CONFIDENTIAL AND TMPORTANT

geptembey 13, 1982

Dear Clifs

As part of the 8State Bducation Department's review of
doctoral program guality, we have completed the evaluation
of doctoral programs in curiiculum and instruction.

After capeful study of all the materlals I have received
on the Ed.D. program in Curploulum and Instruction at SUNY
Albany, including the noctoral Council's recommendation and
correspondence from President O'Leary, I am pleased to £lnd
that this program meets guality gtandards. I appreciate the
gteps that the SUNY Albany adminietration and faculty have
taken in response to the Site Visit and Rating Committes
Reports, and encourage them to continue thelr efforts Lo
improve and strengthen the program.

. T look forward to your contlnued gooperation on the
statewlide review of doctoral programs and in other ways o
strengthen graduate aducation in New York State.

fon M. Ambach

5y
#

Dr. Clifton R, Wharton, Jr. ¢
Chancellox

state University of New York
grate University Plaza
Albany, NY 12246

co:  Fresident Vincent 0'Leary v~




June 25, 1982

b, Clifton R. Wharton, Jr.
Chanosllor

State Unlversity of New York
State Unlversity Plaza
Albany, WY 12248

Dasr CL1f:

The Commissloner has recelved recommandations from
the Doctoral Council on the stetewlde review of dootoral
programs in Curriculom and Ins twuction.

The Councll voted unanimously to acgept the report
of the Currliculum and Instructicon Rabing Commlttese on the
Bi.0. program in Curriowluwm eand ITnstruetion at the Btate
Undversity of New York at Albany and recomend 1t to the
Commissloner.

I you wish to yespond to this recommendation, the
Commizsioner would be pleased to review your remarks along
with other materials on the progeame,

Sinceraely,

Donald J Nolan

oy Commissioner Ambach
Fresident O'Leary.




June 18, 1982

Mra. Barbars Melnert

Office of the Doctoral Project
State Hducatlon Department
Cultural Education Center, 5D61
Albany, New York 12230

Deay Barbaras:

Attached ple $“Tind President O'Laar§7é“w@gponam to the
final report afifbe Curriculun and Instruction Rﬁé}ng Committee,

Best wighesy - e e e

8incarely,

George Frangos
Assistant Vice Chancellor
for CGraduste Studles

att,

cezfohaneallor Wharton
Pregident 0'Leary
D¥. O'Dowd
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State University of New York
State University Plaza
Albany, New York 12246

Office of the Vice Chancellor for ‘
Research and Graduate Studies June 15. 1982
. 3

Mrs. Barbara Meinert .
Office of the Doctoral Project
State Education Department
Cultural Education Center, 5D61
Albany, NY 12230 '

Dear Barbara:
Attached Q;gasewfinderesidentmOLngry's response
to the report of thg;Qu;E}qqlggwgpd»Iqsprpgpigniﬁhting Committee
on the doctoral program-in Curriculum and Instruction at SUNY/Albany.

Best wishes.

Sincerely,

George Frangos
Assistant Vice Chancellor
for Graduate Studies

att.

cc: Chancellor Wharton
Dr. 0'Dowd
v President O'Leary




o June 1982

o Dr('61if£mnfk; Whax£cn,’Jr‘;: e S S-S
Chancellor, State University of Hew York - i e

State University Plaza .
Albany, Hew York 12246 .

pear cles

1 am writing to respond to the final report of the Curriculum
and Instyuction Rating Committee on the doctoral program in Cur-
riculom and Instruction at SUNY/Albany.- ¥We have examined the final

“peport-carefully and believe that it is accurate in its assessment
of our Program.. . L : B B o _—

. I am happy to repoxrt that the three specific reconmendations
" of the Rating Committee either have been achieved or are balng =
. addressed in a forthright manner. rirst, we have changed the B .

- method of assigning internships. For a number of years, the Intern—
ship was coordinated by a series of junior faculty mepbers., While
shepe faculty worked hard, they were not totally familiar with all '
the potentiality of the internghips. Beginning in Septewbar 1982,
the internship will be coordinated by a senior faculty member who -
hag performed that fFunction before and who has an agademic com-

} mitrent to the proper performance of the {nternship. We feel that Lo

" this appointment will meet the need stated by the visitation team. . .

 The second reconmendation dealt with the issue of staff develop—
pent for older faculty. rhe university has undertaken efforksito -
provide opportunities for faculty to {increase skills in & wvariety of
areas including aomguter’literacy."Fax example, two faculty menbers. -
were approved last year to take sabbaticals for the purpese of
ipproving skills in the area of computer 1iteracy. One has traveled
around the country to vigit varicus programs that are offering -
microprocessdr programuing coursas and other epplied compating
experiences. Another has been looking at this area from the par=
gpective of adult and continuing education. Each will retumrn to the
faculty at the end of the summer term with new skille and knowledge
to enhance the program. - . L S

ghe third recomsendation suggested that the faculty calibrate
the ratings of gtndent comprehensive examination so that a moxre
common gtandard of guality can be used. On Msy 14 of this year, '
¢he Departwment met to consider the report of an ad hog cowmittee on
the comprehensive examinations. A3 a regult oz thatméeting,



R mitte&.

br. Clifeon R Warton, 9z, -2- 9 Jwme isa2

section 5.10 of dodtéxhlipréébam' 'ne§"xégu1&£ions aﬁaﬁés.thatff77”“'”” i'

"Criteria and standards will be devised hy the axamination ccmﬁ;@”"‘“J*"'

' Finally, we are plsaseﬁ that ﬁhﬁ ﬂﬁtiﬁg Committes has canalu&eﬂfvi:J”
that our Ed.D. program in Curriculum and Instruction *meets qn&lity o

standards.” . I look forward to hea:inq af the r&sultg mf tha
Poctoral £ Cmmﬂ deliberations, - DTS ot S

| sinsaraly,

Vingent O?Léar§m% f:f!fj“f§
et Dr. Frangas o '
- Ms, Barbara Meinert

. Vice President XIahman'
Vice Pz@si&ent DaLong

33b¢§{ Dean Koff

- Prof. _Ether ff”hﬂf'
. Mr. McFarland ' T




STATE UNIVERSITY OF NEW YORK
AT ALBANY

OFFICE OF THE PRESIDENT ’ ALBANY, N.Y. i2a2g2

June 26, 1981

Ms. Barbara D. Meinert, Coordinator
Office of the Doctoral Project

The State Education Department

The Education Building.

Albany, New York 12230

Dear Ms, Meinert:

In response to the final report of the evaluation team of Professors
Goldhammer and Medley, I am writing to provide additional information about
our Bd.D. program in Currlculum and Instruction and to clarify some points
raised in the report.” e

The reviewers felt that the statement of the Department's goals or edu-
cational missions was too broad and '"not entirely clear.'" Since this review
 was commenced in 1979, the Department, formerly entitled Curriculum and
Instruction, has’ changed its title to reflect more accurately its principal
concerns; it is now the Department of Program Development and Evaluation. I
‘have asked Dean Koff of the School of Education, with the assistance and
approval of the Department, to draft a more specific statement of what the
goals of the doctoral program are., He has done so and Attachment A gives,
I believe, a sharper picture of the educational mission of this effective
program. This statement is less theoretical ard global, and thus more prac-
tical and concrete than the mission statement in the Department's Self-Study
Document.

Secondly, we were unsuccessful in conveying the true dimensions of the
doctoral qualifying examination to the reviewers. Their impression is that
the qualifying examination is ''developed for each individual and does not
indicate a common core of knowledge.'" In order to be advanced to doctoral
candidacy, every doctoral student must pass a common comprehensive examina-
tion that consists of a three-~hour examination in the area of curriculum, a
three-hour examination in leadership, a three-hour examination in instruction,
and a three-houpr examination designed to test the synthesis of these three
fields., These examinations are offered twice a year. Each student must pass
all four parts. Each part is read and graded by at least two faculty who are
not aware of which student wrote the response,

In an attempt to present a clearer picture of recent affirmative action
efforts in the School of Education and the Department of Program Development
and Evaluation, Dean Koff has supplied the following data:




Ms. Barbara D. Meinert
June 26, 1981
Page 2

-- Nine full-time faculty appointments were made for terms beginning
in Fall 1979. Of this number, six were males and three were females,

-- For terms beginning in Fall 1980, we appointed seven faculty and five
professional staff. Eight were males, including two minority members,
and four were female. One of the females was appointed to a three-year
term as Director of the Center for Educational Research § Policy Studies.

-- Appointments to terms beginning in Fall 1981 include nine faculty and
one professional staff member. Two female and eight male appointees
constitute the group. One of the males is a minority member.

In summary, the School of Education as a whole has made 31 faculty/staff
appointments during the three year period beginning with Fall 1979, Of these,
9 appointees (29%) were females and 22 (71%) were male. Three of the male
appointees (10% of the total) are minority group members. Of the six faculty
offered initial appointment with tenure, one (17%) is a minority member.

