the ufter failure
tn teach the common duties which are necessary to Insure peace
and tranouility in organizel society. The schools male no
organized effort to teach the ordinary courtesies of life,
rarental duty is not mentioned. givie duty 1s taught by impli-
eation rather than by concrete example and by precept. And
duty to God and man gen~rally is ignored by statutory enactment.
And all this ‘n a democracy whers every maén is a sovereign and
every woman should he, or perhaps soon will be.

The remedy for these ills, if you will agree with me in the
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Aiagnosis, lies in a radical reconstruetion of our educational
schene. Hot new subject matter, not rmech change in time, but
a rearrangement whereby each person may receive that training
which suits his particnlar needs. Society is greater than the
individual. Education rmet conserve the soecial neeﬂ'therafore,
even where it seems to destroy the eguality of opportumity for
which we stand. In fact I helieve we have misinferpreted the
tern. What we mean, or shonld mean is, that every one shall
have the sane opportunity to realize the hest that is in him,
and not fo do any particular thing for which he may be wholly
unfit.

I11.

A New Systenm Proposed.

Bxperience indicates that edncation should recognize four
grades of mentalifty: (1) the workar under direction; {2) the
foreman or quasi independent operator; (3) the initiator &nd
promoter; (4) the discoverer and investigator or pathfinder.
Thegse are fairly distinet groups ohjectively considered, and
will, I believe, require not the same, hut different preparation
of him who would enter the ranks. The worlter under direction
ig always sormehody's man. Why fi1ll his mind with vain dreams?
Why burden his low grade rentality with literature, science,
and art? The independent operator or foreman, on the other
hand, rmst have more power or initiative, more poise, more
independent Jjudgrent, larger horizon. This man may well reach

ont for a broad educational foundation. The initiator and pro-




moter, however, is the first one who m&y safely rise into the
realm of cience, literature and art, while the specialist or
pathfinder must have hig vision unlimited and unhampered.

This horizontal cleavage in the struefure of society is
inevitahle, much as we may regret it. The Lord made men
unequal in mentadl endowment. Or if you prefer, the procass
of evolution produces unfit specimens as well asg fit. We have
long closed our eyes fto it, talking emotionally the while abhout
eouality of opporftunity. As a matter of fact, we all ultinately
gravitate down to our true level and it is important to have
Just enough, not too much, education for the dnties imposed upon
that order by nature and society. I insist, ftherefora, we must
grade onr edncational activities to meet these horizontal lines
of soeial or economic cleavage.

It remaine to consider the content or subjeet matter which
may properly helong to any or all of these classes. Wa are now
nsing the three R's so-called, or mathematics, or secience, or the
elagsiecs, or history, as eduncational material, without any effort
to speeify any educational end or aim. Herein of course lies
the ground for the endless diseussion on the relative importance
or unimportance of any given subject. Herein leo is the reason
why S0 much current edncational discussion is wholly fruitless.
Why do we teach the three R's? Why are the classies goo? or bad
edueational material?  Why should we teach science, or history%t |
And add the fime element, when shall a snhject he taught, and
the problerm hecomes still more ‘nvolved. Ve have no scientifiec

statement om any of these omestions, viewed from a general

edncational standpoint.
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Bdncation as a public function can have only one grand
ain, social efficiency. To male the individual an efficient
social unit we muat meet the fundamental recunirements of that

individnal as determined by Self, hy Vocation, hy Physical

Environment, by Social Enviromment, hy Race Inheritance and

by Religion.
1.4 healthy hody, maintained in physieal efficiency through

intelligent care, capable of self-defense, is the first reouire-
ment. For the dependent worler this is especially inportant
becanse his hody is his largest asset; it is his eanipment
whereby he supports himself, He should therefore he frained
in hygiene, shonld have physical training, and ¥now the art of
Aelf-deTense. Physiology should he reserved for group two,
the onasi independent worter; while psychology and logie are a
fundamental necessity in the e@uneation of group three, the
initiator and promoter. The specialists in the fileld of health
parform sufficiently irportant service to the community to rank
ag a profession, nanely of medicine, which will reaquire its
highly technical course of training.