Within the Department of Program Development and Evaluation, as reported
earlier, of the faculty hired in the last ten years, three have been women,
one a Black tenured Associate Professor. The Department has appointed a
Mexican-American as an Adjunct Associate Professor and an Asian as an Assistant
Professor for Fall 1981. This is a department sincerely committed to our
Affirmative Action plan and it is striving to raise the number of minorities
and women to a more desirable level.

Two minor inaccuracies referring to the residence study policy and the
faculty contract agreement are in the final report. Recently, our Graduate
Academic Ceuncil modified the full-time study in residence policy for doctoral
programs from one of two consecutive semesters to one of two semesters, but
not necessarily consecutive. This liberalized modification is of particular
benefit to doctoral students not supported by graduate assistantships and
fellowships. Secondly, on April 7, 1981, Vice President Ilchman sent a copy
of the faculty contract agreement to you for the reviewers as part of our
response to their draft site visit report.

We are pleased to see that the site visitors shared our concern for pro-
viding compute? experience to our doctoral students and adding research in
computer applications to instruction to our set of concerns. The penetratlon
of computers, particularly mini- and micro-computers, into our economic, social,
and academic life indicates an obligation for us to help determine maximum,
efficient, and productive utilization. Dr. Ok-Choon Park, presently employed
by the Control Data Corporation, will join our faculty in September, 1981, to
help us in that task. The Department now includes a new course on computer
appllcatlons in schools., Eighteen students are enrolled in the current Summer
Session in such a course.

On balance, we find the comprehensive report of Professors Goldhammer
and Medley to be accurate and perceptive. We are delighted that they perceived




Ms. Barbara D. Meinert
June 26, 1981
Page 3

our doctoral program and its faculty and students in a most positive light.
Especially gratifying is their appreciation and understanding of the exceedingly
congenial and productive relationship between the faculty and students, a rela-
tionship that fosters an unusual involvement of the doctoral students in the
research and funded activities of the faculty. We are also pleased to know

that our recently hired faculty and our newest specialization in program eval-
uation have the enthusiastic endorsement of the distinguished reviewers, They
cited several times the responsiveness, the flexibility, and the ''currency of
knowledge" of the faculty; the high morale of both the students and faculty
attest to the pervasiveness of those qualities.

The Curriculum and Instruction doctoral program is one that plays a
central role in.the University's mission to address specialized professional
needs within public service that we have adopted as a major respensibility.
It obviously is fulfilling that role splendidly. The reviewers commented
upon the strong commitment of the administration to the financial and facili-
ties support of this program, especially in the areas of university support
for doctoral students and for research provisions for faculty. They have
concluded correctly that '"the University is committed to providing a wvery
fair share of its resources to the maintenance of this program." We are
proud of the accomplishments of this program and its competent and sensitive
management; it is indeed gratifying to have our assessment validated by
Professors Goldhdmmer and Medley.

Sincerely, -

(et

Vincent O'Leary

A

Attachment

cc: Chancellor Wharton
Vice President Ilchman
Vice President Martin

bce: Dean Koff*
Professor Ether
Mr. McFarland

e




SUNY/ALBANY
ATTACHMENT A

ED.D. PROGRAM IN CURRICULUM AND INSTRUCTION
STATEMENT ON DEPARTMENTAL MISSION

. The mission of the department is to increase opportunities
for development and learning. Opportunities have content, they
are offered in some kind of envirommentsand they are mediated by
teaching. Department research and development is concerned with
educational planning and evaluation. Planning and evaluation
take the form of designing opportunities.

The problems to be addressed in educational planning are
directed to designing curricula which are appropriate for each
and every person being educated. In the design of curricula,
decisions must be made concerning how to ensure a balanced cur-
riculum for each individual being educated, member of minority
group or not, while at the same time looking after society's best
interests. Planning also involves taking into consideration
(a) the environment in which education takes place (e.g. psycho-
logical climate in schools with diverse populations); (b) con-
ditions that are related to increasing teacher effectiveness (e.g.
ability to explain effectively, formulate higher order questions,
etc.): (c) make use of appropriate instructional technology (e.g.
computer assisted instruction, instructional television, teaching
. machines, etc.dz. . ‘

Evaluation is primarily concerned with determining the extent
to which planning has been effective, more precisely, determining
whether curricula in combination with instructional strategies
have been successful in accomplishing stated goals. Thus, the
process of evaluation is directed to the development of information
that is concerned with determining the extent to which there are
well-run schools, effective teachers, and well designed curricula
continuing, in spite of obstacles, to make a positive difference in .
the lives of students.
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7 April 1981

Ms. Barbara D. Meinert, Coordinator
Office of Doctoral Project

The State Education Department
Cultural Education Center

Albany, NY 12230

Dear Ms, Meinert:

I am writing to present what we believe are factual cor-
rections and updated information to the draft site-visitors'
report about our Ed.D. program in Curriculum and Instruction.
Professors Goldhammer and Medley have written a thorough and
professional report and we are grateful to them.

In paragraph three on page five, the sentence beginning
"The examinations appear . . .' seems to indicate a confusion
with the doctoral examination and the major field examination
for the Master's Degree in Curriculum Planning and Development.
Two of the three parts of that M.S. exam are developed for the
unique program of each master's student. The doctoral qualify-
ing examination, however, is an examination prepared by the
departmental faculty and taken by each student. The examina-
tion is offered twice a year, and draws upon a common core of

knowledge.

The report notes on page seven, paragraph three that "All
summer courses are taught by resident faculty." While this ‘
statement does reflect summer sessions 1979 and 1980, the depart-
ment has had visiting scholars from a variety of states and
countries on the summer faculty in past years, i.e., Dr.
Antoinette Marchand from Temple University and Professor Alan
Rudd from Manchester University, U.K.

Reference is made in paragraph four on page nine that
"Affirmative action recruitment appears to be weak.' We believe
that our effortsat affirmative action recruitment have been strong,
but the results have been somewhat less than we would wish. The
Department Chair has access to two networks of black educators
and a network of hispanic educators. The black faculty member
has dccess to a number of black networks, etc. These are always
used when recruiting faculty. Of the people hired during the

OFFICE OF GRADUATE STUDIES AND OFFICE FOR RESEAR(‘H
OFFICE OF GRADUATE STUDIES » AD 214 « 518/457-4634 — OFFICE FOR RESEARCH « AD 216 ¢« 518/457-4383
STATE UNIVERSITY OF NEW YORK AT ALBANY ¢ 1400 WASHINGTON AVENUE ¢« ALBANY, NEW YORK 12222




Barbara D. Meinert -2~ 7 April 1981

last ten years, three have been women. The black faculty member
is one of two in the School The Department has just added a
Mexican-American as an Adjunct and an A81an as an Assistant Pro-
fessor on a tenure track line.

The statement in paragraph one of page eleven that indicates
that there 1s no systematic effort toward student recrultment
does not adequately reflect Department or School efforts. The
Department, with the support of the School of Education and the
Associate Dean of Graduate Studies, has been engaging in extensive
recruitment efforts. These include preparation of School and
Departmental View Books (copies are attached), and the use of
the Assistant Dean for Graduate Admissions and staff for college
visitations. In addition, the Graduate Admissions office supplies
the department with timely analyses of the origins of students
and names of resource personnél in order that the Department can
plan its recruitment efforts more specifically.

In a study done in October 1980, the Associate Dean of Grad-
‘uate Studies described how students become aware of their current
programs,- factors influencing enrollment decisions, and degree of
current satisfaction. Data from that study indicate that this
Department, as one of the departments sampled, is extensively
involved in the three recommended activities.

Finally, it was noted that "a copy of the contract agreement
with the faculty bargaining agent was not made available to us."
We apologize for the oversight; a copy of the contract agreement
is enclosed.

Thank you for the opportunity to bring this additional informa-
tion to the attention of Professors Goldhammer and Medley. We
find their site-visit report to be especially comprehensive and
perceptlve We would like to express our appreciation to them
for organizing and presenting such a large amount of data in such
a straight-forward and useful manner.

Slncerely,

L//Léév( //k(’(Lva4\,/

e rren F. Ilchman
Vice President for Research
and Graduate Studies

WFI/mp

cc: Chancellor Wharto?///
President O'Leary
Vice President Martin







REPORT of the
EXTERNAL REVIEW COMMITTEE for the
DEPARTMENT OF SLAVIC LANGUAGES AND LITERATURES
STATE UNIVERSITY OF NEW YORK AT ALBANY

February 9 and 10, 1981

Professor Maurice Levin
University of Massachusetts

Professor Richard Sheldon
Dartmouth College




FACULTY -

Russian began to be taught at Albany in 1963; the first
BR.A. was awarded in 1964; and the M.A. in Russian was estab-
lished in 19663 but as the decade of the sixties ended, the
Slavic Department consisted of eight people, only one of
whom held a doctorate. As the Department's self-study in-
dicates, "no papers or lectures were presented, no panels
at professional meetings were chaired, no research proposals
were submitted or funded, nothing was published.'" The
Department was virtually invisible within the university com-
munity and within the national network of Slavic departments.

A decision was evidently made to upgrade the Slavic
Department and the search was begun for a new chairman who
would come to Albany and begin the long process of building
an effective new program. That search culminated in the
arrival of Alex Shane, who immediately threw himself into
the staggering job of building a department that would
“function with maximum effectiveness on both the graduate and
undergraduate levels. The Slavic Department that now exists,
completely reorganized and transformed after only ten years,
is a tribute to the wisdom of those who hired Professor
Shane and to Professor Shane himself, who has gathered a
truly impressive group of faculty members.

In the first place, the skills and research interests of
the faculty members complement each other beautifully.
Everyone in the Department can teach the various levels of
Russian language that the Department offers, and all the
literature people can teach the courses in nineteenth- and
twentieth-century literature. This is the ideal situation
and allows the flexibility to accommodate leaves of absence
and work being done in other programs. At the same time,
each faculty member has skills uniquely his own: Professor
Baran, poetics, theory of literature and semiotics; Professor
Clyman, Chekhov, Gogol and Babel; Professor Lubensky, stylistics,
theory and practice of translatlon, methodology, contemporary
Soviet literature; Professor Patterson, Russian modernist
poetry, Symbolism, audio-visual teaching methods; Professor
Robinson, music, film, Russian culture; Professor Scatton,
linguistics, Bulgarian, Russian phonology, general phonology,
computer technology; Professor Shane, elghteenthucentury
Russian literature, Russian modernist prose. Everyone in the
Department publishes in the area of his specialty.

In the second place, the members of the Department work
well as a team. Slavic departments are notorious for the
améunt of factionalism that prevails. Tensions of this kind
impede the faculty's productivity and 1nvar1ably harm stu-
dents. We were impressed by the atmosphere in the Department
and by the frequency with which faculty members work together
not only in their courses, but also in their research. There




is no dead wood in the Department. Everyone is working at
full capacity. In fact, we were astonished at the amount of
productive activity being generated by seven people. They
run an undergraduate program for 25 majors a year and a,
Master's Program that now numbers 34 students, with the at-

~ tendant examinations and theses to process. They supervise
teaching assistants. They work with the Soviet under-
graduates and graduates brought to the campus by the exchange
and they monitor the graduates and undergraduates whom they
send to the Thorez Institute in Moscow. They supervise
teaching at the Renssalaer Institute in Troy and at various
high schools in the area. They participate actively in the
Russian and East European Program, the Humanities Program,
the Linguistics Program.

We have to agree with the opinion of the external review-
ers in 1975, who commented:

The current program alone needs additional
faculty positions if the staff is genuinely ex-
pected to teach the announced courses and at
the same time pursue scholarly research and
engage in normally expected professional acti=-
vities. The present course load is far too
heavy, especially when the extra demands of
supervising independent study and research are
taken into consideration. . . .

Unfortunately, in the spring of 1976, the situation was
aggravated still further when, at the recommendation of the
President's Task Force on Priorities and Resources, a faculty
line was withdrawn from the Department. The Task Force did
say, however, that "if the department maintains its excel-
lent quality and increases its enrollments, additional
resources should be committed for the further development
of the program."

We feel that these conditions have been met. Enrollments
in the M.A. Program have increased dramatically--from 7 in
1974 to 34 today--an increase of 385%. It is true that
enrollments in First-Year Russian had been declining, until
they reached a low of 2fin the fall of 1979, but last fall
they moré than doubled to reach 55 students. This trend
follows the pattern shown by most Slavic departments over
the last few vears. Enrollments nationally had been de-
clining ifn First-Year Russian, but increased significantly
last fall--probably because of heightened interest in the
Soviet Union generated by the invasion of Afghanistan and
the Olympic¢ boycott. Since then, considerable attention in
thé news media has been paid to the crisis in Poland. It
looks as if this vear is the beginning of a new cycle in
which enrollments in Russian will be on the rise. Meanwhile,
enrollment in the translation courses has increased from
a total of 39 in the fall of 1975 to a total of 714 last fall.




All these developments can be summarized by saying that
between 1974 and 1980, total FTE enrollments in courses
taught by the Slavic Department increased by more than 75%,
with undergraduate FIE's rising by 60%, graduate FTE's
rising by more than 260%.

Tt seems almost as if enrollments began doubling and re-
doubling from the moment the faculty line was withdrawn.
Part of this increase is undoubtedly due to irrational factors
. and the world situation, but it is clear that most of these
gains have been achieved by the Department's careful plan-
ning and hard work. One successful innovation was the in-
creasing use of one-credit and two-credit courses. This
has meant that if in the past, a faculty member typically
taught three courses of three credits each, it is now not
uncommon for a faculty member to teach as many as five
different courses in a single semester--clearly, more work
for the faculty member. The gains achieved in flexibility,
though, are enormous. A single Russian novel like Anna
Karenina or Dr. Zhivago lends itself beautifully to this kind
of mini-course. And instead of teaching Morphology and
Phonology as a single four—-credit course, one can teach them
as separate courses of two credits apiece, which is much
more satisfactory pedagogically. Moreover, this kind of
flexibility makes the Slavic courses much more accessible
to students who are not majors--especially those in the
cciences who would like to sample some Russian literature
and who could not afford to devote three credits to the
Slavic Department.

UNDERGRADUATE PROGRAMS

Students wishing to major in Russian must complete a
minimum of 36 credits above the level of Second-Year Russian
(Rus 201). Included in those 36 credits is a core curri-
culum consisting of 26 credits: 15 credits in advanced
language and 11 credits in literature and culture. Choice
of the remaining 10 credits is determined by which of three
tracks the student wishes to follow: 1) language, 29
literature, 3) teacher education. ‘

This year the Department has initiated procedures by
which majors may do honors work in Russian. Those wishing to
take advantage of this option must have a certain grade-
point average and three recommendations. To complete the
program'éuccessfully, they must take an additional five or
six credits, engage in independent research leading to a
thesis, and pass a comprehensive examination. It is, of
cqurse, too early to evaluate the success of this undertaking,
but we strongly approve of it and of its rigor. The pro-
blems encountered in this area at other schools usually re-
sult from a lack of rigor, which opens the door to students
who will be unable to produce a worthwhile thesis. The
Department'should probably review this program after three




vears or so and make whatever adjustments it feels to be
necessary. (Written recommendations, for example, may not
be essential.)

The Department also offers a choice of three second
fields, or minors: 1) Russian language, 2) Russian
literature in translation, 3) Polish. A minor consists of
an additional 18 credits. The quality and stability of the
first two minors are beyond dispute, but the future of the
Polish minor has been rendered somewhat uncertain by the
need for Maria Zych to return to the library on a full~time
basis. Polish is of critical importance to the Department,
since it gives students their most intensive experiences
with another Slavic language at Albany and represents an
important part of what makes the Department Slavic rather
than Russian. We feel that, as presently constituted, the
Slavic offerings are not too meager and are, in fact, fairly
typical. If anything, there has been during the last decade
a tendency among Slavic Departments to place less emphasis
on Slavic languages other than Russian. But it is clear
that the Slavic work now offered at Albany should not be re-
duced and that the success and stability of the Polish minor
should be preserved. Mrs., Zych won a SUNYA Award for
Outstanding Teaching in 1975 and has been highly praised by
students and faculty alike. If possible, it would be good
if her services could somehow be retained. As things now
stand, the Department hopes to continue Polish by inviting a
lecturer from Poland every year, with support from the
Fulbright-Hays Program. If Mrs. Zych really cannot be re-
tained, this might be a solution for a year ot two, but we
feel that it would be unsatisfactory for the long term. A
good instructor gradually acquires a reputation among students
as the years go by and builds interest in his subject. This
phenomenon would be short-circuited by such an arrangement.
In addition, some vears the person would be good, some years
not, and it might be difficult to know in advance. The
Department has shown excellent judgment in its recruiting
over the years. If Mrs. Zych cannot be retained, we strongly
recommend that a search be launched for a permanent person
to take over the course in Polish.

Apart from the three majors and three minors already
described, there is a major in Russian and East European
Studies in which the Slavic Department participates.
Completion of this major requires that the student take 54
semester credits of interdisciplinary work: language,
literature, culture, history, political science, geography,
sociology and art. This is a relatively new program, begun
in- 1975, and we had a hard time evaluating its nature and
success. Our general impression is that this program remains
somewhat inchoate and is not yet functioning with the energy
and success that we witnessed in the Slavic Department.