2« A voeation, a ftrade, is the second recuirement. = Skill
in the use of the tools or the machinery of some particular line
of wor? must he tanght, even 1f it is merely the use of piel and
shovel. One proecess rust be fully mastered. Beyond this must
he given such Tnoﬁledga of fignres and geography as may be
necesgary for fthe dependent worler. He should know the source
of raw material used in his work, the means of transportation,

the digtribution of the finished product, and he should }now
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gomething of the values represented in the raw material and
the finished product. To the partially independent worker
or operator, wocation means management. This recuires more
thorongh Ynowledge of the trade and all its processes. He
mast ¥now the mechanical processes involved and the value of
the dependent worter in these processes. This is leadership
and recuires vocational experience and accupulated jundgment.
Beyond the foreman, heyond the journsyman in any trade,
is the enginesr, the man who is %trained in fthose techniealities
which form the hasis of many trades; or the financier, the man
who is accrnainted with husiness management in its broadsst sensse.
ind ahove all stands the speeialist who exeels in a single line
of manufaeture, of engineering, of business, of commerce. Educa-~
tion rust therefore be graded to suit fthese four grades of voca-
tional aetivity if we would have skilled worl as well as skilfnl
managernent in businese and industry.
Assuning now that we have an efficient physical machine,
trained to perform the process or processes of some vocation,
there remain fonr lines of education essentisl for every grade

of worker in physieal environment, in social enviromment, in

rase heritags and in religion. The schools must provide for

each one.
7%« Physical Environment.

The minimum-adueatinnal recuirement in a man's physical
environnent consists of geography or a2 Ynowledge of his
immediate habitat; a IYnowledge of the plant and animal life in
that habitat: and a rnow1adge'of the heavens, so far as they

affect seasons and the weather. This education should be pro-
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vided for the dependent worker and for the partly independent
worker alike, and most of it can he learnmed 6ﬂtaide of books.
Let ns not eall this seienco. We shall spoil the prodﬁct hy
pofnitting ourgelves to dignify this elerentary worl as seience.
But without the simple khowlaﬂge indieated, no worker can lead
an efficient, intelligent existence.

Beyond this, for the initiate and promoter, lies elementary
science, biology, peology, chemistry, astronomy and especially
physics, more especially still electricity. Ho intelligent man
can today be gnorant of the forces of nature. The third group
of workers must Inow all the sciences in a rudimentary manner,
anfl one or two seiasnces he must Ynow well. The specialist here
ig of course the investigator, the discoverer and inventor, he who
Inows all seience hut has g 'ne dseply into his specialiy.

4. Social Environment.

The minimm edneati-nal reonirement in & man's social
environment is determined ¥y the dunties society recuires of him,
In a demoeracy the hallot is the reasure. Bven the dependent
worler haa.a vote. e hasg duties fto perform to family, Yo
corrmmity, to eity, state, and nation. He rmst therefore bhe
taught Auty by conerete cases ont of which forral rules may he
derived. gystematic instruction in eivic duty is a great
desideratum for this class of worker.

The partly independent worker must rise higher in understand-
ing the organization of industry, commerce and finance, not as a
gcience, but in praectical cases. Reonomics, the science of

government, anthropology, ethies, philanthropy, these should be
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reserved for the curriculum of group three, the initiator and
promoter. IMor the specialisft in this field is reserved the
profesgion of law with its body of technical Imowledge and
praetice. .
5. Race Heritage.

The lowest grade of worler in a democracy should have
a simple secouainftance with the cormon heritage of the human
race, language, home hisftory, folk songs, and national songs.
éond eitizenship dermands this. For the next grade of worler,
the partly independent, European backgrounds of history, native
literature, and rmsic are essential to give the wider outlook
of the Toreman and manager. Beyond this of course is history
ag a seience and literature at large, all the contributions
the human hag made throngh hooks. While the specialist, the
pathfinder, goes ihto comparative literature, philology,
lingnistics, ete.

6. Religion.

FMnally, social efficisncy requires that even the lowest
grade worler shall perform worship. The pernanence of the
State is guaranteed hy piety and a spirit of worship among its
worlers. We need no more than a gensral recognition of duty
to a higher power until we eome %o the third group. Here
cosrogony and philosophy are essential studies. - AAd the
specialists, the path®inders, constitute the profession of
theology. In the sphere of religion the publie school must
of course wait upon the home and the church.

IV.

I believe a well balanced, logical shheme of education
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will have to follow some snch scheme as here very briefly
outlined. We shall work at cross purposes wntil we lay down
mora gystematic programs of education, wntil we clearly recog-
nize the purpose of edncation for a given individnal - viz.
soeial effieiency.

S0 important do I bhelieve this matter to he that I risk
even wearisome recapitulation to clarify the matter. Here
is the education T wonld preseirbe for the low grade or

dependent worker under Airection:-

(1) (Health (2) (Pigures (3) (Plants
f?hysical Training %Traﬂe gﬂninals
§Self-nafanse (Manual Tahor (Teavens

{4) (Pamily {5) (Langnage (6) Worship

Dgzy ?Commnnity EHome History
ECity or Villaze EFolk songs

(state and NWation (lational songs

You will ohserve that hoot¥s ars recuired only in the cagé
of geography, history, language, figures. I wonld therefore
teach reading, writing and arithmetic, merely to give the tools
whereby the elements of edncation can he obtainedy, not as ends
in thenselves. This eduneation should be iutensely practical
with stress laid upon those duties which every citizen of a

demoeraey must perfornm.
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