Of particular interest to us was Program I, which was
started by Professor Patterson a number of years ago. This
is an option for people who do not wish to take First-Year
Russian via the conventional classroom model. Students sign
a contract setting forth the conditions that govern Program
I and then proceed to study the language at their own pace.
Initially, these conditions were not stringent enough, and
a few students spent years completing the work. Now students
have a maximum of two semesters to finish one semester's
 work, and they are allowed five attempts per test. On the
average, though, students require no more than two attempts
per test. Roughly twenty students per year take advantage
of this option. '

Russian is a difficult language and sometimes even the
most interested students find the pace simply too fast.
This option gives those students an opportunity to learn.
Russian at their own speed. It also has been used by other
faculty members and administrators who wish to learn Russian
and whose jobs would otherwise have prevented them from
doing so, and it has been used by students who find the
normal pace of the course too slow. One student completed
the whole first year in one semester. Option I should in no
way be viewed as a sort of roundabout way for students to
get out of work. The work is no less. This option,as de-
fined by the Department, is a solution to the well-recognized
fact that students learn at different speeds. We strongly
endorse it and commend the Department for its ingenuity in
establishing and effectively maintaining this opportunity.

THE GRADUATE PROGRAM IN RUSSIAN

Albany is the only public institution in New York State
with a graduate program in Russian language and literature.
When the M.A. program was established in 1966, it was viewed
as the foundation of what would in time become a Ph.D pro-
gram. This assumption was still intact at the time of the
Department's Self-Study in 1974. The climate in higher
education since that time has not favored old established
programs. Various Ph.D programs in Slavic at Princeton,
Columbia and N.Y.U. have been abandoned, and it i1s clear
that the coming decade will witness still further contraction
in the number of Ph.D programs in Slavic. In view of these
unfavorable conditions, the Department wisely decided not to
proceed with the Ph.D. The real wisdom shown at that time,
however, manifested itself in the decision to create a type
of M.A. that would be not a truncated Ph.D program, but a
complete program in itself, a program designed for, and
responsive to, the unfavorable conditions prevalent in higher
education. A real effort was made to provide students with
skills that would enable them to proceed to Ph.D programs
at other universities, if that was their wish, or to find
jobs. Information is not yet complete on the careers of
those who have completed the M.A. in Slavic at Albany, but
the statistics based on graduates of the last few years are




Of particular interest to us was Program I, which was
started by Professor Patterson a number of yvears ago. This
is an option for people who do not wish to take First-Year
Russian via the conventional classroom model. Students sign
a contract setting forth the conditions that govern Program
I and then proceed to study the language at their own pace.
Initially, these conditions were not stringent enough, and
a few students spent years completing the work., Now students
have a maximum of two semesters to finish one semester's
work, and they are allowed five attempts per test. On the
average, though, students require no more than two attempts
per test. Roughly twenty students per year take advantage
of this option.

Russian is a difficult language and sometimes even the
most interested students find the pace simply too fast.
This option gives those students an opportunity to learn.
Russian at their own speed. It also has been used by other
faculty members and administrators who wish to learn Russian
and whose jobs would otherwise have prevented them from
doing so, and it has been used by students who find the
normal pace of the course too slow. One student completed
the whole first vear in one semester. Option I should in no.
way be viewed as a sort of roundabout way for students to
get out of work. The work is no less. This option,as de-
fined by the Department, is a solution to the well-recognized
fact that students learn at different speeds. We strongly
endorse it and commend the Department for its ingenuity in

’

establishing and effectively maintaining this opportunity.

THE GRADUATE PROGRAM IN RUSSIAN

Albany is the only public institution in New York State
with a graduate program in Russian language and literature.
When the M.A. program was established in 1966, it was viewed
as the foundation of what would in time become a Ph.D pro-
gram. This assumption was still intact at the time of the
Department's Self-Study in 1974. The climate in higher
education since that time has not favored old established
programs. Various Ph.D programs in Slavic at Princeton,
Columbia and N.Y.U. have been abandoned, and it is clear
that the coming decade will witness still further contraction
in the number of Ph.D programs in Slavic. In view of these
unfavorable conditions, the Department wisely decided not to
proceed with the Ph.D. The real wisdom shown at that time,
however, Mmanifested itself in the decision to create a type
of M.A. that would be not a truncated Ph.D program, but a
complete program in itself, a program designed for, and
responsive to, the unfavorable conditions prevalent in higher
cducation. A real effort was made to provide students with
cskills that would enable them to proceed to Ph.D programs
2t other universities, if that was their wish, or to find
jobs. Information is not yet complete on the careers of
those who have completed the M.A. in Slavic at Albany, but
the statistics based on graduates of the last few years axre




encouraging. They indicate that holders of this degree have
been admitted to some of the best Ph.D programs in Slavic
and that they have found jobs in government and elsewhere.
All in all, seventeen of the twenty-four most recent
graduates have found employment for which the M.A. in Slavic
was relevant.

Who are these students? They come not just from New
York State, but from all over the United States. During the
late sixties and early seventies, 80% of them came from the
" state of New York; since 1975, only 50% of them come from
New York. At a time when graduate programs in Slavic are
finding it difficult to attract good students, the M.A. Program
at Albany is flourishing. During the last four years, ap-
proximately fourteen students have matriculated each year,
with that number increasing to eighteen this year so that
there are now 34 graduate students in the Department. We
noticed that very few students are rejected, but this is a
typical phenomenon in Slavic studies. Those students who
choose to study a reputedly difficult language like Russian
are a special group from the outset, and the ones who lack
a taste for hard work and/or the necessary talent are
winnowed out along the way. A principle of self-selection
operates, so those who have survived the number of courses
required to apply for graduate work in Slavic tend to be,
with few exceptions, a well-qualified group.

From OUr conversations with professors outside the
Department and with students, it appears that the M.A. pro-
gram has been managed well and has functioned so smoothly
that it serves as a model for other graduate programs at the
University. It is an eloquent testimony to the quality of
the graduate program that 45% of all students taking their
B.A. with a Russian major continue in the Master's Program.

We know that at most schools with good graduate programs
in Slavic, undergraduate students invariably complain that
they get short shrift and that graduate students get all the
attention. It seems to us that quite the opposite is true
at Albany. Undergraduates benefit from the richness of
course offerings that the graduate program permits, and many
courses are so structured that they can be taken by both
undergraliuates and graduates, with graduate students doing
significantly more work. All the students whom we saw spoke
enthusiastically about the accessibility of the faculty and
its receptiveness to student needs. Finally, we were struck
by, the fact that the M.A. program in no way looks or feels
like the first half of a Ph.D program that never came into
being. It is, in fact, a complete entity in itself, with
clear-cut goals that stress mastery of the language and the
acquisition of knowledge and skills that will enable the
graduate to find a good job in today's difficult market.

Some consideration is being given to the possibility‘




of offering students a combined B.A.-M.A. degree in Slavic
after 4 1/2 years of work. Twelve undergraduate credits
would count toward the M.A. We see no problem with this
plan. In fact, conditions at Albany would lend themselves
very nicely to this arrangement, since 45% of the students
who major in Slavic do go on to get their M.A. at Albany.

The M.A. Program, as it now stands, offers students a
choice of three tracks: General, Secondary Teaching and
" Russian Linguistics. Thirty semester credits are required
for graduation. Students in all three tracks emerge with a
basic knowledge of Russian literature, Russian linguistics,
and the Russian language. To graduate, students must suc-
cessfully pass a Russian proficiency examination and a final
comprehensive examination. The reading list has been pre-
pared with care and contains no obvious omissions of which
we are aware. We were surprised, not to say startled, by the
length and breadth of the field examination (seven hours)
and grateful that we were not required to demonstrate oux
own proficiency during our site visit. We strongly approve
of the Department's decision to reduce the written examination
to four hours. ”

We also strongly approve of the Department's insistence
on a methodology requirement and some teaching experience in
a real classroom. At least until recently, some prestigious
Ph.D. programs in Slavic were still sending forth students
who had never had any work in methodology or ever stood before
a group of students in a classroom.

The Department seems to have been extremely resourceful
in its use of the TA's that it is allotted. The needs of the
students applying for these positions have been carefully
evaluated and, whenever possible, part-time support has been
given in order to help a maximum number of students. With
2.79 FTE for graduate assistants in 1980-81, for example, the
Department has helped 20 students. These students get an un-
usually wide variety of valuable experience: they teach in
local high schools, they teach at RPI, they teach English to
the visiting Soviet students, they teach beginning Russian
to undergraduates--always closely supervised by faculty
members A&nd never in excess, so that, say, one whole section
of some subject would be left entirely in the hands of TA's.,
In First-Year Russian, for example, the faculty member teaches
the section three times a week, the TA two. 1In all respects,
the funds allotted by the University for TA's in the Slavic
Department have been used with maximum effectiveness and
creativity.

Although the Slavic Department is gquite clear, and
rightly so, about not moving toward a Ph.D program, it has .
submitted a proposal for a University Certificate Program in
Russian translation, which would require an additional year




of study beyond the M.A. The Department indicates that this
program would require adding six additional courses to the
curriculum. Two of these it could handle by making adjust-
ments in teaching assignments and staggering courses with low
enrollments, but the additional four courses would require an
additional faculty member. The plan, therefore, would be

to hire a new person who would teach 2/3 time in the trans-

lation program, 1/3 in interdisciplinary Humanities programs.

The Department as currently constituted certainly has
the talent and experience to make a translation program ex-
tremely successful. Such a program would be a logical -
extension of its current interests and activities. Professor
Patterson recently explored with the Soviets the possibility
of internships for people interested in translation at
various Soviet publishing houses. Clearly, that possibility
would take further advantage of the special Soviet ties al-
ready established by the Department. Such a development
would give the program a distinctive feature that would un-
doubtedly attract students from all over the country. The
program would also be consistent with the general pragmatic
approach to graduate education that the Department has
developed.

Certainly, the quality of translations from Russian has
never been high. Such a program might well change that
situation for the better, and it would certainly increase
the qualifications of people looking for jobs with firms that
do business with the Russians. To our knowledge, the only
graduate program in Slavic that emphasizes translation is
the one at Stanford, and we think that it would be useful to
consult with the members of that department about their pro-
gram: its organization, aims, successes, etc. It is
absolutely clear, though, that the Slavic Department at
Albany should not embark on this additional program without -
an increase in FTE. The resources of the Department are
already strained to the utmost. '

PROGRAMS IN THE SOVIET UNION

Students who have completed at least two years of :
languages study are eligible to apply for a semester of study
at the Thorez Institute in Moscow. Each year ten SUNY under=-
graduates spend a semester in Moscow and an eqgual number of
undergraduates from the Thorez Institute spend a semester
at Albany. Of the ten SUNY undergraduates, 2/3 regularly
come from the Albany campus.

‘ In the fall of 1976, former Chancellor Ernest L. Boyer
signed an agreement which authorized the first university-
to-university exchange between an American university and a
Soviet university. This agreement permits an exchange of
five graduate students for a full academic year or ten for a
single semester. SUNY faculty members may also apply for




the exchange in any discipline offered by MGU. So far, 56
students have taken advantage of the opportunity to spend

a semester studying in Moscow. Of these 56, 46 were students
from the Albany campus. '

These programs have been coordinated by the Office of
International Programs, which, however, is in the process of
shifting some of that burden to the Slavic Department. This
shift will increase the load of the already overburdened
members of the Department, but should present no serious
problems. It did seem to us that perhaps the presence of the
Soviet students on campus has not been exploited as fully
as it might be. Some students complained about the
ubiquitous problem of getting enough conversational practice
and it seemed to us that perhaps the Department's Language
Coordination Committee could think of some ways by which
students in the Department and the Soviet students might
interact more frequently.

These agreements with the Thorez Institute and with MGU
are unique. No other American university has such direct
and specific ties with a Soviet institution of higher learning.
The people who conducted what must have been long and care-
fully planned negotiations have served the University well.
These agreements confer a great deal of prestige on the
State University of New York and they give to the programs
at the Albany campus a special configuration that is surely
one of the reasons for the great success of the Slavic
Department.

OQUTREACH

The Slavic Department at Albany is productively involved
with other segments of the University to an astonishing
degree. In addition to its close ties with the Program in - -
Russian and East Buropean Studies, the Department works
closely with the Linguistics Program, serving on its advisory
committee, staffing linguistics courses and drawing upon
courses in the Linguistics Program for the M.A. track in
Slavic Linguistics. Members of the Department also teach
in the Humanities Program, in particular, the team-taught
courses},and the Department actively supports the Liberal
Education Advancement Program (LEAP). The Soviet exchanges
foster interaction among specialists in Slavic throughout
the system. The SUNY-Soviet Exchanges Advisory Committee
meets redgularly on the Albany campus, as do the selection
committees for the various programs. Since 1978, the Slavic
Department has taught elementary and intermediate Russian
at.Renssalaer Polytechnic Institute, which otherwise would
have completely discontinued its offerings in Russian.
Members of the Department also work actively in the local
high schools that teach Russian, particularly at Waterliet
and Shaker High School, where nearly two hundred students
are now studying Russian. This activity enables the
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graduate students to get some practice in the classroom
under the supervision of a member of the Department and
enables the graduate students and the members of the
Department to work together in the solution of pedagogical
problems. Finally, Professor Scatton's work with the TERMAK
computers has attracted wide interest on campus and shown
other departments creative ways in which the computer can

be used as a learning tool.

Slavic departments have a tendency to be somewhat
insular, so it is especially heartening to see a Department
operating so energetically and creatively that it serves
as an inspiration and a model for other departments of the
University.

THE LIBRARY

We were impressed by the quality of the library. Open
stacks permit the students to view all the collateral
material associated with the specific book that they are
seeking. There are subscriptions to all the most important
periodicals. It is difficult for us to evaluate the holdings
that support the work in Area Studies, but we have the im=-
pression that they are at least adequate. The holdings in
literature and linguistics are extensive, and there is a
sophisticated assortment of reference materials, including
even the back volumes of the various Soviet letopisi that
catalogue reviews, newspaper articles and journal articles.
For publications not held by the library, faculty members
have access to the Capital District Library Council (CDLC)
and the New York State Inter-Library Loan Network (NYSILL).
Albany also belongs to the Center for Research Libraries
(CRL) and has access via interlibrary loan to the Lenin
Library in Moscow. Members of the Department praised the
work of Kay L. Shaffer in tracking down volumes that are
difficult to find. We felt that the Department is extremely
fortunate to have access to a Slavic bibliographer and, in
particular, someone as gualified and competent as Kay
Shaffer.
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CONCLUS IONS

We have been unable to disguise our enthusiasm for what
we have seen in the Slavic Department at Albany. This is
an amazingly effective, productive and creative group of
people. It is clear already that the Department has found
in Professor Scatton the same high caliber of chairman  that
it found in Professor Shane. No one in the Department is
complacent. Everyone is constantly involved in an ongoing
process of evaluating the work being done in order to improve
and refine it. Everyone manages to devote enormous energies
to students and to the University while continuing to do
research and publish.

We are concerned, however, about the comment made by
the external reviewers in 1975: —that the course load is far
too heavy considering the demands being made on the Department.
This comment was followed in 1976 by the withdrawal of a
faculty line. Yet it was precisely in that same year that
the State University of New York signed with Moscow University
the agreement that set in motion the exchange for graduate
students and faculty, adding an enormous amount of extra
work to an already overburdened staff. Still more of this
burden is now going to be shifted from the Office of Inter-—
national Affairs to the Department. Meanwhile, the use of
mini-courses has resulted in great benefits for the students
but has also measurably increased the work load of the
faculty. At the same time, enrollments since 1976 have sky=-
rocketed.

So far, the Department has been able to handle all these
tasks, but this kind of work load is, without a doubt, going
to begin taking a serious toll in the amount of reseaxch
that the faculty member can produce. There is a real danger
of "burning out" these people. Since the Task Force on
Priorities and Resources did indicate in 1976 that additional-
resources should be committed to the Department if enrollments
improved, we feel that the time has come to provide some
relief.

Probably the ideal solution would be to hire a full-
time person who can assume the courses in Polish. We have
pointed out our concern about the loss of Mrs. Zych and the
possibility of replacing her on a year-to-year basis with a
visiting lecturer from Poland. We think that it would be
much better to hire a permanent full-time person who could
devote 1/3 time to the Polish courses and 2 to relieving
the strain on the Department that now exists. It might make
sense to find someone able to teach Polish and linguistics.
Wer suspect that Professor Scatton's assumption of the
chairmanship, with a 50% reduction in his course load, may
make the offerings in linguistics dangerously thin. The
combination of Polish and linguistics would be of great
benefit.
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It also seems to us that the Department's plan to offer
a Certificate in Translation has considerable merit. The
people now teaching in the Department have the skills and
training to do an excellent job, and the ties with MGU and
the Thorez Institute may provide an opportunity to establish
internships with Soviet publishing houses that would make the
program unique. In other words, this is an extremely ‘
natural development for the Department. It is very clear,-
however, that nothing should be done in this direction unless
the University is prepared to allow an additional faculty
line as requested by the Department: someone to teach 2/3
in the translation program, 1/3 in the Humanities Program.
With this additional support, there is every reason to
think that the Slavic Department will make this new program
just as successful as its undergraduate and graduate pro-
grams. '

Respectfully submitted,

Maurice Levin
Professor of Slavic Languages

and Literatures
University of Massachusetts

Richard Sheldon
Professor of Russian Language

and Literature
Dartmouth College
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THE UNIVERSITY OF THE STATE OF NEW YORK

2 THE STATE EDUCATION DEPARTMENT
CULTURAL EDUCATION CENTER
ALBANY, NEW YORK 12230

OFFICE OF DOCTORAL PROJECT
(518) 474-1551

March 19, 1981

Dr. Warren F. Ilchman

Vice President for Research
and Dean of Graduate Studies

SUNY Albany

1400 Washington Avenue

Albany, NY 12222

Dear Dr. Ilchmen:

Enclosed is a copy of the draft report submitted by the Chairman
of the team which visited your campus as part of the New York State
Education Department Doctoral Evaluation Project. Our procedure at
this point is to ask you to review the report for factual errors. We
ask that you keep the report confidential to the extent possible in
reviewing it for this purpose. If you are satisfied that the informa-
tion upon which the consultants based their report is factually correct,
then we ask you to notify us, and we will forward the report to the
office of the President for formal substantive response.

If, on the other hand, you feel that the consultemts received
erroneous data, please notify us of factual corrections within 10 days
of receipt of this report. We will transmit your comments to the site
visitors who will investigate the question, alter the report if this is
appropriate, and then present us with the final report, which we will send-
to the President's office for the official institutional response.

Thenk you for your assistance in preparing for the evaluation
vigit. We are grateful for the courtesy with which our consultants
have been treated and for the cooperation given to us.

' Sincerely,
,,

)

I 2 a7 W)\/ \ G (A G T
Barbera D. Meinert
Coordinator

jlh -
Enclosure - SUNY Albany - Curriculum and Instruction Draft Site Visit Report
QQ;ArQ@@Q&ellor Wharton
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CONFIDENTIAL
DRAFT SITE VISIT REPORT

THE STATE UNIVERSITY OF NEW YORK AT ALBARY

Ed.D. in Curriculum and Instruction

November 12 and 13, 1980

Submitted by

Dr. Keith Goldhammer
Michigan State University
(Site Visit Chair)

and

Dr. Donald Medley
University of Virginia

Office of the Doctoral Project
New York State Education Department
Cultural Educetion Center
Albany, HNew York 12230




The site review team for the doctoral program in curriculum end inst
at the State University of Rew York at Albany, consisiing of Professors §
Medley, the University of Virginia, and Keith Goldhamner, Michigan State
University, were in Albany on November 12 and 13, 198G, As time permitted,
we reviewed the various facets of the program v1th students, alumni, faculty,
and administrators. We deeply appreciate the assistance and cooperaticn
provided by all from whom we sought infeormation. Dean Robert ofr and
Chairperson Jdohn Ether were partTCL1ar1y helpful in seeing *hat we had access
to everything we wanted, while giving us freedom to pursue purposes as
obwect1ve1y as possible.
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We were particularly impressed with the LnowWeooe and information pmmdw4
fto us by the chief administrative officers of the University. 1t was apparent
i that they were knowledgeable of the program and its accomplishments and have
[ carefully assessed its future in the University.
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The "De porlmvhi of Program Development and Eveluation of the School of
Education at The State University of lew York at Albany offers a prooran of
studies Teading 1o the Doctor of Education degree through four areas of ~,pcr.a%
ization: a) curriculum development; b) ir&t‘””11ﬂnr1 design and tchHOTO
c) supgrvisicn &nd stat’ dLVelovman, and d) progrem evaluation., ko Ph.D. is
offercd. We did not find any significant variation between the program as we

had an ophortunity to review it on site and the description of it contained
in the self-study report.

Basically, the program is designed to prepare individuals to be well informed
in metters pertaining to curriculum development, instructional design, supervisicn
and program evaluation. The Department 100!3 upon its candidates as generalists
who desire to be prepared for different program speC|a11/au»»n° within the
educational profession. Their recent graduates have found positions as directors
of instruction in public schools, other educational institutions, and private
enterprises; curriculum coordinators; assistant superintendents of instruction
and evaluation; and professors of curriculum, instructional design, and super-
vision. Since the specialization in evaluation is relatively new, there have,
as yet, been no completions.

In eddition to these on-going areas of specialization, the department has
ent!y been developing more intensive offerings in the areas of adult and
COP»THUTDQ education, and the education of the children with special learning
needs, including bilingual education. This department has alsc been responsible
in the past for the University contract with the Teacher Corps, which has now
heen terminated. .

The mission of the department is to prepare individuals who have an oriern-
tation as practitioners or who are, as the department faculty has used the term,
"c¢linically oriented.” This is undoubtedly true, considering the nature of the
positions from which most students come and to which they go upon COiHTerwon
It is, however, difficult to ascertain how the proaram would be different if
it were a rcsearch riented Ph.D. Almost all students have an emphasis upon
research and statistics in their programs. The dissertation research is a central
concern in the program, requiring a considerable part of the students' time and
effort., Dissertation research is almost always on narrow subjects of po¢¢ib7y
more interest and concern to the researcher or theoretician thin to the practi-
tioner. We noted very 1ittle emphasis in the few dissertations we caw on
applications \h1ch can be generalized to the profession. The rationale of the
faculty and stddents is that, as qualified professionals in leaders ship and
supervisory positions, they will have to know the background of research and
be sufficiently expert in it to be able to interpret it to their associates.

A° is true of most doctoral programs in education, the standards ar G nob
well defined, but both students and faculty are aware that high quality o
performance is required of them.




There appears to b@ an edequate number of faculty for the maintenance
of the obligations of the department, and almest all of the departmen
members have responsibilities within the doctorel program. In contrast
with what they seem to expect of students' dissc YLOLTOM;, most of the faculty
publications appear to be pre c1ftwonﬂr -oriented, and faculty appear to have
the ability to work successfully in school situations, both with students
as well as on their own. Recent fQCUWLv recruitment appears to have been
excellent and goal directed not only from the standpoint of the scholarly
and professiona] needs of the départment but also in respsnse to developing
needs for new types of expertise in the field. Some of the faculty appear
to be able to bridge the cap between the field and the research orientations
and are set upon carcers which make contributions in both arenas.

Field experiences, or internships,are required of all students. It
is difficult to characterize the eAper1ence since it seems to be tailored
for the individual's needs, interests and concerns, as well as for .the
opportunities which present themselves when the student is ready for this
phase of her/his program. Relationships with the field seemed to be very
satisfactory and opportunities appear without undue effort ol students and
faculty to obtain them. We do not believe that there has been much effort
to integrate the field experience with the course structure, but we are also
not sure that this would serve any better ends than at present. Students
keep logs of their experiences, engage in a monthly seminar to share
experiences, and have individual conferences with their advisors on their
field experiences. Graduate faculty are assigned to the internship seminar
and supervision as a part of regular teacher loads.

The library appears to be more than adequate for the purposes of the
program. Good arrangements to service the doctoral program are made. The
Tibrarian in charge of the educaticnal section is particularly knowledgeable
of the programs in the School of Education and has had a close working
relationship with the Faculty of the School over a considerable period of
time. Students also have access to computer terminals and mini-computers.
A1l students appear to have access and some experience in use. The faculty
are exploring ways through which more knowledge of computer applications to
research and instruction can be provided for all students.

The statement of missions of the department is very broad and not
entirely clear, We :uspoct that the faculty wants to keep 1t this way, but
to an outsicer a more precise definition of what the program area intends to
aclhiieve would be he1pful The program embraces a broad rsnge of courses,
seleected beceuse they give adequate coverage to the fields, the cumulative
effect of which is to provide the range of knowledges about the phases of the
subject-matter needed by the students. Faculty appear to have been recruited
to supplement one another and to provide the neeced coverage. The faculty
has almost continuously reviewed its programs and made adjustments as they
appeared to be desirable. The effort to mount the program evaluation snec1a1—
ization has been exemplary. We suspcct that there has been & recent effort
to build more research interest inte the department, which will take some
time to materielize, but this has been done to be supportive of, rather than
in opposition to, the field emphasis.
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PROGRAIY STRUCTURE

urse requirements include:

hours in the Social and Behavioral Sciences
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historiography and ethnography as well as the traditional quantitative research
techn1ques Thus, the department can prepare students to handle various types
—of-data’in a fie1c where the most significant substantive issues do not always
Jend themselves to quantitative analysis. We think there might be merit, as
well, in future expioratior of how ph11osophica1 methods of analysis can be
emylovac Not less than ¢1 semester hours is requived in the student's field

f maior emphasis

Students must tale twe conscoutive semesters of full-time worl in residerce.
The balance of the work “*y be taben through part-time cnxo1lﬁ:nb, although exte

courses are not considered as a part of the docteral program. There 1< considersh’

rigidity in this 1r‘ulrb.y,t, but the depertment nas 1emarkad?e finan
nonts to essist students in full-time study with fellowships and assi
LAt Teast 39 of ithe 72 sema2ster hours requirved Tor completion must be
SURYA.
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A compreliensive qualifying examination must be taken before the student is
admitted to candicacy and is ready to begin work on the dissertation. Our review
of a sampling of examinations suggests that they are a sara]ing of the knowledge

1 arrance-

students are expected to acquire; the test is an endeavor to determine how students

can use research findings and theoretical materials in relation to a preblem or

problems presented to them; and a high degree of sophisticttio in knowledge of

the Titerature of.the field is required. Thé éXaminations appear to be developed
QRPN Qe

for each individual and do not indicate a common coré of knowicage, We saw no
guidelines for rating to assure at least minimal coordination awong raters.

We also looked at nine dissertations. A1l we v1ewe4 secned to meet the
standarcs, with some variation, and represented aDOLt the average quaiity
expected in doctoral dissertations. Rone were particu;ar;y outstandi ng. A1l
showed student mastery and considerable effort to collect relevant data and
synthesize the findings in relation to the central problem under investigation.
A1l of the dissertations would have been suitable topics for Ph.D. dissertations.
A11 showed the results of careful and thorough advising. The dissertation is
considered an essential part of the program to insure that students can conduct
responsible research, to demonstrate that students are c@publb of using tha2  _
materials of their field with integrity, and to provide & first step in the
candidate's career for making a contribution to the field.

Except for an cccasional waiver based upon the prior experiences of the can-
didate, an internship is reguired of all doctoral students. The internship is
eclectically selected for the student. There is great variation in assignments,
including reassienment to some administrative, supervisory, or ceve’ fwmer‘aW
role within the schcol from which the cendidate has come, an ocpportunity to work
on some research preject with a professor or group of professch, and assignment
as an intern in & state educational agency In some instarices it anp ared as
though the particuler type of internship eﬂf rience was carefuily sought out
for the candidate and selected in accordance with her/his ﬁnbnreqts and needs,
while in other inctances it appeared as though it were some'hlnq which happened
to be avadlable at the time. A1l of the alumni interviewed indicated that the
experience helped tc point toward their future careers. They had monthly
seminars of varying quality and purpose with supervisors and freguent on-site
visits from supervisors. Evaluation is based uvpon a review of the work

completed and the problems encountered,




We have the feeling that many of the students believe that the inte
rement is one which should be compieied, but see 1T somewhat as & vetz-
"».zn of experiences wnich they haove alreedy l’f:’;d, or 2t least not very
osive. The experience should be an extensicn of the opu01fun1bies~“sf
nced study for the students. Scme, ‘LobuicJﬁy, need oppourtunitiss or &
erent level in sc ﬁfﬂﬁ svstems. Some who wish to fe”unm college profesiors
reSEarChers cauW” ! Lh&f' fron some relatec expesleﬁc_ T
ole, Somm o 0 e v encatisant A8 vesenveh ang conrutos
Cobonlaton ; -’)*a:ix

Thove is faculty depth in e=ch £ the denartmnt &5 Wit 28 &
pitceduh Oof Salzoosto oand :Hp“bi¥ﬁ€' SR RS Phot ofsdente will Lo v 20t e
bv {ho dnsl-uotvona? progrem. Floxibilitv npcars to be emphasizeo. o
for example, that students can encice in st.dy of very diverse SURYCELaT s Ul

research--quantitative 1 nethods;'h:storﬁogra phicel methods, and e+h amrernic
methods--al1l taught by professor‘ inothe deopartment.  This Give Ly AnLE
to have beer built in to assure that the coverage will be roae and divar
The curriculum s far from "frozen." Hew courses are offered on occesion
and something is generally on the drawing boards in response to newly
identified concerns.

The program appears to be well integrated with other program
which there are some com donaTities. It is most closely related to
administration, in view of the fact that many of its graduates are

for their acministrative certificates, and many majors in adsiinistreticn
want a strong supporting field in curriculum. There are a number of studsnis
in other programs within the School who want some background of preparaticn

in curriculum.

There is also much interest in the relationship of various discipiirary
studies to the field of curriculum. It was particularly interesting to note
the requirement in the behavioral sciences. We quizzed both students enc
alumni about the availability of space and the sdaptation of courses in
“these areas to their needs. No one could recell an instance vhere they wire
denied admission to a course outside the School of Education. They could
not cite efforts at adaptation, but they believed that they were welcomsc
in those courses and an honest effort was made to help them obtain direct
benefit from them.

Throuch its three-year planning cyc]e, the University his had ¢

thorough internal review of all pregrams to determine wvlc“ sireas vnolld
be retained. This program survived the review end has cctuaiiy hal to7

[
additional faculty assigned to it. The University and :ré 5choo] h?VE
willing to support extensions of the program to assure {he meintena
improvement of quality. Our discussions with the President, the ¥1<c~
or Academic Af"1rs, the Vice-President for Resecarch and the Graduste Lein
convinced us' that they were knowledgeable of the program and committcs
to the maintenance of quality in its operations.




Mos® of the studenls in the proorem will toke sons tratien
for administrative or supervisory pesitions. They will i Lol
districts, bOCﬁg, private industry, and coW]ege: andg universities, Thers
is no disiinciion between the degren program and the certivication proorii
in so far as we could determine. The two appear to be well integratec.

It is very difficult to detevirvine ihe precise reten?ion‘rate from the
date provided to us. About 809 of the applicants are c¢dmitted to the

program, /About 60% cf thoe Jhudenbs ',1 are admitted enter the progrer.
More than 997 of those admitted scem to complete either a certificaticn oy
a graduate dcgreb pIO’F“W or both. Hnthzn the departhnents 71§e]f it is
difficult teo prud ict whether a student who has CQWUIV'\d cert ICQti

5. (or returns to a job) prior to completion oY the doc ko~*tn

and takes< & Jo F i
act, ever complete the doctovate. The evidence, if course, is
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A1T summer courses are taught by resident faculty. Courses are tauz
on a rotation basis so students both in residence (full-time) and employed
(part-time) can obtain all of their recuirements in a reasonahie pe r'c* cf "
Class sizes are small, although there is some veriation c¢epending upon w?ethar
or not a bhasic course w1]1 be used to service needs of doctoral studenis i
programs. All extension instructors, in so far as we can determine, ave reg:?ar
faculty members., Extension courses are cdesigned to meet specific desires i
field and we could identify no desh e to transport progrems off-campus. Basically
even part-time students have to take all of their course work through SULYA on
campus. They can transfer credits from other universities, but we did nct
encounter cases where credits were transferred from extension.

FINANCTAL SUPPORT

The financial support appears to be excellent. Although there are nc specific
allocations made for faculty research, the teaching loads are small GWuLgh
prov1de time for faculty to engage in rescarch. A large budget is maintzi
in the School of Education for support of doctoral students who, throuch
university stipends, assist faculty in teaching and research. Considerir
financial problems confronting many institutions todsy, SUNYA eppears to
a favorable position, and, as previously noted, the University is commitied to
providing a very fair share of its resources to the maintenance of this proagram.
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Inf0)ngti0n on the 13 regular faculty members was obtained by 1nue‘\fe-
with almost all of the faculty and a review of their curricula vitae. Sc
evaluatory statements were also obtained from students and alumni. It
apparent that the faculty members are deeply involved in activities in t
public schools and include their graduate students in their activities. fhe
faculty has made extensive efforts to obtain outside support for their
research endeavors, with some success, which has enabled tham to extend
their effectiveness and provide opportunities for vesearch involvement through
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assistantships and internships for their doctoral students. Outside
grants and contracts for the period from 19756-76 to 1978-79 totaled
1.7 miTlion dollars.

We revieved publications representative of about one half the Teculty.
me publicatiions show excellent scholarship and some researchi some are
swgnnfﬁcant cr“*“xh”*:nns to the field, some are very | uedcsfrian, academic

exercises. Peletively few of the publications are in refercec 30”“ nals.
The averugs rate of pu“1ication of such avticles by associate and full
professors who have been in the department for at least 5 years has been
one per three years with the publications move inclined toward applicaticns
than basic reseavch The two most recent recruitments seem to have

been designed to increase research end publication productivity of the
department.

Three of the faculty members have already achieved national recognition
for their contributions, and others show promise of emerging as leaders
in the field. Some faculty seem to he continuing in a more traditicnal
vein. No journals of national scope are edited in the department.

Faculty are heavily involved in state and national professional
activities, and most of them are reguiar presenters of papers and reports
to state and national meetings of their professional associations, A
review of the bibliographies used in classes indicates that current
materials are included on the lists. Our discussions with members of
the faculty indicate that, on the whole, they have mzintained currency
of knowledge of developments of their fields and are very much a part of
those developments.,

On the whole, this appears to be a very alert and resporsive faculty. Students

praised the degree to which the faculty was knowledgeable of current affzirs in
schools and could relate current research to practical problems in the scheols
from which they came. They also noted that faculty appear to work togetber as a
cohesive unit across disciplinary lines. Their dedication, competence, znd en-
thusiasm are projected among the students.

This is not to say that there is a lack of expected variability among the
faculty. There are some different levels of interest and cepability. Thzre
appears to us to be an emerging age-Tevel dichotomy which may produce somrs
problems in the future. About 70 percent of the faculty are more than ten
years away from their doctoral studies. This is a poor balence. There is

also some difference which exists betuesn the goals of the sdministreatior end
the faculty for the future emphasis of the department and the OQJ@yL\JtS 3f
the students in their engagement with the OCPA:lﬂmn 0fficially, the uriver-

sity, departmant and the school wish to p1uco movre emphc:ﬁ upon policy
studies and research. The majority of the students come to the Universit: and
enroll in this program to enhance career goals in educational institutions
short of the University, although some do and will become professors. With
its rodts in its "normal school" past, the School of Education has not
divorced itself from its primary concern for the public scheol field. Bui it
is seeking to join the highly competitive society of those universities wuere
the public school relationship is subordinete to other purposes. To achieve
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its goal, the department will have to seek broader recruitment of studerts
who have diversified backorounds and goals. In other words, it will ha
to attract a more do".est"icS cosmopolitan student body than it now posse
We would not want our vemarks to be interpreted to mean that there show
be either an emphasis uj-on one &PCh' ov the other. There arve people wh;
serve well as bridges boiween them and help the don “tment serve the v
of education. Ve have confidence ':d¢ none of these preblems is sufiicizn
severe as to be hevond the power of the administration to deal with.
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No distinction betwean junior and senior sta 1s made, although tnere
are obviously scme age end Tength-of-service differences. There sppeers e
be excellent interaction among all members of t“c tatf, which meetC 1"‘ Arally
andg shares piroTessionad /DC‘I”“C“” wﬁ‘b one encther,  Doctorel students,
too, seem to be involved in some of these infonral interactions.

There appears to be excellent retention of staff and the ability t
attract qualified staff from institutions which are in a favorable compse
titive position with SUNYA. The three recent additions to the staff ar
to be excellent and consistent with the long-term aoals of the School.
One is a senior staff members with 1% publications in b years. Two eve
younger members who show high promise but have not as yet made the pro-
fessional contributions which will give them visibility and stature in
their fields. Plans indicate a continuation of the program to maintain
a balance between those new members of the faculty who have gained reccg-
nition and those who show high promise but are still "comers.”

Affirmative action recruitment appears to be wesk. There are only
two women on the faculty, one of whom is black. She is the only member
of & protected ethnic group on the faculty of this department, and she-
has been on the faculty for eight years, 0f six appointments in the last
10 years, then, just one has been in the affirmative action category.

Traditional standards for tenure and promotion prevail, but there is some
r101dwty in the application of the ’tawﬁa*ﬁo. The recent rn<or6 indicetes that
promotion and tenure decisions are carefuily made, and it probaebly taies & bl
Tongerat SUNYA than at comparable universities. The written standards are gich
rather than specific, but there are infor ma]Wy agreed upon conditions, irveivin
evidence of ,Jd1lLy teaching along with a satisfactory research and ruktfcetion
record. A copy of the contract agreement with the faculty bargaining ezmmt wes
not made available to us.

Lach facu?ty Ieibci carries approximately same Jood, althouch t-2re
are veristions et differvent per’:aﬁ ST Lime, Copevelly, two graduiic & o0
COUrses are iaughi. Supervision of internships, advisement, and invii ¢ 20t
with doctoral student 150 expecte: PR
that f

X
engage 1in research for a

T 5

in their disser tuu:Oh research are @
11
1ovary.

5
is anticipated that faculty members wi
of their FTE, atthough this amount vil

CLudePt ~atings of teaching are obtained. The students with wher w
talled are very positive about the ouh11ty of teaching. Students serve °n
promotion and tenure committees. Students also are very pesitive about zheir
advising. Alumni with whom we talked indicoted & very strong and cont’r . ing
relationship with their advisors who have served as their mentors in z
opportunitims for pr O{U'STOHQ] advancement after "o'";ﬂrD ion of their pr
Students and alumni reported that during their participetion in the pro
professors were read11/ accessible to them and showed W"I1Wnonp°f to
the assistance which they needed.
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STUBENTS
Although the number of students pariicipeting in the program is smail.
(24 full-time and 61 part-time in 1676-80), 1t comprises a wide enough rarge
to enable each segment of the departmznt to have a vieble clientele. Ther
are no less than 10 students in each specialization. Although 1t appears
us that some additions to the student body would be possible without sacri
ficing quality, we do not identify any ways in which either the program is
restricted or the students are denied opportunities or breadth due to the
4

size. The small size permits good interaction between the students and th

faculty as well as among the students.

£y

There are 27 full-time students in residence this semester. This
number is augmented by an indefinite number of part-time students, whose
participation in various activities varies according to their interests eand
time. Enrollment in the advanced, doctoral level classes varies from 6 to 10.

Five measures are used to determine admission to the program:

Undergraduate GPA (2.75 desired)

Graduate GPA (3.5 desired)

Graduate Record Exam (composite of 1050 desired) (Until this
year, MAT could be substituted.)

References -

Personal interview. These are required only if the faculty
deem it necessary.

w N -
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The Department is hesistant to publish the minimum requirements for
fear that they will, then, take on absolute characteristics. They want
to look at the range of data and make their own decisions taking all the
factors into account. A five-year profile on admissions shows that mean
scores on the MAT were 62 (raw score), the undergraduate GPA was 2.78 and
the graduate GPA was 3.58. The average composite score on the GRE was 1058,

In-depth analysis was made of seven admittees for the group in the
first year of residency. On the basis of these scores and our own estimations
of the probability of success in the doctoral program, 2 of the 7 (28.5%) have
very high probability for successful completion of the program; three (42.8%)
have about average or slightly better probability for successful completion;
and perhaps the remaining two are marginal. The two marginal students are
foreign students. They probably have no higher probabilities for success
in the program, than some of the students who were rejected. Foreign admissions
are not handled in the department.

Of the 27 9pp11cants who applied in 1979 - 1980, 22,0r 82 percent, were
admitted. Of these, 8 entered full-time and 4 part-time. Additional foreign
students were admitted through the office of the graduate dean.

The applicants for the program formerly came almost entirely from the
Greater Albany area. Applicants came from education, government and industry
and were interested, for the most part, in returning to their employing
agency. The primary purpose for earning a doctorate was to advance in the
institution from which they came. As this pool had tended to decline, they
have had an influx of more foreign students and a modest broader domestic
hasis for selection. Specific programs, such as the ESL and bilingual
programs have attracted a different type of clientele to which they have been
responsive., Although the applicant pool has been expanded generally through-
out the college, this is not particularly true in this department.
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The faculty expects and strives for a high Jevel of completion fro
those who are admitted. There is an eight=year statute of limitations, end
it can be extended under some conditions. The average length of time from
admission to completion was shown in a recent study to be 5.9 years, with
a range from 1.5 to 10 years. The applicant pool is restricted primarily
because there is no systematic effort made toward recruitment, There is,
still, a basic dependence upon local applicants, supplemented by foreion
students. As a result, the student body is characterized, for the most part,
as practitioner-oriented and interested in the doctorate primarily to
advance professional careers.

The faculty appears to be very sensitive to the currents of the job
market. New courses, course adaptations, and newspecializations are addsd in
response to needs. Students are selected because they have potential for
service in the profession in areas where the department has competence.
Alumni with whom we talked felt very well qualified for the positions which
they hold and that their programs at SUNVA were instrumental in their
achieving this feeling of adequacy.

Part-time students are accorded the same opportunities as resident
students. They have access, as their schedules permit, to advisors. bMost
courses are taught in late afternoon and evening to accommodate their
schedules. Summer school offerinas are carefully selected to make sure
that students are able to take all the essential offerings in a reascnable
period of time. Most part-time students take their residency as the latter
part of their degree program, using this as the period for the completion
of their dissertations. However, the same statute of limitations applies
to them as to the full-time students.

We have mixed data regarding the recruitment of minority students,
Women comprise more than 50% of the student body. In the current group in
residency for the first year, there are no Amerijcan blacks. Three Hispanic
students are enrolled. There is one handicapped person in the group.

There are nine foreign students in the group. We could discern no special
efforts to recruit larger numbers of minority students, although the
faculty 1s obviously very sensitive to the need.

There is no provisional admission to the program. All students admitted
to the program are expected to fulfill all of their obligations and are ludged
in accordance with the same standards. These are not rigid, but the faculty
holds to the expectation that the attainment of the doctorate involves the
exercise of discipline on the part of the student.

# .

There is no overt evidence of curricular adaptations for the foreign
students involved in the program. Faculty stated that the students came
here to study in an American institution to learn about the American
approach to education. This sentiment was echoad by the foreign students
with whom we talked. They can individualize much of their studies to make
their own adaptations of their scholarship to the needs of their countries.
Faculty members encourage them to do so and to prepare dissertations which
will be useful to the educational profession in their lands,
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FACILITIES AND SERVICES

Time did not permit a detailed analysis of facilities and services.
A1l seemed adeauate. As previously indicated, the Tibrary collections,
periodicals, and the services in reference assistance, Eric availability,
inter-Tibrary loans, and documentation seemed very strong. he Tibrary
budget is centralized, but there do not appear to be any limitations upon
securing the materials which faculty and students might need, Computer
facilities exist within the Education complex, as well as in other parts
of the compact campus, and all such facilities are available to both

students and faculty. The central administration appears to be responsive
to needs. ' '
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